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KANQZOPIZMA

Me blaitepn xapd ocag kaAwoopiloupe oto 30 AleBvég Zuvédplo g MPooxoAKNG
Aywyng, to omoio Ba mpayuatorowinBel oto Mavemotiuio lwavvivwv amd To
MNadaywylkd TuAua Nnmoywywv Ttou Mavermotnuiov lwavvivwy, tov Topéa
MNatdaywylkng tou Tunuatog Bpedpovnmiokopiag tou TEI Hieipou, to Forschungszentrum
far Kindheit Tou Mavemotiuiov tou Wuppertal kat tou 16pUpatog Hans Bockler Stiftung,
ot 11 — 13 Maiou 2012 oto Zuvedplako Kevtpo «Kapolog MamouAlagy.

O okomog tou Xuvedpiou eival n mapouasiacn tNg oclyxpovng TMPOPBANUATIKAG KOL TWV
MPOOPATWY EPEUVNTIKWY TOPLOUATWY TNG UEAETNG TNG TALSIKNACG NALKiag. Ol BeUaTIKEG
ToUu Zuvedpiou kKaAUTTOUV TTOAAOUC TOUELS TNG TMadIKA G NALkiag, dnAadn Tig Bewplieg yla
Vv madikn nAkkia, tnv mpwiun ekmaidsvon tou Maldlov, TNV oTopila TNG TALSIKAG
NAKLOG, TIG TMOALTIKEG yla TV bk nAtkia, tnv matdiki nAwio kal Tn PETAVAOTEUON,
v moudikn nAio kal TIG VEEG texvoAoyieg, tTnv maudik nAwio kat tnv avamnpia,
KOLWVOTOMO TIPOYPAUMOTA yla TNV Ttadik nAtkia, tn oxoAwkp modikn nAkia, TN
pebodoloyia kol tnv €peuva yo TNV Maldiki nAkkia KoaBw¢ kKol GAAQ EMLOTAMOVIKA
Bépata amo TG ocUYXPOVEG TACELS TwV Emotnuwy tg Aywyng. OewpoUpe OTL UE TIG
OVOKOLWVWOELG aELOAOYWV OMANTWVY TOU £EWTEPLKOU KAl TOU EC0WTEPLKOU, TOUC Omoioug
gxoupe TNV TWR va  Ppulofevolpe, to SldAoyo kol TIC oulntnoeslg mou Oa
npayuatonotnfolv katd tn Stdpkela auvtol tou Juvedpiou Ba PwtoBoUV TIOANEG
TIAEUPEG TOU £peuvnTikoU TeSlou Kol TOU EMLOTNHOVIKOU SloAdoyou  yila thv Modikn
HAwia kot Ba e€axBolv XprioLUa CUUMEPACHOTO.

Ja¢ IPOOKAAOUHE VO CUUUETAOXETE 0To 30 AleBvéc Juvédplo tng NpoaoxoAkng Aywyng,
KaOwg auto Ba pmopoUaEe va OMOTEAECEL TOTIO LA La YOVIUN culnTtnon Kat adetnpia yla
HUEAAOVTIKEC OUVEPYOOIEC OTO TMAQLOLO TwWV CUYXPOVWV TIPOOTITIKWY yla TtV Matdikn
HAwla.

Aflomowwvtag TNV eumelpia ¢ Slopydvwong Twv Tponyoupevwy Juvedpiwv, Ba
npoonabnooupe va Stapopdwoou e Eva uPnAo eninedo akadnuaikng culntnonc.
MEPUUEVOUUE TNV EVEPYN CUMMETOXN OQC KAl 00C KOAWoOPL{oUHE otnv opopdn Kot
dOEevn MOAN Twv lwavvivwy.

Euxaplotoupe Bepua 6Aoucg 6ooug Bondnoav va dnuioupynbouv ol mpolnmoBEoels yia
TNV enttuxia avtou tou Juvedplou.

Ex uépoug tng OpyavwTtikig Emitponng
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Inupog Navtalng Heinz Slinker Kwvotavtivog Afuag
Mpoebpog Juunpoebpoc Juunpoedpog

WELCOME

We are delighted to welcome you to the 3rd International Conference in Early Childhood
Education. What a wonderful opportunity to enrich our social and intellectual capital in
the historic and artistic city of loannina. The overarching objectives of the Conference are
to advance knowledge and interest in childhood studies in general and early childhood
education especially and to, as the title suggests, define the new research landscape of
the field.

The conference as usual is structured in parallel panels and a few plenary sessions
(opening, general assembly and closing). Building upon the success of previous
Conferences, it will try to maintain a good mix of informality and scientific rigour. It is
expected that all the panels will give a significant contribution to their study fields and
eventually many of them will result in new publications. As in previous Conferences, this
conference confirms the width, richness and vitality of the scientific interest of the Early
Childhood Education studies community. The organizing committee hopes that this
conference will be not only intellectually rewarding, but also pleasant notwithstanding a
rather tight schedule. We tried to make the book of abstracts as accurate as possible and
we divided into two parts. Part One gives general information about the conference
organization. Part Two contains the full list abstracts as they were submitted by authors.
Lastly, we would like to congratulate everyone involved in laying the foundations for what
promises to be an excellent conference. However, the true success of the conference will
be realised through the active participation of all of us — we hope that everyone will leave
feeling personally enriched.

On behalf of the Organising Committee

Spiros Pantazis Heinz Stinker Konstantinos Dimas
President Co-President Co-President
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TIMHTIKH ENIZTHMONIKH ENITPOMH TOY ZYNEAPIOY

Murmivn TouvadouAloc
KoupaAng rewpyrog
Nayopric looou
Moawpéoig Beveroavog
Tkixoes [pryoptog
Zwaun Arjppo
IMoyye Tégvn

Mpumovng Moveruompiou lwowivuv

AvarpUtovng MNaveruompiou lwowiviv

AvarpUtovng MNaveruompiou lwowiviv

AvurpUtovng Maveruomiou lwoamivuv

MpdedpocTE.L Hrtsipou

Avurpdedpoc TEL Hrteipou

Koopriropag ZxoN’G Ernotmuwv Aywyrig Moveruompiou lwowivv
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Pange Jenny Deanof the School of Education, University of loannina



11-13 Maiou2012
30 Aiebveg ZuveSplo NpooxoAking Aywyng | 11

ENIZTHMONIKH ENITPOINH

IModedpog

Mén

2oeAapiov Mopiot Ertdkoupog KoSnvrtpiat Maveruompiou kwowivuy
Movradric Srupidwv OpduyogKaBnyniNoveruompiou lnowivuy

Kiroapa lewpyiog Opbupios Kabnynms Maverompiou Kprfmg
KoutroouBavou Evyevia Opdapog Kabnyriua Moveruompiou ABnviwv

Alanen Leena Professor University of Jyvaeskyla, F

Baraldi audio Professor University of Miodena and Reggio, IT
Biihler-Niederberger Doris Professor Wuppertal Universty, DE
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NroAortouAou EAévn-Zocpial KoBnyripia Apotoréherou Maveriot uou Oecootovikng
Otto Hans-Uwe Professor Bielefeld University, DE

Panagiotopoulou Argyro Professor Koln University, DE
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Stinker Heinz Professor Wuppertal University, DE

Tamis - LeMonda Catherine Professor New York University, USA

Taupa Eupnpiot KoBnvrpuoMoverompiou Korimg

Tpiovi¢ ASovaoiog Koy MpdeBpos MTAE Movertomyiou ABNvev
Yepavari Auodior KaBnyrTpaToverompiou Merpdv

Xpuooupidng Kwotog KoBrynois, Mpdedpog TEATH Maveraompiou Anviv
Wood Elizabeth Professor Exeter University, UK

Auyntibou 2opia Avorinpdpia KoBnyrpu Naveriompiou Autiaic MoweSoviag
ZowortouAou Ayvny AvornpugioKoBnyriior Truomos Mpooxohuic Aywyric ATEIABnvuv
Zi68po Nowowd AverinpuprorKoByitpio, Mooy Thierog AoyoBeparto ATETHregipou

Jensen-Rosendal Niels

Assodiate Professor Aarhus University, DK
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Associate Professor Stavanger University, NR

Avoriinpugia Kabnyrpto Moveruompiou Osocoiag
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Assodiate Professor Stavanger University, NR
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AvorinpwirigKoBnynrig, MTAE Maveruotmpiou ABnvuv
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Mrniane Kwvotaviivog,
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’rPAMMATEIAKH YMNO2THPI=ZH

Adjunct Lecturer, PhD Student, Research School «Education and Capabilities», Bielefeld
University
Nrraoywyog YtAp. NTN,  Moveroujuo lwowiviy

DNoorkdAa, ABAKTWP

DNoorda, ASAKTwp

Y Ap. NTN, NoVErLowo luowivuyw

Y Ap. NTN, NoVErLowUo luoivuy

Ddiovoog, Ap.NTAE. Movernotiuo lwawivuy
Epyoompuoua) Zuvepydrng TEI Hreipou

Exroubeunag AsutepoRaBiuag Exrtaideuong N. lwowivuv
Epyaompioud) Zuvepydmng TEI Hreipou
Mnpodopdc-Nrraayuwyos, Yt Ap. MT.N, Moveromiuo lwowivuv
Adorahog, Mpoedpog Exroudeutkuv MpwtoRaBuog Exroideuong N. lwowiviv
Epyaompioud) Zuvepydmng TEI Hreipou

Qoo MTN, MovernompLo lwowivu
QommigM.TN, Moveruompuo kwowivuw

Qoo NTN, NoveruowipLo lwowiviv

Qomig NN, Moveruompuo kwowivuw
QommigMTN, Moveruompuo kwowivuw

Qoo NTN, Movernom Lo lwowivu

Qoo NTN, Movernom Lo lwowivu

Qoo NTN, NoveruowipLo lwowiviv

Qoo NTN, NoveruowipLo lwowiviv

QoG MTN, Moveruompuo kwowivuw

Qoo NTN, Movernom Lo lwowivu
QommigM.T.N, Moveruou o lwomwivuv

Qoo NTN, Movernom Lo lwowivuv

Nrruoywydg

Nnruoywydg
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Zaragkas Labros
Pantazi Anastasia
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Teacher, Doctor
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PhD Student, University of loannina

Teacher, PhD Student, University of loannina
Laboratory Assodiate, ATEIof Epirus

Secondary Education Educator, Perfercture of loannina
Laboratory Assodiate, ATEl of Epirus

Preschool Teacher, PhD student, University of loannina
Teacher, President of Primary Education Teachers, Perfecture of loannina
Laboratory Assodiate, ATEl of Epirus

Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University of loannina
Undergraduate Student, University ofloannina
Undergraduate Student, University ofloannina
Preschool Teacher

Preschool Teacher
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2YNEPTAZOMENOZ ®OPEAZ - XOPHIOI

Suvepyodopevos (popéa:

Nodaywykn — Oswpia & MNpagn

Meptodiko MNaidbaywyikou & Emotnuovikou MpoBAnuatiouou

Xopnyoi:

BiBAlontwAeio MPOKOZ

Ekdooelg Aladpaon

AL
)
1lhf, Cutenberg

EkS0oelc Aapdavog — Gutenberg

Ekdo0oelg Emikevipo

Ekdb0oelg Almtuyo — ZUyxpovo Nnmaywyeio
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PARTNER - SPONSORS

Partner:

Pedagogy — Theory & Praxis

Scientific Journal

Sponsors:

Bookstore Prokos
Publications Diadrasi

in

7]
utemhw

Lﬁ b @' LEIR - BIBALOTI Ig
Publications Dardanos — Gutenberg
Publications Epikentro

Publications Diptixo — Sigxrono Nipiagogeio
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NAHPO®OPIEZ

Toétrog kKal Xpovog Ale§aywyng Tou Zuvedpiou
To ouvédplo mpaypatomnoleital ota lwavviva and tnv MNapackeur) 11 Moiov 2012 £wg

kat tTnv Kuptakiy 13 Maiou 2012 oto Xuvebplako Kévipo «KdpoAo¢ MamoUAlag» Ttou
Maveniotnuiov lwavvivwy.

AiBouoca A:  looyelo
AiBouca B:  1°°Opodog
AudBéatpo: 1°Opodog

Xaptng MNaveniotnpuioUumoAng - uvedplako Kévipo «KapoAog NamoUAiag»
University of loannina Campus Map — Conference Centre “Karolos Papoulias”
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loTtooeAida Zuvedpiou
http://www.pedagogy.gr/

Emikoivwyvia

email: 3sunpra@cc.uoi.gr

Mwooa Zuvedpiou

Ol oulAieg tou cuvedplou mapouaotalovtal otnv eAAnvikn Kat AyyAlkn yAwooa. Ztnv
aiBouoa tou AudBedtpou Ba untdpxel TaUTOXPOVN UETAPPAOT).

Qpeg Asitoupyiag MNpappareiog

Mapaokeun 11 Maiiouv 2012: 9.30 —18.00
JaBpato 12 Maiou 2012: 9.00 - 18.00
Kuptakr 13 Maiiou 2012: 9.00-12.00

Kovkdapdeg

OuL kovkapdeg Ba mapadidovral amd tnv lpappateia oe O0Aoug toug ouvédpouc. H
enidel&n ¢ kovkapdag ivat anapaitntn kaBOAn tn diapkela Tou Tuvedpiou.

MoTotroinTiké MNMapakoAoubnong

To miotomnotnTiko mapakoAouBnong Ba mapadidetat tnv Kuptakn 13 Maiov 2012 amnd tnv
Mpoppateia pe tnv enidelén tng kovkapdag.

Kivntd TnAépwva

Ol CUMMETEXOVTIEG TIOPAKOAOUVTOL VO €XOUV KAELOTA TO KLVNTA TOUC TNAédwva OTIG
aibouvoec ocuvedplaoewv.

Aoc@dAsia

H OpyavwTikr emtpomn oudepio euBuvn GEPEL yla TUXOV TPAUUATIONO N amMWAELX N
$Bopa n khomn onolacdnmote GpUOEWG.

‘ExkOeon BiAiou - 'EkBeon Zwypa@Iikng

Kata tig nuépeg tou Juvedplou OTO KEVIPLKO PouaylE TOU LOOYELOU Tou Juvedplakou
Kévtpou tou Maveniotnuiou lwavvivwv Ba Asttoupyel £€kBeon BLBAlou amod xopnyouc Tou
Juvedpiou kabwg kal €kBeon Twypadkng pe €pya Tou lwypddou, AvamAnpwtn
KaBnyntn tou Maveniotnuiov lwavvivwy K. Anuntpiouv Patowka.
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INFORMATION

Place and Time of the Conference

The conference takes place in loannina on Friday, May 11", 2012 until Sunday, May 13",
2012 at the Congress Centre "Karolos Papoulias' University of loannina.

Room A: Ground floor
Room B: 1° Floor
Amphitheatre: 1% Floor

Conference Webpage
http://www.pedagogy.gr/

Communication

email: 3sunpra@cc.uoi.gr

Conference Language

The contributions of the conference are presented in Greek and English. In the
Amphitheatre there will be simultaneous translation.

Secretariat Hours

Friday 11" May 2012: 9.30 — 18.00
Saturday 12" May 2012:  9.00 - 18.00
Sunday 13" May 2012: 9.00 — 12.00
Badges

The badges will be delivered by the Secretariat to all Attendees. The demonstration of the
badge is required throughout the Conference.

Certificate of Attendance

The certificate of attendance will be delivered on Sunday, May 13", 2012 by the
Secretariat on presentation of the badge.

Cell Phones

Participants are kindly requested to switch off their mobile phones during Conference
Sessions.
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Security

The Organizing Committee bears no responsibility for any injury or loss or theft or
damage of any kind.

Book Exhibition — Painting Exhibition

There will be a book exhibition by the Conference’s sponsors and an exhibition of
paintings by the painter Prof. Dimitrios Ratsikas in the central foyer on the ground floor of
the Congress Centre.



11-13 Maiou2012
30 Aiebveg ZuveSplo NpooxoAkig Aywyng | 25

EYXAPIZTIEZ

H Opyavwrtiky Emwtpomn euxoplotel Bepud O0Aoug toug ¢opeic mou cuvéBalav otnv
Slopydvwon autol tou uvedplou, to Mavemotiuo lwavvivwy, to TEl Hmeipou, tO
Mavemotuio tou Wuppertal kaBwg kat to Hans Bockler Stiftung. Emiong suxaplotel
Bepud Toug KATWOL avadepouevoug xopnyoug:

e BiBfAlontwAeio MPOKOZ

e Exbooelg Alabpaon

e Ekbdboelg Aapdavog — Gutenberg

e Ekbdboelg Enmikevipo

e Ekb0O0eLg Alttuyo — ZUyxpovo Nnmiaywyeio
OepUEC ELXAPLOTIEG OTOV KUPLO Anuntpn Patowka, AvamAnpwtr Kabnynth, ywa tnv adsla
QVamopaywyng Tou ELKAOTIKOU €pyou Tou Slakpivetal oto UALKO Tou uvedplou, oto
Suvapko tou Netpapatikol Nnmaywyeiov tou Mavenotnuiov lwavvivwy, 0TV HOUOoLKN
opada mou mAatolwvel Tnv Tehetr Evapéng, o 0Aoug Toug eBEAOVTECG TOU €KAvVaV AUTO TO
JUVESPLO TIPOYHATIKOTNTA.

AKNOWLEDGEMENT

The Organizing Committee wishes to thank all institutions who contributed in organizing
this Conference, the University of loannina, TEIl of Epirus, Wuppertal University and Hans
Bockler Stiftung.
Also thanks the sponsors listed below:

e Bookstore Prokos

e Publications Diadrasi

e Publications Dardanos — Gutenberg

e Publications Epikentro

e Publications Diptixo — Sigxrono Nipiagogeio
Special thanks to Mr. Dimitris Ratsikas, Associate Professor, University of loannina for the
permission to reproduce artwork that stands out of the Conference material, the
Experimental Preschool of the University of loannina, the music team enriching the
Opening Ceremony, and finally all volunteers who made this Conference a reality.
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2YNOITIKO NPOTPAMMA EPTAZIQN 2YNEAPIOY

Napaokeur) 11/05/2012

10.00 - 14.30: Mpooéhevon ouvedpwy — Eyypadn

10.00 - 14.30: MapdaAAnAeg Zuvedpieg (1-2)

14.30 - 16.00: AldAeppa-Kadeg

16.00 - 18.00: MapdAAnAeg Zuvedpieg (3)

18.00 - 20.30: Entionpn Evapén uvedpiov — 1" OAopéAera
Kevtplkég opAieg

21.00: Asgiwon unodoxng

sépBaro 12/05/2012

09.00 - 11.00: MapdAAnAeg Zuvedpieg (4)

11.00 - 11.30: AdAelppa — Kadéeg

11.30 - 13.30: 2" OhopéAela
Kevtpkég eLonynoeLg

13.30- 15.30: AdAelppa

15.30- 17.30: MapaAAnAeg Zuvedpieg (5)

Kupiakn 13/05/2012

09.45 - 11.30: MapdAAnAeg Zuvebpieg (6)
11.30 - 13.00: 3" ONopéAela
ZTPOoyyUAOl TpamEQL — AMOTIHNON TWV EPYACLWV TOU ZUveSpiou
13.00: «EAANVIKEG MveALEG»



Friday 11/05/2012

10.00 - 14.30:
10.00 - 14.30:
14.30 - 16.00:
16.00 - 18.00:
18.00 - 20.30:

21.00:

Saturday 12/05/2012

09.00 - 11.00:
11.00 - 11.30:
11.30 - 13.30:

13.30 - 15.30:
15.30 - 17.30:

Sunday 13/05/2012

09.45 - 11.30:
11.30 - 13.00:

13.00:
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OUTLINE OF CONFERENCE PROCEEDINGS

Attendees arrival — Registration
Parallel Sessions (1-2)
Coffee-Break

Parallel Sessions (3)

Opening — 1* Plenary Session
Keynote Speakers’ contributions
Welcome Reception

Parallel Sessions (4)
Coffee-Break

2" Plenary Session

Keynote Speakers‘contributions
Break

Parallel Sessions (5)

Parallel Sessions (6)

3" Plenary Session

Round Table - Final Statements and Conclusion
Greek touches
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ANAAYTIKO NMPOrPAMMA EPITAzIQN 2YNEAPIOY

10:00 - 14:00 MNpooéleuon cuvéSpwv - Eyypadn
10.00-11.30
Kevtpko NapdAAnAn Zuvebpia 1.1: H Eknaidevon otnv Npwin Nodik HAia
ApdOéatpo
Nposebdpeio @avog Oeddwpog, Aéktopoag M.T.N., ZxoAng Emotnuwy Aywyng Mavemniotnuiou
lwavvivwy, Xapilaog Zapaykag Aéktopag M.T.N. ZxoAn¢ Emotnuwyv Aywyng
Mavemnotnuiov lwavvivwy
10.30-10.45 Xapihaog K. Zapaykag, Aéktopag Kiwvntikn aywyn kat Mabnon, tou MN.T.N., Tng
2xoAng Emotnuwy tng Aywyng Naveniotnuiov lwavvivwv
MeAétn mepintwone dpaotnplotitwv AEmTic kot adpri¢ KvnTKOTNTAC O matdld
TIPOCYOALKNC NALKioG
10.45-11.00 Zodia ArisonoUAou, Nnmiaywyog
Ot nenoldrioelc veodloploTwY Kal EUNEIPWY VNTILAYWYWV plo ta modld thne
TIPOOXOALKIC NALKIOIC KOl 1) CUCYETLOT) TOUG LUE TLC EKTTOLOEUTIKEG TOUC TTPAKTLKEC
11.00-11.15 Ztulavi Kapayiavvn, Nnmtaywyoc, MA
O Staywvioudg tou AZET: EmayyeAuatonoinon twy VATILHywywV 1) KOOTLKOC EAEYXOG;
11.15-11.30 JuilAtnon
11.30-12.00 AdAslppa — Kadeg
ﬁgguitgf MapdAAnAn Zuvebpia 1.2: Oswpicg yra tnv Noudik HAwkia
Mpoedpeio Pantng Oeoxdpng, Aéktopag, Mawdaywylkd Tunua Nnmaywywv, ToldAog
Itépavog, [Mpoiotapevog Mawdaywylkng kot Emotnuovikng KaBodrynong
JupBouAwv Mpwtofabulog Ekmaidevong, Mepibepetakn AtevBuvon MpwtoBaduLag
kot AeutepoBabuiag Eknaidsvong Hneipou
10.15-10.30 Eudokia Maykalou, Nnmiaywyog ESkng Aywyng, EAca Oalacoivol, Nnmioywyog,
Pavia Fakn, Nnmoywyog
Anutovpyika B1BAla a6 UadnTeC MOAUMOALTIOUIKWY VNTILOYWYEIWV KOl CUVEPYATia
UEOW e-twinning
10.30-10.45 EppoAdaog WapLavog, Y. Aldaktwp, Navenotnuiov Makedoviag, Xpvoa Waplavou

MNavernotnuiov Makedoviag
Kpttikn dewpnon tn¢ KovotpouktiBiotikrg dtadikaoiag tne yvwaong otnv Maletiavi
Yewpia
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10.45-11.00 InupwdovAa KapaydaAiou, Nnmaywyog, AnuAtpog ABoupng, Adnyntnic
napapublwy, cuyypadag
Ta 9€Aw Twv mabtwy UEoa omo to mapouvd
11.00 - 11.15 Zhuljeta (Cinga) Lilo, M.Sc., Tunua Emotnuwv Aywyng kot MeBodoloyiag tng
Adaokahiag, MavemiotipLlo ApyupoKAaoTpou
O emkovwviakog AOyoc tou modloU TMPOooXoAlkne nAikiag kot 10 YAwOoOIKO
nieptBaiiov uadnonc
11.15-11.30  3uljtnon
11.30-12.00 AwdAeppa — Kadég
ﬁgg;itf MapdAAnAn Zuvebpia 1.3: Oswpieg yra tTnv Noudik HAkia
Npoedpeio Kwvotavtivog Kapadnuntpiov, Aéktopag, T.E.A.M.H. Anpokpitelouv Mavemniotnuiou
Opakng, Baciherog Katoiuapdog, 2xoAikoc ZupPoulog Npwtofabdutag Eknaibsuong
ATTIKNG
10.15-10.30 Baoilerog Katoyudapdog, 2xoAikog 20puBoulog MpwtoBabutag Ekmaidsuong ATTKNG
H npooéyylon twv natdiwv otn véa yvwon. TpormoL evioyuoncg tng CUVEPYATLKAG Kal
NG aUTOPUBULIOUEVNC Uadnong Twv puadntwv
10.30-10.45 Ayopitoa T{Apa, Nnmaywyog, AleuBuvon MpwtoBabutag Eknaibsuong Huabiog
Alanpoowrnikn oxéan vnmiou — vnrmaywyou: AvTtIANYEL§ vnriwv
10.45-11.00 Aleéia KantpaBélov, M.Ed., Yri. Albdaktwp Mavteiou Mavemiotnpiou
MpoBAnuata otnv eknmaibevuon kal MPOTAOelC aldaywv uéoa amo tn cuAdoyn
Sinynuatwv tng EAAng AAeéiou: SkAnpoi aywvec yia uikpn {wn Kot UmoAgipuata
EMayyEALATOC
11.00-11.15 Alpdia Kaloyiwavvn, ApyxawoAloyog (M.Ed.), Katepiva ImavormoUAou, Kabnyrtpla
AyyAkric @loloyiag, Nnmiaywyog, M.Ed.
270 Ywp!to tou MNEtpou kat tn¢ MetpovAag. Mia pouvosiookeun ue Juo to veoAtdiko
TTOALTIOUO yLa TTaLSLA TTPOCYOALKNG KAl TPWTNG OXOALKNG NALKioG
11.15-11.30 Tulntnon
11.30-12.00 AdAsppa — Kadég
12.00-14.00
Kevtpko NapdAAnAn Zuvebpia 2.1: Kawotopa Mpoypdppata yia tnv Naudki HAkia
ApdBatpo
Npoedpeio EVa AaloUun — BdaAn, Kabnyntpia Bpedovnmiokopiog A.T.E.l. @socoalovikng,
Avtwvng Baog, Avarminpwtnic Kadnyntig T.E.E.A.M.H., Naveruotnuiov Natpwy, Edpn
Foupywwtou, Aéktopag, N.T.M.E. Navemotnuiov KpAtng
12.00-12.15 OQwuaic KamoulAitoca- TpoUAou, Kabnyntpwa Bpedovnmiokopiog A.T.E.L
Oeoocalovikng, Eva AaAolUun — BidaAn, Kabnyntplwa Bpedovnmiokopiag A.T.E.I
Oeoocalovikng, Awk. lwavvidou, Epyaotnplakn Iuvepydtlda  TUAHATOC
Bpedovnmiokopiag A.T.E.l. Oscoalovikng
AlEUpUVOVTOC TOUG 0PI{OVTEG — 1) MEPIMTTWON TOU ELKAOTIKOU EPYOU TEXVNC
12.15-12.30 ‘Edn Moupywwrtou, Aéktopag, MN.T.M.E. MNavemotnuiov Kpntng, Baowikn Mavvakou,

Nnraywyog, MN.T.N.E. Navemnotiuo Kpntng
O e&vvolodoyikog xaptne w¢ epyadeio Sidaokadioc kat afloAoynong evvolwv
neptBaAdovriknic aywyng os maidida amd SLaPopeTikd Kot yYAwooikd neptBailovra:
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MeAétn nepintwong

12.30-12.45 Awartepivn lwavvidou, Epyactnplakn uvepyatda Tunuotog Bpedovnmiokouiog
AT.El. Bpedovnmokopwv Oeococalovikng Owpaic TpoUAou Kamoulitoa,
KaBnyntpla edpappoywv T.E.I. BpedovnmiokOpwv Oeccahovikng
To yapti avtéxel Ta navra

12.45-13.00 Mapia lwavvidou, Nnmiaywyog, Fpappatikiy Zapapd, Nnmaywyog
Afiec {wnc otnv mpooyoAikn ektaibeuon: EVa KALVOTOUO TTPOYPAUUA YL TV TOLOIKN
nAtkia

13.00-13.15 lwavva Todpna, AackdAo, 0LKOVOUOAGYOC
Jxeblaouog, opyavwaon kat aloAdynocn TwV  TPOUIPETIKWY  OLKOVOULKWV
EKTTOULSEUTIKWY TIPOYPAUUATWVY yLla THY matdikn nAikia

13.15-13.30 Awoviolog Ydavtig, Dr., Adokalog, [pnyopiog MixaAng, Exkmaldeutikog
AgutepoBabuiag Ekmaidevong, M.Sc. Kowwviknig WuxLlatpkng Kol
NawdoPuylatpikng, EAévn Xaowwtn, dottntpta M.T.N.
H xpnon véwv texvoAoylwv oe vnriaywyeia kot Snuotika oxoAsia tne Hrreipou

13.30-14.00 Tulntnon

12.00-14.15 MapdAAnAn Zuvebpia 2.2: 20yXpoveg EVOANAKTIKEG SLOAKTIKEG TTPOOEYYIOELG YL
AiBouoca A TNV aSkn nALkia

Nposebdpeio Kwvotavtivog Kappag, Enikoupog Kabnyntnc Mavemotnuiov Kprtng, EvayyeAio
Apapavn), Addokouoa Navenotnuiov KpAtng

12.00-12.15 Kwvotavtivog Kappag, Enikoupog KaBnyntig Navemotnuiov Kpntng
2Uyxpovec OLOakTIKEC Tmpoaoeyyioelc yiax tnv matdikn nAikia kat o poAo¢ tou
oUyXPOVOU EKTTALOEUTIKOU: Ula SLEYVIC GUYKPLTIKN EpEuva

12.15-12.30 fodpia Xarlnyswpywadou, Nnmioaywyocg, Ym. Awdaktwp T.E.M.A.E. tou A.MN.O,
Kapaywwpyou lwavva Nnmiaywyog
«O Aaomobdoving». Eva mpoypouua eédoknong twv matdiwv otn SNULOUPYIKN
emiAuon mpoBAnudTwy, UECW XEIPLOUOU TWV VONTIKWY OVATOPAOTACE WY

12.30-12.45 Evayyehia Apapavy, Awddokouvco MA 407/80 Navemotnpiov Kprtng @Phia
Apopywtakn, Nnmoywyog, M.T.M.E. Adackaheio Nnmaywywv, MovemiothuLw0o
KpAtng
Moinon kat Apauartikn Téxvn oto vhmiaywyeio: OTav o motnTIko¢ AOyoc WAAEL UE TN
VYAwaooa tou Jsdtpou

12.45-13.00 Awatepivn Ztapdrn, ASdktwp yarlikng yAwooag, AlcuBivtpla 1°° Aukeiou
Katoaplavig ABrvog
To neptBaAdov kat n ouuBoAn Tou OTIC OYOAIKEC EMIOOOELG TOU matdLoU

13.00-13.15 lwavva Kapaywpyou, Nnmiaywyog 2° Newpopotikdé Nnmaywyeio, T.E.M.A.E. Tou
AN.O. - Zodla Xatlnyeswpywddou, Nnmiaywyog, Ym. Adaktwp T.E.N.AE.
Aplototeleiov Mavemniotnuiov Osooolovikng, 2° Mepapatikd Nnmaywyeio
«[Matdiko povaoeio ayamncy, Eva mPOypoUUd EVIOXUONG TWV UAYNOLAKWY EUTTELOLWV
TwWV atdlwv, UECW TNG CUVEPYAOiG oXOAE(OU OLKOYEVELOG

13.15-13.30 ABavacia Osoxapn, Oowtntpla Nadaywywol Tunpatog Nnmaywywv GAwpvag, -
Napaokeur Koutooupa, Exmaldeutikog MpwtoPadutag Exknaidsuong
H dtafcuatikn ekmatdevtTikn mpooeyyLon otnv avantuén tn¢ SnULoUPYLKOTNTAG OTNV
ntadikn nAkia

13.30-13.45 ItavpoUAa Koapavtaidou, Aaokdla, Ym. Awdaktwp MM.T.A.E. Aplototeleiou

Mavemniotnuiov Oecoolovikne, 2° AnUotiko Ixoleio Kalapopldg
Avantuén kavotntwy ypauuatiopou o natdid ¢ mpwing taéng tou SnuUoTtikou
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oxoAegiov: ula petaBoaon amo TNV EUMElplo TWV TALSIWYV OTHV KATAVONON Kol
TOPaywy KEWEVWVY

13.45-14.15  Sulftnon
12.00-14.15 MapdAAnAn Zuvebpia 2.3: AlETLOTNLOVLKI) TTPOCEYYLON TNG TALSLKAG NALKiOG
AiBouca B
Npoedpeio Anoctodo¢ Nanaiwadvvou, Koabnyntng MNavemiotnuiov lwoavvivwy, Mavog
KovooAag, Emikoupoc¢ KaBnyntng T.E.M.A.E.Z., Mavemniotnuiou Awyaiou, NikoAétta
Tottoavoudn-MaAAidn, Aéktopag MN.T.N. Mavemniotnuiov lwavvivwy
12.00-12.15 Anootolog Nanaiwdavvou, Kadnyntic M.T.N. Maveniotnuiou lwavvivwv
A0 ta OxoAlka eyxelpibla otnv Ynelakn TEXVOAOYid: QVOYKAULOTNTEG Kol
QVTIOTAOELC
12.15-12.30 Mavog KovooAag, Emikoupo¢ KaBnyntic T.E.N.A.E.X., Mavemiotnuiou Atyaiou,
Mapia Zappaidouv-KaumnouponoUAou, Aéktopag MN.T.A.E., Mavemotnuiov Awyaiou,
MNoAvéévn Navaywwtonovlou, Y. Alddktwp TEMAEZ Maveniotnuiouv Awyaiou
Téxvn kat MpooyxoAikry Exnaibevon: H aélomoinon twv kuBLoTIKWY Epywv yla tnv
avantuén HaBnUATIKWY eVolwv o€ uadntéc Nnmiaywyeiou
12.30-12.45 Aéomowva KaheoomovAov, MouaoesloAoyog, Y. Atbdktwp, Navemniotiuio Oscoaliog
Mpooeyyilovtac Eva MaLSOKEVTPIKO LOUCELOKO TTEPLBAAAOV UECH OTO TO UATIO TWV
nadLwy
12.45-13.00 ZadepoUAa MeAooBa, Nnmaywyog
H Seatpikn téxvn otn dibaktikn Sdtadikaoia aAAdyAwoowv natdiwv: n nepintwon
Tou levepikoU Fedtpou oTo vnriaywyeio
13.00-13.15 NwkoAétta Towtoavoudn MaAAisn, Aéktopag M.T.N. Mavenotnuiov lwavvivwv
MpoBAnuatiouol kat mpotaocel; yia TNV  KaAAlépyela TNG  SLEMLOTNUOVIKIG
PoaEyyLong tne¢ natdikng nAwkiag pe afova tn yAwooo kot TV Kowwvia
13.15-13.30 Baow\kn MavvonoUAouv, EKaldeuTikOg ayyAlKAG YAwooag
Eva @avraotiko taéidt oto Aovdivor - Mia evardaktikn Mpocgyyion tng AyyAwknc
Muwooac oto Nnriaywyeio
13.30-13.45 Mapia BAdyxou, K. Mnotooylou, E. Avépéou, E. Aldaokdalou, Tunua ELSKAG
Aywyng, Navemotnuiov Osooaliag
Bullying/Victimization in Preschool Children: Interpersonal and Environmental
Factors
13.45-14.15 ulntnon
16.00-18.00
Kevtplko NMapdAAnAn Zuvebpia 3.1: NoyoteXVIKEG MepLlypad£G TNG TALSIKKG NALKIaG
AudOiatpo
Npoedpeio Aopva Mika Kakava, Kabnyntpla MN.T.M.E. Naveniotnuiou Oecooliag, Patokog
Anuntplog, AvamAnpwti¢ KaBnyntrg, MNavemotnuiov lwavwivwy, Mapia
Baow\elddou, Enikoupn Kabnyntpla oto Tunua Nnmaywywv, Frederick University,
Kompog
16.00 - 16.15 Patowag AnuAtpog, AvamAnpwti¢ Kabnyntig MNavemotnuiov lwavvivwy,
MoAdvta Ziaka, Adaktwp meptBarlovtikng ekmaibevong
H kaAAiteyvikn dnutoupyia w¢ maiyvidt yia UkpoUs Kal UEYAAOUG
16.15-16.30 Avtwvng Baog, AvamAnpwti¢ Ka®nyntig T.E.E.A.M.H., Mavemotnuiov Matpwy,

ZAKog A£6og, Emikoupog¢ KaBnyntrg Tunua MAaoctikwv Texvwv kat Emiotnuwv
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Téxvng Navenotnuto lwavvivwv
Elikaotikéc SpAoeLg atnv MPooYoALkr) nALkia OTNV TUTTLKN KO [N TUTTIKY ektaidevon:
H nepimtwon tou elkaotikou epyactnpiou tou Afjuou Piou

16.30-16.45 EAMwodaPBer  ZAdkou, Nnmoywyog, Mapia MamadomovAou, Avaminpwipla
KaBnyntpioa M.T.N.E. MNavemotnuiov Oeococahiag, Adpva - Mika Kokavd,
KaBnyntpa N.T.MN.E. Navemotnuiov Oecoahiag
Xpwua + tumoypa@io + EIKOVEG: Ta TALSLA TPOTOYAIKNG NALkia¢ w¢ vonuaTodOTEG
TTOAUTPOTILKWYV KELUEVWV

16.45-17.00 Mapia BaotAewadou, Emikoupn KaBnyntpwa oto Tunua Nnmaywywv, Frederick
University, KUmpog
Xowuatilw n lwypailw;, H avaykadtnta tn¢ SIOOKTIKAC TEYVNG OTHV TPWIUN
madikn nAkia

17.00-17.15 Awatepivn Kapapntpou, Enikoupn Kabnyntpia M.T.N. IxoAng Emotnuwyv Aywyng
MNaveniotnuiov lwavvivwy
Oyeic tnc Etepotntac uéoa ano t Osatpikn Mwaooa: H MNMoAUutpornn Auvauikn tou
Apxaiou EAAnvikoU Apduatog kot twv MoSwy otnv MNawdikn HAkia

17.15-17.30 Xplotiva MntoomnoUAouv, Emotnuovikog ouvepyatng T.E.1. Hieipou
O uavouevog OpAdavto tou A. Aplooto ato «rtoAuxpwio rtalA» tou I. KaABivo

17.30-17.40 Tulntnon

17.40 - 18.00 AvdAsppa — Kagég

fl:guii? NapdAAnAn Suvebdpia 3.2: Noyotexvikeg eplypad£g TnG matdikng nAwiog

Nposebdpeio Kwvotavtivog Nrtivag, Kabnyntig TM.T.N. Avtikng Maokebdoviag, Xapng
Mnaunoivng, AvamAnpwtn¢ Kabnyntic M.T.A.E. MNavemotnuiou ABnvwy,
Zpapayda NamadomovAou, AvamAnpwtpla Kadnyntpia M.T.A.E. Mavemotnuiou
lwavvivwy

16.00-16.15 EvBupia Twtn, ZxoAwk 0uBoulog, Nrtivag Kwvotavtivog, Kabnyntrig M.T.N.
Avutikic Moakedoviag
Ta kewuevika €ibn oto Nnmiaywyeio: n mepintwon ToU OVOUATOC

16.15-16.30 Maipn Mapyapwvn, OWoloyog, Kowwviky AvBpwroloyog, Ym. Ap lotopiag,
Mavemniotrulo BepoAivou
«0 Tlepootadng ot avauvnosis e maidiknc pou nAikiac» tou Aéovro¢ MeAd:
ouykpOTNON TaUToTNTWV 0TNV nikonmAaotiky maldiky Aoyoteyvia ota UEca TOU
190v atwva

16.30 - 16.45 EAnida NrtaloUka, MN.T.N.E. Mavemotiuio Oeccoiiag, Mapia Mamadomoulov,
Avarminpwtpla  KaBnyntpwa M.T.M.E. Mavermuotiuo Ocococohiag, Mapia
Oeodwpakakou Nnmiaywyog MSc MN.T.M.E. Mavemniotnuiov Osocoaliag
Ooo ueyalwvw padaivw va dtaBalw to ypantd KOoUo yupw UoU: SLEpEUVNON TWV
avtiAnPewv natdLwv mpooyoAknc nAkiag yla tnv avayvwaon

16.45-17.00 MoVAa KwvotavtonouAou, AlSaktwp MNaveniotnuiov Natpwv
Avayvwouata and to rteptodiko «MAIAIKOE KOEMOZ» tn¢ KwvotavtivouroAnc (Okt.
1898 — Zent. 1899)

17.00-17.30 Tulntnon

17.30-18.00 AwdAeppa — Kadég

16.00-18.00 | NapdAAnAn Zuvebpia 3.3: Nouwdi ko Texvoloyieg
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‘ AiBouvca B

Npoedpeio Tlévn Nayyé, KabBnyntplo, Koopntopag XxoAng Emotnuwy Aywyng Navemiotnuiou
lwavvivwv, Euyevia Tokn, KaBnyntpia Edappoywv A.T.E.l. Hneipou, Zwn
Nwidpopidov, Metadidaktopikr) Epeuvitpla, Naveniotnuiou lwavvivwy

16.00 - 16.15 Evyevia Tokn, Kadnyntpia E@apuoywv A.T.E.l. Hneipou, T{évn Mayys,
Kadnyntpia, Koountopacg XxoAn¢ Emotnuwv Aywync¢ Maventotnuiov lwavvivwyv
Wrpiowec sumeipisc oto vigruaywyeio yio my «ibrneptokr] yevic. Miot reAotir gpsuva oty EAMddo:

16.15-16.30 Euyevia AavinAidou, ZxoAikry XUpBoulrog, lwavva Bopfr, XIxoAwkny ZUpBoulog,
EA£vn Awvapdn, EKOLSEUTIKOG
Nésc Teyvoloyisc Ko TIOAULECIKES EPOPUOYEC OTO virojwyeio. Moudid TpooyoAkric  nAiioG
«SNULOUDYOD (LKLY IOTODIV.

16.30-16.45 Evutuxia KwA£toou, EKmaldeuTikog mAnpodopikng, Nepdoinog XapdAng, Mnxavikog
TIANPOPOPLKAG
KaAdiépyeia TnG pidavayvwaoioag oto oxoAgio UE xpron VEwWV TEXVOAOYLWV

16.45-17.00 ABpadap Baow\ewddng, Aleubuvtig OSlamoAltioptkol oxoAsiou Oecoalovikng,
lwavvng BeBuptlng, AAcKaAoG LSLKAG aywyng
H ouuBoAn tou totoAoyiou atnv avantuén tng SNULOUPYLKNAC Ypa®nG TwV matdLwyv

17.00-17.15 KAeondtpa NwkoAomouUAov, MA 407/80 T.E.A.M.H. — E.K.MN.A.
ELriodion xprong Tou UNtoAOYIoTT) O TOEELG VITTIOYWYEIWV: CUVEVTEUEELS LUE VITTIOYWYOUG

17.15-17.30  Sufjmon

17.30-18.00 AdAsippa — Kadég

18.00-21.00 , , , ,
Kevtpuxo Enionun Evapén Zuvebdpiov — 1n OAouéAcia
ApdOéarpo

Npoedpeio Inupidbwv, Mavtalng, Opotwog Kabnyntig Maveruotnuiov  lwavivwy,
Kwvotavtivog, Afpag, Kabnyntng TElI Hneipou, Prof. Dr. Heinz, Siinker,
Mavemotnuiov Wupertal Feppaviag

18.00-18.30 Npoodwvioeig — Xalpetiopoi

18.30-19.00 «EN\NVIKEG Mvehég» amd ta mawdid tou Nnmaywyeiou tou Mavemiotnuiou
lwavvivwy, Empélela opyavwong: lwavva Tplavtou, Alovuoia @eswdomovAou,
Nnmiaywyeio Mavenotnuiov lwavvivwv
«Hyot tn¢ kapdLag pue eEAANVIKO xpwua»
and tnv Edn MkdAwa, Mouotkd, kat Opada Qottntwy tou Mawdaywytkol TUAKATOG
Nnmaywywv tou Mavenotnuiov lwavvivwv

19.00-19.30 Prof. Dr. Dr. h.c. mult. Hans-Uwe Otto, Bielefeld University, DE
Childhood is also always a problem of the society

19.30.-20.00 Prof. Dr. Heinz Siinker, Wuppertal Univesity, DE
Childhood Studies, Images of Children, Children’s Lives: Beyond Protection and
Control

20.00-20.30 Jo Morran - Ellis, Head of the Department of Sociology, Surrey University, UK

Social Competences of Children and the 'New' Childhood Studies — Implications for
researching early childhood
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20.30-21.00 Zulntnon

21.00 AEZIQZH YITOAOXHZ
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9.00-11.00 , , . . , ;
AiBouca A MapdaAAnAn Zvvedpia 4.1: MeBodoloyia kal épsuva yla tTnv ok nAkia
Npoedpeio Aswvidag ABavaoiov, Kabnyntng, Frederick University, Kimpog, Aptepg Nnwtoa,
Enikoupn KaBnyntpta N.T.N. Navenotnuiov lwavvivwy, Navtia ToaoUAa,
KaBnyntpla Edpappoywv tou Tunuatog MNpooxoAikng Aywyng tou TEI ABrjvag
9.00-9.15 Agwvidag ABavaoiov, Kabnyntng, Frederick University, Kbmpog, Xpuoa Nitolou,

Enikoupn KaBnyntpla, Frederick University, Kimpog
O napayouevog Aoyo¢ Twv eKMALSEUTIKWY OE vhTlaywyeia tn¢ Kumpou: Suvatotnteg
Kott UEAAOVTIKEG TTPOOMTIKES
9.15-9.30 Navtia ToaoUAa, KaBnyntpla Edappoywv tou Tunuoatog MpooxoAkng Aywyng tou
TEI ABrvag, Eudpoolvn Bayn ImUpou, IxoAikn ZUUBouAog MpooxoAkng Aywyng,
Epyaotnplakog Tuvepydtng tou Tunuartog MNpooyoAlkng Aywyng tou TEI ABrAvag.
MNoudikn HAwkia - Xwpot MoAttiouou kat Texvng: Mia epsuvntikn mpocEyyLon
9.30-9.45 Aptepig Nwtoa, Enikoupn KaBnyntpla MN.T.N. Navenmotnuiov lwavvivwy, Awvn
EA£vn Y. Albaktwp MN.T.N. Navemnotnuiov lwavvivwv
Zuumeplpopd matdLwyv npooxoALkrc nAtkiac: Yuyouetpika epyaieia aéloAdynong
9.45-10.00 Zodia AnuntpLadn, Kabnyntpla Edappoywv Tunua MpooxoAikne Aywync T.E.l
ABrvag, Xplotiva NMapyxapidov, T.E.l. ABrvag, Mmouvtpn Navwpaia, Nadaywyog
MpooyoAkng HAwiog
Alepevvnon t™¢ ouvBeong e maldaywylkng ouadac twv BPEPIKWY TUNUATWVY
OLWTIKWV MoSIKWV oTadUwv
10.00-10.15 Mapiva Mniéon, IxoAwkn ZUpuBouAog Nnmaywywv
ATOUIKOG pakeAog aéloAdynong. Eapuoyn kat aélomoinon amo T vamioywyous
10.15-10.30 Awoviolog Ydavtig, Exkmaitbsutikog MpwtoPfabuiag Ekmaideuvong, Fpnyoplog
MuyaAng Exmadeutikog AsutepoBaduiag Exknaidsuong, EAévn Xaowwtn, dolthtpla
MN.T.N. Navenotnuiov lwavvivwy
H ouvuuetoxn twv ardodanwv yoveéwv otnv eknaibsuon twv maldlwv Tou¢ ota
dnuotikd oxoAeia twv Nouwv MpeBelag kat lwavvivwy; Mia mpwtn elkova
10.30-10.45 E. Moucéva, Albaktwp Ekmaideutikng MoAwtikng, M. ZépBa T.M.A. oto T.E.I. ABrvag.
To nawbaywytko kAiua ko n moAvuedodikn kataypaern tou
10.45-11.00 ulntnon
11.00-11.30 AwdAeppa — Kadég

QKZ?’T;:K?)O NoapdAAnAn Zuvebpia 4.2: McBodoloyia Kot £psuva yia tTnv rodikr nAkio
ApdBéarpo
Npoedpeio AyyeAikry BoudoUpn, Kabnyntpia EKMA, Avuyntidou Z2odia, AvamAnpwrpla
KaBnyntpla Navemotnpiov Autikrig Makedoviag, EAévn KatwvoUpylou, KaBnyntpla
Edappoywv TEI Heipou
9.00-9.15 AyyeAikr) BoudoUpn, Kabnyntpla oto E.K.M.A, Avtwvio¢ Mnoupag, S16A0Kwv oTo

E.K.M.A.- Eunpagia TpravtadUAov, ekmatdsutikog, Tlepoyldvvng Kwvotavtivog,
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YX0ALKOC 2UpBouAog Npwtofadulag Ekmaidevong

Ol AGyoL mou amoTPENMOUV TOUG EKTTALOEUTIKOUG VA XPNOLUOTTOL)O0UV TNV ETILTOMLA
uoppn Oldaokadiag: €EpeuvNTIK) TPOCEYYLION WC TNPOC TIC ONMOWYELS TwvV
eknobeutikwy tnN¢ mpwtoBadutac ekmaidbevonc

9.15-9.30 Zodia Avyntidou, Avarminpwtpla Kabnyntpla MNavemotiulo Autikng Makedoviag,
A. A. TewpyomoUlou, kaBnyntplwa AyyAlkwv MpwtoBadulag Exkmaideuong, A.
Movutadidou, Nnmaywyog
Ocwpiec yia v maidikn nAikio oto Keipevo ¢ ouuBaonc yia ta SIKOLWUATY TOU
nablov

9.30-9.45 Tpudaivn ZZdnpomouvlou, Emikoupn KabBnyntpia T.E.l. ABnvag, Avaotacia
NovAakida, Bpedovnmiokopog, Epyaoctnplakni Zuvepyatng, TEI ABrivag, Xplotiva
BaoiAn, Mawdaywyodg mpooyoAkng nAwkiag
Mepauatiouog otnv opyavwtiky doun tne taéng tou Bpepovnmiakou otaduo

9.45-10.00 Evdpoouvn Anpa, Matdaywyog, Ym. Aldaktwp Mavemniotiuo lwavvivwy, EAévn
KawoUpylou, KaBnyntpla Edappoywv T.E.l. Hrtelipou
H exknawbevtikny mopeia twv modlwv mPooyoAlknc nAkiac UE UETAVAOTEUTIKN
Bioypapia. Mia eunsipikri épsuva oto 2° AtamoMTiouké fupvdoto lwavvivwv

10.00-10.15 Evayyehia KaAepavte, Aéktopag Navemotnuio Autikng Makedoviag
H btaAektikn twv Sikawudtwy otig SLtaknpuEeic yla ta Sikalwuata tou natdlou

10.15-10.30 Napaokeur Towdpa, Aaokdla
«Taétbevovrtac oto mapeAddov tng Mavne»: n Sewpia uéoa ano tnv npaén

10.30-10.45 Mapia ZakeAapiou, Emikoupn KaBnyntpia, M.T.N. ZxoAn Emotnuwv Aywyng,
Maveruotnuiov lwawivwyv, Kwvotavtivah P£vt{ou, £KTAKIN  EMLOTNUOVIKA
ocuvepyatida TEI Hmieipou
H btepeuvnon tou poAou twv evndikwy oto moatyvidt twv ratdlwv, umo to npioua ¢
Epeuvac — bpaong

10.45-11.00  JuZftnon

11.00-11.30 AdAsippo — Kadég

9.00-11.00 MapdAAnAn Zuvebpia 4.3: TuyKpLTIKA £€pguva yia thv tatdiki nAwkia. H wotopia tng
AiBouca B TadIKA G NAKiag ko n evaAAayr) ThG AVA TOUG OLLWVEG

Mpoedpeio XapdAaunog Mraunolvng, AvamAnpwti¢ Kabnyntig MM.T.A.E. Mavemotiuo
ABnvwv, Awatepivn MyxalomoUAou, AvamAnpwtpla Kabnyntpla Mavemiotnuiou
Oeoooaliag, ZRkog A€do¢, Emikoupog¢ KabBnyntrig TuAua MAaoctikwyv Texvwv Kol
Ermotnuwyv Téxvng Naveniotnuiov lwavvivwy

9.00-9.15 XapdAaunog Mnapnolvng, AvamAnpwti¢ Kabnyntig MM.T.A.E. Mavemotiuo
ABnvwv
O «Qoutntric» (1869) - H mpwtn epnuepidba onouvdaotwv tou [lavermotnuiou
Adnvwv

9.15-9.30 MNoAvéévn Apamadakn, Emikoupn KaBnyntplta tou MNaitdaywylkol TUAUATOC

MpooyxoAwkng Exkmaideuong Mavermotnuiov Osoocaliag, ZnRkog A£60¢, Emikoupog
KaBnyntig Tunpa MAaoctikwv Texvwv kot Emotnuwv Téxvng Mavemiotnuiou
lwavvivwy

Mpoetowualovrag SaokdAou¢ vy tnv kKaAAteyvikn aywyn ota nodlad tng
TIPOCYOALKNC nAtkiag. Mo ocuykptLtikn Slepeuivnon tou UaBiuatos TG KAAALTEYVIKIG
eknaibevong oro lMatdaywyiko Tunuoa [lMpooyoAiknc Aywyric tou [lMavemniotnuiov
Oeoocaldiac kat tou Tunuato¢ lMAactikwv Teyvwv kot Emiotnuwv TExvnNe ToU
Mavemniotnuiov lwavvivwy
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9.30-9.45 Fewpyia Napnapovon, MouatlkoAoyocg E.E.A.L.M.I. Naverotiuo Matpwy
Exw yto ota ypauuata kopn ota founmAidouara. AvTIANYELG yla To oxoAgio kot Tn
UOPPwan TwV natdLwyv oto eAANVIKO SNUOTIKO TpayoU bt
9.45-10.00 MoaAapitoca Mapywpévou, Bpedovnmiokopog
H mpooyoAikn ekmaibeuan kot @povtida: Lo CUYKPLTIKN TPOCEyylon tn¢ EAAadac
kot tng OvAavdioc
10.00-10.15 Mapiva ZoUvoyAou Msc, ISwwtikr ekmotdeutikog, Atkatepivn MuixaAomouAov,
Avarinpwtpla KaBnyntpla Mavemniotnuiov Oscoaliag
AvaAutika lMpoypauuata Zrouvdwv lMpooyoAikn¢ Ekmaidevonc EAAadag, Kumpou,
Néac ZnAavébiag: ouykpttikny Gewpnon
10.15-10.30 AnuAtpog Ntoltong, Adokalog Npwtofdadulag Eknaideuong lwavvivwy, ABakTwp
YxoAng Emotnuwy Thg Aywyng
Yylewn twv oxoAeiwv kat mpotaoels yia tn BeAtiwon tng otnv apdpoypapia twv
natdaywytkwv neplodikwyv tnv nepiodo (1898 -1913)
10.30-11.45 Aquntpa Natpwvidou, oAoyog, Addaktwp lotopiag Tng Ekmaibeuong
H opyavwon tou ayodikou Siktuou MpwtoBaduiac Exmaidevonc amo to BouAyapiko
kpato¢ otnv Avatodwkr) Makedovia kot tn Autikry Opakn amo tnv kataAnyn toug tnv
avoién tou 1941 uéxpt tnv évapén the oxoALkng xpovidc to ZentéuBpio tou 1941
10.45-11.00  SuZftnon
11.00-11.30 AdAsippa — Kadég
11.30- 14.00
Kevtpiko 2" ONAOMEAEIA
ApdOéarpo
Mpoedpeio Prof. Dr. Lilian Fried, KaBnyntpia MNaveniotnuiouv Dortmund, Prof. Dr. Isabell
Diehm, KaBnyntpla Mavemniotnuiov Bielefeld, Eupnuia Tada, Kabnyntplo M.T.M.E.
tou Mavermotnuiov Kpntng, ZuapBpa Navowkd, AvamAnpwtpla Kadnyrtpia ATEI
Hrnelpou.
11.30-12.00 Prof. Dr. Claudio Baraldi, University of Modena and Reggio, IT
Children Beyond Culture? Interactions involving migrant children in early school-life
12.00-12.30 Prof. Dr. Pascale Garnier, Universite de Paris 13, FR
Preschool education in France : Scholarisation of the Ecole maternelle and
Schoolification of Family Life
12.30-13.00 Eudpnpia Tada, Kabnyntpta M.T.M.E. Tou Navenotnuiov KpAtng
H avdantuén tou ypamtou Aoyou ota matdld th¢ MPOOXOAKNC NAlkia¢ UEow TNG
avayvwong LotopLwv
13.00-13.30 fewpylog TpoAAlog, AvamAnpwtig  KaBnyntg M.T.A.E.  Aplototeleiou
MNaveniotnuiov Oscoalovikng
Mpoodeutikn eknaibevon kot matdikn nAikio
13.30-14.00 Navowa ZuaBpa, AvarA. KaBnyrtpla - Mpoilotapévn Tunupoatog AoyoBeparmeiog
A.T.E.l. Hteipou
AKO0AOYIKOC EAEYXOC VEOYVWV
14.00—14.30 Juilntnon
14.30-15.30 AGAsppa
15.30-17.30
Kevtpiko NapdAAnAn Suvebpia 5.1: AlEMOTNUOVIKI TTPOCEYYLON TNG TOLSIKAG NAKioGg

ApdBéatpo
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Npoebpeio

15.30-15.45

15.45-16.00

16.00-16.15

16.15-16.30

16.30-16.45

16.45-17.00

17.00-17.15

MN.T.A.E.  Aplotote)eiou
Enikoupn KaBnyntpla

Kabnyntrig
ZakeMNapiov Mapia,

fewpyog pOAAOg,  AvarmAnpwtng
Mavemotnuiov BOesooalovikng,
Mavemnotnuiov lwavvivwy

Prof. Dr. Isabell Diehm, Dr. Melanie Kuhn, Dipl. Pad. Miriam Mai, Bielefeld
University

Ethnic Heterogeneity and the Production of Inequality in Educational Organizations
from Early Childhood Onward

Dr. Deborah Albon, Rachel Rosen PhD Candidate, Institute of Education, Senior
Lecturers

Navigating contentious contexts: A consideration of ethical relationships in early
childhood research

Baow\iky MAwdykou, Adaktwp Emotnuwyv Aywyng, Exmoaideutikog A/Buiag
Exnaidevong, Npodedpog O.M.E.P. Oscoalovikng

Aneikovioelc nabiwyv otn  veoeAAnvikny téxvn tou 19% kat 20%
KowvwvioAoyikég Staotaoelc tng moatdiknc nAtkiog

Jessica Schwittek, PhD Student, Wuppertal University, Sociology of Family, Youth
and Education

Educational ideologies, parents’ goals and family practices in Kyrgyzstan

Antoanneta Potsi, Adjunct Lecturer, PhD Student in the Research School “Education
and Capabilities”, Bielefeld University

Greek preschool teachers’ professionalism and professionalization — A netnographic
approach

Zévia Aukopntpou, Yroynda Atddxktwp, Mavemiotiuto Autikng Makedoviag

H kowwvikn kataokeur tne matdikic nAtkiag oto Adyo twv vnriaywywv

2ulrtnon

alwva:

15.30-17.30
AiBouca A

5.2 MNapaAAnAn Suvebpia: Naidikr nAkio kat pUAo - MoudikA nAwia ko
MLETAVACTEUON

Npoebdpeio

15.30-15.45

15.45-16.00

16.00-16.15

16.15-16.30

16.30-16.45

Ibwyévera Tpuavrou, Emikoupn KaBnyntpua M.T.N. ZxoAng Emotnuwv Aywyng
Mavenotnuiov lwavvivwy, TacovAa Towlpévn, Enikoupn Kabnyntpwa T.E.A.MLH.,
Mavenotulo Osooaliag, Tokn Evyevia, Kabnyntpla Ebappoywyv A.T.E.I. Hreipou

Idyévera Tpravrou, Entikoupn KaBnyntpla, Naveniotiuio lwavvivwv

Epeuvwvrac tnv StyAwoaoia oto vortaywyeio

Avaotacia Mapouktooylou, Ap. Kowwviohoyiag tng Ekmaidevong

H Ekppaacn tou euAou ota Snuo@An AL Kivouuevwy oxediwv yla matdla

Elprivn Awakou, Nnmaywyog, TacoUAa Tolévn, Entikoupn KaBnyntpia T.E.A.M.H.,
Mavemnotrplo Osooaliag

Ot Anoyeic twv Mabiwy MpooxoAikric HAkiag yia ta Ayopiotika kat Kopttolotika
BiBAia-Avtikeipeva kat n Emibpaocn twv BiBAiwv Auvtwv otn Awatipnon twv
EupuAwv Ztepeotunwy

Baowiky Koutocoumiva, Awddktwp Mavemotnuiov lwavvivwy, EmoTnpovikn
ouvepyatng Tunuatog Bpedovnmiokopiag A.T.E.I. Hreipou, YuxoAoyog K.E.A.ALY.

O poAo¢ tou @uUAou otnv avantuén OefloTNTwV AEMTAC KIVATIKOTNTOC TUTTLKWG
QVATTTUGOOUEVWY KAl VONTIKA KAGUOTEPNUEVWY TToLSLWV

EAnic Apwvn, Bpedpovnmiokopog, Metamtuylakr Qottitpla NMavenotnuiouv Awyaiou

Je€louoc kat Ztepeotuna otic MNaudikeg tavieg Disney




16.45-17.00

17.00-17.30
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Mapia AaBouAou, Nnmioywyog
Akaiwpua otn Stapopd
JulnAtnon

15.30-17.30
AiBouca B

MapdaAAnAn Zuvebpia 5.3: Nadikn nAkiot kKa yeVIEG - Matdkn nALkio Ko péoa
HaIKAG EVRpépwaong

Npoedpeio

15.30-15.45

15.45-16.00

16.00-16.15

16.15-16.30

16.30 - 16.45

16.45-17.15

Eudnuia Tada, KadBnyntpla MN.T.M.E. tou Mavemotnuiov Kpitng, TplavtadpuAAid
NatolonouAou, AvanAnpwtpla Kadnyntpia A.T.E.I.O. Bpedovnmiokopioag, lwavvng
®dukapng, Aéktopag M.T.A.E. Navemnotnuiov lwavvivwy

Kwvotavtivog MNavayog, Noutkog EykAnpatoAoyog

O poAo¢ TwV EKMALOEUTIKWY OTNV EUTIELPLKN SLEPEVVNCN KAL OTHV AVTYUETWITLON TOU
(PALVOUEVOU TNC EVOOOLKOYEVELXKIC KaKoToinong avnAikwv

TplavtaduAAdid  NatolomoUAovu, AvarmAnpwtpla KaBnyntpia  AT.E.LO.
Bpedovnmiokopiag, XpuooUAa MeAiood XaAikiomoUAou KaBnyntpia A.T.E.L.O.
NoonAgUTIKNG

O nAeKTPOVIKOG UTTOAOYLOTIC OTNV TIPOCYOALKN nALkia: armoWeLc yovewv

MeAnopévn Zxila, Msc, Emiotnuovikry Xuvepyatidba T.E.l. ABnvag, EuayyeAia
AgAnywavvn, Bpedovnmiokopoc, Mapia TpravtaguAov, BpedovnmlokOUog

H Matpikn ZuuBoAn oto MeydAwua twy Matdiwv Nnriakrc HAwkiac

Avva KaAaddtn, Nnmiaywyog

H onuaoio tng yovikng otnpténg atnv mpooxoAlkn) EKMOIOEUTN- TPOYPAUUATO LE
yoveic otn XAN Osooaovikng

OeLoTOKANG ZepevTepLadng, Nnmiaywydc, Alddktwp AplototeAeiou Mavemniotnuiou
Oeooalovikng, Aquntpa Toaurodnov, Bpedovnmiokopog

H tnAedpaon atnv kadnuepvr {wn twv motdLwv mpwtooyoAkn¢ nAtkiog

2ulrtnon
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09.30-11.30
Kevtpko
ApdOatpo

MapdAAnAn Zuvebpia 6.1: Maudikn nAwkia - pabnon

Nposebdpeio

09.30-09.45

09.45-10.00

10.00 -10.15

10.15-10.30

10.30-10.45

10.45-11.00

11.00-11.15

11.15-11.30

Invpo¢ MNavtalng, Opotwwog KaBnyntic M.T.N. Mavermotnuiov lwavvivwy,
XapdAaunog Kwvotavtivou, Kabnyntig MM.T.A.E. Navemotnuiou lwavvivwy,
Navowka Zwappa, AvanmA. KaBnyntpla - Mpolotapévn Tunpatog AoyoBeparmeiag
A.T.E.l. Heipou

Bawa AyyéAn, Ym. Abdaktwp, XapdAaumno¢ Kwvotavtivou, KaBnyntic M.T.A.E.
Mavemnotnuiov lwavvivwy

Alepevvnon tou BaduoU enitevuéng twv SIOAKTIKWY OTOXWV OTIC EPYACIEC TOU
oxoAikou eyyelptdiou tne¢ lotopiac tne B Tuuvaoiou

Kwvotavtivog Kapadnuntpiov, Aéktopag T.E.A.M.H. Anpokpiteiov Mavemniotnuiou
Opakng, Mapia ZakeMapiov, Emikoupn KaBnyntpwa M.T.N. Mavemiotnuiou
lwawivwy, Imupog MNavralng, Opotiwog KaBnyntic M.T.N. Navemiotnuiou
lwavvivwy

To audopunto maiyvidt nmodiwv 5 kat 7 €TwWV 0 €0WTEPLKO Ywpo matyvidiov: H
enibpaocn t™¢ nNAkiog, TOU QUAOU Kol TwV YOPAKTNPLOTIKWY Tou MepLBaAdovrog
Xwpou

Napaockeur) Kafaldpn, Y. Albdktwp, Adpva Mika Kakava, Kadnyntpia M.T.M.E.
MNaveniotnuiov Oscoaiiag

Bution/MAgvon: AISAKTIKEG TIPAKTIKEC TWV VATILAYWYWY Kot AvaAuTiko Mpoypauua
ARuntpa Mooyou, Addktwp Mavemniotnuiov lwavvivwy

Ao v avakaAvyn twv eGVIKWV YAWOOWVY OTIC OUYXPOVEC TIPAYUATIKOTNTEG TWV
gupwnaikwv yAwoowv: n repintwon tn¢ eEAAnvikng yAwooac otnv ratdikn nAwkio
Baoilewog Kiooogg, Wuxohoyog, oupBoulog Yuxikng uvyelag, PgCERT, KapoAiva
AAegéiou, Wuyxoloyog, cupBouloc Yuxikng uyeiog, PgCERT, Navua Zupewvidou,
WuyoAdyog, cupPouloc Puxikng vyeiag, PgCERT

Evac dteukoAuvtikog matdaywyoc: Ul mTPOoWITOKEVTPLKN TTPOCEYYLON

dwrtewn Boutod, Bpepovnmiokopog, Osodwpa ApKOUAN

H WuyoAdoyikn kat Matdaywyikn mpooeyyLan tou nouyvidlou otnv npooxoAikn nAikia
EAévn TodvtaAn, Ap. Wuxohoyiag

H ywpnuikdtnta tne epyalouevnc uviung oe moudla ywpic kal UE UABNOLOKESG
Suakoligc amo T vmiakn uéxpt tnv modikn nAtkia

2ulrtnon

09.30-11.30
AiBouca A

NapdAAnAn Suvebdpia 6.2: MoudikA NALKiO OMAAGTNTA KO AOKALOT

Nposebdpeio

09.30-09.45

Anuntplog Zapprg, Afktopag EwSkAg Aywyng, M.T.N. Mavemotnuiov lwavvivwy,
@eoxapng Pamtng, Aéktopag, M.T.N. ZxoAng Emotnuwv Aywyng Mavemotnuiou
lwavwivwy, Odvog Oeoxapng, Aéktopag, MM.T.N. ZxoAng Emwotnuwv Aywyng
MNavemniotnuiov lwavvivwy

AnuAtplog Zappng, Aéktopag EwSkAg Aywyng, Matdaywylkd Tunpa Nnmiaywywv




09.45-10.00

10.00-10.15

10.15-10.30

10.30-10.45

10.45-11.00

11.00-11.15

11.15-11.30
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MNaveniotnuiov lwavvivwy

To oyedlo evog omitiol kot n EEALEN ToU OTO «Kavoviko» modi kal oto matdi ue
uadnolakec SUOKOAIEG
Oe06wpog Odvog, NEkTopOg
MNaveniotnuiov lwavvivwy
Kotvwvikormoinon otnv otkoyEvela ko To Nnmiaywyeio: SUVEXELEC KAl HOUVEXELEG
XapdAapnog NtaAdakag, Adaktwp, AteuBuvtig AnpoTtikoU XxoAeiou

Madnotakéc Suokodieg- H ueAétn nepintwons wg Avon npoBAnuatog

Epn Nanavaoctaciov, Nnmaywyog

Autiouog kat aétoAoynan noadiov mpooxoAiknc nAtkiac oto KEAAY

EAévn—Mapia Kouiptln, Tunua Bpedovnmiokopwv A.T.E.1.O., Avactaocio WAaATn,
Avarinpwtpla Kabnyntpla A.T.E.L.O.

H etowdtnta twv matdaywywv mpooxoAlknc nAikiog vo avayvwpioouv kat va
avtiuetwrioovv atdia ue Suokoliec uadnonc otnv taén toug

NwkoAéta KapapacoiAn, Nnmiaywyog, Mwyog lewpylog, AdckaAog

EmdetikotnTa iyvoypapnua kot odi

Kwvotavtiva - Qwtewvy WabomouvAov, petadpdotpla tou Iéviou Mavemiotnuiou,
Naywva-Zaveny WabomouAou, Bpedpovnmiokopog, Epyaotnplakdg Tuvepyatng TEI
ABrvag

O 0xoAiko¢ €k@oBIOUOC TwWV VAWV OTOUG XWPOUC TNG TPOCXOAIKNG oywyrc:
ELPAVLON TOU QALVOUEVOU Kall oUUBOUAEUTIKN oTNV MPOANYN Kot QVTYUETWITLON TOU
2ulrtnon

Kowwvioloyiag t¢ Exkmaidevong M.T.N.

09.45-11.30
AiBouca B

MapdAAnAn Zuvebpia 6.3: MNawdikr nAkia, vuysia kat avannpio.

Npoebdpeio

09.45-10.00

10.00-10.15

10.15-10.30

10.30-10.45

10.45-11.00

11.00-11.15

11.15-11.30

Kwvotavtivog Afpoag, Kadnyntic TElI Hmelpou, EAévn Todvtaln, Awddktwp

WuyxoAoyiag

Awkartepivn Ztavpou, Nnmaywyog, Eldikn Natdaywyaog, Y. S16aktwp
Mavemnotnuiov lwavvivwy

H apnynon wg¢ uéoo yLa tnv avamtuén tne YUxOKOIVWVIKNC ETTAPKELAC TOU
auTLoTIKOU tatdtov

EAévn ToavtoAn, AwSaktwp Wuxoloyiag, Navaywtng Kapdapdg, Kabnyntng,
Mawdilatpog

H tayutnta kot n akpiBela katovouaoiog we SEIKTEC cUVTOUNG AVIXVEUONS
uadnoiakwv duokoAtwv

Naywva-zavlry WabomnoUAou, Bpedovnmiokouog, Epyaotnplakog Zuvepydtng A-
TEI, ABnva

H Oepancutikn mnaocioa w¢ UEco ekmaidbeuonc kat avdAnonc maudlwv UE ELOIKEC
QVAYKEC: UEAETN MEPINTWONG

Avva MnioBoAn, AoyoBepaneltpla, Kwvotavtivog TowkoUpag, EL6KOG Matdaywyog
H petaBoaon amod to SnuUoTiko oxoAgio oTo yuuvaoio ota mAaiola NG L6IKNG aywyng
Mapia Aepéka, ElSikA Maldaywyog

H enmiAnyia oto ywpo tn¢ npwrtoBaduiac eknaibeuaong

Bdia Nikou, Nnmiaywyadg, OAuurnia BAtaykodtn, QuoikobBepamneltpla

Maifouus odot pali €va KAVOTOUO TOALTIOTIKO TPOYPAUUA CUUUETOXN Kal
aAAnAenibpaonc motdiwyv UE Kat Ywpic avamnpiec LEoa oTnV KOLVOTNTA

2utAtnon
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11.30-13.00
Kevtpwko 3" OMopéAceila
ApdOatpo
Nposebpeio Prof. Dr. Siinker, Heinz, Mavemnotnuiov Wupertal Feppaviag, Navrairg, Znupidwv,
Ouotipog Kabnyntng MNavenotnuiov lwavvivwy, Kwvotavtivog Afpag, Kabnyntig
TEI Hnieipou, ZakeAAapiov Mapia, Entikoupn KaBnyntpla Maveniotnuiou lwavvivwv
11.30-12.00 Prof. Dr. Leena Alanen, University of Jyvaskyla, Fl
Childhood'’s relationality: identifying a new research program for Childhood Studies
12.00-12.30 Prof. Dr. Doris Biihler-Niederberger, Wuppertal University, DE
Educating little children - shaping educational systems between universal norms and
local arenas
12.30-13.00 ZakeAAapiov Mapia, Entikoupn KaBnyntpla Maveniotnuiov lwavvivwv

13.00

Mapoucoiaon ouunepaocudtwy 3% AieBvouc Suvebpiou MpooxoAikic Aywync
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EXTENDED PROGRAM OF CONFERENCE PROCEEDINGS

10:00 - 14:00 Attendees arrival — Registration

10.00-11.45
Central Parallel Session 1.1: The Early Years Education
Amphitheatre

Chairs Thanos Theodoros, Lecturer, Pedagogical Department of Preschool education,
University of loannina, Harilaos Zaragkas, Lecturer, Pedagogical Department of
Preschool education, University of loannina

10.30-10.45 Harilaos Zaragkas, Lecturer, University of loannina, Dept. of Preschool Education
Case study of fine and gross motor activities in preschool children
10.45-11.00 Sofia Apidopoulou, Preschool Teacher
The beliefs of newly appointed and experienced kindergarten teachers about
children of preschool age and their relation to their educational practices.
11.00-11.15 Styliani Karagianni, Preschool Teacher, MA., University of loannina
The ASEP competition: Professionalisation of Preschool Education Teachers or state

control?

11.15-11.30 Discussion

11.30-12.00 Coffee-break

10.00-11.45 Parallel Session 1.2: Theories of Childhood
Room A

Chairs Raptis Theoharis, Lecturer, Pedagogical Department of Preschool Education, Tsialos
Stefanos, Head of the Pedagogical and Scientific Guidance Primary Education
Councellors, Peripherical Directorate of Primary and Secondary Education in Epirus

10.15-10.30 Evdokia Pagkalou, Preschool Teacher Special Education, Elsa Thalassinou, Preschool

Teacher, Rania Gaki, Preschool Teacher
Creative books made by students of multicultural nursery schools and cooperation
via eTwinning
10.30-10.45 Ermolaos Psarianos, PhD student, University of Macedonia, Chrysa Psarianou
University of Macedonia
Critical view of the constructivist approach of learning in Piaget’s theory
10.45-11.00 Spyridoula Karachaliou, Preschool Teacher, Patra, Dimitrios Avouris, story-teller,
author
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Children’s “wants” through fairy tales

11.00-11.15 Zhuljeta (Cinga) Lilo, M.Sc., Department of Education Sciences and Teaching
Methodology, University Gjirokastra
The language of communication of the pre-school child and linguistic context of
learning in education

11.15-11.30 Discussion

11.30-12.00 Coffee-break

10.00-11.45 Parallel Session 1.3: Theories of Childhood
Room B

Chairs Konstantinos Karadimitriou, Lecturer, Democritus University of Thrace, Vasileios
Katsimardos, School Councelor of Primary Education, Attiki

10.15-10.30 Vassilios Katsimardos, School Counselor
Children’s approach to new knowledge. Ways for enhancing students’ cooperative
and self-regulating learning

10.30-10.45 Agoritsa Tzima, Preschool Teacher
Preschooler — Teacher Interpersonal Relationship: Preschooler’ s Perceptions

10.45-11.00 Alexia Kapravelou, M.Ed., PhD Student, Panteion University
Problems in education and suggestions for changes via the collection of short —
stories created by Elli Alexiou: *Taught fights for short life* and *Remains of
profession*

11.00-11.15 Aimilia Kalogianni, Preschool Teacher, Archaeologist, M.Ed., Katerina Spanopoulou,
English Language teacher, Preschool Teacher, M.Ed.
At Peter’s and Petroula’s village. A museum kit about the Neolithic culture for
preschool and primary school aged children

11.15-11.30 Discussion

11.30-12.00 Coffee-Break

12.00-14.15
Central Parallel Session 2.1: Innovative Programs in Early Childhood Education

Amphitheatre

Chairs

12.00-12.15
12.15-12.30
12.30-12.45
12.45-13.00
13.00-13.15

Eva Laloumi — Vidali, Professor, ATEl of Thessalonica, Antonis Vaos, Associate
Professor, University of Patra, Efi Gourgiotou, Lecturer, University of Crete

Thomais Kapoulitsa — Troulou, Professor, ATEI of Thessaloniki, Eva Laloumi — Vidali,
Professor, ATEI of Thessaloniki, Aikaterini loannidou, Laboratory Associate, ATEI of
Thessaloniki

Expanding horizons - the case of the visual work of art

Efi Gourgiotou, Lecturer, University of Crete, Vasiliki Giannakou, Preschool Teacher
Conceptual map as a means of teaching and evaluation notions of environmental
education with children from different linguistic environments: Case study

Aikaterini loannidou, Laboratory Associate, ATEIl of Thessaloniki, — Thomais Troulou
Kapoulitsa, Lecturer, TEI of Thessaloniki

Paper resists in everything

Maria loannidou, Preschool Teacher, Grammatiki Samara, Preschool Teacher
Values of life at preschool education: an innovative program for childhood

loanna Tsarpa, Teacher, Economist
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Planning, organization and evaluation of optional financial educational programs for
childhood

13.15-13.30 Dionysios Yfantis, Dr., Primary Teacher, Grigorios Mihalis, Teacher, M.Sc., Eleni
Hasioti, Undergraduate Student
The use of new technologies in kindergarten and primary schools in Epirus.

13.30-14.00 Discussion

12;;(3;:14:5 Parallel Session 2.2: Contemporary alternative teaching approaches on childhood

Chairs Konstantinos Karras, Assistant Professor, University of Crete, Evagelia Aravani,
Lecturer, University of Crete

12.00-12.15 Konstantinos Karras, Assistant Professor, University of Crete
Contemporary teaching approaches to childhood and the role of the modern
educator: an international comparative research

12.15-12.30 Sofia Chatzigeorgiadou, Preschool Teacher, PhD Student, University of Thessaloniki,
- loanna Karagiorgou, Preschool Teacher
“Laspodontis”. A preschoolers training program of mental representations in creative
problem solving.

12.30-12.45 Evagelia Aravani, Adjunct Lecturer, University of Crete, Filia Amargiotaki, Preschool
Teacher, University of Crete
Poetry and Dramatics in kindergarten: when poetic speech meets theatrical speech

12.45-13.00 Aikaterini Stamati, Dr., High School Principal
The environment and its contribution to school performance of children

13.00-13.15 loanna Karagiorgou, Preschool Teacher, Sofia Chatzigeorgiadou, Preschool Teacher,
PhD Student, University of Thessaloniki
“Children’s Museum of Love”, an enhancement program of preschoolers learning
ability based in family and school cooperation

13.15-13.30 Athanasia Theohari, Undergraduate Student, Paraskevi Koutsoura, Primary Teacher
The interdisciplinary educational approach to the development of creativity in
childhood

13.30-13.45 Stavroula Karadaidou, Teacher, PhD student, University of Thessaloniki
The development of first graders’ literacy abilities in elementary school: a transition
from the experience of children to text comprehension and production

13.45-14.15 Discussion

12':2()_"11[;00 Parallel Session 2.3: Interdisciplinary approach of early childhood

Chairs Papaioannou Apostolos, Professor University of loannina, Manos Konsolas,
Assistant Professor, University of Aegean, Tsitsanoudis-Mallidis Nikoletta, Lecturer,
University of loannina

12.00-12.15 Papaioannou Apostolos, Professor University of loannina
From textbooks to digital technology: necessities and resistances

12.15-12.30 Manos Konsolas, Assistant Professor, University of Aegean, Maria Savaidou —

Kampouropoulou, Lecturer, University of Aegean, Polixeni Panagiotopoulou,
PhD Student, University of Aegean
Art and Preschool education: the exploitation of cubist art for the development of
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mathematical concepts in Preschool students

12.30-12.45 Despina Kalesopoulou, Museologist, PhD Student University of Thessaly
Approaching a child-centered museum environment through the eyes of the children

12.45-13.00 Zafeiroula Melisova, Preschool teacher
The theatrical art in the teaching procedure of foreign children: the case of generic
theatre in preschool education

13.00-13.15 Tsitsanoudis-Mallidis Nikoletta, Lecturer, University of loannina
Speculations and suggestions in order to cultivate the interdisciplinary approach to
childhood oriented by language and society

13.15-13.30 Vasiliki Giannopoulou, English language teacher
“An Imaginary trip to London” - How to approach alternatively the English Language
in the Kindergarten

13.30-13.45 Maria Vlachou, Kafenia Mpotsoglou, Eleni Andreou, Eleni Didaskalou, Special
Education Department, University of Thessaly
Bullying/Victimization in Preschool Children: Interpersonal and Environmental
Factors.

13.45-14.00 Discussion

16.00-18.00
Central Parallel Session 3.1: Literature outlines of childhood

Amphitheatre

Chairs Domna — Mika Kakana, Professor, University of Thessaly, Ratsikas Dimitrios,
Associate Professor, University of loannina, Maria Vassiliadou, Assistant Professor,
Dept. of Pre-primary education, Frederick University, Cyprus

16.00 - 16.15 Ratsikas Dimitrios, Associate Professor, University of loannina, Giolanta Ziaka, Dr.
Environmental education
The artistic creation as a game for all ages

16.15-16.30 Antonis Vaos, Associate Professor,University of Patra, Zikos Dedos, Assistant
Professor, University of loannina
Figurative action in the preschool age in the formal and non formal education: The
case of Figurative Class of Municipality Rion

16.30-16.45 Elisavet Zifkou, Preschool Teacher, Maria Papadopoulou, Associate Professor,
University Of Thessaly, Domna — Mika Kakana, Professor University of Thessaly
Color + typography + images: Preschoolers deriving meaning from multimodal texts

16.45-17.00 Maria Vassiliadou, Assistant Professor, Frederick University, Cyprus
Colouring or painting? The need of the teaching of art in early childhood

17.00-17.15 Aikaterini Karamitrou, Assistant Professor, University of loannina
Aspects of otherness through theatre language: the resourceful dynamics of ancient
Greek myths and drama in childhood

17.15-17.30 Christina Mitsopoulou, Scientific Associate, T.E.I. of Epirus
L. Ariosto’s Furious Orlando in the ‘colourful puzzle’ by I. Calvino

17.30-17.40 Discussion

17.40-18.00 Coffee-break

16.00-18.00

Room A

Parallel Session 3.2: Literature outlines of childhood
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Chairs Konstantinos Dinas, Professor, University of West Macedonia, Haris Babounis,
Associate Professor, University of Athens, Smaragda Papadopoulou, Associate
Professor, University of loannina

16.00 - 16.15 Efthymia Goti, School Counselor, Konstantinos Dinas, Professor, University of West
Macedonia
Genres in preschool: The case of the name

16.15-16.30 Mary Margaroni, Philologist, Social anthropologist, PhD student
Old Stathis or Memories of my Childhood by Leon Mela: Constructing Identities in
moralistic Literature in the Mid 19th Century

16.30 - 16.45 Elpida Ntalouka, Preschool Teacher, Maria Papadopoulou, Assossiate Professor,
University of Thessaly, Maria Theodorakakou, Preschool Teacher, MSc, University of
Thessaly
As long as | grow up do | learn to read the written world around me? examination of
preschool children’s perceptions about reading

16.45-17.00 Gioula Konstantopoulou, Dr.
Reading from the magazine “Child’s World” from Istanbul (Oct. 1898 — Sept. 1899)

17.00-17.30 Discussion

17.30-18.00 Coffee-Break

16.00-18.00 Parallel Session 3.3: Childhood and new technologies
Room B

Chairs Jenny Pange, Professor, Dean of School of Education, University of loannina,
Eugenia Toki, Lecturer, TEI of Epirus, Nikiforidou Zoi, Postdoc Researcher, University
of loannina

16.00 - 16.15 Eugenia I. Toki, Lecturer, TEI of Epirus, Jenny Pange, Professor, Dean of School of
Education, University of loannina
Digital experiences in the preschool setting for the iGeneration. A pilot study in
Greece

16.15-16.30 Evgenia Daniilidou, School Counselor, loanna Vorvi, School Counselor, Eleni Linardi,
Educator
New technology and media implementation in kindergarten. Preschool children
“creators” of digital stories

16.30-16.45 Eftychia Koletsou, Computer Science Teacher, Gerasimos Chamalis, Computer
Engineer
Cultivating literacy in school employing new technologies

16.45-17.00 Avraam Vassiliadis, Teacher, School Principal, loannis Vezirtzis, Special Education
Teacher
The contribution of blogging in the development of creative writing for children

17.00-17.15 Kleopatra Nikolopoulou, Adjunct Lecturer, E.K.P.A.
Barriers in using computers in kindergarten classrooms: Interviews with kindergarten
teachers

17.15-17.30 Discussion

17.30-18.00 Coffee-break
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18.00-21.00
Central
Amphitheater

Official Opening — 1st Plenary Session

Chairs
18.00-18.30
18.30-19.00
19.00—-19.30
19.30.-20.00
20.00 -20.30
20.30-21.00
21.00

Spyridon Pantazis, Professor Emeritus, University of loannina, Konstantinos, Dimas,
Professor, ATEI of Epirus, Prof. Dr. Heinz, Siinker, Wupertal University

Welcome — Greetings

«Hellinikes Pinelies» from the preschoolers of the loannina University Preschool,
organized by loanna Triantou , Dionisia Fidopoulou, Preschool of university of
loannina

«Sounds from the heart with Greek color»

From the musician Efi Gkolia, and a group of undergraduate students from the
Department of Preschool Education, University of loannina

Prof. Dr. Dr. h.c. mult. Hans-Uwe Otto, Bielefeld University, DE

Childhood is also always a problem of the society

Prof. Dr. Heinz Siinker, Wuppertal Univesity, DE

Childhood Studies, Images of Children, Children’s Lives: Beyond Protection and
Control

Jo Morran - Ellis, Head of the Department of Sociology, Surrey University, UK

Social Competences of Children and the ‘New' Childhood Studies — Implications for
researching early childhood

Discussion

Gala Reception

9.00-11.00
Room A

Parallel Session 4.1: Methodology and research on childhood

Chairs

9.00-9.15

9.15-9.30

9.30-9.45

9.45-10.00

Athanasiou Leonidas, Professor, Frederick University, Cyprus, Artemis Giotsa,
Assistant Professor, University of loannina, Nantia Tsaoula, Lecturer, ATEI of Athens

Athanasiou Leonidas, Professor, Frederick University, Cyprus, Chrysa Nitsiou,
Assistant Professor Frederick University, Cyprus

Teachers’ verbal behavior in kindergartens in Cyprus: potentials and future
perspectives

Nantia Tsaoula, Lecturer, ATEI of Athens, Effrosini Vagi Spirou, School Counselor,
Laboratory Associate, ATEIl of Athens

Childhood - Places of Culture and Art: A research approach

Artemis Giotsa, Assistant Professor, University of loannina, Eleni Doni, PhD Student,
University of loannina

Behavior of children of preschool age: Psychometric tools of evaluation

Sophia Dimitriadi, Lecturer, ATEIl of Athens, Christina Parharidou, TEl of Athens,
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Boundri Panorea, Preschool Teacher
Researching the academic background of the pedagogical team in the infant-toddler
classroom of private pre-school centres

10.00-10.15 Marina Bessi, School Counselor
Individual assessment portfolio. Implementation and utilization from kindergarten
teachers

10.15-10.30 Dionysios Yfantis, Dr., Teacher, Grigorios Mihalis, Teacher, M.Sc. Social psychiatry
and child psychiatry, Eleni Hasioti, Undergraduate Student
The degree of participation of outlander parents in their children’s education in
primary schools located in Preveza and loannina prefecture: an overview

10.30-10.45 Eleni Mousena, Dr., Scientific Associate, TElI of Athens, M. Zerva, Special Technical
Staff, TEl of Athens
The pedagogical climate and its multiple recording methods

10.45-11.00 Discussion

11.00-11.30 Coffee-Break

9(()22n:r1a:)0 Parallel Session 4.2: Methodology and research on childhood

Amphitheater

Chairs

9.00-9.15

9.15-9.30

9.30-9.45

9.45-10.00

10.00 - 10.15

10.15-10.30

10.30-10.45

10.45-11.00

Aggeliki Voudouri, Professor, E.K.P.A., Sofia Awgitidou, Associate Professor,
University of West Macedonia, Kainourgiou Eleni, Lecturer, TEI of Epirus

Aggeliki Voudouri, Professor E.K.P.A., Antonios Bouras, Adjunct Lecturer, Efpraxia
Triantafyllou, Teacher, Konstantinos Gerogiannis, School Counselor

Reasons that discourage teachers from using on-site teaching: research approach
concerning the views of primary educators

Sofia Avgitidou, Associate Professor, University of Western Macedonia, Artemis
Alexandra Georgopoulou, English Language Teacher, Anna Moutafidou, Preschool
Teacher

Theories of childhood in
of the Child (UNCRC)
Tryfaini Sidiropoulou, Assistant Professor, TEl of Athens, Anastasia Poulakida, Child
Care Worker, Laboratory Associate, TEIl of Athens, Christina Vassili, Early Childhood
Educator

An experimentation in the organizational structure of the nursery school/
kindergarten

Effrosyni Dima, PhD student, University of loannina, Kainourgiou Eleni, Lecturer, TEI
of Epirus

The educational progress of preschool children with migration biography. An
empirical research in the 2" Intercultural high school of loannina

Evaggelia Kalerante, Lecturer, University of West Macedonia

Children’s Rights Dialectics

Paraskevi Tsiara, Teacher

«Travelling in Mani’s past» - «Maps and morphology of the ground»: theory through
practice

Sakellariou Maria, Assistant Professor, University of loannina, Rentzou Konstantina,
Scientific Associate, TEIl of Epirus

Examination of adults’ role in children’s play under the scope of action research
Discussion

the United Nations Convention on the Rights
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11.00-11.30 Coffee-break
9.00-11.00 Parallel Session 4.3: Comparative research on childhood. The history of childhood
Room B and its alteration through centuries

Chairs Charalambos Babounis, Associate Professor, University of Athens, Aikaterini
Mihalopoulou, Associate Professor, University of Thessaly, Zikos Dedos, Assistant
Professor, University of loannina

9.00-9.15 Charalambos Babounis, Associate Professor, University of Athens
“The student” (1869) — Athens University students’ first newspaper

9.15-9.30 Polyxeni Arapaki, Assistant Professor, University of Thessaly, Zikos Dedos, Assistant
Professor, University of loannina
Preparing schoolteachers for the artistic education of the children of preschool age.
A comparative investigation of the course of the artistic education in the Pedagogic
Department of Preschool Education of University of Thessaly and Department of
Plastic Arts of University of loannina

9.30-9.45 Georgia Parparousi, Musicologist, University of Patra
Attitude for children education and schooling as seen through Greek folk songs

9.45-10.00 Malamitsa Margomenou, childcare worker
The preschool education and care: a comperative approach to Greece and Finland

10.00-10.15 Marina Sounoglou, Msc, Private Educator, Aikaterini Mihalopoulou, Associate
Professor, University of Thessaly
Preschool education curricula from Greece, Cyprus, New Zealand: Collocations

10.15-10.30 Dimitrios Ntoutsis, Dr., Teacher in Primary education, loannina
Hygiene of schools and suggestions concerning its improvement, in the writing of
articles of pedagogical magazines from 1898 to 1913

10.30-10.45 Dimitra Patronidou, Philologist, Dr. of Educational History, 3™ general high school of
Drama
The organization of primary education school network by the Bulgarian state in
Eastern Macedonia and Western Thrace from their occupation, by the spring of
1941 until the start of the school year in September 1941

10.45-11.00 Discussion

11.00-11.30 Coffee-break

11.30- 14.00
Central 2" Plenary Session

Amphitheater

Chairs
11.30-12.00
12.00-12.30

Prof. Dr. Lilian Fried, Dortmund University, Prof. Dr. Isabell Diehm, Bielefeld
University, Effimia Tafa, Professor, University of Crete, Ziavra Nausika, Associate
Professor, TEIl of Epirus

Prof. Dr. Claudio Baraldi, University of Modena and Reggio, IT

Children Beyond Culture? Interactions involving migrant children in early school-life
Prof. Dr. Pascale Garnier, Universite de Paris 13, FR

Preschool education in France: Scholarisation of the Ecole maternelle and
Schoolification of Family Life
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12.30-13.00 Eufimia Tafa, Professor, University of Crete
Developing kindergarten children’s literacy through storybook reading

13.00-13.30 Georgios Grollios, Associate Professor, Aristotle University of Thessaloniki
Progressive education and childhood

13.30-14.00 Nausika Ziavra, Associate Professor, Head of the Speech and Language Therapy
Department, ATEI of Epirus
Newborns hearing screening

14.00-14.30 Discussion

14.30-15.30 Break

15.30-17.30
Central Parallel Session 5.1: Interdisciplinary approach of childhood

Amphitheater

Chairs

15.30-15.45

15.45-16.00

16.00 - 16.15

16.15-16.30

16.30 - 16.45

16.45-17.00

17.00-17.15

Georgios Grollios, Associate Professor, Aristotle University of Thessaloniki,
Sakellariou Maria, Assistant Professor, University of loannina

Prof. Dr. Isabell Diehm, Dr. Melanie Kuhn, Dipl. Pad. Miriam Mai, Bielefeld
University

Ethnic Heterogeneity and the Production of Inequality in Educational Organizations
from Early Childhood Onward

Dr. Deborah Albon and Rachel Rosen (PhD Candidate, Institute of Education) Senior
Lecturers

Navigating contentious contexts: A consideration of ethical relationships in early
childhood research

Vasiliki Pliogkou, Dr., Adjunct Lecturer, Prim. Educ. Teacher, President of OMEP,
Thessaloniki

Depictions of children in modern Greek art of the 19th and 20th century: sociological
dimensions of childhood

Jessica Schwittek, University of Wuppertal Sociology of Family, Youth and Education
Educational ideologies, parents’ goals and family practices in Kyrgyzstan

Antoanneta Potsi, Adjunct Lecturer, PhD Student, Research School “Education and
Capabilities”, Bielefeld University

Greek preschool teachers’ professionalism and professionalization — A netnographic
approach

Sonia Lykomitrou, PhD student, University of West Macedonia

Constructing childhood in early childhood teachers’ discourse

Discussion

15.30-17.30
Room A

Parallel Session 5.2: Childhood and gender — Childhood and migration

Chairs

15.30-15.45

15.45-16.00

Ifigenia Triantou, Assistant Professor, University of loannina, Tasoula Tsilimeni,
Assistant Professor, University of Thessaly, Toki Eugenia, Lecturer, T.E.I. of Epirus

Ifigenia Triantou, Assistant Professor, University of loannina
The child in the prose of G. Vizyinos

Anastasia Pamouktsoglou, Dr. of Sociology of Education
Gender expression in popular animation films for children
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16.00 - 16.15

16.15-16.30

16.30 - 16.45

16.45-17.00

17.00-17.30

Eirini Liakou, Preschool Teacher, Tasoula Tsilimeni, Assistant Professor, University
of Thessaly

Preschoolers’ views about boys’ and girls’ books-objects and the influence of these
books in the conservation of gender stereotypes

Vassiliki Koutsobina, Dr., Psychologist, Scientific Associate, TEI of Epirus

The effect of gender on the development of fine perceptuomotor skills in typically
developed and children with mental retardation

Elpis Aroni, Childcare Worker, Postgraduate Student, University of Aegean

Sexism and Stereotypes in Children's Disney movies

Maria Davoulou, Preschool Teacher

Right in difference

Discussion

15.30-17.30
Room B

Parallel Session 5.3: Childhood and generations - Childhood and media.

Chairs

15.30-15.45

15.45-16.00

16.00 - 16.15

16.15-16.30

16.30-16.45

16.45-17.15

09.30-11.30

Central
Amphitheatre

Eufimia Tafa, Professor, University of Crete, Triantafylia Natsiopoulou, Associate
Professor, ATEI of Thessaloniki, loannis Fikaris, Lecturer, University of loannina

Konstantinos Panagos, Criminologist

Educators’ role in empirical examination and confrontation of the phenomenon of
domestic violence against juveniles

Triantafylia Natsiopoulou, Associate Professor, ATEl of Thessaloniki, Chrisoula
Melissa- Halikiopoulou, Professor ATEI of Thessaloniki

The personal computer in pre-school age: parents’ views

Melpomeni Shiza, Laboratory Associate, TEl of Athens, Evaggelia Deligianni,
Childcare Worker, - Maria Triantafillou, Childcare Worker

Paternal contribution in preschool children’s upbringing

Anna Kalafati, Preschool Teacher

The importance of parental support in the early years education at the YMCA
Themistocles Sementeriadis, Dr., Preschool Teacher, Dimitra Tsampodimou, Child
Care Worker

TV in everyday life of preschool children

Discussion

Parallel Session 6.1: Childhood and learning

Chairs

09.30-09.45

Spyridon Pantazis, Professor Emeritus, University of loannina, Charalampos
Konstantinou, Professor, University of loannina, Nafsika Ziavra, Associate
Professor, TEI of Epirus

Vaia Angeli, PhD Student, University of loannina, Charalampos Konstantinou,
Professor, University of loannina,

Exploring the learning objectives' achievement in the activities of the History
textbook of the second grade of Lower Secondary School




09.45-10.00

10.00 -10.15

10.15-10.30

10.30-10.45

10.45-11.00

11.00-11.15

11.15-11.30
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Konstantinos Karadimitriou, Lecturer, Democritus University of Thrace, Maria
Sakellariou, Assistant Professor, University of loannina, Spyridon Pantazis, Professor
Emeritus, University of loannina

The spontaneous play of children 5 and 7 years in an indoor game area: The effect of
age, sex and the characteristics of the surrounding area

Paraskevi Kavalari, PhD student, Domna—Mika Kakana, Professor University of
Thessaly

“Sinking/Floating”: Kindergarten teachers’ practice and Curriculum

Dimitra Moschou, Dr.

From the discovery of national languages to the contemporary realities of historical
European languages: the case of the Greek language in childhood

Vasilios Kiosses, Psychologist, mental health consultant, Karolina Alexiou, mental
health consultant, Nadia Symeonidou, mental health consultant

A facilitative educator: a person-centered approach

Fotini Voutsa, Childcare Worker, TEl of Epirus, Theodora Arkouli, Kapodistrian
University of Athens

Psychological and pedagogical playing approach

Eleni Tsantali, PhD Psychologist

The digit span of working memory in children without and with learning disabilities
from infancy to childhood

Discussion

09.30-12.00
Room A

Parallel Session 6.2: Special needs and non special needs childhood

Chairs

09.30-09.45

09.45-10.00

10.00-10.15

10.15-10.30

10.30-10.45

10.45-11.00

11.00-11.15

11.15-11.30

Dimitrios Sarris, Lecturer, University of loannina, Theoharis Raptis, Lecturer,
University of loannina, Theodoros Thanos, Lecturer, University of loannina

Theodoros Thanos, Lecturer, University of loannina

Socialization in the family and the kindergarten: Continuities and discontinuities
Dimitrios Sarris, Lecturer, University of loannina

The portrayal of a house and its evolution by ‘normal’ children and children with
learning disabilities

Charalampos Dalakas, Dr., Principal Teacher

Learning difficulties - Case study as a problem solving

Emmy Papanastasiou, Preschool Teacher

Autism and assessment of the preschool child in KEDDY

Eleni — Maria Kouimtzi, ATEI of Thessaloniki, Anastasia Psalti, Associate Professor,
ATEI of Thessaloniki

Pre-school educators’ readiness to identify and deal with children at risk for learning
disabilities

Nikoletta Karavasili, MSc., Preschool Teacher-Clinical Nurse, Georgios Gogos,
Primary Teacher

Aggression, drawing and child

Konstantina — Foteini Psathopoulou, Translator, Pagona — Xanthi Psathopoulou,
Child care worker, Laboratory Associate, TEl of Athens

The bullying among young children in nursery school: the appearance of this
phenomenon and counseling in its prevention and facing

Discussion
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10.15-12.00 Parallel Session 6.3: Childhood, health and disability.
Room B

Chairs Konstantinos Dimas, Professor, TEl of Epirus, Panagiotis Kardaras, Professor,
Pediatrician

09.45 -10.00 Aikaterini Stavrou, Preschool Teacher, Special Educator, PhD student, University of
loannina
Narration as a means for the development of psychosocial adequancy of the autistic
child

10.00-10.15 Eleni Tsantali, Ph.D. Psychologist, Panagiotis Kardaras, Professor, Pediatrician
The speed and accuracy of naming ability as indicators of short detection of learning
disabilities

10.15-10.30 Pagona — Xanthi Psathopoulou, Childcare Worker, Laboratory Assiciate, TEl of
Athens
The therapeutic horse riding as a means of education and exercising for children with
disabilities: a case study

10.30-10.45 Anna Bovoli, Speech and Language Therapist, Konstantinos Tsikouras, Special
Education Teacher
The transition from elementary school to special educational and vocational training
high school within special educational context

10.45-11.00 Maria Dereka, Special Education Teacher
Epilepsy in primary education

11.00-11.15 Vaia Nikou, Preschool Teacher, Olympia Vliagkofti, Physical Therapist
"Playing all together”: An innovative cultural program for the participation and
interaction between children with and without disabilities within the community

11.15-11.30 Discussion

11.30-13.00
Central 3" Plenary Session

Amphitheatre

Chairs
11.30-12.00
12.00-12.30
12.30-13.00

Prof. Dr. Heinz Siinker, Heinz, Wupertal University, Spyridon, Pantazis, Professor
Emeritus, University of loannina, Konstantinos Dimas, Professor ATEl of Epirus,
Sakellariou Maria, Assistant Professor, University of loannina

Prof. Dr. Leena Alanen, University of Jyvaskyla, Fl

Childhood'’s relationality: identifying a new research program for Childhood Studies
Prof. Dr. Doris Biihler-Niederberger, Wuppertal University, DE

Educating little children - shaping educational systems between universal norms and
local arenas

Sakellariou Maria, Assistant Professor, University of loannina

Concluding remarks of the 3" International Conference on Early Childhood Education
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Childhood's relationality: identifying a new research programme for the study of children
and childhood

Leena Alanen
Professor, Department of Education, University of Jyvéskyld, FI

ABSTRACT

Over the past few decades the social sciences have experienced a number of incursions, often named as so many
“turns”. Among them are Marxism, the linguistic turn and postmodernism, the cultural turn, the interpretive turn, the
spatial turn, the corporeal turn and the complexity turn. Also some re-turns have been observed, such as the return
to systems theory which is currently experiencing an increasing interest and is now said to have advanced to its
“third wave”.

The emergence of the (“new”) Childhood Studies since the 1980s may be explained, at least partly, by reference to
a number of such “turns”, as researchers have used the new approaches and ways of understanding social reality
to rethink and challenge existing understandings of children and childhood, and to propose more adequate ways of
viewing childhood phenomena. For this reason alone the new knowledge of childhood that the expanding research
has generated is far from being all of one piece - even though references are still seem to be made to a
supposedly singular “new paradigm”. It is rather the case that several theoretically and methodologically diverse
approaches are alive within the childhood research community, and also tensions between them. The current array
of approaches and the tensions between them however are rarely taken up for discussion, leaving them largely
implicit in the expanding research literature. If we wish to see Childhood Studies develop as a scholarly field such
a situation clearly calls for self-examination and self-criticism.

The starting point for the argument in this paper is that in order to move the Childhood Studies field forward
researchers need to make transparent for themselves the methodological and meta-theoretical foundations on
which they base their work. With the multiplication of perspectives and approaches that currently are available for
researchers to adopt, the field is in risk of being highly disorientating. Which turn to take at which crossroads, and
on which grounds? What does each approach imply in terms of the philosophical commitments and, consequently,
what is the truth value of the knowledge on children and childhood that is being produced? In a number of scientific
disciplines and research fields, a “turn to ontology” has been taken, precisely to discuss and clarify the meta-
theoretical foundations of social science knowledge and their implications for the nature of knowledge that is
generated in each field.

There are signs of growing internal criticism also within Childhood Studies. | consider this salutary, and in my paper
| argue that it is a timely task for childhood researchers to actively enact an “ontological turn”: to expose the
assumptions on the reality (or not) of childhood phenomena on which they ground their work, i.e. to work out their
particular social ontology,, and to make their conceptual practices consistent with their meta-theoretical
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foundations. Based on this discussion | advocate a relational social ontology for the social study of children and
childhood.

Relational thinking is not new to social science as it can be traced to the work of sociology's great figures such as
Karl Marx, Emile Durkheim, Max Weber and Georg Simmel. At present, several relational approaches are actively
used within social science research. Within sociology, the social theory of Pierre Bourdieu is undoubtedly the most
prominent example of relational thinking. In my paper | argue that Bourdieu’s conceptual “toolkit” is useful also for
bringing into discussion some of the conceptual problems that currently trouble the (‘new”) Childhood Studies and
helping to enact an ontological turn that is currently needed in Childhood Studies. There are even other benefits in
bringing Bourdieu and his view of social science and its relational foundations into childhood research: arguably his
relational ontology is consistent with some important trends and recent developments across natural, human and
social sciences where a systemic (therefore structural) and emergentist understanding of reality — both natural and
social — has gained new ground. Owing to this, by adopting a consistently relational orientation and putting it into
work in researching childhood, the field will also profit from being open towards possibilities of interdisciplinary and
cross-disciplinary collaboration with a range of other disciplines and research fields, such as (relational)
psychology, economics, geography, and others.

Navigating contentious contexts: A consideration of ethical relationships in early
childhood research

Dr. Deborah Albon & Rachel Rosen

(PhD Candidate, Institute of Education) Senior Lecturers

ABSTRACT

The growing body of work examining research with young children highlights the importance of ethics in research
relationships. Of particular salience is the recognition of shifting views on the competence and capability of very
young children at the same time as recognizing their vulnerability. However, there is a paucity of work examining
the ethics of negotiating research relationships in the more contentious situations researchers may face within
research projects, such as those where conflicting values or views of childhood and ‘appropriate’ children’s activity
surface.

Drawing on two ethnographic studies with young children (aged between 6 months and 4 years) in London, UK -
one examining food habits in four nursery settings; the other investigating imaginative play involving themes of
death and violence - this presentation will interrogate the ethical implications of researchers’ responses within
(contextually) contentious situations. Specifically, the presentation will explore — rather than seek simple answers
to — questions such as: How do researchers negotiate competing views of childhood while working to build
reciprocity with children? How do researchers respond to children’s actions which challenge the status quo of the
early years setting? How do researchers who are explicitly conducting social justice research negotiate
relationships with children across acts of discrimination and injustice?

The presentation will suggest that contentious situations bring into sharp relief the constantly-present tensions
between a researcher’s ethical responsibilities towards child-participants, educators, families, and the broader
community. Overall, the presentation will suggest that complicated and ‘messy’ situations indicate a need to
problematize a technicist implementation of ethics in research — an ethics of risk-avoidance — and suggest the
importance of moving towards an ethics of relationships and answerability (following Bakhtin) in research.

Children Beyond Culture? Interactions involving migrant children in early school-life

Claudio Baraldi,
Professor University of Modena and Reggio, IT

ABSTRACT

The traditional view of early childhood is based on developmental theories including sociological theories of
socialization. These theories are applied to whole childhood, but they are particularly relevant in early childhood, a
period in which children seem to be completely dependent on caregivers. Therefore, early childhood is particularly
challenging for scholars who try to apply a different theoretical approach, observing children as social and
competent agents. In fact, agency is not easily observable through the actions of children who can have difficulties
in verbal expression and in recognizing the meanings of social processes and structures. Against this backdrop,
studies on interactions involving children in their early age are important to clarify the possibility and degree of
children’s agency. These studies may clarify children’s agency in coordinating actively with their interlocutors, both
adults and peers. However, studies on interactions which involve children are not frequent in general and even less
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frequent for children at an early age.

The apparent condition of children’s dependence on adults is worsened when observing specific difficulties in using
language and lack of socialization to the structures of interactions. This is the case, for example, of migrant
children, who show difficulties in speaking the native language and understanding the narratives of the native
culture. This presentation concerns the conditions of migrant children’s active participation in interactions in infant
school. The presentation highlights the conditions under which migrant children can show their agency in the
interaction with native Italian children and educators, in spite of their difficulties in speaking ltalian and their lack of
socialization to a variety of contents and forms of the narratives which are produced in the interaction. It highlights
both the struggle for and the promotion of agency.

The data, which are being considered for this purpose, have been videotaped in the infant schools of Reggio
Emilia (ltaly), which are famous in the world for their advanced educational methodology, based on (1) the
pedagogical presupposition that children are naturally competent persons and agents, and (2) educators’
withdrawal from their “epistemic authority”, that is from their claiming of superior knowledge, and consequent
promotion of children’s active participation. These schools seem (and have proved) to be favorable environments
for enhancing children’s agency in general. The question is what happens when participants are migrant children.
This research included videotaped interactions involving seven migrant children, in four different schools, who were
followed during their school-life for several months. For the purpose of this presentation, | have selected some
interactions involving three of these children, in two schools; two of them are 3 years old and the third one is 4
years old. The analysis includes both verbal and not verbal aspects of the interactions. These children present
evident difficulties in speaking Italian and understanding the narratives that are produced in school-life.

The analysis shows that, although migrant children’s active participation is was not always successful, it can be
achieved under four types of conditions: (1) coordination with native children, prevalently through questions that
can clarify the meanings of the ongoing narratives; (2) dyadic interactions with educators, promoted through
educators’ use of feedback questions, appreciations, minimal responses, and propositional encouragements; (3)
conflicts with other children, leading to clarify mutual positioning and narrated meanings; (4) spontaneous linguistic
mediation, which helps participation in the construction of ongoing narratives. In these four types of conditions, it is
possible to highlight hybrid forms of communication: on the one hand, migrant children are considered for their
personal contribution and identity; on the other hand, there is as a special attention for their actions, which
highlights the difference of their contributions and therefore their cultural identity.

The research shows the way in which interactions in infant schools create a microcosm in which it is possible to
observe and experience a general dilemma, concerning the meaning of agency and the construction of identity in
communication, between personal and cultural attributions, which is typical of multicultural societies and
socialization of a new hybrid generation of citizens.

Ethnic Heterogeneity and the Production of Inequality in Educational Organizations from
Early Childhood Onward

Prof. Dr. Isabell Diehm,
Professor, Bielefeld University, DE

Dr. Melanie Kuhn,
Research Associate, Bielefeld University, DE

Dipl. Pad. Miriam Mai,

Research Associate, Bielefeld University, DE

ABSTRACT

Since two decades quantitative research shows the unequal participation of children with an immigrant background
within the German school system. These inequalities are predominantly ascribed to the children’s family
background, thus individualizing the responsibility for educational inequality.

Most empirical studies on unequal participation in education are conducted quantitatively, whereas qualitative
analyses of inequalities produced by educational organizations are still lacking. The everyday practices of
professionals, including practices of distinction/discriminatory practices and their part in the formation of inequality
in educational organizations have not been subject to research, yet. In addition, there is a lack of research
regarding the subjective perspectives on educational inequalities of the children involved.

Our empirical research aims to fill these gaps. Designed as a longitudinal ethnographic study it focuses on the
professional’s every day practices of distinction in educational organizations of kindergarten and elementary
school. The overall objective is to determinate whether these practices generate educational inequality for children
with an immigrant background and how these practices are perceived by the children themselves. The analysis of
such practices, aims to reconstruct processes and mechanisms in the production of inequality that reveal
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themselves as layered formations, building up over time, while children move through their educational careers.
Our paper will outline the current state of research on educational inequalities within German Educational
Sciences, while considering international research. Besides highlighting research gaps, we will focus on the
methodical and theoretical framework of our own study. We will conclude with the presentation of some empirical
findings.

Preschool education in France: Scholarisation of the Ecole maternelle and
Schoolification of Family Life

Prof. Dr. Pascale Garnier,
Universite de Paris 13, FR

ABSTRACT

The intent of this presentation is an analysis of the transformations of the French école maternelle (translated as
“nursery school”, for children from 3 to 6 years old) and its relation to family practices. We believe the French case
to be a particularly and powerful example in the study of the increasing focus on early childhood as crucial for
school success, compared to care and education. A preoccupation surely not limited to France. Rather, a
widespread process, touching on the delicate issue of the importance of the effectiveness and the equality of pre-
school education for the child's future, in a context of reduced public spending and of (increased?) social
competition among families.

We wish to underline the dual character of the transformations of école maternelle over the last forty years,
concerning both internal and external dynamics of scholarisation. In the first part, the analysis of ecole maternelle's
changing positions - with regard to primary school and within early childhood education and care - shows a relative
erasure of its specific nature and an increased dependency from compulsory education. Further, the examination
of the changes in its institutional curriculum and of the development of teaching skills in the direction of school
learning (as opposed to child care and development,) shows a growing focus on the mastering of language as a
means to school success. The researches upon the influence of école maternelle on children’s future school career
also contribute to its definition as the first step of formal education.

In the French context, of a very selective and academic school system, with a strong public and non profit sector
(école maternelle), these institutional transformations go together with the development of a market of educational
goods for young children, such as educational activity books. First of all, we show how these objects of
consumption mix the rhetoric of games as well as images of childhood heroes with the rhetoric of school, by
referring to the program of école maternelle (writing, reading, math’s exercises...). An operation conceived to
appeal both to children and parents. Further, from an inquiry within families, a series of practices emerge, which
are not limited to the sole concern of school effectiveness. In the middle classes, there are both serious and playful
uses of such notebooks, in tune with their hybrid nature. On the contrary, the absence of home use is frequent in
popular and migrant families, but also in some of the upper class families, where parents refuse to transform home
into school.

In conclusion, we can underline that, on the one side, institutional transformations increase the difficulties of
parents' and children’s participation in school life. On the other side, the development of educational marketing
implies the extension of formal education into family life. Unsurprisingly, the claim increases now in France for the
primacy of other values such as the well-being and the expression of children, using international comparisons to
criticize the French situation and its focalization on children’s future school achievements. A debate which also
represents new opportunities for the development of the field of sociology of childhood.

Childhood is also always a problem of the society

Prof. Dr. Dr. h.c. mult. Hans-Uwe Otto,
Bielefeld University, DE

ABSTRACT

There is a concentrated perception of childhood and being a child in theoretical explanations available; there are
fascinating classic historical works about the socio-cultural birth of childhood; there is an increasing number of
empirical studies on the phenomenon of growing up. However, on the whole, childhood is also always a problem of
the society that too frequently fades into the background in the normative course of the so often desperate search
of over-challenged parents for a secured future for their children. This fact is accompanied by a growing pressure
of repeatedly new ultimate advice booklets on development and education that sweepingly individualise the
structural and normative problems of the society and are supported in their list of requirements by a demanding
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public.

Childhood Studies, Images of Children, Children’s Lives: Beyond Protection and Control

Prof. Dr. Heinz Siinker,
Wuppertal Univesity, DE

ABSTRACT

In his evaluation of the once ‘new’ childhood studies, Alan Prout endeavours to develop these studies further in
relation to key “challenges”. With reference to concerns about the potential danger of mediocrity and the necessity
for revitalisation, he attempts to define new perspectives and foundations which would support progress in the field.
Within this he is mainly concerned that childhood studies currently reproduces the dichotomies of modern
sociology.

Against this background this paper argues for a childhood studies which draws on images of children and
children’s lives to analyse the history of childhood and the contemporary conditions of children’s lives in a more
dialectical manner. This means examining ways forward which move beyond the poles of protection and control as
organising ideas.

Ultimately the end the paper is concerned with the question of the contributions of children to the development of
democratic societies.

0 emikoivwviako¢ AGyo¢ Tou maidioU mpooxoAIKAS NAIKIag Kai T0 yYAwooiko mepidAAov
paénang

Zhuljeta (Cinga) Lilo,
M.Sc., Tunua Emotnuwv Aywyng kot MeBoboAoyiac tng Atbaokadiag, Maveniotnuio ApyupokaoTpou

MEPIAHWH

AapBdavovtag uTdyiv TV ETTIKOIVWVIAKK dIACTACN Twv SPACTNPIOTATWY OTO VNTIIAYWYEIO, WG YEVIKOTEPN EIBIWEN
Kal Tautdxpova BAgikdTePn TAPAUETPO Kal TTPOUTIOBEDN YIa TNV ETTITEUEN TOu yevikoU gKoTroU NG TTPOTXOAIKAG
ekmaideuong, ota mAaiola TG EBvikA Tpatnyikig yia v MpooxoAikr Ekmaideuan otv AABavia, kai am’ v
GMn Ta Topiopata epeuvv BewpnTikwy g Wuxohoyiag, Yuyoyhwaaoloyiag, Kovwvioy\wooohoyiag, K.a” yia
™ oxéon yAwooag kal okéwng, yia TNV YAWOOIKRA KATAKTNoN, YIa T0 pOA0 TS KOIVWVIKAS aAAnAeTTidpaong atnv
avamuén Tou Adyou, KA., aT6x0¢ TM¢ gpyaaiac pou eivar va avadeiéw 011 n EMIKOIVWVIAKH IKQvOTnTa TOU
maidioU POCXOAIKHC nAikia¢ avamTuaoeral kard v koivwvik) aAnAemidpaan, n omoia eéeAiooetar o
O1aQopeTIKd KovwvioyvwoTikd mepifdAdovia Gpaomnpiotitwy udbnong.

lNa v BewpnTiKA TEKUNpiwan ¢ dmoyng Ba avageepBw aTa egh¢ (nTipara:

a.oxéon YAwooag Kal OKEWNS

b.EYWKEVTPIKOC-ETTIKOIVWVIOKSOG AGYOC

¢.lAwooIKA KATakTnan amo To maidi

d.Mwooa kal aAnAemidpaon e 1o KoIVwVIOYAwaaikd TrepIBaMov pdnong.

Evw o Piaget avagépetal o1o poho TG okEWng Péow NG oTroiag T0 TaIdi APOLOIWVEI YWWOTIKA OXAUATA KAl GTn
ouvéxela Ta ovouddel, o Vygotsky atnv apxn g avamrugng diaxwpidel y\wooa Kal vénan, mou Opwg oty
TTopeia n oKEWn OAO KOl TIEPICCOTEPO YiveTal AEKTIKA, K.ATT., doov agopd Tnv diadikaaia g KAtaktong g
yAwooag utootnpifouv 1o uNXaviopd TG dOuNoNG Twv VONTIKWY WnXaviopwy, amd v aAn umrodnAwvouv
TPOTIOUG e TOUG oTToioug N Kovwvikf aAnAettidpaan kai o didAoyog petatl Twv Taidiwv Kal  TraIdiwv Kal
ekmaideuTikoU, ouvelo@épouv oty diadikagia TG avadiopyavwong g okéwng kai é1al T TraIdId
utroaTnpiovtal e aToQACIOTIKG TPOTIO yia va emekTaBolv péow Tng Zwvng Emikeipevng avammuéng kai va
QTTOKTAOOUV aUTOVOUN YAWCOIKY IKavoTnTa.

la TV eumelpIkn UAoTToinan TG moyng authg Ba avagepbw:

a. ora avaAurikd mpoypdupuara MNpoaxoAikric Aywyr¢ t¢ AABaviag ota omoia o emikoIVwVIOKAS Adyog TibeTal aTo
ETTIKEVIPO TOU TTPOYPAUUATOG Kal Péow pIag oMOTIKAG Bewpnong TG yvwong ouvdudalel péoa amod my
uTroaTAPIEN avTaAAaYAS MNVURATWY BAES TIG YWWOTIKEG TIEPIOXEG Tou TTpoypdupaTog (MoAmikh aywyd. MAwooa
kal aToIxelwdng ypagr. H avakaAuyn tou autol Kal Tou kdapou. H KaAAmexviki avamTugn. Xwpog, Kavoveg,
peyedn) auvtehwvtag atn diadikagia g padnong pe diadpaaTikd kai ToAuaigdnTnpiakd Tpdmo. Méow Tng
¢peuvag autrg Ba evioTriow TIC YAWOTIKESG Kal TTPAYUATOAOYIKEG KOATAKTAGEIS TOU TraIdIoU aTIG DIAQOPES TEPIOXES
NG yvwaong Baacel Tig 5paaTnpISTNTEG TTOU OPYAVWVEI O EKTTAIBEUTIKAG.

ZUYKEKPIYUEVO:
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I'VwOoTIKA TTEPIOXA FA\WOOIKA IKAVOTNTA [MpayuaToAoyIKR IKAvOTNTA

b.ZTIC amOWEIC TwV EKTTAIBEUTIKWY G€ BaaikG epwTAUATA Ta oTroia Ba BEow:
-Mo0 diagopoTroigital 0 EMIKOIVWVIAKOS Adyog Twv TTaIdiwy; (Ba avagepbw atov Tpogopikd Adyo, 816Ti 0 ypamTdg
Aoyog Bpioketal aTnv OTOIKEIWON WOPQA TOu) , T.X. yvwaon AeCihoyiou, karavonan AeCihoyiou Kal katGAAnAn
xpnon, o0vtagn, un AekTikéG TIPAEEIC, (ETITOVIUOG, XEIPOVORIES, K.a), anUAaIoloyIKh dopn TPOTATEWY, K.4.
-Mo0 o@eidovral o1 dIOQOPOTIOINCEIG WETAEU Twv TIAIdIWY OTNV KOTAKTNGN TOU ETTIKOIVWVIAKOU Adyou;
(TTeplopIopEVOG XPOVOG, TTEPIOPIOHEVO YAWOTIKG UAIKG, €AMeIyn ouaTnuatikic didaokaAiag, TEQIOPITUEVN
aMnAettidpaon petacl Twv Taidiwy, amouaia amo 1o axoAeio, TpoPAfUaTa WuxoouvaioBnuatikAg avamTugng,
K.0.)
Ta ouumepdopara e épeuvag Ba avagépovral 7600 OTIG EMITEULEIS, 6T Kal OTIC AdUVANIES TNG ETTIKOIVWVIAKS
mmidoong Twy TaIdiwy, OTaA ATIA KAl TIS AVAAOYEG TIPOOTITIKEG YIa TO UEANOV.

Social Competences of Children and the 'New' Childhood Studies — Implications for
researching early childhood

Jo Morran — Ellis, Head of the Department of Sociology, Surrey University, UK

ABSTRACT

As a subject for academic study, the lives of children and the shape of childhood have been scrutinised closely
through various disciplinary gazes. In the last two decades Sociology, from within the ‘new’ social studies of
childhood, has placed considerable emphasis on understanding the child as a social actor, extending this to bring
in to view the significance of generational orderings for the production of childhood and the subjectivity of being a
child. Such an approach has resulted in empirical and theoretical examinations of children in terms of their scope to
be agentic, their deployments of social competence, and their position as social actors. To this end, research has
often drawn on methodological approaches which could be broadly classed as coming from a symbolic
interactionism foundation and which pay attention to how social actors experience and make sense of the world.
However, such approaches have faced considerable challenges in terms of both how to operationalise this
epistemological stance, and how to ontologically locate children. For the most part these challenges have been
addressed in regards to children in middle and late childhood, but the question of whether such approaches are
valid for children in early childhood is still unsettled. Seeking to understand the lifeworlds of very young children
confronts us with fundamental questions about what being agentic and being a social actor mean. Drawing on the
idea of social competence, | argue that we need to more visibly embed our understandings of agency and being a
social actor in contexts of structural, relational and material contexts in order to develop a more robust empirical
and theoretical engagement with early childhood.

Biihler-Niederberger Doris,

Educating little children - shaping educational systems between universal
norms and local arenas

Prof. Dr. Doris Blihler-Niederberger,
Wuppertal University, DE

ABSTRACT

In recent years many countries have significantly transformed their educational programs for young children. These
reforms yield unique insights into the social construction of childhood. With multiple political and private interests
intersecting both locally and globally, the focus is often on issues other than childhood, such as family, gender,
private vs. public responsibility. Three countries, Germany, Kyrgyzstan, and Switzerland, shall exemplify the local
restructuring and implementation of internationally defined norms. Crucial to the empirical analysis are national
and international documents (decrees, papers, resolutions), statistics on attendance to ECD institutions, and
perspectives on child-rearing practices, beliefs and aspirations obtained from interviews.

Key words: early childhood, educational systems, social construction of childhood, political arenas

Greek preschool teachers’ professionalism and professionalization — A netnographic
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approach

Antoanneta Potsi,
Adjunct Lecturer, PhD Student, Research School “Education and Capabilities”, Bielefeld University.

ABSTRACT

In many Western countries preschool education is in principle a gender-skewed profession saturated by women.
Apple (1982) argues that in every occupational category, women are more apt to be proletarianized than men. In
Greece, according to the statistical data of the National Statistical Service, for the year 2010-2011, in a total of
13.496 preschool teachers only 162 were men (1,2%). In contrast, the percentage of male in the other educational
levels is relatively high; for the same year at the primary schools was 30.5%, while at the lower secondary level
schools 34.3% and upper secondary school the percentage was raised to 47%.

In the literature it is claimed that the equalization of salaries between preschool teachers and teachers of older
students as well as an equal accreditation will contribute to the improvement of preschool teachers’ status and
professionalization (Lindsay & Lindsay, 1987; Jalongo et al., 2004). However in Greece despite the
“Universification” (Arreman & Weiner, 2007) resemblances of the educators within the educational system with
regard to standards of training and their salaries, it is clear that preschool teachers face a low prestige within the
society but also within the educational system in comparison with the primary and secondary school teachers. The
situation could be illustrated by paraphrasing Opper (1993) and by adjusting his argumentation into the Greek
context: Pre-school education continues, as in the past, to be the Cinderella of the education system. As her two
elder sisters, Primary and Secondary, prepare themselves to go to the ball organised by the Ministry of Education,
she remains in the kitchen, neglected and despised, gleaning the meagre droppings that fall from the Ministry’s
table.

The purpose of this paper is to assist in shifting this debate to a more empirical basis, by reporting preliminary
insights from a qualitative online ethnographic investigation of a forum with regard to teachers’ perceptions on
professionalism and professionalization. The data reveal that teachers are disregarded and undervalued by
parents as well as by other educators but also that they lack of their own voice. However, their attitudes toward
their work exhibit a high degree of professionalism. They are committed to their work and believe in its importance.

Educational ideologies, parents’ goals and family practices in Kyrgyzstan

Jessica Schwittek,
University of Wuppertal Sociology of Family, Youth and Education

ABSTRACT

In a cooperation of the University of Wuppertal, Aga Khan Foundation and UNICEF the research project
“Empowering Little Children” has been conducted to analyze conceptions of childhood, generational order and
educational practices in Kyrgyzstan. Data collection has also been taken place in Germany, though not with the
intent of a direct comparison of the two societies. Due to the intensive cooperation with NGOs / International
Organization, it became obvious that these institutions follow a certain “westernized” or “universal” catalogue of
educational practices (Active learning, self-centered learning, verbal forms of conflict solving, entrepreneurial skills
etc.). Much effort ist invested into programmes to install and promote these practices in early education facilities
and schools as well as in families and private space. Behind this lies the idea to enhance democratic,
achievement-oriented, civil-social attitudes in the transition society of Kyrgyzstan. Meanwhile, these conceptions
and “slogans” are interpreted by individual actors in a certain way, often leading to something different than what
might have been intended by the NGOs / International Organizations.

The presented paper aims at carving out the individual interpretation of educational ideologies on the basis of 60
qualitative interviews and 60 questionnaires that have been conducted with parents in Kyrgyzstan as well as expert
interviews and observational notes. It can be found that educational goals and practices are shaped in the first
place by an intervowenness of different educational ideologies (western self-centered learning, achievement- and
succes-orientation, mere training of cognitive skills, ethno-cultural approach) and that, on top of these, situative
factors play a major role (family hierarchy, household functionality, resources and distributions). This shall be
demonstrated by presenting some examples of educational “beliefs” in which the clash of educational ideologies is
apparent, and how it fits nevertheless with everyday educational routines.

Literacy experiences and Diversity in Nursery school from the child’s perspective.
Exploring the transition of immigrant children to Primary school. First results of an
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ethnographic fieldwork in Rhodes

H eikova tn¢ oikoyéveiag ora ZxoAikd Eyxeipidia FAwaoag kar AvBoAoyiou Tou
Anpuorikou ZyoAsiou

Panagiota Trikou,
Degree in Preschool Educational Sciences from Aristotle University Thessaloniki, European Master in Intercultural
Education from Freie Universitdt Berlin

ABSTRACT

According to the latest PISA and IGLU studies, the educational system seems to fail to efficiently support children
that are socially disadvantaged and/or with migrant backgrounds in incorporating them into the school reality. In
many countries this problematic issue was interpreted as a need to design early intervention language programs.
During the last years, most of EU member-states have applied new and modern curricula for a qualitative
preschool education. Special emphasis was placed on literacy development, through a rich oral and printed
language environment. In Greece a new National Curriculum was prepared and implemented. The basic principle
states mentioned that Nursery school should provide opportunities to empower the cultural identity, the children’s
own language and support the role of language development in all programs.

One of the key points in education, which is related with school success, is transition from Nursery to Primary
school. A number of children often present insurmountable difficulties during this transition. This is a challenge for
all children, and requires certain educational skills and experiences such as access to literacy. According to
Batsouta (2009), the majority of nursery school educators relates transition to children’s migrant background. In
particular, they consider transition problematic due to their language, social and emotional “deficits” from the one
side, and the unreadiness of school to deal with diversity from the other.

Within the framework of my doctoral thesis, which concerns transition from nursery to primary education, | have
conducted a long-term ethnographical research in Nursery and Elementary schools in Rhodes. My observations
concern the literacy activities that take place in the class, and focus on the learning opportunities and the language
support, that are offered to children with migration history. The first results of my research, on how all the above
affect transition to Elementary school, are to be presented in this paper.

The use of the web in pre-primary education: emprirical evidence from the prefecture of
loannina

Theodora Tseligka, Anastasia Kostanasiou, Maria Tefa & Theodorou Eleni,
Teachers

ABSTRACT

The field of early childhood research has recently evidenced the rise of a number of studies on the integration of
ICT in the setting of Greek pre-primary education (e.g. Mayy¢, T. 2002, Kupidng k.a. 2003, Tsitouridou and Vryzas
2004, Zapavng kar Oikovouidng 2008, Oikovouidng kai Zapdvng 2010). The majority of these studies have mainly
recorded teachers’ perspectives towards the implementation of information technology in the educational
environment along with its relevant pedagogical considerations.

The current research project investigates the actual use of ICT in pre-primary settings, with specific emphasis on
the use of the web by Greek teachers both in day-care centres and kindergartens, as a possible means of
facilitating teaching practices and enhancing young children's development and leaming. For this purpose,
questionnaires were sent to all day-care centres and kindergartens in the Prefecture of loannina, both state and
private. Observations and interviews were also carried out with teachers in cases where computers were available
for use as an in-class instructional/presentation medium.

Preliminary findings suggest that although the majority of the teachers in all settings are favourably disposed
towards the use of Internet and relevant web-based activities as a supplementary medium for the educational
process, there are a number of reasons that obstruct its effective implementation. The scarcity of available
resources (particularly in the case of day-care centres) and the lack of training in the use or authoring of
educational web-based interactive resources appear to significantly undermine the exploitation of the full potential
of such technologies. The results also suggest that it is of crucial importance to provide extensive in-service
training to pre-primary teachers offering not only technical knowledge on the use of ICT (and the web in particular),
but also perspectives on the accommodation of such technologies as a means of radically transforming the
educational process and catering for the cognitive, emotional and developmental needs of young children.
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Bullying/Victimization in Preschool Children: Interpersonal and Environmental Factors

Maria Vlachou, Kafenia Mpotsoglou, Eleni Andreou, Eleni Didaskalou
Special Education Department, University of Thessaly

ABSTRACT

Studies addressing the issue of bullying during the preschool period are still extremely rare. The main aim of the
present study was to study the emergence of bullying in preschool children as a social and contextual
phenomenon. In relation to this, we carried out an inquiry in order to study the prevalence and forms of bullying,
the participant roles undertaken, gender differences, as well as the antecedents and consequences of bullying
episodes. We also tried to figure out strategies implemented in order to deal with bullying incidences. Psychological
correlates associated with bullying such as “Hostile Attribution Bias”, “Empathy” and Theory of Mind” were also
examined, as well as factors concerning the physical environment, both into the classroom and in the playground.
In the present study, 167 preschool children (ages 4-6) and their classroom teachers have participated. Data were
collected using a multi-method approach. Both qualitative and quantitative methods were implemented. Research
tools were: the Individual Interview Protocol, social status reports, teacher reports, tasks measuring Empathy,
Theory of mind and Hostile Attribution Bias, natural observation checklists for the classroom and the playground
and finally teacher interview protocols. The results have shown that bullying in preschool children is a social
phenomenon where the whole group of peers in the class is involved. Victimization processes are more closely
related to contextual factors such as group dynamics rather than intra-personal factors such as empathy, theory of
mind and hostile attributions. It was also clear that adults are more reliable sources of information than preschool
children. Finally, it was shown that the extent to which victimization occurs in the preschool is comparable with that
in elementary and secondary education. This means that the underlying aetiological factors may be similar and
that, thus, primary prevention may lead to a decrease of victimization episodes prospectively. Methodological
issues will also be discussed in order to highlight cognitive and linguistic restraints when conducting investigation
on bullying in preschool children.

Aigpeuvnan rou Babuou emiteuéng Twv SIGAKTIKWY OTOXWV OTIC EPYATIES TOU OXO0AIKOU
gyxeipidiou ng laropiag tn¢ B  vuvaciou

Bata AyyéAn,

Yr. Atbaktwp, M.T.A.E. Mavermotnuiov lwavvivwy
XapdAaunog Kwvotavtivou,
Kadnyntrg MN.T.A.E. Mavenotnuiov lwavvivwy

MEPIAHWH

‘Eva amod ta véa axoAika eyxelpidia mou diddoketal amd T oXoAik xpovid 2006-7 kai ouvtdyBnke umo TO
mpiopa TG AlaBeparikdtnrag, ou diamvéel Ta 1ox0ovTa Mpoypdupara Zmoudwv (AEMME, AN 2003) yia v
UTTOXPEWTIKA eKTTaideuan, cival To oXoAIkd eyxelpidio TnG Meoaiwvikng kai Nedtepng laTopiag g B” Mupvaaciou.
270 V€O OXOMNIKO eyxelpidio TnG laTopiag o1 TepiexOUEVES epyaaies /epwThoelg emTeAOUV évav TTOAUGYIOK pdAo:
opyaviko, kabBwg diapBpwvouv TO KEIMEVO TG AQAYNONG HE TO UTTOCTNPIKTIKO UAIKO TOU TEPIKEINEVOU,
TTPO(0)KANTIKG, BI16TI TTPO(0)KaAOUV TOV EKTTAIBEUTIKS Kal TO aBnTh va avakaAUyouv kai va aflohoyhioouv Tn «véa
YVaony, Kupiwg, péaa amd TIG 10TOPIKEG TTNYEG, OIGAEKTIKG, PE TV avaywyh Tou 10TopIkoU TTapeABOvVTOg OTn
oUyxpovn TPAyHaTIKOTTA Kal, yI” autd, kal XPAOILO yid TOV WabnTh Kal Tov EKTAIOEUTIKO, ETTIGTNHOVIKA,
OI00KTIKA Kal TTaIdaywyIKA. ZKOTIOG TG £PEUVAC €ival va DIEPEUVATEI, €AV AUTEG O «VEECH Epyaaieg, TOOO WG
d10akTIKA peBodohoyia a0 Kal wg TEXVIKK agloAdynang, evapuoviovral e Toug TTPoaavaToMouoUs TG ToxnAg,
01 OTT0i0! ATTOTUTTWVOVTAI PEOW TWV BIBOKTIKWY GTOXWV 070 Adyo Tou AiaBeparikol Mpoypduparog Zmoudwy, Kal
oe 1010 BaBud oupParlouv otnv emiteudr) Toug (Biepelvnon Babuol emiteuing diabBepatikdtnTag Kai AoImwy
SIBAKTIKWY GTOXWV).

Exploring the learning objectives' achievement in the activities of the History textbook of
the second grade of Lower Secondary School

Vaia Angeli,
PhD Student, University of loannina,
Charalampos Konstantinou,
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Professor, University of loannina

ABSTRACT

The introduction of the cross-thematic approach in the new educational material, as the textbook of History of
second grade Gymnasium, following the 2003 compulsory education curriculum innovation, is an issue that is
worth investigating. We apply the Quantitative Content Analysis in the activities of the history textbook in order to
evaluate the degree of the achievement of cross-thematic approach and learning objectives.

O mapayduevog AGyo¢ Twv eKTaISeUTIKWY O€ vmiaywyeia tng Kimpou: duvarérnreg kai
MEAAOVTIKES TTPOOTITIKES

Newvidag ABavaoiou,
Kadnyntri¢ Mavemiotiuo Frederick Kumtpog

Xpuoa Nitolou,
Entikoupn Kadnyrtpia Mavemniotruto Frederick Kumpog

MEPIAHWH
H 1kavéTNTa VIO TIPOQOPIKA ETTIKOIVWVIa YEVIKATEPD KAl GTO GX0Agi0 €1dIKOTEPA €ival TTOAD onuavTIkh atmd TOAAEG
amoyels. Karafiwvel 10 GTopo atodik@ kai Koivwvikd. Tou emmpémel va avamtOgel kar va KaANEpynaEl
dlampoowTIKEG OXETEIC e TOUG auvavBpwTToug Tou. Tov BonBd va amokTOE! YWWOEIS, Va EKPPATEl aAAd kai va
OéxeTal guvaioBpaTa, va Tpoodpudlel TN oUPTIEPIPOPA Tou amévavTl aToug AMouG aANG va ETTITPETTEN KAl O€
autoUg va Kavouv 1o id1o. Mevika n PeAETN TNG avBpwITIvNG ETTIKOIVWVIAG, Eival ouaIaoTIKA PEAETN TG avBpwTIVNG
OupTTEPIPOPAG.
Méow TnG TIPOPOPIKAG ETTIKOIVWVIAS OTO GXO0AEI0 01 EKTTAISEUTIKOI TTAPEXOUV YVWAEIG GTOUG MaBNTES a€ TTOIKIAOUG
ToMElG, KaANiEpyoly IkavaTNTEG Kal 6€10TNTES, dnuioupyolv KivnTpa yia ouvexr BeATiwan Toug, avamTiooouy
@IAodogjeg, kaAhiepyouv 1BaVIKA.
MapaMnAa Tapéxetal n duvatdTTa KAl OTOUG PABNTEG va ETTIKOIVWVOUY PETACU Toug OMA kal pe Tov/tnv
EKTTIOEUTIKO TOUG, va dIaTUTIWVOUV amoyelg, va ¢nTtolv OIEUKPIVIOEIG, va ekppalouv ouvaigbruara kar va
aMnAemdpolv pe Toug AAAOUG.
2¢ BewpnTikd eTmiTredo N aTrOUdAIOTNTA TOU TTPOPOPIKOU Adyou aTn didackaAia avayvwpiletal améd ToAAOUG. 2T
Tpagn, 0 Tapayduevog AGyog aTo OxoAsio amd TV TTAEUPd Twv PaBNTWY OAMA KOl Twv EKTTAIBEUTIKWY BEV EXEl
peAeTnBei cuoTnuarikd. X1o d1eBvh XWPo 0 AGyog Twv eKTTaIBEUTIKWY KaTA TN d16aTKaAia dpyioe va peAeTaTal amo
10 péCa Tou TrponyoUuevou aiwva (Bales, 1952; Flanders, 1966; Ryans, 1960; Katz,1969) kTA. 1oV €£upUTEPOD
eEMNVIKO xwpo yvwoTég eivar ol épeuveg Twv EuaTaBiou-Kapayewpyakn (1980), Maroayyoupa (1980),
EuayyeAomroulou (1982), ABavaaiou-Nitaiou (2011) kTA.
Me v épeuva aQuti ETIXEIPEITAI WIO TTPWTN KaTaypagr Tou TapayOUevou AGYoU Twv EKTTAISEUTIKWY OF
vnmaywyeia Tng Kutpou. EidikéTepa emixeIpeital n guaTnuarikr dipedvnan Kai PEAETN Tou:

o TI Ael o/n eKTTQIBEUTIKAG OTOV ETTIKOIVWVET PE TOUG HaBnTES
TI €id0OUG EpWTATEIS UTTORAAAEI OTOUG HaBNTEG
TT0100 OTAOT KPATAEI OTIG ATTAVIATEIS TWV PadnTwv
TI €id0OUG TTAPENPATEIC KAVEI GTO AGYO Twv padnTwv
OG0 XPOVO WIAGEI O€ [ia SIDAKTIKI TTEPiodo

e TTOIO €ival N TTOIGTNTA TOU AGYOU TWV EKTTAIBEUTIKWY KTA.
Méow autig Tng Olepelvnong Ba diamaTwbolv o1 umdpyxouaeg duvardtntes aAAd kai aduvayie kal Ba
avalnmBouv o1 kaAuTepeg duvarég AUCEIS.

Teachers’ verbal behavior in kindergartens in Cyprus: potentials and future perspectives

Athanasiou Leonidas, Professor,
Frederick University, Cyprus,

Chrysa Nitsiou,

Assistant Professor Frederick University, Cyprus

ABSTRACT
The ability to communicate verbally, in society in general and specifically at school, is crucial, as it establishes a
person’s identity both on a social and on a personal level and allows him/her to develop interpersonal relationships
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with other people. Verbal communication enables students at school to acquire knowledge, to express feelings, as
well as to adapt their behavior to their classroom environment. Generally, the study of human communication is a
study of human behavior.

Through verbal communication teachers at school provide knowledge in several domains, enable students to
develop skills and abilities, inspire motivation, develop students’ aspirations and so on. At the same time, students
at school communicate with each other and with their teachers, express ideas, ask for clarification, express
feelings and generally interact with each other.

On a theoretical level, the significance of verbal communication is recognized by many researchers. On a practical
level though, verbal interaction among students and teachers in schools, and particularly in kindergartens, has not
been systematically studied.

International researchers initially studied verbal interaction within instructional learning situations in the middle of
the previous century (Bales, 1952; Flanders, 1966; Ryans, 1960; Katz, 1966). Within the broader Greek research
community, studies on verbal interaction have been conducted by Efstathiou-Karageorgaki (1980), Matsaggouras
(1980), Evaggelopoulos (1992), Athanasiou-Nitsiou (2011) etc.

This research study aims to analyze and record teachers’ verbal behavior in kindergartens in Cyprus. Specifically,
we attempt to systematically investigate:

what do kindergarten teachers say when they communicate with the students

what type of questions do they pose to students

how do they react to students’ answers

how long do they talk for during a teaching period

what is the quality of the teachers’ verbal behavior, etc.

Through this investigation existing capacities, as well as weaknesses, will be identified and the best possible
solutions will be stated.

O1 memo10nocic veodi0pIoTWY KAl EUTTEIPWY VNTTIAYWYWV yia Ta maidid TNG mPOOXOAIKNC
nAIKiag Kai n CUGYETION TOUG LE TIC EKTTAIGEUTIKES TOUS TTPAKTIKEG.

Yodla ArttbomouAou,
Nnraywyoc otn AtsvSuvon MpwtoBadutac Eknaibsvonc Huadiog, 12° Nnmaywysio Bépotac.

MEPIAHWH

O1 TemoIBAaEIC veodIOPIOTWY KOl EUTIEIPWY VNTTIAYWYWV Yyid Ta Taidid TG TPoaXoAIKAG NAIKIAS Kal ) GUGYETION
TOUG JE TIG EKTTAIDEUTIKEG TOUG TIPOKTIKEG.

H mapouca Epeuva eTmixelpel va dIEPEUVATEI TIC QVTIAMWEIS TwV EUTIEIPWY KaI VEOBIGPIOTWY VNTTIOYWYWV OF
oxéon e TO OKOTTO TNG TTPOOXOMIKAG ektTaideuang, 10 pdAo Toug aMd kal 10 poAo Twv TaIdIWY péca oTnv
ekmaideuTikr d1adikacia kar TapaMnAa va evioTrioel S1aQoPOTIOINTEIS KAl OUOIOTNTEG avapEad OTIG dUO OUAGES
TWV EKTTOIDEUTIKWV.

21V épeuva auppeteixav 30 vnmaywyoi (15 éumeipeg kai 15 veodidpiaTeg) amd dnuoaia vnmiaywyeia Tou Nopou
Huabiag. MNa ) ouloyn Twv SedoEVWY TTIPAYUATOTIOIRONKAY ATOUIKEG NWI-dOPNUEVEG OUVEVTEUEEIC.

Amé v avéluon Twv amoteAeOUdTWY TTPOKUTITEI OTI OEV UTTAPXOUV BIAQOPOTIOIRCEIS OTIC PacgiKEG
TTPOTEPAIATNTEG TTOU BETOUV 01 EUTTEIPES KAl 01 VEODIOPIOTEG VNTTIAYWYOI KOl guvdEovTal e TNV avamTugn BeTikwy
ouvaiginudaTwy Kal oXETEWY Twv TIAIBIWY, TNV ATTOKTNON YVWOEWY, TV THPNON TWV KAVOVWY GUUTIEPIPOPAC Kal
TNV oAGTTAEUpN QVATITUEN Twv TTAIdIWY Kal OTA AiTIa TTOU UTTAYOPEUOUV TIG EMIAOYVEG Kal Twv 800 auddwv Twy
VNTTIOYWYWVY KAl a@opolv KUPIwG TNV TIPOETOINACIO TWV VATTIWY yid T0 AnuoTIKG G)0AEio.

H avdAuon £deie 011 01 EUTTEIPES Kal 01 VEOBIOPIOTEG vTTIaywYyoi Bewpolv TI £xouv Tov KUpIo poAo péoa aTnv
ekTTaIdeuTIKr) S100IKATTa EVW N CUPUETOXA TwV TraIdIwyY OToV OXEDIAOUO, TNV 0pyavwan Kal Thv avamtuén Tou
AvahutikouU MpoypauuaTog givar arogTacuarik kar kabodnyoUuevn.

ATTO TV €peuva TTPOKUTITEI OTI eV UTTAPXOUV dIAPOPOTIOINCEIS OTIG AVTIAAWEIC TWV EUTTEIPWYV Kal VEOBIOPIOTWV
VNTIIAyWywv yia 10 poAo Twv TTaidiwy, TPoadidoviag BeTIKA Kal apvnTIKA XapaKTPIOTIKG, OTTODEKTEG KAl Jn
amodEKTEG GUUTTEPIPOPES TTOU GUVOEOVTAI PE TV TTEIBapyia, TNV THPNON KAVOVWY GUPTIEPIPOPAS, TNV OTTOKTNON
YVWoewv, aMa kai Tnv eENeIppaTikéTTa ou apouaialouy Ta Taidid.

MapaMnAa amé 1a amoteAéopara dlagaiveral yia avtigaon Tou gival Koivr Kol OTIC EUTIEIPEG KAl OTIG
veodI0pIaTEG vTIaywyoUs 61av dnAwvouv 611 0 TPOTTOG LABnong Kai n dpdon Twv TTaIdIwy ivar EVEpyNTIKH.
ZUPTIEPACHATIKA, dla@aiveTal 0TI 0 TAPAYOVTAG ETTAYYEAUATIKE EUTTEIPIA KAI O EKOUYXPOVIOHOG TG eKTTAIdEUONG
dev anuarodotolv aMayég OTIC QvTIAYEIS TwV VTTIAYWYWY TTOU avagépovTal OT0 OKOTTG Tng TTPOCXOAIKAG
eKTTaideuang, T0 POAO TOUG Kal TO POAO TWwV TTAIBIWV.

The beliefs of newly appointed and experienced kindergarten teachers about children of
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preschool age and their relation to their educational practices

Sofia Apidopoulou,

Preschool Teacher

ABSTRACT

The current study aims to explore expert and novice teachers’ perceptions of the purpose of early childhood
education (ECE), the practitioner’s role and children’s role in the daily educational process and to identify possible
differences in their perceptions related to their teaching experience.

30 EC teachers (15 expert and 15 novice) from the same city participated in the study. Individual semi-structured
interviews were employed to collect the necessary information. Each interview lasted from 30 to 60 minutes.
Qualitative and quantitative analysis of their interviews showed that there is no differentiation in the basic priorities
of the two groups (expert and novice), these being the development of positive emotions and relations among the
children, knowledge acquisition, rule keeping and whole development of the child. Both groups agree that these
priorities relate to the need to prepare children for primary school. Practitioners from both groups also agree that
their role in the educational process is central while children’s participation in the organization and development of
the curriculum is partial and guided. It is also interesting that both groups attribute positive and negative
characteristics to children related to accepted and non accepted behavior in the classroom. Thus discipline is one
of the main concerns of the ECE practitioners. The need for children to acquire more knowledge is also often
stressed, highlighting a lacking childhood. However, when practitioners refer to learning processes they emphasize
children’s active role and participation, coming to a contradiction to their beliefs about ECE purpose and children’s
role in the classroom.

These results show that despite teaching experience and scientific developments in  ECE, practitioners’ beliefs
may have not changed from a traditional discourse to a participatory and holistic early childhood education
discourse.

Moinon ka1 Apauarikn Téxvn oto vamaywyeio: Orav o moinTik6¢ AGyog pIAder e
yYAwooa rou fsarpou

EvayyeAia ApaBavn,

Abdokouoa MN.T.M1.E. (IA 407/80), MNavemniotriuto Kprntng
OWia Apapylwtdkn,

Nnmaywyog, Atbackaleio M.T.M.E., Naventotruto Kpntng

MEPIAHWH

21nv TrapoUoa gionynan Tpoteiveral évag aAhog TpdTog agiomoinang g moinong atnv MpoayoAikn Exmaideuan,
Baaiopévog atnv Néa Kpitikr Ocwpia. EmAEXBNKe we Keipevo avagopdg To moinua tou I'. Apoaivn «Aev BEAw Tou
KiIggoU- Qwrepd Zkotddia» kai agiotoinBnkav aTo di1dakTIKO axediaaud o1 apxés TG Bewpiag, aluwva pe Ty
0TT0ia TO TTOINTIKG KEIUEVO QVTINETWTTICETAI WG éva «AEKTIKG QVTIKEIPEVO» Kal BiveTal TTPOTEPAISTNTA GTN VONUATIKI
dopn TOU Kal OTn Ouykivnon Tou autd TIPoKaAel OTov avayvwaoTn. H Tpocéyyion Tou ToIRuaTog Eival
€VOOKEIUEVIKI Kal akoAouBei v Tmopeia Tng TetpamAng avayvwaong (karavénon onuagiag, Oiacdgnan
ouvaigbruarog, karavénan tévou, dlacagnaon mpdbeang), mpdyua Tou eviaxUel TO AVAyVWATIKO EVOIAQEQOV.
MapaMnAa afloroinBnkav wg PeBodoAoyIKa epyaleia CUYKEKPIPEVEG TEXVIKEG Tou EkmaudeutikoU Apduarog
(Xwyatiky Exepaon, Autooxediaopog, Oéatpo TG Ayopdg, ZUUBOAIKY avamapiaoTaoh-«TTaYWHEVN EIKOVAY,
Adokahog oe pdho, MpamTh ékppacn-ypdppa, Aiddpopog auveidnong), Ye amwrepo aToX0 va dnuioupynBolv
KaTAAANAES AeIToupyikéG aAAd Kal atmoTEAEOHATIKEG GUVORKeS TTPOGANYNS Tou TroINTIkoU Adyou amd ta Taidid g
vnmakAg nAIkiag. H Apaparikr Téxvn otnv ekraideuan ival pia avayvwpiopévn maidaywyikr diadikaaoia Kai yia
eVOMOKTIKA BI00KTIKA PEBODOG TTOU ATTOTKOTTET OTN dNUIoUPYia TNG «dPAPATIKAG «EUTTEIPIACY, TNV AVATITUEN Twv
TIPOCOWTTIKWY KOl TWV KOIVWVIKWY BEEI0TATWY, GTNV KATavonon YEyovoTwY Kal EVVOIWY Kal aTnv avamTugn Tou
aigBnrikol KpiTnpiou.

H ouykekpipévn, Aoimdv, 8IdakTIKA TTPOTACT eKTIHOUWE 6TI PTTopei va epappoaTei oty MpoayoAikh Exmaideuan,
wate va dnuioupynBei éva EexwpiaTtd dIdakTIKG-UEBOdOAOYIKG TTAQIGIO TTOU ATTIAITEITAI YyIA TV TIPOCEYYION NG
Aoyoteyviag yevikdtepa kal TG Moinang €101kdTEPa Kal va dlagavei 0 anuAvTIKOS TOUG PAAOG OTn adnaiakn
dladikaaia e aToX0 TN avamTuén TG aloOnTIKAS amdAauang Kal NG avayvwoTIKAG EUTTEIPIAG Twv YabnTwv.

Poetry and Dramatics in kindergarten: when poetic speech meets theatrical speech
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Evagelia Aravani,

Lecturer, University of Crete,

Filia Amargiotaki,

Preschool Teacher, University of Crete

ABSTRACT

In the present essay we present a different way of using poetry in preschool education based on New Criticism
theory. Working on G. Drossinis’ poem ‘Den thelo tou kissou — Fotera skotadia’ (I don’t care for ivy’s delusive
climbing- Bright Darknesses) we employed the principles of said theory, according to which the poetic text is
considered as a ‘verbal object’ and particular attention is paid to its contextual structure and the emotions evoked
in the reader. The approach used is close reading and it involves four levels of reading (meaning, emotion, tone
and intention), which reinforce readers’ interest. Certain educational drama techniques were employed as
methodological tools (physical expression, improvisation, forum theatre, symbolic representation-frozen picture’,
teacher in role, written expression-letter, conscience corridor), in order to create appropriate and effective
conditions for the reception of poetry by preschool children. Educational drama is pedagogically recognized and
offers an alternative teaching method that aims at the creation of ‘dramatic experience’, the development of
personal and social skills, the deeper understanding of facts and concepts, and students’ aesthetic development.
In this respect, we propose the implementation of the present teaching project in preschool education, which could
pave the way for the separate teaching-methodological framework required for the approach of literature in general
and poetry in particular; one that highlights the significant role they both can play in the learning process, ultimately
aiming at the development of children’s aesthetic pleasure and reading experience.

Mpocroipalovrag daokdAoug yia tnv KaAAiTexvikn aywyn ora maidid tn¢ mpooxoAIKAS
nAikiag. Mia ouykpitikn Siepedvnan Tou puabnuarog tn¢ KaAAiIrexvikng ekmaideuons aro
Maidaywyiké Tunua lMpoayoAikng Aywyng rou lMavemornuiou Osooaliag kai Tou
Tunuarog MAaotikwv Texvwy kai Emornuwv Téxvng Tou Mavemornuiouv lwavvivwy

MoAu&évn Apamakn,
Enikoupn Kadnyntpia tou Mawbaywyikou Tunuatog MNpooyoAiknc Exnaidevong, Maveniotnuio Osooaliog
Znkog A€dog,

Entikoupog Kadnyntr¢ Tunua MAaotikwy Texvwy kat Emotnuwy Téxvng, Mavemniotiuo lwavvivwy

MEPIAHWH

To maidaywyikd evépynua opidetal kai avamriooeTal yéaa amd v aAnAemi-dpaon daoKaAwy, TEPIEXOUEVWV
OTIOUBWVY KOl HOABNTWV.ZUVETTWG N TTAIBAYWYIKF OU-YKPOTNGN TG GUOIOYVWHIAS TOU EKTTAIOEUTIKOU OTTOTEAE
Baaikr TpoUToBean yia Tnv TEAEOT Tou BIBAKTIKOU £pyou Kal TV EKTTARPWON Tou pdAou TTou 0 Beadg TG ekTTai-
deuang avaAaupavel aTig aUyXpOveS KOIVWVIEG.

270 epwtnua 1016 Ba pIropolae va gival To TIEPIyPAUa TOU GUYXPOVOU EKTTAI-OEUTIKOU g TIG UOPPEG JETT aTTO
TIG OTTOIEG QUTS OKIQYPAPEITAI OTO TTIPOYPAMUATA OTTOUdWY TwY EMNVIKWY OXOAEiwv MG Kal TIC 18101TEPOTNTEG
Tou TTPoBAANouV o€ dUO TTAVETIOTNUIOKA TUAKATA TToU €Xouv avaAdBel Tnv TrpoeTolpaaia daokdAwy yia Tnv
KOMITEXVIKT aywyR, To KGO €va pe 0a@w¢ O1aQopeTIkoUG TTPocavaTohiguols, ( T0 TTPWTO TTPOETOIPALE!
vnmiaywyoUg , 10 deUTEPO Trapdyel KAANITEXVEG) ETTIXEIPET VO ATTAVTAGCEI N TTAPOUGa £10TIyNaN.

Avadeikviovial €dw péoa amo TIG 10IAITEPOTNTEG TOU KABE TUAPATOG OI OUOIO-TNTEG Kal oI OIaQopéG Tou
TIEPIEXOUEVOU TWV YVWOTIKWY QVTIKEIMEVWY TTOU AQOPOUV OTnv Traudaywyik KOTAptnon Kai ETOPKEIN TwV
uTTOWN@iWV EKTTAIBEUTIKWY AAG Kal 01 KOIVOi TOUG OTOX0I 0N SIaUOPQWOT UIag TaIdaywyIKAG yia TO TTPOCWTTO
mou Ba amoBAémel oty diamaidaywynon pagnBikAg kai piag kouhtolpag « dnuokparikoU 1-dewdougy Tou Ba
eival ge Béon va KatagTAGOUV TOUG HABNTEG va AEITOUPYRTOUV WG AToua OE dNUOKPATIKEG KOIVWViES aTo TTapdy
Kal 10 JEAMOV.

Preparing schoolteachers for the artistic education of the children of preschool age. A
comparative investigation of the course of the artistic education in the Pedagogic
Department of Preschool Education of University of Thessaly and Department of Plastic
Arts of University of loannina

Polyxeni Arapaki

Assistant Professor of Pedagogic Department of Preschool Education of University of Thessaly.

67



68

11th-13th May 2012
3rd International Conference on Early Childhood Education

Zikos Dedos

Assistant Professor of Department of Plastic Arts and Sciences of Art of University of loannina

ABSTRACT

Pedagogic energima is fixed and is developed through the interaction of schoolteach-ers, content of study and
students. Consequently, the pedagogic constitution of profile of teacher constitutes basic condition for the
performance of instructive work and the achievement of the role that the institution of education undertakes in the
modern societies.

In the question what could be the outline of modern teacher with the forms through which it is described out in the
programs of study of Greek schools but also with the particularities that appear in two academic departments that
have undertaken the preparation of schoolteachers for the artistic education, each one with of course different
orientations, (the first prepares nursery teachers, the second produces artists) attempts to answer the present
proposal.

Here they emerge through out the particularities of each department the resemblances and the differences of
content of cognitive objects that they concern in the pedagogic training and sufficiency of candidate teachers but
also their common objectives in the configuration of a pedagogical method for the person that will aim at the
education of an ethics and a culture of a “democratic ideal” that will be in position to render the students in order to
function as individuals in democratic societies in the present and in the future.

Ze§louog kai Zrepedruma orig Maidikég raiviegs Disney

EAmtic Apwvn,

Bpepovnmiokduog, Metamtuytakn @outritpla, Maverntotriuto Atyaiou

MEPIAHWH

216%06: H avwrépw epyaaia die¢hyBnke ata mAaioia tou pabruarog «PYAO KAl EKMAIAEYZH» Tou MM.Z «
®U0Mo kar Néa Exmaideutika kai Epyaaiaka MepidAdovia atnv Kovwvia g MAnpogopiagy, Mavematiuio
Aiyaiou. Z16%06 TG ATav va digpeuvnBei v Kal Kard OO0 UTTAPXOUV CEGIOTIKA TTPOTUTIC KOl GTEPEOTUTIA OTIG
MNaidikég Taivieg Disney.

BiBAioypagikn emokoTnan: H epyaaia atnpixtnke BIBAIoypagika ae UAIKG Tou pabAuaTog aAAa kai empdobeTa
o¢ dleBveic €peuveg kal  peAéTeG kabwg etriong kai aTa PiBAia Twv Mapaykouddkn EAévn « Ekmaideuan kai
Aidkpion @UAwvy», B. AcAnyidvvn- Kouiptdh- A. Zokkd « Ao v epnfeia atnv evidikn {wr- MeAéteg yia Tig
TAUTOTNTEG GUAOU OTN GUYXPOVN EAANVIKA TIPAYUATIKOTNTAY.

Katapyryv, yivetar yveia atn didkpion Twv QUAWY kal aTnv KoIvwviki 6éon TG yuvaikag péoa oty kovwvia,
0oTIG Bewpieg Kovwvikotoinang mou Bétouv 1o Tradi amd oAU ik nAikia aTo va guveidnTotrolfael 10 eUAO
TOU, VO EVOTEPVIOTE , va avamTUgel, kai va ekOnAwael 6,11 kal 6oa BewpolvTal TUTTIKA, KAaTGAANAA Kal KoIVwVIKG
amodekTd yia 10 @UAO Tou. Mapouaiddovial o1 evvoloAoyIKoi TIPOGdIopITUOT TwV BpWY TEEIONOE Kal aTepedTUTI
@Uhou, otnpiloueva aTn Tapouoa BiPAioypagia. Ev ouvexeia, yivetal n alvdeon pe Ti¢ TaidIkEG Taivieg Disney.
Emmpdabeta, mpayuarotolgital ektevig avagopd atov MoudAtep Nrioved kai oty eTaipia Tou. AKOun , yiveral
pIa PIKP avagopd aTo QUAO Kal OTIC TTPOTIMACEIS TETOIOU €iD0UG TAIVIWY.

MeBodohoyia: Q¢ peBodoloyia, TpaypatomoiRBnke n avaAuan Tou TIEPIEXOUEVOU KATTOIWV TAIVIWY , ApIEA,
Zraytomouta, Xiovarn, Mevrapopen, HpakAfg kar MouAdy . Autég or Taivieg emAéxBnkav alpgwva e 10 av o€
autég amoTuTiwvovTav poAol, dpaatnpIdTNTEG, EmayyéAaTa Kal yevika KABe T Tou agopolae 1o €va i kai Ta dUo
@UAa. XpnoiyotoiBnke n ToooTIKA PEBOBOG avAAUONG TIEPIEXOPEVOU WE TN XPHON EPWTNUATOAOYIWY .
ZagéoTara, Ba pmopouoe n Tapoloa épeuva va epmAouTioTel pe T péBOdO NG TOIOTIKAG avaAuang
TIEPIEXONEVOU, QVTIKEIUEVO TTOU Ba uTTopoUaE va aTroEPEl Kal GAAa TTOAU anuavTikd atmoteAéopara.
Zuumepdopara: X0pewva Pe Ta amoteAéapaTa TG Epeuvag , rapatnpei Kaveig e€0@BaAo paraiopd katd Twv
YUVaikwy, T diaiwvion evog gaivopévou dtrou BEAEI T yuvaika va gival KaTwTepn amo Tov Gvipa , 6TTou Pévn T
owtnpia kai A0Tpwan givai o0 yapog, évag mholaiog yautpdg étrou Ba TG TPooeépel pia alyoupld yia To péAhov
7600 auTAS 600 Kal Twv TaIdIWY TnG. MapaAAnAa, TpowBolvTal TTPOTUTIA KO CUPTIEPIPOPES APVNTIKES TTPOG TO
yuvaikeio @UAo, Trapatnpeital 611 0 KOoog oTrou TTPoRAaMeTal eival Kupiwg avdpokpatolpevog. H Trapouaia Kai n
e€ouaia Tou Katéxel To avdpikd QUAO ivar dIGYUTN g€ OAEC TIC TaIviES Kal ETINPEALE! £TO1 TIG GUUTIEPIPOPES TWV
TTaIdiwv A Kal Twy evnAiKwy.

Mpotaceig: Agiomoinon Tou «film education» otnv ekmaideuTikr| diadikaaia.

Aigbvi¢ ouuBaaon yia ra dikaiwuara rou maidiou: Kpitikn avaAuon rwv Bswpiwv yia v
maidikn nAikia
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Yodia Auyntidou,

AvanAnpwtpia Kadnyntpia Maveniotniuto Autikng Makeboviag
Aptepic-Ale€avdpa MewpyomouAou,

Kadnyntpia AyyAikwv MpwtoBadutac Exknaibevong

Avva Moutadidou,

Nnriaywyog

MEPIAHWH

H dieBvrig ouppaon yia ta dikaiwyara Tou Taidiol amotéAeae éva TTOAU anuavTiké Keipevo yiati déopeuoe 1a
OUpBaAGEva kpdTn va eao®alicouv Ta Kovwvikad Kal TOMITIKG dikaiwuata Twyv maidiwv yia ac@dAeia,
guNMEPIa Kal GUUKETOXT TOUG OTN Afwn OTTOQACEWY TTOU Ta AQOPOUV. TN WEAETN AUTA YIVETAI TTOIOTIKA KAl
TT000TIKA avaAuan Twv 54 apBpwv TTou avagepovTal OTo KEiEVO TG aUUPACNS e OKOTIO va OIEPEUVATOUNE TIG
OI0QOPETIKEG Bewpieg TTOU UTTOVOOUVTAI YO TV TIAIBIKI NAIKIa GTO KEipevo auTo.

H Bewpnrikotmoinon ¢ maidikAg nAikiag €xel ta teAeutaia 20 xpdvia amoteAéoel DIETIOTNUOVIKG QVTIKEIUEVO
peAémg. H kardraln Twv kupiapxwv Adywv yia Tnv TaIdIkA nAikia diagopoToiei Tnv TTapouaiaan Kal karavonon
TWV TTAIdIWY WG Popeic dpdong i we TaBNTIKG UTTOKEIEVA, WG £XOVTAG OMOIOYEVH XOPOKTNPIOTIKA A w¢ pia
O10QOPOTIOINKEVN KOIVWVIKA OUGdA Kal WG aUTAVOMES OvTOTNTEG N avBpwTToug v Tw yiyveaBal.  H TTogoTikA
avaAuaon TepleXopévou Twv apBpwv deixvel OTI 01 TTEPITTOTEPEG AVAPOPES OTO Keilevo TG aluBaang agopoly
OTIG KATNYOpiEG «TTAPOXECH KaI «TTPOCTOTiay Twv TaIdiwv, utTovowvTag pia Bewpnaon g Taidikig nAIKiag wg
MEIOVEKTIKF KOl aTTpoaTaTeUTn. AIYOTEPES €ival 0I avagopés aTa ApBpa OXETIKA WE TNV Evioxuan TG OUHETOXAG
TWV TAIdIWV 0T AMyn amogacewy, Tou utovoolv Wia Bswpnon tou Taidiold wg opéa dpdong. Emiong, n
Traidikr nAikia o€ d1aQOPOTIOIEITAl WG TIPOG TA TOTTIKA Kail TTOATIOUIKG TnG TTAGiola aTa Trepigadtepa apbpa g
oUpBaaNG, «KAVOVIKOTIOIWVTAGY KAl «QUCIKOTIOIVTAGH TO TI anuaivel va gival kaveig maidi. H moloTikh avaiuan
TWV ApBpwv avadeiviel avTIPAcElg avapeaa aTig B1aPopeTikéS Bewpieg yia Tnv Taidikh nAikia Tou utrovoolvTal
ota apBpa. H ouykekpiyévn peAétn avadeikviel 611 0 Adyog yia Ta Sikaiwpara Tou Taidiol evioyUel
OUYKEKPIPEVEG TTPOKTIKEG O€ OXECT ME TNV TTaIBIK NAIKia, o1 0TToiEC TTAPAyOUV Kal avatmapdyouv Toug Kupiapxoug
Aoyoug yia v TaidikA nAikia.

Theories of childhood in the United Nations Convention on the Rights of the Child
(UNCRC)

Sofia Avgitidou

Associate Professor, University of Western Macedonia
Artemis Alexandra Georgopoulou,

English Language Teacher,

Anna Moutafidou,

Preschool Teacher

ABSTRACT

The UNCRC has been an important text since it committed all nations to ensure social and political rights for
children related to their security, well-being and participation in decision making processes. This study provides us
with a qualitative and quantitative analysis of the convention in order to explore the different theories of childhood
implied and drawn upon in the 54 articles of the convention. Quantitative content analysis of the articles showed
that less references were made to the category “participation” rather than “provision” and “protection” together,
highlighting children as more in need rather than as capable agents. In addition, qualitative analysis of the articles
showed that children are perceived to be in need of adult protection and that specific preconditions such as age
and maturity may restrict their participation in decision making processes. In addition, the fact that the text mostly
does not address contextual differentiation of childhood, normalizes childhood under biological and age specific
criteria. These findings support that discourses about children’s rights encourages specific practices in relation to
children, which may produce and reproduce dominant discourses about childhood.

Eikaorikég 6pdoeic atnv mpooxoAiki nAikia atnv Tummikn Kai un Tummikn ekmaidevon: H
EPITITWON TOU EIKACTIKOU gpyaoTnpiou rou Afjuou Piou

Avtwvng Baog,
AvarnAnpwtr¢ Kadnyntig T.E.E.A.M.H., Mavenotnuiov Matpwv
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Znkog A€dog,

Entikoupog Kadnyntri¢ Tunua MAaotikwy Texvwv kot Emtotnuwv Téxvne Mavemniotruto lwavvivwv

MEPIAHWH

Zmv epyaoia emixeipeital va avadeixbei o gUvOETOS XapakTApag NG eKTTAIBEUTIKAG TTapéUBaong aTo XWPo G
EIKAOTIKAG aywyng, TIOU GUYKPOTEITAI AauBavovTag umdyn Tov IDICITEPO XOPAKTAPA TOGO TNG KOAAITEXVIKAG
TPagns 6G0 kai G aigbnTikAg epmelpiag. Or 600 auTéG GUVIATWOES, av kal Oev eival eQIKTO va TpoadiopioToly
e amoAuTn akpifela, watdéao kabopiouv TNV TaIdaywyikA auvenkn. Emouévwg, Tibetal éva Baaikd epwrnua o€
oxéon pe 10 kar@ 1oo0 cival TPAyUaTI €QIKTOG évag GUVTOVIOUOG TNG EKTTIBEUTIKAG TTapEUBACNS HE TNV
KOANITEXVIKT TTPAEN.

To epwmnua autd e¢eTA0TNKE GTO TTAQICIO £VOG TTIAOTIKOU TTPOYPAUUATOG, TTOU ATTOTEAETE TTPOIOV GUVEPYATiag
peTagl Tou TpARuatog Emotnuwy Tng Exmaideuang kai e Aywyng atnv MpooxoAikr HAkia, Tou MavemoTtnuiou
Matpwv kai Tou EikaoTikoU Epyactnpiou Tou Afjuou Piou. Zn didpKeia ToU TTPOYPAUMATOS EPYACTNKAY EIKAOTIKOT
KOMITEXVEG pE TTAIBIA TTPOOXOAIKAG Kal TTPWTNG OXOMIKAS nAIKiag. H mpoaTrabeia Twv kaMitexviv Atav agevog
Va EVIOXUOUV [E TN GUMPMETOXN TOUG éva KAipa auBevtikAg KOANITEXVIKAG OTACNG Kal aQeTEPOU va 0dnyouv
OI0KPITIKA T TTAIBIA, PECW TNG AUBEVTIKAG EKPPATTIKAG TTPOOTIABEIAG TOUG, GE IO CUVEKTIKA Kal OAOKANpwyévn
€IKOVa yia TNV TEXVN. AnpioupynBnke 1ol pia JIBAKTIKA aUuBaan, 1I916TUTIN KI WaTOC0 AEIOTIOINGIUN OTNV YEVIKA
ekTTaideuan, oTo TTAIGIO TNG OTTOIOG TTPOCPEPOVTAI O EUKAIPIEG VOl KATaVONBoUV «EK Twv ETW» O TPOTIOI [E TOUG
0TT0ioUg dNMUIOUPYOUVTAI OI EIKACTIKEG MOPPEC Kal 01 AGYOI YIa TOUG 0TT0ioug TTapdyovTal.

Figurative action in the preschool age in the formal and non formal education: The case
of Figurative Class of Municipality Rion

Antonis Vaos
Associate Professor, Department of Sciences of Education and Education in the Preschool Age of University Patras

Zikos Dedos,

Assistant Professor, Department of Plastic Arts and Sciences of Art of University of loannina

ABSTRACT

In the paper it is attempted to come forth the complex character of educational intervention in the space of
figurative education, that is constituted taking into consideration the particular character of artistic action and on the
same time aesthetic experience. These two components, even if it is not feasible that they are determined with
absolute precision, however they determine the pedagogic treaty. Consequently, it is placed a fundamental
question concerning how much is in point of fact feasible a co-ordination of educational intervention with the artistic
action.

This question was examined in the frame of a pilot program, that constituted product of collaboration between the
Department of Sciences of Education and Education in the Preschool Age, University of Patras and Figurative
Class of Municipality of Rio. During the program figurative artists worked with children of preschool and first school
age. The effort of artists was on the one side to strengthen with their attendance the climate of authentic artistic
attitude and on the other side to lead discreetly the children, via their authentic expressive effort, to a cohesive and
completed picture for the arts. Thus, it was created an instructive convention; singular and however exploitable in
the general education, in its frame are offered the occasions in order to be comprehended “in a more inner way”
the fashions with which are created the figurative forms and the reasons for which they are produced.

H oupBoAn Tou 1aToAoyiou arnv avamruén tng dnuioupyIknS ypapns Twv maidiwv

ABpadu BaoW\eladng,
AteuBuvrrc dtamoALtioutkot oxoAeiov Oeagoadovikng

lwavvng BeBuptlig,
Aaokadog eL6LknG aywyng

MEPIAHWH

H Anpioupyikf) ypaor, wg TPwTOTUTIO TTPOIGV TOU YPAPOVTOG ATTOTEAET ONUAVTIKA EKQavan TG SnUIOUPYIKOTNTAG
TWV padntwv. To medio ™G Anuioupyikng Fpagng amoTéAeae avTikeipevo TPog Epeuva Kal emegepyaaia Tov 200
alva Kal €yive avTIANTITO Trwg péoa amd Tn Anuioupyikf Tpagr o ypamTtds Adyog ameAeubepwveral Kal
Tpodyetal. H diagopotoinan tou Wéoou Katayparig g dnuioupyikAg ypaeng e EVIUTIO Kal NAEKTPOVIKO
@aivetal TTwg dnuioupyei véa dedopéva 0TO XWPO NG eKTTaideuong Kabwg Kabopilel Ti¢ mBOTEIC AMA Kal Ta
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EVOIaQEPOVTA TWV TTAIBIV.

ZKoTog NG Tapoloag epyaaiag amotehei n avadeign Tou 10ToAoyioU wg EVOMAKTIKGS TPOTTIOG YPAYKS, O OTT0iog
Bonba oty avamTugn Bacikwy OeI0TATWY auyypa@ng, aAAd kai atn dnuioupyia vEwv emTTPOCBeTWY dECIOTATWY.
H mapoloa epyacgia kaTtadeikvliel TTWG 0 NAEKTPOVIKOG TPOTIOG ypa@pris CUMPBAAAEl oTnv evepyoTToinon Tou
EVOIOQEPOVTOC TWV HaBNTWV yia ypagn e évav evOAaKTIKG TpoTTo, dieyeipel Tn @aviagia Kai evBappulvel Tn
onuioupyikdtnTa. EmMmOnuaiveTal Tw¢ N XpAoN Twv UTTOAOYIOTWY WS TPOTIOG YPATITAG EKQPAONG TTOPEXE!
dleukoAUvaeIG aTny emeCepyaaia, euehiCia OTIG KeIPEVIKEG HPATTNPIOTNTES, QUTOVOWIO TWV CUYYPAPEWY XWpIc TNV
duean emipAewn Tou ekTTaIdeUTIKOU, aAANAGSPAG GTNV OOOOCUVEPYATIKA HABNGN Kal ETTIKOIVWVId.

Z1a TAQiola NG epyaaiag TTpoTeivovTal EVOEIKTIKA TTapadeiypara kal 8pacTtnpIdTnTeG EQAPUOTHEVA O OXOMIKA
TepIBAAAovTa TTou aTrodeIkviouV Tov TTOAUBUVAUO Kal XPnoTIKG XOPOKTApa Tou nAekTpovikoU autol TpdTTou

Anpioupyikig ypagng.

The contribution of blogging in the development of creative writing for children

Avraam Vassiliadis,
Teacher, School Principal

loannis Vezirtzis,
Special Education Teacher

ABSTRACT

Creative writing as an original product of the writer is an important aspect of students' creativity. The field of
Creative Writing has been an object of research and treatment in the 20th century and it was felt that through
creative writing, the written word is released and promoted. The differentiation of the recording medium of creative
writing in written and electronic form seems to create new standards in the education field as it determines the
performance and interests of children.

The purpose of this paper is to highlight the blog as an alternative way of writing, that helps developing basic skills
of writing, but also to create new, additional ones. The present work demonstrates how the electronic writing style
helps to stimulate the interest of students for writing in an alternative manner, motivate the imagination and
encourage creativity.

Notice that the use of computers as a way of writing provides facilities in process, flexibility in textual activities,
independency for writers without the direct supervision of the teacher and teamwork interaction in learning and
communication.

In the current issue working examples and activities applied to school environments are proposed to demonstrate
the powerful and utilitarian nature of this electronic method of creative writing.

Xpwpari{w n {wypagi{w; H avaykaiotnra tng SI8AKTIKAS TEXVNS OTNV TPWIUN TaISIKA
nAikia

Mapia Baci\eladou,
Entikoupn Kanyntpta, Tunuo Nnmaywywv, Maveniotiuwo Frederick, KUmpog.

MEPIAHWH

H eikaoTiki ék@paon oty Tpwiun TTaidikA nAikia ivar opdanuo yia v avamtuén 1600 Twv KIVATIKWY, Twv
WUXOOWHATIKWY GAAD KO TWV VONTIKWY IKAVOTATWY TwV TTaIdIWV.

H xprion diagdpwv kai ToAamAwy UAkwv BonBa kai eviaxlel Ty dnuioupyikdTnTa Kai TV maparnentikétnra. H
KaMNITEXVIK Bnuioupyia Sieyeipel Tnv @avTacia Kal e50IKEIWVEN Ta TTAIBIA e TV TEXVN KAl TNV AOBNTIKA aywyh.
ZUyKeKPIUEVa N EIKAOTIKA éKpaan Pmropei va xpnaipotroinbei emiong oav eVOAAKTIKGG TPOTIOC ETTIKOIVWVIOS OTIG
TIEQITITWOEIG TTOU Ta TTaIdIA dev PTTOPOUV va eKPpaaToUV AeKTIKA. AKOun pTropei va yivel éva BepateuTikd PEao
yia Traidid e TPOPANUATIKEG GUNTTEPIPOPES Kal DUTKOAIES EvTagns aTo ayxoAIkd TrepIBAAAOV.

" autd n eheubepia atnv kaMITEXVIKE Gnuioupyia givar amapaitnTn yia va pmopolv Ta Taidid va eKPpacTolV
XWPIG TTpoKATAAAWEIS KAl TTPOOKOAANGT G€ GTEPEOTUTIA OXNUATIKA TTPOTUTIL.

Méoa aTo o Tavw TAAiGI0 yive Epeuva HIKPRS KAiYakag ae diagopeTikG vmaywyeia The Acukwaiag avapeoa
o€ aidid S1aQOPETIKWY TAGEWV Kal NAIKIWY Y10 VO dIOTTIOTWOOULE:

Av 1o Taidia Cwypagifouv eelBepa A av xpwuartifouv PECa OE TIEPIYPAMKATA, yia  dIQOPETIKA Béuara
dpaaTNPIOTATWVY.

Mola uAikd TEXVNG XpnalpoTTololv Ta Traidid Kai Ye 1010 TPOTIo Tal Tpoaeyyilouy;

Moigg eivar o1 duvatdtnTeG TwV TTAIdIWY 6TAV EKPPAlovTal EAUBEPT OTN LWYPAPIKE;
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216%0G TnG épeuvag ATav va dolue av Ta Taidid YTopolv va ekPPAToUV KaAUTEPA TOV auvalgBnuarikd Toug
kbopo péaa amd 1o eAcUBepo avTi e TO TIEQIYPANUATIKG OXEDIO.

Emiong yéoa amé epwrnuatoAdyio BeAfoalE va eVIOTTITOUE TIC OTTOWEIG TWV EKTTAIBEUTIKWY KAl TOUG Adyoug TTou
TOUG WOOUV Va XPNTIUOTIOITOUV O€ KUPIOTNTA TOV £val OTTO TOUG BUO TPATTOUS EKPPATNG OTO HABNUA TNG TEXVNG.
Ze auTh TV Trapouaiacn Ba deifoupe Ta amoteAéauaTa TG TTIo TTAvVW £peuvag Kal Ba aXoAIGTOULE TIG ATTOYEIG
TWV EKTTAIBEUTIKWY KABWG Kal Ta OXEDIC TWV TTAIBIWV.

2TV ouvéxela Ba Kavoupe avagopd OTa avOAUTIKA TTPOYPAPMATO KOl TOV TPOTIO €QAPUOYNAS TNG EIKAOTIKAG
EkQpaaong yia Taidid TpwIKNg TaIBIKAS NAIKIAG GTO KUTTPIOKS EKTTAIDEUTIKG GUGTNA.

Téhog, Ba audnnBoulv evaAAaKTIKEG BIDOKTIKEG TIPOCEYYIOEIS PETW TNG TEXVNG YIa BIABENATIKEG EVOTNTEG GTO
oYoAeio.

Colouring or painting? The need of the teaching of art in early childhood

Maria Vassiliadou
Assistant Professor, Pre Primary Education, Frederick University

ABSTRACT

The artistic expression is essential in early childhood because is promoting the development of the motional,
psychological and intellectual abilities of children.

The use of multiple and different art materials helps and encourage the creativity and observation. The artistic
expression motivates the imagination and makes children to become familiar with art and the aesthetics.
Particularly we can use art like an alternative way of communication in cases that children can not communicate
orally. Even, can be used like a therapeutic vehicle in children with difficulties in their behaviour or participation in
the school environment.

Therefore the freedom for the artistic expression is essential in order to help children to create without any
prejudices and obsessions for stereotype forms.

Baring in mind the above frame we did a small scale research in different nursery schools in Nicosia, between
children of various ages in order to find out:

. If children are painting freely or if they are coloring prepared forms for
different activities.

. Which art materials are children using and how?

. Which are the abilities of children when they are expressed freely through
painting?

The purpose of this investigation was to discover if children can express better their feelings through the free
painting instead of colouring the prepared one.

Also, through a questionnaire we wanted to know educator’s perceptions and the reasons that make them use one
or the other way of expression in art lessons.

In this presentation we will show the results of the above investigation and we are going to discuss on educator's
opinion and children’s paintings.

In continuation we are going to talk about the curriculum and the way of application of the artistic expression in
early childhood in the Cypriot educational system.

Finally, alternative ways of teaching various educational subjects through art are going to be discussed.

O1 Abyol ou amoTpémouv TouS EKTAISEUTIKOUS va XPNOIUOTTOINGOUV TNV EMITOIA
Hopen SIbaokaAiag: EpguvnTIKN TPOTEYYION WS TPOC TIC ATMOWEIC TWV EKTTAIGEUTIKWY
¢ mpwrofdbuiag exmaideuons

AyyeAikny Boudolpn,

Kadnyntpia oto E.K.M.A.

Avtwvio¢ Mmoupag,

SLbaokwv oto E.K.T.A.

Eunpatia TplavtadpuAlouv,
eknmaudevtTikog ME70

F'epoylavvng Kwvaotavtivog,

Sx0Atko¢ SuuBoulog MpwtoBadutac Exnaibevanc

MEPIAHWH
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Ta teAeutaia xpovia o1 TTaidaywyoi, oI YuxoAdyol, 01 KOIVWVIOAGYOI, OI EpEUVNTEG, K.G. TTAPOTPUVOUV GUVEXWS
TOUG/TIG EKTTAIBEUTIKOUG Va akohouBrigouv kamola ammd Tig evOMaKTIKEG HoppéG DIdAOKAAIag Kal va amo@uyouy
TV XpAon g daokahokevipikhg didackaiag. QaTéao, n emtdma didackaAia avikel aTIg Yop@ég didaakaAiag
TTOU €X0UvV OXeOOV «TTOPAYKWVIOTEI», TTap’ OAeC TIC BeTikéG NG €mdPATelC TO00 aTn Wabnan 600 kai aTn
ouptepIQopd Twy TTaIdiwv. MNari, OJwe, o1 EKTaIdEUTIKOI OV ETTIAEyouv Tnv emiToTia d1dackaAia; Moiog gival o
Kupiapyog Trapayovtag mou kaBopilel TiG DIBAKTIKEG £TIAOYEG evag/piag ekmaideuTikoU; Kard mdao yvwpilouv ol
EKTTAIBEUTIKOI TIG GUVETTEIEG TNG ETTITOTTIAS BIOACKOAIAG;

Ta epwThuata autd pag odAynoav oto oxedIOoUO Kal oty uAotroinon TG TTapoloag £peuvag. ZKOTOG |ag,
Aormdv, ATav va eviommaTolv ol AGyol TTOU OTTOTPETTOUV TOUG/TIC EKTTIAOEUTIKOUG atmd Ty XpAGN TNG EMITOTIAS
d1daokaAiag. ZTnv épeuva oupeteixav ekmaideutikoi TG MpwtoPdBuiag Exmaideuang tou N. Artikic. Ogov
agopd Tnv emhoyn Tou deiyparog TpayuatooIBnke e Tuxaia delyparoAnyia.

Ta amoteAéopara TG Epeuvag ATav eviuTwalaka. Eidikdtepa, @aiveral 611 atnv oudia n nAikia kai Kupiwg Ta
XAPAKTNPIOTIKG Twv TIaIIwV £TNPealouv kaBopIaTIKG TIG €TIAOYEG TWV EKTIAIOEUTIKWY, av Kal GTV apXA Tou
epwTnuatoAoyiou ol idiol ixav dOnAwael wg kaBopioTikd TTapdyovia Ty EAEIYN UTTOSOUWY Kal TNV TTOGOTNTA TNG
di1dakTéag UAnG. EmimAéov, rapatnpoUpe 8Ti n TAElown@ia Twv eKTTaIBEUTIKWY divel BapUTnTa aTny avaTTugn Twy
YVWOEWV Kal ETTEITA gTOV TPOTIO JE TOV 0TT0i0 Ta TTaudIdl pabaivouy.

Téhog, éva akoun onuavTiké ouuTIépacua TTou TTPOKUTITEl atmd T €peuva eivar n EMEIYn yvwoewv og Béuara NG
TraIdIKAG NAIKIag. Zuykekpiyéva, n TAclown@ia Twv eKTTAIBEUTIKWY dev EXEl EMIUOPOWBET o€ BEPaTA TG TTAIBIKAS
nAikiag kaBwg kai atn diayeipion dUoKoAwv kaTaaTaoewy. Auto £xel w¢ ETakoAoubo va Asitoupyolv pe Baan 1o
€VaTIKTO TOUG Kal TNV eumelpia. Eival guaikd, emouévwg, va akoAouBolv pia kabopiapévn poper didackaAiag Kal
va amro@Qeyouv KaBeti dyvwaTo, 6Tiwg n emitdma didaokaAia.

Reasons that discourage teachers from using on-site teaching: research approach
concerning the views of primary educators

Aggeliki Voudouri,
Professor E.K.P.A.

Antonios Bouras,
Adjunct Lecturer

Efpraxia Triantafyllou,
Teacher

Konstantinos Gerogiannis,
School Counselor

ABSTRACT

In recent years, educators, psychologists, sociologists, researchers, etc. urged continuously teachers to follow
some of the alternative forms of teaching and to avoid the use of teacher-centered teaching. However, on-site
teaching is one of the forms of teaching are almost sidelined, in spite of all its positive effects both on learning and
behavior of children. Why, however, teachers do not choose the on-site teaching? What is the dominant
determining the instructional choices a teacher? Whether teachers know the consequences of on-site instruction?
These questions led us in the design and implementation of the present investigation. Our aim, therefore, was to
identify the reasons that prevent them/their teachers from the use of on-site teaching. The investigation involved
teachers of Primary Education of Attica. As regards the selection of the sample was carried out by random
sampling.

The survey results were impressive. In particular, it seems that the age and, more importantly, the characteristics
of children have a determining influence the choices of education, although at the beginning of the questionnaire
had declared themselves as a decisive factor in the lack of infrastructure and the quantity of curricula. In addition,
we observe that the majority of teaching emphasizes the development of knowledge and then in how children
learn.

Finally, another important conclusion resulting from the research is the lack of knowledge on topics of childhood.
Specifically, the majority of teachers do not have to relearn to childhood issues and managing difficult situations.
This result to work based on instinct and experience. It is natural, therefore, to follow a specific form of teaching
and to avoid anything unknown, such as on-site instruction.

Avamapaardoeig n¢ maibikng nAikiag oo auyypagiké auumav rou I. Bi{unvou

Awatepivn BoUAyapn,
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Abaktwp Ebiknc Aywyrig

MEPIAHWH

H mapoloa pehémn emixepei va TapakoAoubrnael Tov TPWToTTOPo ToU veoeANVIKoU dinyruarog Mewpylo Bidunvo
otnv avalntnon TpoowTKAG AUTpwong oty maidikg nAikia. H 18idlouoa mveuuatiky Wop@ry Tou Aoyiou,
EUPIOKOWEVN MaKPIG amd v amAoikiy nboypagia TG yevidg Tou, avamapioTd Kal ameikovilel yeyovota Kal
TIEPIOTATIKA, avaAUel avBpwTTIVOUS XOPAKTAPES, e EexwpiaTh dieiabuTIKOTNTA Kal Babid ouykivnan.
Oeparoypagia Tou TPOPOBOTEITAI E OIKEIOUG APWES OTTO PVARES TIAIBIKWY KAl VEQVIKWY XPOVWVY Kal £vag eVAAIKAG
agenynmg Tou (el he TNV avauvnan g TaidikatnTag Tou. To Tépaaua amd Ty dyvoia aTn yvwaon cuvadel Pe pia
emwduvn WeTdfacn amd v abwétnTa OTNV WPIMavVaN. ZT0 £pWTNUA TTOTE TEAEIwvEl N TTaIdIKN nAiKia Tou
BiCunvoU, n mOavy amavinon eivar «m oTiyuy Tou TebBaively. Me ekQpaCTIK apeadTnTa, TTPOCWTTIKA
ouvaigbnuarikr ouppeToyr, amAdtnTa Kai kaBapdtnta, o povtepvIoTAG nBoypdgog kai @iAdaopog Bilunvég
XaideUel TNV YUxr TOU avVayvwaTn e BIWPATIKES IGTOPIEG.

O @i1A6000p0¢ Bilunvog aoyoAeital guotnuarika pe T Aaoypagia, Tnv aioBntikA Kai Tnv wuxohoyia. «To Traidiko
mraixvidl o oxéon pe v Wuxohoyia kai tnv Maidaywyiki» €ivar o TiTAog TN TPWTOTUTING €11 dIBaKTOpia
diaTpIBAg Tou yia Tnv améktnon Tou TiTAou Tou Aidaktopa Tng Pidogogiag ato MavemoTApio g FoTTiyyng
(1881).

O Aoyotéxvng Bidunvog ekdnAwvel Tnv aydmn Tou yia v TaIdIK Aoyotexvia pe 10 OAo épyo Tou, WE TN
ouvepyaaia Tou atn «AlamAacn Twv Maidwvy, dmou dnuoaielel TakTIkG Toiuara kai dinyAuata yia Taidid, aAAd
KUpiwg pe v TpiToun ouhhoyr TTaidikwv moinuaTtwy e Titho «O Pidog Twv EAAnvoTraidwvy. Eva xpovo peta to
«AuapTNUa NG unTPdS Woux (1884) dnuoaieletal an «AlamAaon Twv Maidwv» o «Tpopdpagy, Tou uTopei va
BewpnBei wg «mepitou uTOdEIyUa TTaIdIKoU dinyAuaTog». Zta TaIdikG agnyrnuara Tou Bilunvol, ypauuéva yia
Taidid amd kdmolov e TaIdIKA ouveidnan, €ival eavepog o dIBAKTIKAG Kal TTaudaywyikdg Toug XapakThpag,
kaBwg TTpooTabel va vouBethael TIG veapég ouveIBNTEIG Je TUYKEKPIUEVES NOIKES apXEC.

O gogdg Tou Apopokaireiou €xel wg 10 TEAOG TTAIBIKA Wuxr, auTh TToU £{nOE OPPAVIA, PTWXEID KAl TRV 0dUVN HIag
amapnyoepnTnS untépag, aAAd kar auth mou dkouye Ta Bpddia atn Bi{in Tapauubia, Bpuhoug, Tapaddaeis Kal
Aaika diaTixa amé Tov ammoU: «Mn We paAwaeTe av eppaivw e Acpwiéva Taapouyia €I To kaBapio oag KaTwyl.
Eipar xwpiatomaidi, kabwg yvwpilete, kar éxw diaviael uakpov, TTOAU HaKPOV Kal AAOTTIWHEVOV POV ...».

ABSTRACT

This study attempts to follow the pioneer of the Modern Greek short story George Vizyinos in his search for
personal redemption in childhood. The particular scholar spirituality, situated away from the simplistic novel of
manners of his generation, represents and portrays events and incidents, analyzes human characters, with unique
pervasiveness and deep emotion.

Themes supplied with relevant characters from childhood memories and young adult years, and a narrator who
lives with the memory of childhood. The passage from ignorance to knowledge is consistent with a painful
transition from innocence to maturity. On the issue of when childhood ends for Vizyinos, the likely answer is “when
he dies.” With expressive immediacy, personal emotional involvement, simplicity and purity, the modernist novelist
of manners and philosopher Vizyinos caresses the soul of the reader with experiential stories.

The philosopher Vizyinos systematically studies folklore, aesthetics and psychology. "The child's play in relation to
Psychology and Education” is the title of his original doctoral thesis for obtaining the title of Doctor of Philosophy at
the University of Gottingen (1881). The writer Vizyinos expresses his love for children's literature with his whole
work, in collaboration with "Diaplasis of Children", in which he regularly publishes poems and short stories for
children, but especially with the three-volume collection of children's poems entitled “The Friend of Greek
youngsters.” A year after "My mother's Sin" (1884) he published "Tromaras" in "Diaplasis of Children", which may
be regarded as "almost a model child short story." Children's narratives of Vizyenos, written for children from
someone with a child’s conscience, have an obvious didactic and pedagogical character, as he tries to admonish
young minds with specific moral principles.

The sage of Dromokaiteion has had until the end a child’s soul, one that lived orphanhood, poverty and the
suffering of a disconsolate mother, but that also heard at nights in Vizyi tales, legends, traditions and folk couplets
from his grandfather: "Do not scold me if | enter your neat basement with soiled shoes. I' m a child of the village, as
you know, and I’ ve come a long, very long and muddy road .... ."

H YuyoAoyikn kai Maidbaywyikn mpoaéyyion Tou maixvidioU atnv mpooxoAiKn nAikia

Quwtevn Boutoaq,
Bpepovnmiokduog, T.E.l. Hreipou

Oeodwpa ApkoUAnN,
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Kamodtatpiako Maveniotnuto ASnvwv

MEPIAHWH

«To Taiyvidl eivar pia Baaikh Jop@n Tou CeIvy

D. Winnicott

H ekmovnon g peAETNG avagépetal oTn JIETIOTNUOVIKY TIPoaéyyion Tou Taixvidiol KOl GUYKEKPIPEVA OTn
WuxohoyIky Kal TaIdaywyIKA OTITIKA TOU. XTO0 TPWTO MEPOSG dIOTIOTWVETAI OTI N TPOCXOAIKH nAiKia eival
ouvuQaapévn We T dpaatpidTnTa Tou TraryvIdIoU Kal akoAouBei To Taidi ge OAEC TIC AVATITUEIAKEG TOU QATEIS.
Q¢ ek ToOUTOU, péca amd autd To TaIdi avamTiooeTal, avakaAUTTel, TelpapaTiCeTal, Tapdyel, eAEyxel,
avakaTaokeuddel 10€eg kal utroBEaeIS Kal aflohoyel TIg duvaTdTnTE TOU.

270 deUTEPO PEPOG QUTAG TNG WEAETNG eCeTailoupe TO BepateuTikd pdho Tou Traikvidiol aTnv TTPOCXOAIKA nAIKia,
€101 6TIWG T0 €Xouv diagagnvioel o BewpnTikoi Tou Yuxoduvapikol Tpioparog: S. Freud, M. Klein, A. Freud, D.
Winnicott, S. Ferensci, A. Green, V.M. Axline, B. Vandenberg, Fr. Dolto, C. Soler, R. Lefort, E. Erikson kai GAAol
WUXAVOAUTEG Kal TTaIYVIOBEPATTEUTEG.

276X0G TNG avaoKOTNOoNnG authg eival va OlamaTwooupe TV eEEMIEN TG Bewpiag Tou maixvidiol yia Tn
ouvaigBnuarikr wpipavan Tou TaIdI0U, KABWS Kal TIG TIPOTACEIG TwV EIBIKWY GE OXEON TOTO [E TNV EUTTAOKI Hag
w¢ yoveic, Taidaywyoi kai 151K0i WUXIKAG UYEIag aTnv PETOUTIWTIKY auTh AciToupyia Tou Traidiol aAA kai atnv
QTTOKWAIKOTIOINGN TWV PNVUMATWY TToU OTéEAVEl Péoa amd To Taixvidl Tou. EmimAéoy, oT0X0G €ival n diepelivnon
TOU TTaIXVISIOU WG évag UNXaviouog abnang Kai avamtugng.

H pebodohoyia ou xpnaipomoinBnke eivai n BIBAIOypa@Ikn Epeuval.

Zuumepdopara: AT T0 GwuaToTIoINUEVO TraIXVvidl Tou TTpwTou Xpdvou {wrg To Taidi @Tavel aT0 GUUBOAIKS Kal
dpauarikd Taixvidl ™G vmakng nAIkiag, AeItoupywvtag €101 o€ éva PETARATIKO eVBIAUETO XWPO ATPAAEIAg,
TTPOKEIUEVOU VO VONUATOBOTATEI TV EUTIEIPIQ, va £TeCepyaaTel TIC BUOKONIES TOU, va EKPPATE! Ta guvaioBAuaTa
TOU Kal va OUpBoAOTIOINGEl TIPOCWTIA Kal KaTaoTacelg. Téhog, diamaTwvouue OTI kaBioTatal avaykaia n
uI0B€an Wiag evaAAakTIKAG Traidaywyikig Tou Traixvidiol opiouevng amd alyxpoveg TTaIdayWYIKES TEXVIKEG Kall
OTpaTNYIKEG, KABWG ETTIONG KAl N ETTIUOPGWAON TWV TrAIdaywywv TG TTPOTXOAIKAS NAIKiag.

NECeIGKAEIBIG:  TEIpapaTIONOG, paBnon, vontiki avamTugn, Taixvidl, peTapaTikog xwpog, ouppohotoinon,
peTouaiwan, BepateuTikr guuuayia, TTPoRoAéG aguveidntou UAIKOU, epTepiedn.

Psychological and pedagogical playing approach

Fotini Voutsa,
Childcare Worker, TEI of Epirus,

Theodora Arkouli,
Kapodistrian University of Athens

ABSTRACT

“Playing is a basic form of living” D. Winnicott

The current essay refers to the psychological as well as the pedagogical approach of children’s play. In the first
part is pointed out the fact that playing relates to childhood and follows the child in all developmental stages.
Through paying the child discovers, experiments, grows up, produces, controls, reconstructs ideas and
assumptions and evaluates its competence. In the second part of this essay we examine the therapeutic role of
playing in preschoolers’ life according to the psychodynamic model of S. Freud, M. Klein, A. Freud, D. Winnicott, S.
Ferensci, A. Green, V.M. Axline, B. Vandenberg, Fr. Dolto, C. Soler, R. Lefort, E. Erikson and other
psychoanalysts and play-therapists.

Through this review we aim to ascertain the theory of the significant role of playing in children’s emotional growth
as well as establish the scholars’ proposals on how to engage in children’s play and decode messages they send.
Moreover, we intend to indicate the integration of education and development through playing.

Methodology we used: Bibliographical research.

Conclusions: Starting with the physical game in the first year of life, the child reaches a point where can use
symbolic and dramatic game, in a safe transitional space where one can give sense to experience as well as deal
with difficulties and express his feelings. We also find it crucial to adopt an alternative pedagogical approach of
playing according to the new educational techniques and strategies as well as support the further preschool
teachers’ training.

Keywords: experimentation, education, cognitive development, play, transitional space, symbolization, projection,
sublimation, therapeutic relationship, containing.
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‘Eva eavraoriko raéidr aro Aovdivo» - Mia evaAAakrikn lMpooéyyion tn¢ AyyAikng
Fwooag aro Nnmiaywyeio

Baow\kn MavvormouAovu,
EkmaSeuTIkOC ayyAIknG yAwooag

MEPIAHWH

21nv EAMGOa Ta TeAeuTaia xpovia diveTal 101aiTepn EUQaan aTnv eKUABnan EEvwv YAwoawv aTmd Habntég TpwIKNG
TraidikAg nAikiag. Mapddeiypa, 1o «Mpdypaupa Exuadnang g AyyAikic Nwaoag oty Mpwiun Maidik HAIkia»
Tou Ymoupyeio Maideiag, 10 omoio €iodyel TV ayyAik yAwooa otnv Tpwin 1agn tou dnuotikoU oxoAeiou. H
ayyAiki yAwooa mpoogepdtav aToug padntég Tng Tpitng Ta&NG Tou dnpoTiKoU axoAEiou.

Ymdpyel, 6uwg, pia diaudyn OxeTIKA pe Tv 1davikr nAikia yia va apyioel n ekyabnon piag &vng yAwooag.
Ymdpyouv apketég Bewpieg (r.x.Lenneberg, Penfield, Krashen, Felix, Schumann) aAAd idiaitepa Snuo@IArig eival
n amoyn va apyiouv Ta TaIdId va yadaivouv pia &Evn yAwooa amé v TPoaXoAikn nAikia, emeidr pabaivouy
«QUOIKA» TNV EEvn YAWOGOa 6TTWG KAl TN PNTRIKA TOUG YAWoaa.

Ta 10wtk oxoheia omv EAGda mpoo@épouv TrpoypapuaTa ekudbnong e ayyAikA¢ yAwooag améd 10
VNTTIaywyeio Kai o1 TepIoa6TeEPOI yoveic BAETTOUV BeTIKG TNV ayyAIKA YAWOOTO WG PEPOS Twv BPACTNPIOTATWY TOU.
H éupaon oTtov TPoYopIkd Kal OXI 0TO ypatTé AGyo, n amoudia Tou AyXoug yida Tnv epyacia yia 10 CTTiTl, Ta
Trarvidia kai Ta TpayoUdia kAvouv EAKUGTIKI TNV eKuadnan piag ¢vng yAwaooag yia Ta vATTIAL.

ZKOMOZ: MiAwvTag yevikd, okotrdg TnG ekuabnan piag &vng yAwoaoag eivar va avarTigel T yYAwaalkn Ikavetnta
TWV UABNTWV WOTE va ETTIKOIVWVOUV ¢ B1aQopeTIKA YAwaaikd TepiBdAovta. Or gEves yAwoaeg BonBouv Toug
paBntég va guveidnromoifcouv 6Tl n yAwaoaoag eival dx1 ubvo epyaleio emkoivwviag, aAd kai Evag TpoTTog va
TANG1G0EIG Pia GAAN kKouAToUpa, évav GANO TTOAITIONG, BIaQOPETIKA EBIua Kal TTOPAdOTEIS.

01 eviAikeg Ba £Bpiokav TOANOUG Adyoug yia va pdBouv Ta Taidid ayyAika g€ vnmakA nAikia. Ta vATia, 6uwg,
xpeiadovTal vav AGyo yid va TrEIpapaTiaTouv We Ty &Evn yAwaoaa, Evav Adyo yia va JIAfjgouv ata ayyAika Kal va
Xxpnoigomoifoouv 1 yhwaoa. Aappdavovrag umdyn 611 Ta VATTIA EpXOVTal TTIPWTN QOpd O€ £TAQR UE pIa &Evn
yAwooa, autd n dIB0KTIKA TTPOCEYYIon OTOXEUE! va Ta QEPEI O€ ETTOQPH TTPWTA [E TN XWPA, TNV KOUATOUPA, TOV
TIONTIONO KAl OTn GUVEXEID WE TNV ayYAIKA YAWTOa. ZKOTOG TG TapoUoag eVAANAKTIKAG SIDAKTIKAG TTPOCEYYIONS
eival va elodyel oyad d00 opddeg vntriwv otV ayyAik YAWood Kal va yeipel To evOIaQEPOV TOUG YId TNV
eKuGbnon Tng.

MEOOAOAQTIA: Alo opddeg vnmiwv 1IDIWTIKOU OoxoAgiou TG ABAvag cuupeteixav ae autd To Tation. MNa va
emTeuxBouv ol mapamévw aTéyol, Ta Taidid Tagidewav pe T avragia Toug aTtnv Tpwtelouaa g AyyAiag, To
Novdivo. O nAektpovikds utroAoyIoThg kal To d1adikTuo BoriBnaav Tpog auTrv Tnv karelBuvan. AvaAuTik6Tepa, Ta
VATIIA avayKAagTnkav amoé Tnv TpWwTn ouvavinan va piAnoouv ata ayyAikd yiari «Tagidewav» atnv AyyAia kai
BéAnoav va T yvwpigouv kaAlTepa. Ta vitmia BéAnaav va yvwpigouv 1a didanua agiobéara tou Aovdivou (TT.x.
«To pam Tou Aovdivouyr, «O TUpyog Tou Aovdivour, «H yépupa Tou Aovdivou») kai Tn poudiki NG xwpag. H
@avtaagia, 0 NnAeKTPovIKAG utroAoyloTAG kal To diadiktuo PorBnoav WoTe va efepeUvAcOUY TV TIOAN Kal
avapwTiBnkav TTwg Ba £MIKOIVWVACOUV [E TOUS avBpWTTOUG ekel. 'ETO1 TTPOEKUYE Kal N avaykn va PIAoouV oTa
ayyAIKd kai 1o evolagépov Toug yia pia GAAn YAWooa Kal pia GAAn KouAtoUpa.

AMNOTEAEZMATA:  Ta amoteAéguara NG SIDAKTIKAS OUTAG TTPOaEyyiong ATav BeTikd ae 6An T didipkela. To
«pavtaaTikO Tagidl ato Aovdivo» BorBnoe ta vAma va £épbouv g emaQr We Wia GAAN Xwpad, va yvwpioouv
diaonua agiobéara 6mwg 10 «MdaT Tou Aovdivour, 10TOpIKA pvnueia OTwg Tov «[Upyo Tou Aovdivour, Tn
«léupa Tou Aovdivour Kal va Ta {wypagioouv, va pdBouv 1o Tapadoaiakd Tpayoudi «London Bridge is Falling
Down» kai va 1o dpapartotoijoouv. Ta vitma dnuiotpynaav 1o 81k6 Toug BIBMIAPAK! yia 1o Aovdivo, To oTToio
ovopaoav «London Tour» éuaBav Ta xpwara {wypagioviag Tn anuaia, £padav Ta péoa PETaQopds e aQopur
70 «KOKKIVO Acw@opeion kai é@Tiatav 1o dIkd Toug Xapt Tou Aovdivou. To Tagidl auté igryaye ouaAd ta viia
otV &vn yAwooa, Eyelpe To evdiagEpov Toug, aveTTUEE T @avtaaia Toug, aglomoinae TIg véeg Texvohoyieg, £dwoe
epeBiopara yia GMa BEpata, eior)yaye dIATTONTIOIKG OTOIKEIO Kal WOt KivnTpa.

“An Imaginary trip to London” - How to approach alternatively the English Language in
the Kindergarten

Vasiliki Giannopoulou,
English language teacher

ABSTRACT
A great emphasis is placed during recent years on learning foreign languages by students of early childhood in
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Greece. An example is the “English learning program in early childhood” by the Ministry of Education, which
introduces the English language to the first grade of primary school. However, there is a conflict concerning the
ideal age to take up a foreign language. There are several theories (e.g. Lenneberg, Penfield, Krashen, Felix,
Schumann) but particularly popular is the view, according to which children learn a foreign language at preschool
years, because they learn “naturally’, in the same way they learn their mother tongue. Private schools in Greece
offer English learning programs at the Kindergarten and the majority of the parents face positively the English
language, as part of the Kindergarten’s activities. The stress on the oral and not on the writing, the lack of anxiety
for homework, the games and the songs make learning a foreign language attractive to the infants.

PURPOSE: Generally speaking, the purpose of learning a foreign language is to develop students’ linguistic
ability in order to help them communicate in different linguistic environments. The foreign languages help students
understand that language is not only a communication tool but a way to approach another culture, another
civilization, different customs and traditions. Adults would find many reasons to encourage infants learn English.
The infants, however, need a reason in order to experiment with the foreign language, a reason to speak in
English. Taking into consideration the fact that the infants come into contact with a foreign language for the first
time, this teaching approach aims to familiarize them firstly with the country, the culture, the symbols and then with
the English language. The purpose of this alternative approach is to introduce two groups of infants to the English
language and raise their interest in learning it.

METHODOLOGY: Two groups of infants in a private school of Athens participated in this “trip”. In order to achieve
the purposes, mentioned above, the infants travelled with their imagination to the capital of England, London. The
computer and the internet helped towards this direction. To be more specific, the infants were forced to speak in
English in the first meeting because they “ravelled” to England and they wanted to learn more. The infants wanted
to learn about famous attractions, (such as, “The London Eye”, monuments, such as “The Tower of London” and
“The London Bridge”) and about the music of the country. Imagination, the computer and the internet helped them
“explore” the town and they wondered how they would communicate with the other people. That is how, the need
to speak in English and their interest for another language turn up.

RESULTS: The results of this teaching approach were positive throughout the teaching procedure. The imaginary
trip to London helped the infants to come into contact with another country, learn about famous attractions, such
as, “The London Eye”, monuments, such as “The Tower of London” and “The London Bridge”, learn the traditional
song “London Bridge id Falling Down” and dramatize it. The infants created their own booklet for London, which
they called “London Tour”, they learned the colours by coloring the flag, they used the “red bus” to learn the means
of transport and they created their own map of London. This trip introduced normally the infants to the foreign
language, it raised their interest, it developed their imagination, it used the technology, it provided incentives, it
introduced intercultural elements and it gave motivations.

Zuumepipopa maidiwv mpooxoAIKNS NAIKiag: wuyoueTpIka epyalsia afloAdynong

Aptepuic Nnwrtoa,
Entikoupn KaBnyntpta M.T.N. Maveniotnuiov lwavvivwv
EAévn Awvn,

Y. Atdaktwp M.T.N. Maveniotnuiov lwavvivwv

MEPIAHWH

H agioAéynan twv pabntwv ato xwpo tou Nnmmaywyeiou Tpayparotoleital GAAOTE e T Xpron TapadooiaKwy
Hop@wv agiohdynong kai GMoTe pe T xpAon evaAAakTikwy TpoTIwY aglohdynong. H avixveuan twv TpopAnUaTwy
oupTrEPIPOPAS eival BUOKOAO va emiTeuxBei Xwpic TN XpARON KataAMnAwv diayvwaoTiKWv epyaieiwy, kaBwg autd
€€ao@aNiCouv aVTIKEIUEVIKOTNTA, TTOOOTIKOTIONGT, ATTOQUYI MEPOANTITIKWY TACEWY KAl TTPOCWTTIKWY KPIoEWV KAl
1EAOG Oivouv Tn duvatdTa e@apuoyns o peyaho TAnBuaud maidiwv. Mpodoeareg ueAéteg Exouv Oeitel 6T ol
Traidaywyoi TPOaXOAIKAG NAIKiag dev XpnaiuoTololv guxva WEaa avixveuans TPOBANNATWY GUUTIEPIPOPAG Kal
Oev UTmopoUv emmiong va evrotricouv éva Traidi pe TPoPARATA GUUTTERIPOPAG AV auTtd Oev guvodelovTal Kal HE
GMeg avarrtuGlakég diatapayés. H mapouoa eiorynon amoteAei pia extevh BIBAIOYpadIkr avaokdtnan Kai
TTOPOUCTOON TWV WPUXOUETPIKWY €PYaAEiwv TTOU d@opolv TV agIoAGynan TG CGUMPTIEPIQOPAS TTaIdIWY
TPOOXOMKAG NAIKiag (epwtnuatoAdyia, Te0T, KAJOKES, KatGAoyol AEyXOu), Ta oTroia €Xouv TTPOCOPUOCTE Kal
otabuioTei aTnv EAAGdA Kai ptropoUv va xpnaiyotoinBolyv amd Toug vnmaywyoug.

NEEeIg kAe1D1G: TIpoaoAIKr nAIkia, ouuTIEPIQPOPES TTaIdIWY TTPOCXOAIKAS NAIKIag, agioAdynan cuuTepigopds atny
TTPOCXOAIKI| aywyr).

Behavior of children of preschool age: Psychometric tools of evaluation
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PhD Student, University of loannina

ABSTRACT

The evaluation of students in Kindergarten is realised sometimes by the use of traditional forms of evaluation and
sometimes by the use of alternative ways of evaluation. The diagnosis of behavioral problems is difficult to be
achieved without the use of appropriate diagnostic tools, as they ensure objectivity, quantification, they avoid
biased views and personal criticism and then they allow the application to a large population of children. Recent
studies have shown that the infant school teachers do not use frequently means of diagnosis of behavioral
problems and that children’s difficult behavior comes to their notice only if it is accompanied by other
developmental disorders. This paper is an extensive literature review and presentation of psychometric tools for
evaluating the behavior of preschool age children (questionnaires, tests, scales, checklists), which have been
adapted in Greece and can be used by infant school teachers.

Keywords: Preschool age, preschool children behavior, evaluation of behavior in preschool education.

0 gvvoioAoyiko¢ xaptns we epyaleio didaokaliac kar a§loAdynong evvoiwv
mepIBarAovTikn¢ aywyns as maidia amd S1apopeTiKa Kal YAwooikd mepiBdAAovra:
MeAérn mepimrwong

‘Edn Noupylwtou,

Néktopag, MN.T.M.E. MNavemotnuiou Kpntng

Baow\ikn Mavvakou,
Nnruaywydg, MN.T.M.E. Mavenotiuio Kpntng

MEPIAHWH

Epeuveg Twv TeAeuTaiwy €TV avadelkviouv Tn anuavtikotnta Tou evvolodoyikoU xdptn (E.X.) wg Baaikou
epyaheiou 1000 yia T d1IGACKaAAIQ EVVOIWY OGO Kal yia ToV EAEYXO Twv MPETAYVWATIKWY de§ioThTwy. QOTdO0,
eAayioTeg eivar o1 €peuveg Tou aglohoyolv TTapouoia amoteAéapata ag Taidid amd SIaQopeTIKA YAWOOIKA KAl
moATiopiké TepiBaArovTa (A.IM1.1.).

H mapouoa pehétn mepiypdgel Ta amoteAéopara amo Tn xprhon tou E.X. @’ éva vmiaywyeio Tou PeBUuvou, 6tou
n mAglovéTnTa Twv TTaIdIWY givar amd A.ILM.M. H didaokaAia pe T xprion Tou E.X. éyive amé T€00€EPIC QOITATPIES
Tou M.T.M.E. Tou MavemaoTnuiou KpAtng, aTo TAdicio Twv didakTikwy Toug ackAoewv. H didaokahia difpknoe
TE00EPIC EBOOUABES Kl £ixe WG OTOXO APXIKE TV euaigBnToToingn Twv TaIdIWY g€ Evvoleg TG MepIBAMOVTIKASG
Aywyn¢ péoa amd T Bepatiki Ta dévipa eival n {wr pag Kal deutepeudviwy Ty diEPEUVNON TG XPNOIKATNTAG
ToU EX w¢ epyaleiou yia Thv agloAdynon katavonong evvoiwy o€ maidia AN,

Tpeig agiohoynaeig Twy TTaIdiwy TPAyUaToTToMBnKav yia TNV Kataypagr g Teoddou Toug ava@opika We T
avamTuén Twv evvolwv Kai T oUvOean autwv petal Toug. O amavtioelg Twv Taidiwy OTIC agloAoyAaeElg
payvnNToQWVABNKAV Kal gXNuaToTroIRenkav ae €vvoloAOyIKOUG XAPTEG, XPNOIUOTIOIWVTAG éva TIPWTOKOAAO
XapToypaenong. Xt ouvéxela fabuoloyndnkav pe T xpron evog ouaThuatog BabBuoAdynong evvoiohoyikou
xapn, 10 otmoio mepIAappavel peTaBAntés, dmwg o1 TPoBETEIG Twv TTaIBIWY, OF GUVOECHOI PETAED TWV EVWOIWV ,
KaBwG Kai Ta eTITIEdA 1EPAPXNONG TWV EVVOIWV TTOU TTPOTEIVOUV.

Ta euprpara TG €peuvag £deifav AT 0 BabuOG eUTTAOKAG Twv TTaIdILY O€ PETAYVWATIKEG Dladikaaieg faptaTal
amo TNV opyavwaon kal TN doun g dpactnpidtnrag, Ty mAAloiwon TG amd Tov evAAIKa, avadEIKvUOVTOG
TEPAITEPW TO BlaPeToAapnTIKG pOAO Tou EVANIKA OTNV UTTOCTAPIEN Twv TraIdiwy yUpw aTméd TV KaTavoenaon Kai Tig
Aeitoupyieg Tou E.X. Kal Twv OTOIXEIWY TOU.

Conceptual map as a means of teaching and evaluation notions of environmental
education with children from different linguistic environments: Case study

Efi Gourgiotou,
Lecturer, University of Crete,

Vasiliki Giannakou,
Preschool Teacher

ABSTRACT
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Research in recent years highlight the importance of the conceptual map (CM) as a key tool both for teaching
concepts and control of metacognitive skills. However, there are few studies that assess similar effects in children
from different linguistic and cultural environments (CDL).

This study describes the results from the use of CM in a kindergarten of Rethymno over four weeks, where the
majority of children are CDL. The use of CM made by four teacher trainees of P.D.P.E. University of Crete, during
their practicum and aimed to raise awareness of children to concepts of environmental education through the
thematic unit Trees are our life. Secondly, to examine the utility of concept map as a tool to assess concept
development in Three assessments of children were made to record their progress on the development of
concepts and linking them together. The responses of children in assessments were recorded and transformed in
concept maps using a protocol mapping. Then scored using a scoring system conceptual map, which includes
variables such as intentions for children, links between concepts, and the levels of the hierarchy of the concepts
proposed.

The findings showed that the degree of involvement of children in metacognitive processes depends on the
organization, structure of the activity, the framing of the adult, demonstrating further the mediating role of the adult
in supporting children around the understanding and functions CM and its components.

Mpoodeurikn ekmaideuan kai maidikn nAikia

lewpyLlog FpoAALog,
AvanAnpwtric Kadnyntrig M.T.A.E. AptototeAeiou Mavemniotnuiov Osooadovikng

MEPIAHWH

H Mpoodeutikr) Exmaideuon eivai éva kivnua ou avamroxBnke aTig Hvwpéveg MoAiteieg Tng Apepikng Kupiwg ot
d1pkela Tou TTpwTou WicoU Tou 200U aiwva. 210 TTAQICI0 AUTOU TOU KIVAUOTOG SIOUOPQWONKav OIaQOPETIKES
BewpnTikéG TTPOCEYYITEIS yIa TNV évvola TG TTaidikAS nAikiag. MNa mapddelyua, n BewpnTikA Tpoaéyyion Tou John
Dewey n omoia BepeAioveTal aTIS KOIVWVIKES TIpodIaBEaels Tou TTaidiol Atav OIaQopPETIKr aTmd ekeivn Tou Stanley
Hall TTou €xel pouavTIKO XAPOKTAPA. ZKOTTOG TNG Epyaaiag gival n Tapouciaaon, n oUyKpIon Kal n kotavonon
AUTWV TWV JIGQPOPETIKWY BewpnTIKWY TTpoaeyyicewy yia TV TaidIkh nAikia, ol omroie¢ auveyifouv va emnpealouv
T aOyxpovn Taidaywyikn Bewpia Kal TPOKTIKI).

Progressive education and childhood

Georgios Grollios,
Associate Professor, Aristotle University of Thessaloniki

ABSTRACT

Progressive Education is a movement that developed in the United States of America mainly during the first half of
the 20th century. Different theoretical approaches concerning the concept of childhood have been shaped in the
context of this movement. For example, John Dewey’s theoretical approach that was founded on the social
predispositions of the child is different from Stanley Hall's theoretical approach that has a romantic character. The
aim of this paper is to present and to compare in order to comprehend these different theoretical approaches that
continue to influence contemporary pedagogical theory and practice.

Ta keipevika €idn oro Nnmiaywyeio: n mwepimrwon Tou ovouarog

EvBupia Fwn,

SX0Atkn ZuuBoudog

Kwvotavtivog Ntivag,
Kadnyntrg IN.T.N. Autikric Makedoviac.

MEPIAHWH

H évvola keipevo xel amoteAéael Ta TeAeuTaia XpOvIa aVTIKEIJEVO EKTETAPEVOU ETTIOTNHOVIKOU TTpoBAnuaTiopol, o
0TT0i0G 081YNOE 0T GUYKPATNON BEWPNTIKWY ATTOWEWV YIa DIOQOPETIKG “keluevIKd €idn”.

H ouveiogopd TOU avadUGUEVOU YPAUUOTIONOU, TNG KOIVWVIKAG BouNTIKAG TPOOTITIKAG KAl TNG YVWOTIKAG
YuxoAoyiag OtV TTPOCEYYION TWV KEIPEVWY gival onuavtikh, yiati divel éueacn oTIG YAwoOOAOYIKEG Kal
kovwvikéG diadikaaieg, TTou eixav ayvonBei Tponyoupévwg, Kabwg kai aTig vonTikéG diepyaaieg. O ypamtog
Aoyoc ouvdéetarl e€apxnc We T Bepediwdn AeiToupyia Tou, TV ETTIKOIVWVIA, Kal Ta Keipeva amoteholv T Bacikn
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Hovada ETTIKOIVWVIAG.

To mpwto Kal BepeAIdES Keievo To oToio GUMPBAAAEI aTnV avamTugn TNG YPAQAS Kal Tng avayvwang eival 1o
KOp1o 6vopa Tou Taidiol. H avtiAnwn auth, mou Kupiapxel o€ GAEG TIG KOUATOUPES Kal g€ OAA TO KOIVWVIKO-
OIKOVOMIKG eTriTreda, Ot Oewpeital evieAws pn avapevouevn, Kabwg ol TEPICOOTEPOI YOVEIG Twv TTaIdIWY
TTPOOXOAIKAS NAIKiag Ta pabaivouv va ypdgouv 1o dvoud Toug.

H mapoUoa epyaaia emiyelpei a) va Tekunpiwael BewpnTikd T ooudaidTnTa TG YPAPAS ToU 0VeuaToS Kai B) va
OlepEUVATEl TN axéan Tou ovoparog pe OeidTNTEG avaduduevou ypauuaTiopol (T.x. aA@aBnTikg yvwaon,
QWVONOYIKEG BECIOTNTEG, YPOTITH EKPPACT K.ATT.).

At v av@Auon Twv amoteAeOPdTwY TTPOKUTITEI OTI N YPa®H TOU OVOUATOS Twv VNTTiwv a@evag eival £vag
avamTu€lakog SeikTng, AQETEPOU N GUOTNUATIKY EvaoXOAnan Tou TaidIol e TO Gvopd Tou amoTeAel Eva 16avIKO
edio kaAIEpyelag OeCIOTATWY avadUOPEVOU YPANUATIGHOU.

Genres in preschool: The case of the name

Efthymia Goti,

School Counselor,

Konstantinos Dinas,
Professor, University of West Macedonia

ABSTRACT

Lately the “text”, an issue of scientific, extended discussion, led to the theory of genres.

The contribution of emergent literacy, constructivism and cognitive psychology in approaching texts is fundamental
because it lays the focus on linguistic and social procedures that had been ignored before. Print is closely
connected with communication and texts are its basic unit.

The primary and substantive text that contributes to reading and writing development is the child’s name. It is a
common perception all over the world that most of the parents teach children to write their names.

The present paper attempts to: a) document the significance of name’s writing and b) investigate the relation
between name and emergent literacy skills (e.g. alphabetical knowledge, phonological skills, writing e.tc.).

The analysis of the results shows that preschoolers’ name writing is a developmental indicator and a field of
emergent literacy skills growing.

Aikaiwpa orn diapopd

Mapia AaBoulou,
Nnruaywyog

MEPIAHWH

ZKomo¢ TG Tapoloag €I0AyNang eival n Tapouaiaaon evag TPOYPAUUATOG BIATTOMTIONIKAG EKTTaideuong, 6TTwWG
autd uhotroiBnke ae pia 1é¢n vnmaywyeiou, ota TAaioia g EupwaikAg ekmaideuTikng dpdang «Avoign tng
Eupwting 2010».

Me agopun v avayvwan Tou BiBAiou «Aiagopol AlagopeTikoi Pikoi», To oTroio ival ypauuévo Tautoypova ae
TE00EPEIS YAWOOES, N TaEN AvoICE TIC TTOPTEC TNG OF€ eKEIVES TIC UNTEPEG HaBNTWY TToU KaTdyovTal ammd AANEC XWPES,
TTpoKeIpévou va pag diapdoouv Ty 1oTopia oTn yAwooa Toug. Mépav Tou Tpo@avols YAwaaikou aTéxou, To
TPOYPAUUA ATTOCKOTTOUCE OTNV avak@Auwn TIOAITIONIKWY OpOIOTATWY Kal dlagopwv, Tn dnuioupyia aeBacpou
TTPOG TN ovadikdTnTa TG OTOPIKAG TaUTATNTOG KOBEVOS pag Kal Tn guveldnromoinan g agiag g
O10QOPETIKATNTAG, OX! WG OTOIXEIOU KOIVWVIKIS ATTOPOVWONG, AAAG w¢ TTapAyovTa EUTTAOUTIGHOU TOU KOIVWVIKOU
ouvéAou.

A&lohoywvTag 1o TTPOYPAWHA, ONUAVTIKOTEPO ATTOTEAEOUA Tou UTMPEE 0 TTPOBANATIONOS Twy TTaIdIWY Kal, Kar
ETEKTOOT, TWV yovéwv Toug (Uéow Tng TEANIKAG Trapoucioong Tou Tpoypduuarog), o€ Bépara OTwG n
TIOAUTIOAITIGUIKOTNTO, O TIPOKOTOAAWEIS Kal Ta OTepedTuTIa, n amodoxn kai o amokAEIoNds, 0 KaBe €idoug
paraioués. Ooov agopd ata Taidid pe SIAPOPETIKA a6 T0 Kupiapyo ToAmiguikd udBabpa, edvnkav va £xouv
IoXupdTEPO QioBnua ac@dAciag Kal automemoiBnan, agol 6An n Téén avayvwplioe T0 diKaiwpd Toug TN
dlapopa.

211G oUyxpoveg TAEEIG, 01 OTToiEC ATTOTEAOUV MIKPOYPAPIES TG KOIVWVIOS Kal 6TTOU KaAOUPAOTE kaBnuepiva va
QVTIJETWTTICOUPE QaIvopeva paTaiopol, amoKAEIoUOU kai ekoPITHOU, N avaykn UAOTIOINGNG EKTTAISEUTIKWY
TTPOYPAUUATWY, TToU Ba aToxelouv aTn Peiwan Tou GOBoU Kal TNG TTPOKATAANYNS OTTEVAVTI OTO SIAQOPETIKG Kal
oTnv evigxuan Tou aeaapol kai Tng ouvepyaaiag, au€averal. Ooo o vwpig ekIvoupe, T0a0 1o KaAlTepo!
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Right in difference

Maria Davoulou,
Preschool Teacher

ABSTRACT

The purpose of this paper is to present a program of intercultural education, as implemented in a kindergarten
classroom, within the European educational activity "Spring Day for Europe 2010".

On the occasion of reading the book "Various Different Friends," which is written simultaneously in four languages,
the class opened its doors to those mothers of students originating from other countries, in order for them to read
the story in their own language. Beyond the obvious linguistic objective, the program aimed at discovering cultural
similarities and differences, creating respect for the uniqueness of each of our individual identity and awareness of
the value of diversity, not as an element of social isolation, but as an enrichment factor of society.

Evaluating the program, most important outcome was the concern of children and, by extension, their parents
(through the final presentation of the program), on issues such as multiculturalism, prejudice and stereotyping,
acceptance and exclusion, racism of any kind. As for children who had different from the dominant cultural
backgrounds, they appeared to have a stronger sense of security and confidence, as the whole class
acknowledged their right to be different.

In modern classrooms, which are miniatures of society and where we daily confront racism, exclusion and bullying,
the need to implement educational programs designed to reduce fear and prejudice towards the different and
aiming at the strengthening of respect and cooperation is increasing. The sooner we start the better!

Néec TexvoAoyiec kai moOAUNEDIKES epapuoyEC oTo vmiaywyéEio. [aidid mpooyoAIKA¢
nAikiag «5nuIoUpyoi» YNPIaKwWv I0TOPIWV

Euyevia AavinAidou,
SX0ALkn ZupuBoudog
lwavva BopPBn,
2X0ALkn ZuuBoudog
EAévn Awvapén,

ExmatSeutikog

MEPIAHWH

H aomoinon twv véwv Texvoloyiwv aTnv ekTaIdEUTIKA dladikaaia éxel em@épel alayég oTov TPOTIO TToU
paBaivouv kai koivwvikoTroloUvTal Ta Taidid. Eidikotepa, Ta maudid MG mPooXoAIKAS nAikiag épxovtal g pia
TpWTN €A He POOIKEG AEITOUPYIEG WNOIOKWY CUCKEUWV Kal EoIKEIwvovTal pe diapopes xprioeig Toug. Ol
T.N.E. eviGooovial opyavikd OTIG KaBnuepIvéG OpaaTnpIdTNTEG TOU VNTTIOYWYEIOU WG ETOTITIKA péca
d1daokahiag, wg epyaheia digpelivnong, TEIPAPATIONOU, WG PECA WnelokoU YPOUUATIONOU, dnuioupyidg,
ETMIKOIVWVIag, ouvepyaaiag kal Ekppaong e TOAATAoUG TpATToUG.

ZKoTO¢ TG epyaaiag eival va Tapouaidoel BewpnTikEG TTOPABOXES Kal EPEUVNTIKA OedOPEVa OXETIKA [E TN
onuioupyia  WnoIOKWY 10TOPIWV COTO  VNTIIAYWwYEio, O OToie¢ amoTeholv €vav TPOTIO  ATTOTEAEOMATIKAG
evowpaTwong g Texvohoyiag, pe Pacik emdiwgn v avamtuén defiotiTwy YAWOGIKoU Kal yn@iakou
ypappatiouoU. Mapouaiddovral or TTaidaywylkoi aTéX0! Kal Ta BAuaTa Tng dnuioupyiag 1atopiwy, e T BorBeia
uTroAoyIaTH, 01 OTTOiEG Eival Apeaa oUVOEDEUEVES JE Ta EVOIAQEPOVTA Kal TNV KABNUEPIVA WA TWV TTAIDIWY, OTTWG
n Tapouaiacn Tou £autol TOUG, TNG OIKOYEVEIAS TOUG KAl TWV AyaTINHEVWY TOUG XWPWV OTO vnTTiaywyeio. XtV
TIPOKEIPEVN TIEPITITWON, WE TN XPHON TNG TEXVOAoyiag EMIBIKETAI N EVEPYNTIKF EUTTAOKA Twv TTaIdIWV OTN
dnuioupyia Tng 10Topiag, atnv avaBewpnar] TG Kal aTnv TTapouaiacn g Ye ToAUPEaIKa epyaeia. Ta Traidid
«ypd@ouvy Kal avabewpolv e Tov eKTTaIdEUTIKG oe pdAo KaBodnynTikO, CUHBOUAEUTIKO, BIEUKOAUVTIKO péEXQ! va
aigBavBouv EToipa va TTapouaiaagouv T GOUAEIG TOUG OTOV UTTOAOITTO KOGLO.

Mapdho TTou o1 amoOWeI§ TTOIKIAOUV Y10 TO av n XPAon Twv UTTOAOYICTWY €ival KAT@AANAN yia UIkpd TTaidId, TTOMGA
Taidid Toug Xpnaiyotololv TpIv PaBouv ypaen kai avayvwon. L0powva e Ta aoTeAEoUaTa EPEUVWY, HEYEAO
HEPOG TWV oTToiWV BadileTal OTIC AVOPOPES TV YovEWY Kal Twv daokaGAwy, Ta VATTIA avTIpeTwTTi(ouv BETIKA TOUG
UTTOAOYIOTEG, Kal TO TTEPITTOTEPA WTTOPOUV va Traifouv Traixvidia atov utroAoyioTh We i xwpig Bondeia. Me
OUPBOAR Tng TexvoAoyiag «wvtavelel» 10 ypamTd Tou Traidiol. H Tapoudia utroAoyioTwy atnv T&EN, N ouxvh
xpfion Tou AladikTiou Kai n Ikavdtnta oTn XpAon umoAoyioTh OlamaoTwlnke 6T ouvdEovtal BeTikA e
aKadnuaikég SeCIOTNTEC.
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New technology and media implementation in kindergarten. Preschool children
“creators” of digital stories

Evgenia Daniilidou,
School Counselor,

loanna Vorvi,
School Counselor,

Eleni Linardi,
Educator

ABSTRACT

The extensive use of new media has changed the way children learn and socialize. Preschool children know how
to use technology in various ways. Technology is becoming more and more part of the daily curriculum as a tool to
assist teaching used for experimenting, digital literacy, creativity, communication, collaboration and expression in
different ways.

The purpose of the paper is to present a theoretical background as well as results from studies on creating digital
stories in kindergarten, as a way to effectively integrate technology in the curriculum, aiming at developing literacy
and digital literacy skills. The pedagogical objectives and the steps in creating digital stories will be presented. The
stories concern topics relevant to their interests and everyday lives, as presenting themselves and their family, and
the best parts in their kindergarten. The use of technology in this case enhances the engagement, revision,
audience awareness, and presentation aspects of students’ writing. With the educator in the role of a facilitator,
students write and revise until they feel their work is ready to be shared with the world.

Although opinions vary to whether or not computers have a place at the hands of young children, many children
use computers before they know how to read and write. According to studies, a great part of which is based on
parents and caregivers’ reports, kindergarten children express positive attitudes towards computers, and most of
them are able to start and play a game with or without help. Technology takes the flat writing and makes it come
alive. Furthermore, the presence of in-classroom computer areas, frequent use of the Internet, and proficiency in
computer use has been found positively correlated with academic achievement.

H emiAnyia oro ywpo tn¢ mpwrofdabuiag ekmaibeuong

Mapia Aspéka,
Ewdikn Moadaywyog

MEPIAHWH

H EidikA kai n MevikA aywyr Ba mpémel va amoteholv pia eviaia Kal ouveyr diadikaaia pe atdyo Ty ekmaideuan
OAwv Twv pabntwyv.  ZTa mAaigia authg TG ekTraideuang Ba EmpeTTe va oUyKATAAEYETaAl Kal N KATAQETION Twv
ekTraideuTIKWY KGBe Babuidag aTov Topéa NG €18IKAG aywyng.  Exovrag kard vou, 611 0 apiBuds Twv pabntwy
TTOU TTapouaialouv €1dIkEG avaykeg eivar apketd peydhog, Ba avamTifoupe éva Béua Tou oxetiCeTal e v
emAnWia kal Toug TPOTTOUG QVTIUETWTTIONS TG aTn A/Buia ekTTaideuaon.

ZKOTIO¢ TNG TTapouaiaong eival n evnuépwaon Kal Kupiwg n E0IKEIwon Twv EKTTAIBEUTIKWY JE TOUG Pabntég Trou
mrapouaialouv kpioeig «E». H mapouca epyacia avagépetal Tov opIopué TG EMANWIAS Kal TA XAPAKTNPIOTIKA
autAg, OTa aimd G (TmEpIyevvnTIkG TPAUUA, KANPOVOUIKOTNTA, Aoilwén Tou eyKEPAAOU K.G.), aTOUG TUTTOUG Twv
TpooBoAwv avaloya pe To anueio Tou eykePAAOU GTO OTToio €0TIAJOVTAl (YEVIKEUPEVES, HEPIKES), OTO YVWATIKO
medio Tou pabnt (UvAuN, YAood - mKoIvwvia, vonuoaiv, CUPTIEPIGOPA) KOl TOUG

TTPOKTIKOUG TPOTTOUG QVTIPETWTTIONG TWV HaBNTWV We eMIANYIa Yéoa GTo eKTTaIBEUTIKG TTAAITIO.

Zuumepaoparik@, kaAltepa karapTiopévol exmaideutikoi Ba pmopéoouv va BonBAcouv oty peiwon NG
KOIVWVIKAS TTPOKATAANWNG, e aTOXO TNV UTTOaTAPIEN Tou KaBe Traudiol pe kpioeig «Ex, wate va augnbei n
duvardétnTa VIS Tou, WG IGOTILO PEAOG, OTNV KOIVWVia TTou Cel.

Epilepsy in primary education

Maria Dereka,
Special Education Teacher
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ABSTRACT

Epilepsy is one of the oldest defined diseases. This word consists of two Greek words -epi which means upon and
-lepsy that derives from the root of the verb lambano and means to seize. Medically, a person with epilepsy is
someone who is subject to recurrent interruptions of brain function because of a sudden disorder by nerve cell
discharges.

Indeed this word has caused more anxiety and heartache than almost any other word in medical terminology. In
the past it was described as result of magical possession and it was associated with mystical or demonic powers.
Nowadays, it is a word that a lot of people shy away from. Most of people with epilepsy are labeled as "epileptic”
and this "stigma" perpetuates misleading generalizations as well as ignores the uniqueness and value of each
person. In Britain, epilepsy is the second most common neurogical disorder (after migraine) and affects
approximately 1 in 200 population.75% of the people with epilepsy, have their first seizure before the age of 20.
Therefore the role of the teacher is very crucial and it is of great importance the provision of adequate basic
knowledge about affected students. If a person receives in an early age medical attention, accurate information
and appropriate counseling, then the handicap can be minimized.

The aim of this presentation is to raise awareness and address many of the issues involved in epilepsy. This is not
a definite set of guidelines, but an overview that will add knowledge in supporting students with epilepsy. We

are going to refer to the definition and causes of epilepsy, the different types of seizure, the consequences of
epilepsy on learning attainment and behavior, the role of teacher and classroom strategies.

H ekmaideurikn mopeia Twv maidiwv mpoaxoAIKnN¢ nAIKiag ue uETavacTeuTikn Bloypagia.
Mia sumeipikn épeuva aro 2° AiamoAitiopiké 'uuvaaio lwavvivwy

Eudpoouvn Anua,

Moabdaywydg, Yr. Abaktwp Mavemiotiuio lwavvivwv
EAévn KawoUpylou,

Kadnyntpia Eapuoywy T.E.I. Hneipou

MEPIAHWH

Me v €10fynon pag autr Ba emdiwioue TV avixveuan kai TNy JEAETN Twv TrapaydvTwy, Tou emnpedlouy TV
EKTTQIOEUTIKA TTOpEia Twv TTaIdIWY e JETAVAOTEUTIKY Bloypagia, Tou ApBav atnv EAGGa Tpiv atmé Ty £1000XN
TOUG 0TO AnpoTIKG X)X0Acio. H avaykaiétnta tnG EpEUVAS OGS EYKEITOI 0TV AVAYKN VA YWWPIGOUE TIG ATTOYEIG-
euTEIpieg Twv iB1WV TV TTAIBIWV KAl TWV YOVEWV [E PUETAVAOTEUTIKG UTTORABPO, uEow NuIdoPNUEVNG TUVEVTEUENG.
KaBioTatal, Aoimév, avaykaio va ammokToOUE JIa OQAIPIKA £IKOVA TwV eV Adyw TTaIdIwv TG0 PEoW Twv idiwv
KOI TWV YOVEWY TOUG OXETIKA PE TOUG TTAPAYOVTEG TTOU ETTNPEACOUV Kal dIANOPPUVOUV TNV EKTTAIDEUTIKA TOUG
Tropeia. MMpOKeITal yia Wia EUTIEIPIKA €peuva TToU TipayuatoTrolfBnke ato AlamoAimiopikd Muuvaaio lwavvivwy 1o
OX0AIKd €1og 2010-"11.

Aigpeuvnon tn¢ ouvleong ¢ maidbaywyikng oudadag Twv BPEPIKWY THNUATWY ISIWTIKWY
maibikwv oTabuwy

Zodia AnuntpLadn,

Kadnyntpia Epapuoywv, Tunua MpooyoAikrg Aywyng, T.E.I. Adrvag
Xplotiva Mapxapidou,

MNatbaywyoc mpoaxoAikng nAtkiag, T.E.l. AGHvacg

MNavwpaio Mmouvtpn

MNatbaywyoc mpoaxoAikr¢ nAtkiog

MEPIAHWH

H kabnuepivr pag emagn Je Taidid nAikiag kATw Twy TRIWV ETWV Ta 0TToia TTapakoAouBoUv TpoypdaupaTa aywyng
kal ekmaideuong ae PPe@IkG TUAUATA TTAIBAYWYIKWY KEVTPWY (TTaIBIKWY OTABUWY), ammoTéAede AQopun yia T
dnuioupyia évrovou TpoPAnuariopol oxeTikG pe v TpoéAeuon Kai T gUvBean TG TaidaywyikAg ouddag Twv
TUNUATWY TTOU T QIAOEEVOUTE.

MpayuatomoinBnke AoImdv Epeuva yevikdg OKOTIAC TG omoiag Atav va diomoTwoei n aUvBean TG TTaIdAYWYIKAG
opddag ata BEEPIKG TUAKATA IDIWTIKWY TTAIBIKWY OTABUWY, Evw €vag ammd Toug €IDIKOTEPOUG OTOXOUS ATAV va
dlamioTwOei av o1 amd@oitol Twv TUNUATWY MpooxoAikAg Aywyng kal Bpepovnriokopiag Twv TexvoAoyiKwy
Exmandeutikwv 16pupdrwy (T.E.L) ¢ xwpag amoteholv péAn TG TaidaywyikAg authg opddag Kai av vai, va
TPo0dIopIaTEl 0 POAOG TOUG G€ QUTAV.

83



84

11th-13th May 2012
3rd International Conference on Early Childhood Education

H ouMoyn Twv Ocdopévv  TIpayUaToTToInONKe OkOAOUBWVTOG TNV TIPAKTIKA TOU TPIYWVIOUOU, Evw
XPNOIPOTIOIRBNKAY 01 TEXVIKEG TOGO TnG ypam g 600 kal TG TPOQOPIKAG emKovwviag. To deiyua pag
amotéAegav a) yoveic Taidiwv Tou TTapakoAouBolv o BPe@IKG TUAUO IDIWTIKWY TTaIBIKWY OTABUWY Kai n
ouMoyn Twv dedopévwy éyive PEow ypamTol epwrnuatoloyiou, ) Taudaywyoi avticToXwy BPEPIKWY TUNUATWY
TWV OTIOIWV 01 OTavTACEIS eAeBnoav Péow dounuéEVwY GUVEVTEUEEWV Kal y) OleuBUVTEG/UTTIEUBUVOI IBIWTIKWY
TTAIdIKWY OTABUWY Ol OTTAVTACEIS TWV OTTOIWY ETTIONG GUVEAEYNTAV PECW dOUNUEVNG TUVEVTEUENG.

Ta ouumepdopara ou TEOKUTITOUY aTmd Ta amoTeAéapaTa TG épeuvag Xpridouv TTPoBANUATIONOU Kal TIEPETAipW
dlepelivnang. EvoeikTikG avagépetal 611 OTTwG TPOKUTITEI, N OTEAEXWON TNG TTaIdAyWYIKAG ouddag Twv BPEPIKWY
TUNUATWY  Tou deEiydaTog amd  OTOQOITOUG TOU TUAMATOG TTPOOXOAIKAG aywyAg Kol Twv  TUNuATWv
Bpepovnmiokoyiag Twv T.E.I. Tng xwpag eival eaipeTikd xaunAr, YoAovOTI 01 OTTOQOITO! TWV €V AGYW TUNHATWY
opiCovTal amd 1o Voo wg o1 KaTeEoxAV Baaikoi Tadaywyoi PPEPIKWY TUNHATWY.

Researching the academic background of the pedagogical team in the infant-toddler
classroom of private pre-school centres

Sophia Dimitriadi,

Lecturer, ATEI of Athens,

Christina Parharidou,

Early childhood educator, TEI of Athens,

Boundri Panorea,
Early childhood educator

ABSTRACT

Working with children under the age of three sparked the idea of a research project the aim of which was to identify
the academic background of the pedagogical team in infant-toddler classrooms of the private sector.

Through the research practice of triangulation, data was collected from parents, early year teachers and school
principals by means of questionnaires and structured interviews.

The basic findings of the research indicate that graduates of the departments of early childhood education and
care of the Technological Educational Institutions (T.E.l) of the country participate at a rather low rate in the
pedagogical team of the infant-toddler classrooms, although they are intended to form the core of the pedagogical
team.

MeAétn mepimrwaong dpaornpiotnrwv AemrA¢ kai adpn¢ KivnrikotnTag og maidid
mPooXOoAIKNS nAIKiag

Xapidaog K. Zapaykag,
Aéktopag Kwvntikn aywyn kat Madnon, ZxoAn Emotnuwyv Aywynig, M.T.N., Mavemotnuiov lwavvivwv.

MEPIAHWH

‘Exer maparnen6ei 611 Yéaoa amod 1o maiyvidl kar Ty Kivnan Taidid vnTriaywyeiou ekdNAWVOUV TV KIVATIKA  TOUG
oupTepIpopd kal Tautdypova pabaivouv. H aguTvian g xapdg yia Kivnan kal amoédoan péca armo EMITUXNUEVES
eumelpieg, xwpi¢ miean yia uywnAég emddoeig, Ba odnynoel o pia apuoviky avamTugn OToug TOWEIS TG
TPOOWTTIKOTNTAG (WUXOKIVATIKGG, ouvaloBnuaTikog, yvwaTikog). Baoikég agieg g KivnTIKAG aywyng eivar n
opadIkéTNTa TNG dpACNG, N CUVEIBNTOTTOINON KOIVWVIKWY TTPOTUTTWY CUUTTEPIPOPAS OTTWS avoxh, dIAKPITIKOTNTA,
OuvEQYaaTia Kal N IKAvOTNTA QVTIUETWITIONG GUYKPOUTEWY KOl OTTOTUXIWY, KaBWS ETTiaNg Kal n yvwan d1agopwy
YVWOTIKWV avTiKepévwy. Eva TET010 yVWwaoTIKO avTIKEipevo gival n 01kodounan g évvoiag Tou apibuol Kal Tou
VEWUETPIKOU OXMUATOG.

To epeuvnTiKG epwtnua ATav TTWG pTTopEi va TpoayBei n karavénan g SIATagng Kai Tou 1EpapxIKoU EYKAEITHOU
TWV APIBHWY Kal TWV YEWHETPIKWY OXNUaTWY g€ Taidid TPoayoAIkAg nAIKiag YEaa amd Tnv eUTTAOKNA Twv vnTTiwy
o€ dpaonPIOTTEG adPAG Kal AETITAS KIVNTIKGTNTAS kaBodnyoUuevol amo TG Baaikég agieg TG KIVATIKAG aywyng.
Apxik@ oxediaobnke €va povieho  dpacTnpiotTiTwy  adprfg Kol AEMTAC  KIVATIKOTNTAG. T GUVEXEID
XPNO1POTIOIRBNKE pia TTapEPPACN atmd TIC GUYKEKPIPEVES dPAaTNPIOTNTEG.

ZUPETEXOVTEG O€ QUTA TN PeAéTn fTav TpovATa [Taidid (Ay. = 9, Kop. = 7) nAikiag 4 eTwv 6 pnvwv] Kai vATIa.
[maidia (Ay. = 12, Kop. = 8) nAikiag 5 eTwv £6 pnvawv].

Apxika diamiaTwenKe T0 €TMiTEDO TOGO TG KATAVONONG TWV APIBUWY KOl TWV YEWUETPIKWY OXNUATWY amd Ta
madid 600 Kai 1o emimedo AeTTAg kal adpAg KivnTikoTnTag (Pdon A). Emeita epapudabnke n mapéuBaon pe Tn
pop®r) dpauaToToINuévwy KIVATIKWY TTaIyvIBIV adpg Kal AETITAG KIvATIKGTNTAG yia Xpovikd didaTnua d0o
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HNVWV, PE oUXVOTNTA TPEIC POPEC TNV EBBOUAdA aTd dekamévTe AeTiTd KABe popd, dtrou aTo TEAOG agiohoyriBnkav:
a) 10 €MiTESO KATAVONONG TwV APIBHWY KAl TWV YEWUETPIKWY OXNHATWY Twv TaIdIwy, B) To emiTedo ASTITAG Kal
adpAg KIVATIKOTNTAG, Kal y) N Tapéupaan amé Ta idia Ta maidia (Paon B).

H karavonon ¢ O1dragng kai tou 1epapxikoU eykAEIoHoU Twv apIBUWY KOl TwV YEWMETPIKWY OGXNHUATWY
diamoTwlnke yia 6Aoug Toug cuppetéxovteg (100%) oTo TéAOg TNG TapEUPAONG Of OXEGN WE TNV CPXIKN
dlamioTeuan Twy CUPKETEXOVTWY OTToU TrapaTtnEABnKav eAAEiEIg TOOO aTnv Katavenan apiBuwy (TrpovATia) 600
Kal 0TV Katavonan YEWUETPIKWY OXNUATWY (VATTIA, TTpovATIa). H BeAtiwon Tng adprig kai ASTITAG KIvnTIKOTNTAG
070 TEAOG TNG TTapéuBacng ATav eUQavAg yia GAoug Toug auppeTEXovTEG. H 0An Oladikaaia agioAoyriBnke amd ta
Traidid BeTikG Yéoa amd TIC amavinaeig TTou Edwaav o€ OIAPOPES EPWTATEIS OXETIKA e Ta TTalyvidia. Méoa amo
auTh TN MEAETN KOTOBEIXTNKE N TPITTAN ATTOTEAEOUATIKOTNTA EVOG €yXEIprUaTOS, dnAadA Tou cuvduacopoU EUTTAOKAG
Kal TEPYNG TwV TTaIdIWV e TNV Kivnan, JaBnong Twv apiBuwy Kai Twv YEWPETPIKWY GXNHUATWY, KAl TTPoaywyr| TG
AeTITAG KO adpr¢ KIVATIKETNTOG.

NECEIg KAeIDIG: KivnTiKr aywyn, apiBuog, YEWUETPIKG OxNua, Tapéupacn, Taiyvidl, adprn KIivnTIKOTNTA, AETTTH
KIVOTIKOTNTA.

Study of case of activities rough and delicate movement in children of preschool age

Harilaos K. Zaragas
Lecturer Pedagogic Department of Nursery Teacher, University of loannina

ABSTRACT

It has been observed that through the game and the movement children of kindergarten express their kinetic
behaviour and simultaneously learn. The awakening charms for movement and output through positive
experiences, without pressure for high records, will lead to a harmonious development to the sectors of personality
(psychokinetic, sentimental, and cognitive). Basic values of kinetic education are team work of action, the
awareness of social models of behaviour such as tolerance, discretion, collaboration and the faculty of
confrontation of conflicts and failures, as well as the knowledge of various cognitive objects. Such as cognitive
object is the meaning construction of number and geometric form.

The inquiring question was how the comprehension of provision and the hierarchical incarceration of numbers and
geometric forms in children of preschool age through the entanglement of infants in activities of can be promoted
rough and delicate mobility guided by the basic values of kinetic education. Initially it was drawn a model of
activities clean-cut and thin mobility. Afterwards an intervention the specific activities was used.

In this study they participated children (boys = 9, girls = 7, aged 4 years +6 months) and infants (boys = 12, girls =
8, aged 5 years £6 months).

Initially they were ascertained not only the children’s comprehensive level of numbers and geometrical shapes but
the level of rough and delicate mobility as well (Shape A). Then it was applied the intervention with the form of
dramatically kinetic games of rough and delicate mobility for two months time with a frequency of three times a
week from 15 minutes each time that in the end they were evaluated: a) the comprehension level of numbers and
geometrical forms of children, b) the level of rough and delicate mobility and c) the intervention by the children
themselves (Phase B).

The comprehension of provision and the hierarchical incarceration of numbers and geometrical forms were realised
for all participating (100%) in the end of intervention concerning the initial accreditation of the participants that there
were observed deficiencies in both the comprehension of numbers (pre-infants) and the comprehension of
geometrical forms (pre-infants, infants). The improvement of rough and delicate mobility in the end of intervention
was obvious for all the participants. The whole process was evaluated by the children positively through the
answers that they had given in various questions with regard to the games. Through this study it was shown the
triple effectiveness of an attempt that is to say the combination of entanglement and children’s pleasure together
with the movement learning of numbers and geometrical forms as well as the promotion of rough and delicate
movement.

Keys words: Kinetic education, number, geometrical form, intervention, game, rough and delicate movement.

Xpwua + rummoypagia + gikoveg: Ta maidid mpooxoAikn¢ nAikiag w¢ vonuarodorec
TTOAUTPOTTIKWY KEIPEVWY

EAloaBet Zndkou,
Nnmaywyog,
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Mapia MamnadomnovAou,
AvanAnpwrtpia Kadnyntpte 1. T.M.E. Maventotnuiov Osooadiag,

Adpva Mika Kakkava,
Kadnyntpta . T.M1.E. Maveniotnuiov Osooadiag.

MEPIAHWH

H mapoloa £peuva eyypdgetal oTo Tedio TOU OTITIKOU YpOUUaTIoNoU. AvTikeipevd Tng ATav n avixveuon tng
duvarémtag Traidiwv TPOOXOAIKAS nAikiag, Ta omoia dev Katéxouv v TUTIKA OegidTnTa avAyvwang, va
katavoolv oUyxpova TTOAUTPOTTIKA Keijeva he BAaN TIG TTANPOPOPIES TTOU TTPOCPEPOVTAI OTIO TOUG OIAPOPOUS
TpoTOUG. ETriong, diepeuvrBnke n ouuBoAf kdBe TpdTTou, OTTWG TOU XPWHATOG, TWV IBICITEPWY TUTTOYPAPIKWY
emAoywy, Tou peyEBoug TnG ypapuatooelpds, NG éviovng ypagerg OTn vonuatoddtnan Twv Kelévwy. Qg
peTABANTEG XpnoipotToBnkav n nAikia kai 10 @UAO Twv TTaIBIWV.

2TV €peuva oupueTeixav oapdvta €€ aidid (46) poayxoAIkAG nAikiag, aydpia kal KopiTala, €K Twy OTToiWV Ta
eikoal mévTe (25) Atav vATia kai Ta utrdAoiTa eikoal éva (21) Tpoviia. Kpimipia GUPKETOXAS OTNV €peuva ATav N
pn KatoxA TG TUTIKAG avayvwaoTikAG Se§IOTNTAG, N TUTTIKA YVWOTIKA QVATITUEN (OUPQWva PE TN yvwun Twv
VNTIIAYWYWY) KAl 0 ETTOPKAG XEIPIOUOS TG EAANVIKAG YAWGTAS 0TV TTEPITITWAT Twv AAAOYAWCTWY vTiwy.

Q¢ epyaheio TG épeuvag Eyive xpron iag doknong avtigToixiong Tou aviAfBnke amod éva €IKovoypagnuévo
BiBAio yia Traidid TPoaXoAIkAG nAikiag. ZupmAnpwyatikd@, uhomoiBnkav dopnuéveS aToIKEG OUVEVTEUEEIS, Ol
OTIoiEG  KaTAYPAPNKAV 0 NAEKTPOVIKA apxeia kal aTn OUvEXela akoAoUBnoe amopayvnToQwvnan Kal
emegepyaaia. H kaBe auvévteutn OiRpkeae kard PEago 6po dekamévte (15) pe kool (20 Aemtd kai BagioTnke g€
€101ké @UANa TTapaTpnong.

Z0upwva pe T1a amoteAéopata TG €peuvag, T MBI TTPOOXOAIKNAG nAIKiag eival kava va katavoolv
TIOAUTPOTTIKG KEflEVa We BAan TIG TTANPOPOpieS TTOU PEPOUV oI BIAQYopOI TPATTIOI Kal TAUTAXpova va Ta agloTrololv
Y10 VO EIKAOOUV TO AEKTIKO TTEPIEXOUEVO TWV KEIPEVWY. TO XPWHA Kal n 18IQITEPN TUTTOYPAQia QaIVETAI Va Eival
e€igou 10 Upoi TPOTTOI GTN VONUATOdOTNAN TWV KEIYEVWY. TEAOG, GaovV agopd TIG WETABANTEG TG nAIKiag Kal Tou
@UAOU 01 OPABES TWV VNTTIWY KAl TWV KOPITCIWY QaiveTal va £xouv KaAUTepeS £mBOTEIG.

Color + typography + images: Preschoolers deriving meaning from multimodal texts

Elisavet Zifkou,
Preschool Teacher,

Maria Papadopoulou,
Associate Professor, University Of Thessaly,

Domna — Mika Kakana,
Professor University of Thessaly

ABSTRACT

The present study is inextricably linked to the field of visual literacy. It's main purpose is to detect children's ability -
attending preschool education where they haven't acquired the skill to read- to understand contemporary
multimodal texts, based on information provided in various modes (colour, typography, images etc). Furthermore,
the contribution of each mode to the meaning making process is probed. Children's age and sex were the basic
variables of the research.

Forty six (46) children of preschool age, half of them are girls, participated in the research. Twenty five (25) were 4-
5 years old and twenty one (21) children aged from 5 to 6 years. The criteria for participating in the research were
the inability to typical reading, the typical cognitive development (according to the opinion of their preschool
teachers) and the sufficient knowledge of Greek, in case of foreign preschool kids.

The basic instrument used in the research was an exercise of matching, taken from an illustrated book for
preschoolers. Additionally, semi-structured individual interviews were conducted and recorded in electronic
databases and, later on, were transcripted and processed. Each interview lasted approximately fifteen (15) to
twenty (20) minutes. Observational sheets were used to conduct the process.

According to the results of the research, preschoolers are able, to a certain extent, to derive meaning from
multimodal texts, based on the information provided by various modes. Visual modes such as colouring and
unusual typography in multimodal texts are equally powerful modes to help children guess the verbal context of the
texts. Finally, as far as the age and sex variables are concerned, the groups of the older children and the girls
seem to perform better than the rest children.

AKko0AoyikO¢ EAgyxoc veoyvwv
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Nauvoika Zwappa,
AvanA. KaSnyntpia - Mpoiotauévn Tunuatog AoyoOepamneiag A.T.E.I. Hneipou

MEPIAHWH

KaBe veoyévvnto mpiv amd Tnv ££006 Tou ao TO WaleuTApIo Ba TTpETel va UTTORAAAETAI € aKOOAOYIKO EAEYXO.
AT pehéteg €xel Ppedei 6T 1-3 ava 1000 veoyvd, yevviolvial Pe KATOI0 TIPORANUA OKOAG. XwpiG aKooAoyIko
éAeyyo eival aduvaro va mpoadiopiabei o BaBudg kai To €idog TG Papnkoiag yEoa aToug TPWTOUG WAVES 1 TOV
Tpwro Xpdvo NG {whg. MaAioTa To %2 Twv veoyvwv Tou yevvioUvTal pe TPoBARaTa akor|g dev eu@avifouv kavéva
Trapdyovta Kivouvou.

ZNAuEpa We TNV avamTugn g Texvohoyiag eijaate ae Béon va Tpoadiopiooupe BapnKoies akdua kal amd Tig
TTPWTES NUEPES TNG NG Tou veoyvol. Epoaov diammiaTwoei e TIG apxIkéG akooAoyIkEG doKIpaaies TPORANUa oTny
akorj, To veoyvd Ba Tpémel va uTToPGANETal OE TrEpaITEPW EAEYXO Kal agou emmifefaiwBei T0 akoohoyikd Tou
TpORAnua Ba pEmel dueaa, Xwpig XpovotpIfr), va TpoxwpoUpE G€ amokaTdaTaon TG akong pe fonBrpara. Ta
Bonbruara autd umopei va eival €ite akouaTikd Bapnkoiag, A KoxAlakd eupuTElUaTa 1) akOua Kal EUPUTEUHATA
EYKEQAAIKOU OTEAEXOUG.

H éykaipn mapéupaan amokaraaTaons g Bapnkoiag fi duvardv amd Toug TPwToug 6 WAveS NG Cwhg eival
Bepehiwdoug anpaaiag yia Tnv avamTuén Tou Adyou Kai TV ETTIKOIVWVIa TOU VEOYVOU-BPEPOUC LE TO OIKOYEVEIAKO
KQI TO EUPUTEPO KOIVWVIKO TTEPIBAAAOV.

Opliapévol yoveic Exouv Tnv eviiTiwan OTI PTropolv va diakpivouv £av 1o Taidi Toug euavilel TpoBAfUATa aKOAG.
Ouwg autod dev avramokpiveral aTnv Tpayuartikétnra. Opiopéva Baprkoa Traididl UTIOPE eV va aviaTmokpivovTal
0€ MXOUG OpIaUEVNG auXVOTNTAG Kal PeyAANg vaong Xwpic Ouwg va avtiAappavovtal v opiAia Kai TIG AEEeIg
omwg étav autég ek@Epovtal aTnv KaBnuepivotnta, (Ue Kavovikr éviaon). Autd €xel gav amotéAeoua Tnv
kaBuoTépnon avamtuéng Tou Adyou kai TG EmKolvwviag pe cofapdtartes WuxoAoyikéG kal PaBnalakég
€MIOPATEIC.

To screening Tng akorg mepIAappavel dUo e¢etdoelg. Ta autdparta TTPOKANTA aKOUGTIKA OUVAIKA TOU EYKEPAAIKOU
OTEAEXOUG Kal TIG WTOOKOUGTIKEG EKTTOUTIEG. Kai o1 dUo péBodor gival avwduveg, yivovtal ypryopa (5-10 min),
XWPIG TN GuVEPYaTia TWV VEOYVWY, EVW auTd KolgoUvTal, auvABwg petd To Bnhaoud. Mepikég Qopég eivar avaykn
va xopnynooule @apuakeuTikd Umvo. Mmopei va xpnaipotoindei omoladrmote amo Tig d0o.

Newborns hearing screening

Nausika Ziavra,
Associate Professor, Head of the Speech and Language Therapy Department, ATEI of Epirus

ABSTRACT

Before you bring your newborn home from the hospital, your baby needs to have a hearing screening. Although
most babies can hear normally, 1 to 3 of every 1,000 babies are born with some degree of hearing loss. Without
newborn hearing screening, it is difficult to detect hearing loss in the first months and years of your baby’s life.
About half of the children with hearing loss have no risk factors for it.

Newborn hearing screening can detect possible hearing loss in the first days of a baby’s life. If a possible hearing
loss is found, further tests will be done to confirm the results. When hearing loss is confirmed, treatment and early
intervention should start as soon as possible.

Babies learn from the time they are born. One of the ways they learn is through listening. If they have problems
with hearing and do not receive the right treatment and early intervention services, babies will have trouble with
language development.

For some babies, early intervention services may include the use of sign language and/or hearing aids. Studies
show that children with hearing loss who receive appropriate early intervention services by age 6 months usually
develop good language and learning skills.

Some parents think they would be able to tell if their baby could not hear. This is not always the case. Babies may
respond to noise by startling or turning their heads toward the sound. This does not mean they have normal
hearing. Most babies with hearing loss can hear some sounds but still not hear enough to develop full speaking
ability.

Timing is everything. Your baby will have the best chance for normal language development if any hearing loss is
discovered and treatment begins by the age of 6 months—and the earlier, the better.

There are 2 screening tests that may be used.

Automated Auditory Brainstem Response (AABR)—This test measures how the hearing nerve responds to sound.
Otoacoustic Emissions (OAE)—This test measures sound waves produced in the inner ear.

Both tests are quick (about 5 to 10 minutes), painless, and may be done while your baby is sleeping or lying still.
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One or both tests may be used.
That is why the American Academy of Pediatrics (AAP) recommends that all babies receive newborn hearing
screening before they go home from the hospital.

Koivwvikotroinon otnv oikoyéveia kai 1o Nnmiaywyeio: ZUvéxeies Kal AOUVEXEIES

®odwpng Oavog,

Néktopag Kotvwviodoyiag tng Exknaidevonc M.T.N. Mavenotnuiov lwavvivwy

MEPIAHWH

H mapouoa eiofynon Baailetal ot Bewpia Tou TTOAITIGUIKOU Ke@ahaiou Tou IGAAou KoivwvioAdyou P. Bourdieu,
OUPQWVA PE TNV oTIoia TO OX0AEi0 UIOBETET TO TIOAITIONIKG KEQAAQIO TWV «HUECTIWVY KAl «AVWTEPWVY KOIVWVIKWY
oTpwUATWY. ETO1, yIa TO TTAISIA TWV «AVWTEPWVYY KOI UETAIWV» KOIVWVIKWY OTPWUATWY N KOIVWVIKOTIOINGN OTO
OXOAcio aToTeAEi «TUVEXEIO» TNG KOIVWVIKOTTOINGNG OTNV OIKOYEVEID. AVTIBETa, yia Ta TTAIOIG TWV «KOTWTEPWVY
KOIVWVIKWY OTpwudTwy 10 oXoAeio amoteAei éva «véo» mepifdMov. O péAog Tou vnmiaywyeiou, w¢ TTPwWN
oXohIkf} BaBuida otnv omoia gioépyovtal Ta TTaIdIA, PTTopei va oUBAMAEl atropaaioTikd atnv 600 HeyaAluTePN
Kol KOAUTEPN OIKEIOTTOINGN Tou TTOAITIOUIKOU KE@aAaiou Tou oxoAciou amd ta Taidid TTou TTPOEPXOVTAl OTT6 Ta
«KATWTEPA» KOIVWVIKA aTpwiarta. Me Baan Tn Bewpia, TapouaiadovTal peuvnTIKA OTOIXEID.

Socialization in the family and kindergarten: Continuities and discontinuities

Thodoris Thanos,
Lecturer, School of Education, University of loannina, loannina, GR

ABSTRACT

The paper is based on cultural capital theory of the French sociologist P. Bourdieu, according to which school
adopts cultural capital of “medium” and “superior” social strata. This way, socialization in school means for children
of “superior” and “medium” classes the continuity of socialization in the family. The opposite, for children from
“inferior” social strata school means a “new” environment. The role of kindergarten, as a first school stair in which
children enter, may contribute decisively to the greater and better school cultural capital appropriation by children
that come from “lower” social strata. Based on this theory research data are presented.

H &ia6spuarikn ekmraibeutikn mpooéyyion otnv avamruén Tng dnuioupyikeTnTag otnv
maiSIkA nAikia.

ABavaocia Ogoxapn,

Qoutntpta Nadaywyikov Tunuatoc Nnmaywywv QAwptvag
MNapaokeun Koutooupa,

Exmatbeutikog MpwtoBadutag Ekmaibeuong

MEPIAHWH

‘Evag amd Ttoug KUploug OKOTToUG TngG eKTTaideUONG Twy TaIdIWY atmoTeAei N avamTugn Twv BECIOTATWY Kal
IKOVOTATWY TOUG. ZUQWva e Toug aTéxous Twv AN kal Twv A.EN.M.Z n diaBeuarikétra diatpéxel 6Ao 10
Mpdypauua Zmoudwv kabwg atoTehei éva duvauikd Taidaywyiké péao. Auto oeiletal aTo 4TI TO TPITITUXO TwV
oToixeiwv Tou OiTTouv Ta OlaBepatik@ oxédia epyaaiag, dnAadh n PIwPaTIKA, N AVOKAAUTITIKA Kal N
opadoauvepyarikf pabnan, dicuplivouv TG OKEWEIS Kal dpAaEIg Tou PabnTr.

ZKoTO¢ TG TTapoUCag epyaciag eival n mapouaiaon kai n KpITK avaAuon g oupBoAi¢ Twv AlaBeparikwy
2xediwv Epyaaiag amv avamrugn e Anuioupyikotnrag Twy Jadntwv. H epyacia emanuaivel T diabepatik
TPOOEYYION TG yvwong péca amd  dpactpidTTeS aVAKOAUTITIKAG WABnong mou avamriogouv TN
ONUIOUPYIKATNTA TWV TTAIBIWV OTNV TTPOPOPIKI KOl YPOTITH €KGPACN, TNV Kivnaon, OTN HOUCIKN, OTNV EIKACTIKA
Kal 0Tn SPAPATIKA EKQPaAOT.

216%0G NG d10BePaTIKAG EKTTAIBEUTIKAG TTPOCEYYIONG Eival o dnuioupyikdg pabnig. H ouykekpiuévn epyacia
karadeikviel TTwg n O1aBePaTIK TTPOTEYYION NG YVWONG EVEPYOTIOIEl TOUG HaBNTéEC Kal Toug odnyei OTo va
umrepPolv TIG TUTTOTIOINUEVEG QOPES, VA TIPAYHOTWOOUV KAIVOTOUEG OKEWEIC Kal DpAOEIS, va avamTugouv
ONMIOUPYIKEG TEXVIKEG, VO AVOGUVOETOUV Kal val ETTIVORGOUV.

Téhog aTnv epyaaia divovtal CUYKEKPIPEVA TTAPAdEIYHATA EKTTAIDEUTIKAG TTPOKTIKAG SIABEUATIKWY TTPOYPAUPATWY
otnv MpwtofdBuia Ekmaideuon kai n emidpact Toug otnv avamru¢n TG AnpIoupyIkaTNTag TwV TAIBIWY.
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The interdisciplinary educational approach to the development of creativity in childhood

Athanasia Theohari,
Undergraduate Student,

Paraskevi Koutsoura,
Primary Teacher

ABSTRACT

One of the main purposes of education of children is the development of skills and competences. Consistent with
the objectives of A.P.S and D.E.P.P.S. Interdisciplinary runs throughout the curriculum as it is a dynamic teaching
tool. This is because the triangle of elements pertaining the interdisciplinary work projects, namely the experiential,
the discovery and teamwork learning, expand thoughts and actions of the student.

The purpose of this paper is the presentation and critical analysis of the contribution of interdisciplinary work plans
to develop students' creativity. This paper highlights the interdisciplinary approach to learning through discovery
learning activities that develop children's creativity in oral and written expression, in movement, music and visual
and dramatic expression.

The purpose of interdisciplinary educational approach is a creative student. This work demonstrates that the
interdisciplinary approach to learning enables students and causes them to exceed the standard forms, to realize
innovative thoughts and actions, to develop creative techniques to reconstruct and to devise.

Finally at the current issue, concrete examples of educational practice of interdisciplinary programs in Primary
Education are given, with their impact on developing creativity in children.

To xapri avréyel Ta mavra

Awatepivn lwavvidou,

Epyaotnpiakn Zuvepyatida Tunuatog Bpepovnmiokouiac A.T.E.I. Bpepovnriokduwv Oeooaiovikng
Ouwuaic TpoUAou KamouAitoa,

Kadnyntpta epapuoywv T.E.I. Bpepovnmiokouwv Osooalovikng

MEPIAHWH

H mapoUoa epyacia evidooetal aTnv BelaTIkh eVOTNTA «KAIVOTOUA TTIPOYPAMUATA yia TV TTaIdIKA nAiKiay. Z1dx0
NG ATOTEAET N TTAPOUTIaCN Twv ATOWEWY TWV GOITNTPIWY, TToU TrapakohouBolv To udbnua «Zuyxpoveg TATEIG
MpoayoAikng Aywyric» Tou E’ e€apfvou g axoAng Bpepovnmiokopiag tou T.E.I. @eaaahovikng, avagopikd We Tig
duvardnTeG eQappoyns Kal EVOWPATWONG OToIXEiWv TG TTaIdaywyIkAg mpoatyyiong Tou Reggio Emilia omy
eANVIKY TTPOTXOAIKA aywyh.

H mropeia avaduong Twv amoyewv Toug TrpayuaTotoleiTal ae Tpia (3) aTddia. ApXIKWG o1 QOITATPIES EITCyoVTal
0€ KEVTPIKEG BEWPNTIKEG APXES TNG TIPOTEYYIONG, TTIOU OXETICOVTAI WE TNV OPXITEKTOVIKA KAl TNV 0pyavwan Tou
XWwpou oTa KEvTpa TPOoXOAIKAG aywyng Tou Reggio Emilia, Tov pdAo TOU TTPOCWTTIKOU TTOU TO OTEAEXWVEI
(maidaywyoi, atelieriste, pedagogiste), T Acitoupyia ¢ dladikaoiag NG TAIdAYWYIKAG TEKUNPIWGNG
(documentazione), kaBwg Kal Tnv Topeia opydvwang Kai Qappoyng project. £1o 6elTEPO OTABIO, TTPOXWPEOUV
oTNnv opyavwan project pe yeviko TiTho «To xapti aviéxel Ta mavray. O diakTiviopog 1o Béuarog amotehei T faon
yia v opy@vwan ywviag xapTiou, ata mpdtuta Tou mini atelier, aToug Taidikoug aTabuols GTOUS OTToIoUG Ol
QOITATPIEC TTPAYHATOTIOIO0V TNV EPYACTNPICKS TOUG AoKNoN. Ta OToIXEia TNG TTAIDAYWYIKAG TEKUNPIWONG TWv
@OITNTPIWV  TTapouaiddovtal, CUyKpivovial Kai oulntwvial, pe o160 TV agiohdynon T Oiegaywyn
OUPTIEPACUATWY aTTd TNV €Qapuoyr Tou project yia Tig 1810TNTEG Tou XapTioU. To TeAikd aTtddio mepihauBdvel Ty
avaAuOn TWV EPTTEIPILV TWV QOITATPIWV KaI TV avAdEIEN Twv aTTOWEWY TOUG avVOQOPIKA LE T OTOIXEID EKEIVA TNG
TTPOCEYYIONG, TIOU ETMOUPOUV va €IGAYOUV OTIG LEAOVTIKEG Toug didaakaAieg. Mpayuatotololy TPOTACEIS yia TN
dnuioupyia evdg «axoAeiou — EpyaaTpIO», E TN XPAGT TTPWTOYEVWY UAIKWV Kal epyaAeiwv amd Tnv kabnuepivi
Cwn, v amoteAeoparik Kal aioBnTikd apTia opydvwan UAIKWY, HECWV Kal XWeou Kai Tn diepetvnan
TTPAYHATIKWY pwTNUaTWY Twy Traidiwv. Emonuaivouv akdua Ti¢ amapaitteg amoppéouaes alhayég ato poro
TWV TTAIdAyWYWY Kal gTov TPOTTO £pyaciag Toug, KaBwg Kal T onuacia g TaIdaywyIKAG TEKUNPiwang yia 10
oxedlaopo, TNV opydvwan Kai TNV uAotroinan Twv project evog T€Tolou axoAgiou.

Paper resists in everything
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Aikaterini loannidou,
Laboratory Associate, ATEI of Thessaloniki,

Thomais Troulou Kapoulitsa,
Lecturer, TEl of Thessaloniki

ABSTRACT

The current essay refers the thematic of “Innovative approaches for childhood”. The purpose of the study is to
present the views and perceptions of the students attending the class “Contemporary Trends in Early Childhood
Education” of the Department of Early Childhood Care & Education at the Technological Educational Institute of
Thessaloniki, concerning the potentials of implementation and integration of key aspects of the Reggio Emilia
approach in the Greek preschool educational context.

Student’s opinions emerge during a three stage process. Key features of the Reggio Emilia approach were
introduced to the students, concerning the architectural designing and the spatial organization of the Reggio
preschools, the role of their members of the staff (pedagogues, atelieriste, pedagogiste), the process of the
pedagogical documentation (documentazione) and it’ s functions, as well as the steps concerning the organization
and implementation of a project. The following step consisted of the implementation of the project under the name
“Paper endures everything”. The prior knowledge and experience of the students becomes the basis for mini atelier
inspired presentation of means and materials, incorporated in the classrooms of the preschool centers they attend
weekly for empirical pedagogical praxis. The findings of their documentation are presented and compared aiming
to reveal conclusions concerning the fulfilled project. During the final stage an analysis of the student’s experience
takes place in order to underline the features of the Reggio Emilia approach they wish to incorporate in their future
teachings. Their proposals concentrate on the view of a preschool as a laboratory, with the use of means and
materials from everyday life, the affective and aesthetic organization (spatial and material) as well as the
exploration of original issues and questions deriving from children’s experiences. Students also comment on the
alternative role of preschool pedagogues in such a context and the supportive role of documentation.

Aéigc {wn¢ otnv mpoaxoAikn ekmaibeuan: éva KaivoTouo mplypauua yia v maibikn
nAikia

Mapia lwavvidou,
Nnmaywyog
FPOUUATIKA Zopapa,
Nnmaywyog

MEPIAHWH

H mapotoa epyacia mapoudiddel éva Kavotopo TTpOypappa EKTTaidEUONS XOPAKTAPA, TO OTT0I0 EKTTOVI BNKE OTO
190 Nnmiaywyeio Kahapapidg, kard tn didpkeia tou axoAikou £toug 2010-11.

ZKOTTOG TOU TIPOYPANKATOS €ival N apuVTIK WUXIKA Bwpdkion Tou Taidiou e apxés kai agieg, n omoia Kpivetal
armapaitntn aTn alyxpovn Kovwvia. Or yvwoeig kai o1 de§1éTnTeG OEv aTToTEAOUV IKQVOTTOINTIKA £9OdIa (WG, av
ol TToAiTeG TTou Byaivouv amd 10 axoheio dev £xouv eQodiaaTel e Eva Paaikd oUOTNUA AgIV TTOU KATEUBUVEI TIG
okEYEIG, Ta ouvalaBruarTa, TIG CUPTIEPIPOPES Tou avBpwrou. Idiaitepn éugaan divetal o€ T€ooepig atieg: Aydmn,
Mpoogopd, YmeuBuvoTnta, Zuvepyaaia.

Baaikr apyn Tou TTpoypapuaTtog amoteAei To yeyovog 8T ol agieg eutedwvovTal TepIgaOTEPO pETa amod Tn Biwan
mapa pe m didackaAia. Eral, xpnoigomoliolvial ToikiAia pebodwv Kal dpdoewv, KaBwg Kal TEXVIKEG TTou
OIEUKOAUVOUV TNV EKGPACN Kal TNV ETTIKOIVWVIa. To TepIeXOPEVO Kal Ol ETMIPEPOUS OTOXOI TOU TTPOYPANHATOG
ouvdéovTal e OAa Ta yVwaTIKA avTikeipeva Tou AvaAuTikoU Mpoypduparog.

O1 uéBodol Tou xpnaipotoIRBnKav yia Ty agioAéynan Tou TPoypAUKATOS €ival n atopikh cuvévieugn Taidiou, n
oTroia £yIve TIPIV TNV €QAPUOYN Tou TIPOYPAUPATOS Kal WETA TN ARgN Tou, O KaTaypa@eés Twv TaIdIWyY, N
TTAPATAPNON aTTO TOUG EKTTAIBEUTIKOUG KAl TO EPWTNHATOAGYIO TTPOG TOUG YOVEIG.

A6 ta amoteAéopata diagaivetal 611 Ta TaIdid dielpuvav To evvolohoyikd Tredio Twv agiwv autwy, 6aov agopd
OTO TIEPIEXOUEVO, TOUG TPOTIOUG €KOAAWONG Kal TIC HOPQEG TOUuG. H cagrveld Twv ATTOVIAOEWY TOUG Kal TO
Ae€AGyI0 TTOU Ypnaoiyotroioly, OTIG TEAIKEG GUVEVTEUEEIS O€ OUYKPION WE TIG APXIKES, TTAPOUCIOCE GNUAVTIKA
BeAtiwan. EmmAfov, Tapartnpnbnke o1 Ta TTaidiG avemTugav evouvaiobnan kar o1 oxéoelg Toug PeATIwBNKav.
Ympée BeTikn €MidpaACN TOU TTPOYPAMUATOG OTN CUPTIEPIPOPA, TNV AUTOEKTIUNGN Kai aTnv 6An TTpocwTikdTnTa
TWV TTAIBIWV.

Ta oupmepdopara odnyolv g€ TPOTACEIS YIA ETIEKTACT TOU TTPOYPAUPATOS TGGO OTO VNTTIIAYWYEio, 600 Kal OTIG
uTrOAoITTIEG OXONIKEG BaBpidEC.
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Values of life at preschool education: an innovative program for childhood

Maria loannidou,
Preschool Teacher,

Grammatiki Samara,
Preschool Teacher

ABSTRACT

An innovative program of educating character is presented in this paper. The program was held in the 19th
Kindergarden of Kalamaria, Thessaloniki, Greece, during the academic year 2010-11.

The main objective of the program is to shield the child’s soul with basic values; such a shielding is essential
nowadays. Knowledge and skills, alone, are not considered enough for a successful life; the grown-"ups, coming
out from school, have to be supplied with a basic values system. The latter guide the human thoughts, feelings and
behaviour. The program enables children to explore and develop four basic values: Love, Offer, Responsibility and
Cooperation.

The main principle of the proposed program is that the aforementioned values are more consolidated through
experience and less through teaching. Thus, we have used a variety of methods and actions as well as techniques
which facilitate self-expression and communication. The content and the objectives of the program are connected
to all the subjects of the Curriculum.

The methods used in order to evaluate the program were observation by the teachers, personal interviews of the
children, children’s records, and a questionnaire filled in by parents. The interviews were held twice, once at the
beginning of the program and once more after the program had finished.

The results reveal that children have broadened the conceptual field of the aforementioned values, regarding
content, ways and forms of expressing them. Moreover the clarity of their answers and the vocabulary they used at
the final interview were considerably improved compared to those of the initial interview. Furthermore, the children
developed their empathy and the relationships among them were improved. Children’s behaviour, their self-esteem
and their personality were affected positively.

Findings suggest that the present program may be widely implemented in preschool education as well as in other
educational levels.

Bu6ion/lMAcuan: AIdakTIKES TPAKTIKES TWV vimmiaywywv Kai AvaAuriko Mpoypauua

MNapaokeun KaBaAdpn,

Y. Atbaktwp

Adpva Mika Kakoava,
Kadnyntpta MN.T.M1.E., Maveniotiuto Osooadiag

MEPIAHWH

H epappoyy tou Aiabeparikol Eviaiou MAaigiou Mpoypappdtwy Zmoudwv (AEMME) yia 10 vnmaywyeio
@INodotoloe va em@Epel ahayEG aTov TpOTTO TToU TTpocEeyyiovTal Ta B1Iagopa dIBAKTIKA QVTIKEIUEVA OTO XWPO
NG TPOaXOAIKAG ekmaideuang. Eidika yia T pabnaiakr mepioxr Twv Quaikwv Emomuwv (PE), o alayég
agQopolv 1000 OTIG DIDOKTIKEG £MOIWEEIG, 600 Kal aTn pebBodohoyia avamruéng dpacnpioThTwy pe Bacn my
omoia TTpoaeyyiovTal ol £vvoieg aTmd Tov KO0 ¢ Puaikng. Tnv Tapouoa épeuva TTupodoTEl 0 TTPOPBANUATIONOG
TTOU €XEI EKPPAOTED LE TTPONYOUMEVEG PENETEG, OTI OI EKTTIBEUTIKOT OUXVA avTioTéEKOVTal OTNV aAAayr) Tou pdhou
TOUG KaTA TV eKTTAIBEUTIKY TIPAEN, TapauévovTag TpoakoAnuévol ae Adn dokipaopéves AUOEIG Kal TIPAKTIKES Ol
0TT0i€G kKAnpodoToUVTal aTmd TV pia eKTTAIBEUTIKY YeVIA aTnv emopevn. Ma 10 okoTmd autd Exouv TrpayuaroToinoei
30 nui-dounuéveg ouvevteUEeIC ae ev evepyeia vmiaywyoUg Pe EUTTEIpia aTny eQappoyn kail Twv dUo TPOTPATWY
QVAAUTIKWY TTPOYPadATWY yia T TTPooXoAIKY ektraideuan. H Epeuva atoxelel va eviotioel TIC aAAayég aTov
Tp6TI0 TIPOaéyyIong TnG évvoiag Tng BuBiang/MAclong mou emépepe n epappoyn Tou AEMME. H épeuva Ppioketal
oTn @don e emeCepyaciag Twv dedopévy.

“Sinking/Floating”: Kindergarten teachers’ practice and Curriculum

Paraskevi Kavalari,
PhD student,

Domna — Mika Kakana,
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ABSTRACT

The implementation of the Cross-Thematic Curriculum Framework for Kindergarten (CTCFK) was expected to
induce changes in the way various teaching objects are approached in preschool education. When it comes to
Science Education, these changes concern the cognitive objectives, as well as the methodology of the
development of science activities. The present research is motivated by the concern that has been expressed by
previous studies, that teachers often resist to change their role during educational action, remaining attached in
solutions and practices that have already tested. For this purpose, 30 semi-structured interviews have been
conducted with in-service preschool teachers who have experience in the application of the two recent curricula for
preschool education. The research aims to locate the changes brought by the implementation of the CTCFK in the
way the science concept Sinking/Floating is approached. At the present moment, the research is in the phase of
data analysis.

H onuaaia tn¢ yovikng otnpiéng atnv mpoaxoAIKn EKTTaibeuan- mPOYPAUNATA [IE YOVEIC
orn XAN ©sooalovikng

Avva KaAaddtn,
Nnmaywyog

MEPIAHWH

Ymdpyer pia yeviky Bewpia mou utoaTnpilel 611 To va gioal IKavog yoviog dev ival Egeuto aAAG gival pia
0e€i6TNTa N omoia ptopei va kaMiepynei. H epwtnon Trou mpokUTITel €ivar n €§ic: © Xpeialovtal ol yoveig
uTroaTAPIn 0To POAO TOUG WG Yovei afpepag; Ta TTPOYPAUMATA E YOVEIG TIPOCPEPOUV Eva EKTTAIOEUTIKG KAl
BepameuTikd TEPIBAAOV OTTOU GNUAVTIKEG LOBNCIOKES EUTTEIPIEG KAl EUKAIPIES TTPOOPEPOVTAI O TTaIDIC, YOVEIS
Kal eKTTaIBEUTIKOUG TTPOOXOAIKAG aywyAS €101 WOTE va peyaAwoouv Kal va avamTuxBolv amo koivou. Ta
TTPOYPAUUATA AUTA vBapPUVOUV TO EVOIOMEPOV TWV YOVIWV OXETIKA UE TV eKTTaideuan Twv Taidiwy Toug. H
QUTOTIETTOIBNON TWV YOVEWVY OXETIKA HE TNV AVOTPOO TWV TTAIBIWV TOUG PBEATIWVETAI PETA OTTIO TTPOTEIVOLEVES
dpaatnpIoTNTEG OTIWG 0 X0pOG, N HOUCIKN Kal Ol EIKAOTIKEG TéEXveG. H epyacia auth Ba mapouaidoel Ta
TTPOYPAUUATA yIa Yoveig Kal TTaidid Ta otroia epappolovtal e emTuyia ot XAN Oeooalovikng. AuTh T OTIYHA
Tpoo®épovTal eTTTA TUpaTa Ta otmoia mepihapBdavouv 13 guvavtAceig ava Tpiunvo. KaBe TpARua auvavrietal pia
@opd Tnv epOGadA kal o1 yoveig Taidouv dnuioupyika padl pe Ta Taidid Toug NAIKIAG évog pe d00 ETWV Kal GUO e
TPIWV ETWV avTtioTolxa. AuTd Ta TTPOYPAUUATA OXEDIA0TNKAV aTTo TV OUIAITPIA e OTOXO va EUTTAECEI TOUG Yoveig
0TV eKTTaidEUON TWV TTAIBIWY TOUG Kal va BEATIWAEI TV IKAVATNTA TOUG va TTaifouv pe To TTaidi Toug dnuIoupyIKd.
Ta Taidié Kal o1 0IKOYEVEIES TOUG, avTIpeTWTTICoVTal WG £va aUVOAO GTTOU 01 Yoveig evBapUvovTal va aTnpifouv Kal
va dlapUAatouv 10 KoAG Twv Taidiwv Toug. Auth n epyacia Ba Tapoucidoel TIC dpacTnEIOTNTEG TIOU
TpooGépovTal oTa TpoypdupaTa pe yoveic atn XAN, 10 okemmikd Tiow amo 10 oXedlaopd TOug Kal Ta
amoTeAégUATa T OTTOIa ETTITUYXAVOVTAL.

The importance of parental support in the early years education at the YMCA

Anna Kalafati,
Preschool Teacher

ABSTRACT

There is a general argument that the ability to parent effectively is not inborn, but it is a skill that can be improved.
The question that arises is: ‘Do parents need support for their parenting role?’Parent courses offer both an
educational and a therapeutic environment where valuable and influential learning experiences and opportunities
are provided to children, parents and early year’s professionals to grow and develop together. Through the courses
parents are encouraged to take an interest in their child’s education, which has been shown to be a key factor
influencing their educational attainment. Parents’ self-awareness and self-confidence are improved through
activities such as arts, crafts, dance and music so that their capacity to support and nurture their children can be
enhanced. This paper will discuss courses for parents and children, which have been running successfully for four
years in the YMCA building of Thessaloniki. There is a growing demand for these courses in Thessaloniki, and the
YMCA is now offering seven such classes, which include thirteen sessions each per semester. Each course runs
weekly and parents play creatively with their children aged one to two year olds and two to three years old
respectively. These courses, designed by the speaker, aim at involving parents in their children’s’ education and at
teaching them how to play intimately and creatively with them. Children and families are regarded in a holistic way,
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where parents are empowered and supported in order to promote their children’s welfare. This paper will present a
selection of the activities offered at the YMCA parents’ courses, the rationale behind them and the results achieved
through them.

H diaAekTikn Twv Sikaiwudrwy atic Slaknpuéeis yia Ta Sikaiwuara Tou maidiou

EvayyeAia KaAepavrte,
Aéktopag Mavemnotnuto Autikng Makedoviac

MEPIAHWH

2TV gpyacia pag mpayuaToToloUe TTOIOTIKA Epeuva, 101kdTEPa péga amd avaiuan epiexouévou Twv MoATikwy
Keipévwv twv AlaknpUewv, avadeikvioupe TNV KOIVWVIKY duvapikh, 6mw¢ diapopewvetal diaxpoviké kal
OUYKEKPIUEVOTTOIEITAI WG OTITIKA OTIC DIGAEKTIKEG EIKOVEC TWV SIKAIWUATWY Tou TraIdIol w¢ £vag «AGYog» Trou
armodidel v oAk €ENIEN  kal TNV TIpovolakh avTiAnyn yia v karnyopia Traidi- TOAITG. AvaAuTikd,
mpoBdaAAeTal n ekppaaTikr dUvaun Tou Adyou, auvetetdletal n rapouaia TG MoOAITIKAS Twv AIKOIWHATWY WE Ta
eCeNKTIKG TG OTABIA KAl TOV IGTOPIKG JETAOKNMATIONO TOUG, KOl ETTIBIWKETAI VO EKPPACTEN N BewpnTIKA yvwaon
aAA@ kai va avahuBei n ToATIKe oUvBean, dnAadr n guyxwveuan 16¢0A0YIKWY apXwV Kal BETEwV.

Aivetar éueaon atnv 19eohoyikry auvinén  TOAITIKAG Kal dNUOKPATIKWY SIKAIWHATWY Kal OTIG TTpolToBéaeig
KOTOOKEUAG TNG TautotnTag Taidi — oAitng.  AvaAletal n ToAmIKA Twy Aikaiwpdatwy Tou Maidiou, Yéoa oe Eva
oUvBeTo TAaiaio Tng diapop@olpevng eupltepng MoAimiknAg Aikaiwpdtwy Twy MoATwy, We Tautdéypovn avadeidn
NG OUTIKAG KOUATOUPAG. ZTnV OTITIKA TNG WEAETNG pag yiveral GUYKPITIKA TTPOCEYYIoN Twy AIKQIWHPATWY Tou
Maidiol, wg TONTIKA BOWK KAl KOIVWVIKG TTEPIEXOUEVO, TTOU OXETICOVTAI DIOXPOVIKA PE BEWPNTIKEC KATOOKEUES yia
NV 106TNTA TWV TTOAITWY KaI TV OTOWIKNA EunuEpia Kal TTpoodo

270 €miTedO NG DIOAEKTIKAG Béaang Twv dikaiwudTwy, avadeikviovTal Ta ixvn TG evvoloAdynang TnG TaidIkAG
nAIKiag, pe €ugaan, aTo TTWG QUTA opileTal Kal WG GUVOEETAI E TO OIKOYEVEIOKO Kal KOIVWVIKO TTEPIBAAAOY,
Onhadr| amé v 10TopIKA «yeyovikoTnTay (Facticity), otadiakd odnyolpacoTe oTi¢ TOAITIKE yia TNG TTAISIKA nAIKia,
TIG adIapecOAAPNTES apxé¢ Kal BETEIS TTOU avaTrapiaTolv TNV TTOAITIKI GEAIEN

H peAétn  Twv dikaiwpdtwy vonuarodotei SIOAEKTIKG To Tedio Twv 106wV yid TV eKTTAIdEUTN TwV TTAIdIWV
TIONITWV TTOU TOUG EVTACTTEI TAUTOXPOVA OTO GUMBOAIKG XWPEO TNG KOIVWVIAS Kal ToV TTPayuaTikd TG 0IKOVOMiag.
Mpoadiopiletal pe akpifeia pia oxéan mou dIAPOPPWVETAI OTO ETITIESO TwV dIKAIWPATWY peTAtl TG avamTuéng
TOU £QUTOU, WG XEIPAPETNON, KAl TNG AAAOTPIWWEVNG UTTOKEIMEVIKOTNTAS TTOU Ba evayBei otnv ayopd epyaaiag.

Children’s Rights Dialectics

Evaggelia Kalerante,
Lecturer, University of West Macedonia

ABSTRACT

A qualitative research within the framework of our work, and particularly a political text analysis highlights the
perpetually evolving social dynamics which are crystallized in the dialectical presentations of children’s rights
reflecting the notion of the political evolvement of a providential posture toward the child-citizen category.
Specifically, the descriptive power of the word is co-examined with Civil Rights stage development and redefinition
over time in an attempt to project theoretical knowledge and analyze the political compound of ideological
principles and stands.

The ideological texture of politics and democratic rights and the presuppositions for the child-citizen identity make-
up are given emphasis. A Children’s Rights policy encrusted within a broader Citizens’ Rights evolving policy is
observed against the background of Western culture, Children’s Rights’ political structure and social content are
set up against citizen’s equality and individual prosperity and progress theories over time. An overview of Rights
dialectics traces the conceptualization of childhood focusing attention on its definition and nexus with the family
and social environment, that is historical facticity. We are gradually led through policies governing childhood and
those non intercepted principle and positions that fill in the puzzle of political evolvement.

Civil Rights dialectics mark the child-citizen education idea field simultaneously placing them in a symbolical social
space and the real economy. A relation between emancipation oriented self-development in a Civil Rights
framework and the alienated labor oriented personality is painstakingly drawn.

Mpoaeyyifovrag éva maibokevipiko Houaeiako mepifdAAov uéoa amo ra pdria Twv
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maidiwv

Aéomowa KadsoomoUAou,
MouaoeloAdyog, Yr. Atbaktwp, MNavemniotnuio Osooaliog

MEPIAHWH
O1 TTaIOOKEVTPIKOI JOUTEIaKOi XWPOI EKavav TV EUPAVICT TOUG aTIC apxéG Tou 200U QIWVa TTPOKEINEVOU VO
TTPOOPEPOUV €Va |IOUCEIOKO TTEPIBAAAOV TTIOU QVTOTIOKPIVETAI TTIO OTTOTEAETUATIKA OTIG EKTTQIDEUTIKEG Kal
avamtu€lakég avaykeg Tou aidiol. Or 600 kUpIEG HOPPES TOUG €ival Ta TTAIBIKG Pouaeia Kal ol TTaIdIKEG aiBouaeg
f Tépuyeg TToU PBpiokovTal péoa ae pouaeia yevikoU koivou. Acdopévou 6T Ta TTaISIA GUPPETEXOUV OTTOVIWG A Kal
kaBoAou 010 OXEOIOONO QUTWV TWV Xwpwv, N diepelvnon Twv QVTIAYEWY TOUG YId TOUG TTAIOKEVTPIKOUG
MOUGEIOKOUG XWPOUG Kal Twv KpITnpiwv Tou Ta idia BéTouv yia 10 TI Bewpolv anuavTikG GTrn JOUCEIAK TOUG
EUTTEIPIO ATTOKTA KPITIKA oNnuaadia yia Jia oualadTikh agloAdynan TnG amoTeAETUaTIKOTNTAG TOUG.

ZKOTTOG NG avakoivwong eival va Tapoudidoel T peBodoAoyIKA
TTPOCEYYION KAl TO TIPOKATAPKTIKG amroteAéapara amd épeuva Trou diopyavwbnke ato EAAnvik6 Maidiké Mouaoeio
kai oTnv aidikA répuya Tou Mouaeiou Quaikrg laTopiag KpAtng, oe Tmaidid 4-12 eTwv, aT1o TAAIGIO EKTTOVNONG
didakTopikAc diaTpIPAG. H épeuva eixe otdxo va peAetioel v aAAnAeTtidpacn Tou TaidioU pe To TTAIDOKEVTPIKA
oxedlaopévo pouaelakd TepIBAMov kar va diepeuvAgel TIC avTIARYEIS TTou oxnuatifouv Ta TaIdId, wg
armotéAeapua TG aMnAemidpaaong, yia Tnv aioBbnan Tou Wouaeiou wg ToTOU. MPOKEIUEVOU va aTroTuUTIWOEN N
«HaTIay Twv TAIBIWY, N EPEUVATPIO, auéows WETa T AREn Tou Xpdvou Trapatipnang G arnAemidpaang Tou
mraidiol e 1o ekBeaiakd TepIBdAhov, Tou {nToloe va TrepinynBei 0To PouaEio kal va ewToypagicel 6oa anpeia
EKpIVE eKeivo anuavTiKa yia otrolovdATote Adyo. H gwroypdgenan £dive Tn duvardtnta aTo Taidi va ammoTuTTWaEl
TIC TIPOCWTTIKA ONHAIVOUTES TIPOCPEPOEVEG dUVATOTNTEG TTOU TIEPIAGNBAVE TO Pouaelakd TrepIBAANoY, v OTN
ouvévteugn ou akohouBouaoe, To Taidi OlEUKPIVICE T KPITAPIA YO TIC QWTOYPAPIKEG £TIAOYEC Kal e¢E@pale
TIPOOWTTIKEG OTATEIS KaI EVIUTIWOEIG. H TTapouaiacn Ba emikevipwOei aTov TpOTTO avAAUGNS TWV QWTOYPAPIWY
TWV TTAIBIWV KAl TO TIWEG AUTEG dPOUV CUUTTANPWHATIKA UE TV avaAuan Adyou Twv OUVEVTEUEEWY Kal Ta OTOIXEIO
amd v Tapatipnon Twv maidiwv. Or mpokAfoeig ald kai Ta TAcovekTAaTa NG TTOAUNEBOBIKAG auTAg
Tpootyyiong Ba amoTeAégouV T CUPTIEPATUATIKA OXONIA TNG AVAKOIVWONG, TEKUNPIWVOVTAS T Trapadoxn ot
70 TAIdIA OIkaioUvTal WeYOAUTEPN TUUMETOXH OTa {nTAMATA TTOU Ta agopolv e TpdToug Trou GéRovtal Ty
QTOMIKOTNTA TOUG.

Approaching a child-centered museum environment through the eyes of the children

Despina Kalesopoulou
Museologist, PhD Student University of Thessaly

ABSTRACT

Child-centered museum spaces appeared at the eve of the 20th century as an effort to provide a museum
environment that caters more effectively about the educational and developmental needs of the child. Children’s
museums and children’s galleries inside general public museums are their two principal forms. Considering the fact
that children rarely participate in the design of these spaces, or even not at all, it seems that the exploration of their
perceptions and of the criteria that children use to recognize a museum experience as important, is critical for a
substantial evaluation of the effectiveness of child-centered museum spaces.

The aim of the paper is to present the methodological approach as well as preliminary findings from a research
organized at the Hellenic Children’s Museum and the children’s wing of the Natural History Museum of Crete,
concerning children 4-12 years old. The research was undertaken as part of a PhD thesis and intended to study
the interaction of the child with the child-centered museum environment and to examine the perceptions that
children form in relation to the sense of place that the museum fosters, as an outcome of the interaction. In order to
capture the child’s “look”, the researcher, right after the termination of the observation period, asked the child to
tour the museum and photograph all the spots that she/he considered important for any reason. Photography
rendered the child the opportunity to capture the personally significant affordances of the museum environment.
During the interview that followed, the child could clarify the criteria for her/his photographic choices and express
personal attitudes and impressions. The presentation will focus in the method of analysis of the children’s
photographs and how these can act in a complementary way with discourse analysis and elements from the
children’s observation. The challenges as well as the benefits from this multi-method approach will constitute the
concluding remarks of the paper, and will back up the assertion that children deserve greater participation to issues
that concern them by using methods that respect their individuality.
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2710 YwpI6 Tou lMéTpou kai Tn¢ MerpoUAag. Mia youasiookeun ue Oéua 1o veoAiBiko
moAiTiop6 yia maidid mpoaxoAIKNS Kal mpwrng oxoAIKAS nAikiag

AwuAia Kadoylavvn,
ApxatoAdyos (M.Ed.) otn II” Epopeia Mpoiotopikwv kat KAaootkwv Apyatotritwv BoAou

Katepiva ZmavomnouAiou,
Kadnyntpta AyyAikric @ulodoyiag, Nnmiaywyos, M.Ed., Kévtpo lMepiBaAdovrikrg Exkmaibeuang Makpuvitoag

MEPIAHWH

Ta olyxpova pouceia, emavampoadiopifoviag Tov KOIVWVIKG Kal EKTTAIDEUTIKO Toug poho, Tpoomrabouv va
TTPOCEYYITOUV TO KOIVO TOUG GTOXEUMEVA, OPYOVWVOVTAG OpAdEIS e BAaN auykekpiuévn aToxoBeaia kar Sour),
mou Bagifovtal BewpnTikd GTA TOpiCUATA TNG TTAIdAYWYIKAG EMOTAUNG KAl €V VEVEI TWV avOPWITIGTIKWY
omoudwv. H pdBnan avripeTwrrieTal, TAEOV, WG KATI EUPU kal Suvauike, Tou Oev TreplopileTal OTTOKAEIGTIKG TN
yvwaTikA d1aoTacn g, aAAG mepihauBdver emmiang Tn dnuioupyIkA EkQpacn Kai Tn Xapd Kard tn dIGPKEI TG
emiokeyng. Zuxva autég ol Bpaacels Kal To avaloyo ekmaideutikd UNIKO ameuBivovial o maidid, iowg yiari
ouvIgTOUV TNV TAEIOVOTNTA PETAED Twv ETTIOKETTTWY Twv eANVIKWY, TouAaxioTov, pouatiwv. Mapdha autd Ta
epeuvnTIkG dedopéva, Tou Tpoépxovtal amd v eAnVIKA BiBAloypagia, avagopikd pe v agioAdynon Twv
HaBNaIaKWY aTTOTEAETUATWY TOUG €ival TIEVIXPA.

H TapoUoa peém emixelpei va TTapouaiaoel Kal va agloAoynoel, Kupiwg ag ToloTIKG eTrimedo, péoa amd yia
épeuva dpaong, 1o TTadaywyikod UAIKG TNG JOUCEIOOKEUAG ME TITAO «2T0 Xwpid Tou METpou Kai TnG lMeTpoUAagy,
TT0U OXeBIAOTNKE €18IKA yia TTaIBIA TTPOOXOAIKAS Kal TTPWTNG aX0AIKAG NAIKiag, oupewva pe éoa opiovral amo Ta
emionua AvaAutikd lMpoypapuata aAAa kai TIg Baaikés apxés Tng Mouaeiomaidaywyikig. ATOdEKTEG TG ATaV
TTaIdId VNTTIayWYEiou, TTou TNV eEepelivnaay Kai Tn Xpnaihomoinaav yia mévie uAveg, atn dIGPKEID TG OXOAIKAS
XPOVIAG, e aTOX0, kaTtapxhv, va yvwpicgouv T (wh Twv avBpwrwv ot NeoAiBikr Emoxn, Wia Xpovikn Tepiodo
¢ laTopiag ox1 1diaiTepa yvwaTr GTOUG TTEPIOTOTEPOUS, AMG Kal TO Jouaeio, yevikdTepa, kabwg améd T ¢uon
NG TpoopideTal va «Tagdelel» PaKPIA ot auTo, TTPOCEyYi(ovTag, £101, OHAdES KOIVOU TTOU Y10 TTPAKTIKOUG AGyoug
Oev UTTopoUV AETT Va TO ETTIOKEPOOUV.

H epmeipia amd myv maidaywyikr agiomoinon tou ekmaideuTikol UAIKOU TG JOUGEIOOKEURS OTN OXOAIKA TaEN
€deICe 0TI UTAPEE €VOIQEPOV Kal EVEPYNTIKA CUHKETOXA Twv TTaIdIWV Kal 6Tl ol TTaryviwdelg diadikaaies, 61w
oxedldoTnkav apxika kai diagopewenkav oTtn ouvéxela oamd Ta idia, Atav amPOPAETITEG, YyeUATEC Xapd,
TpwroTUTHia KOl dpaaTnpiotoingn amd T MePIA Toug, odnywvrag, €101, OF evOla@épovTa  HaBnalakd
atmoteAéopara.

At Peter’s and Petroula’s village. A museum kit about the Neolithic culture for preschool
and primary school aged children

Aimilia Kalogianni,

Preschool Teacher, Archaeologist, M.Ed.,
Katerina Spanopoulou,

English Language teacher, Preschool Teacher, M.Ed.

ABSTRACT

Modern museums, redefining their social and educational role, are trying to reach their audience in a more targeted
way; thus, they organize actions, which are based on specific targeting and structure and on the findings of
theoretical pedagogy and general humanities. Learning is now viewed as something broad and dynamic, not
limited solely to its cognitive dimension, but also as something which includes creative expression and joy during
the visit. Often these actions and the appropriate educational material are targeted at children, perhaps because
they constitute the majority among museums visitors, at least in Greece. However, research data derived from
Greek literature, regarding the evaluation of the learning outcomes of museum visits are poor.

This study attempts to present and evaluate, especially in qualitative terms through an action research, the
educational material of a museum kit called "In the village of Peter and Petroula", which was specifically designed
for preschool and primary school kids, according with the official Curriculum and the fundamentals of Museum
Education. Its receptors were preschoolers, who explored and used it for five months within a school year, in order
to experience both people lives during Neolithic Era - a period of history mainly unknown - and also the museum
itself, while the museum kit is intended to "travel" away from it and, thus, to approach audiences, who can not
directly visit it, due to practical reasons.

The experience of the pedagogical use of this educational material in the classroom showed that interest and
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active participation of children occurred and that playful processes, as originally designed and then stood by
themselves, were unique and unpredictable, full of joy and activity on their part, leading, thus, to interesting
learning outcomes.

AisupUvovrag Toug opi{ovres — n TEPITTTWON TOU EIKAOTIKOU EPYOU TEXVNG

Ouwuaic KamouAitoa- TpoUAou,

Kadnyntpia, Tunua Bpegpovnmiokouiag, A.T.E.l. Oeaoadovikng
Eva Aaloupun — BldaAn,

Kadnyntpia, Tunua Bpepovnmiokouiag, A.T.E.l. Oegoadovikng

AlK. lwavvidou,
Epyaotnpiakn Zuvepyatng, Tunua Bpepovnmniokouiag, A.T.E.l. Osooadovikng

MEPIAHWH

H mapouca epyaaia evidoaeral atn Bepatikn evotnTa «Kaivotdua mpoypduuara yia v maidikA nAikia» EoTiadlel
otnv 181opop@ia TG SIBACKAAIAG TWV EIKACTIKWY dPACTNPIOTATWY 0TV TTPOCXOAIKA aywyr Kal 1diaitepa TG
TTPOCEYYIONG TOU EIKAOTIKOU £PYOU TEXVNG . ZNMEIWVETAI O EVIOXUTIKOG POAOG TG OUCTNHATIKAG TTPOCEYYIONS
Epywv TéXVNG 0TV oAdTTAcupn avamtugh Tou Taidiol TG TPoaXohikAg nAikiag To mepiexdpevo TG Tpdraong
OUYKpIVETQI WE TNV avaAuan Twv OEDOPEVIIV EPWTNUATOAOYIOU, TTOU GUUTTANPWBNKE OTTO TIG/TOUG QOITATPIEG/-TES
Tou I e€apnvou Tng axoAng Bpepovnmiokopiag Tou AT.E.|. @egaaiovikng, TpoTol TTapakoAouBfaouy Ta OXETIKA
paBAuata mou TpoPAémovTal amd To Tpoypaupa omoudwy T ( EikaoTikG 1) kai oTn guvéxela Twv Idiwy
@oImTpIwv a1o TEAoG Tou A efaprivou ( EikaoTika 2 — AidakTikA kai peBodohoyia Twv EikaoTikwv ApacTnpiotitwy
otV MpoayoAikA nAikia) Mapouaidlovral ol améWeIg TTOU EKPPALoUV TV EUAICONTOTIOINGT TOUG ATTIEVAVTI OTNV
EIKAOTIKA TEXVN, OI6TI 01 eKTTaIBEUTIKOI TNG TTPOCXOAIKAG NAIKiag TpéTel va gival ag BEan va eEaa@alifouv pia
TTOIOTIKI) EKTTAIOEUTT OTOUG HaBNTES e ava@opd aTIC TUYXPOVES TATEIC.

"Expanding horizons - the case of the visual work of art"

Thomais Kapoulitsa — Troulou,
Professor, ATEI of Thessaloniki,

Eva Laloumi — Vidali,

Professor, ATEI of Thessaloniki,

Aikaterini loannidou,
Laboratory Associate, ATEI of Thessaloniki

ABSTRACT

This work is part of the thematic entity "Innovative programs for childhood"

It focuses on the specificity of the teaching of creative activities in preschool education and especially to the
approach of the visual work of art.

It is noted the supporting role of the systematic approach of the works of art in an all-round development of children
of preschool age.

The contents of the proposal is compared with the data analysis of a questionnaire, which is supplemented by the
students of the 3rd Semester of the Early Childhood School of the AT.E.l. of Thessaloniki, before attending the
relevant courses provided by the curriculum section (Visual Arts1) and then the same students at the end of the 4th
Semester (Visual Arts 2) - Teaching and methodology of Visual Activities in Preschool age).Views expressing
awareness of their reaction to visual art are presented mainly, as teachers of preschoolers should be able to
ensure a quality education for students with reference to current trends.

MpoBAnuara ornv ekmaideuon kai mpordoeic aAAaywv péoa amo rn ouAAoyn dinynuarwy
¢ EAAng AAeéiou: ZkAnpoi aywveg yia pikpn {wn Kai uroAgippara emayyéAuarog

Aletla KampaBéAou,

M.Ed., Y. Aibaktwp Mavteiov Mavemniotnuiov

MEPIAHWH
216X0G TNG €I0AYNANS AuTAS eival va katadelxBei OTi n ouyypagéag kar ekmaideuTikas EAAN Alegiou, uéaa amé 1o
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Beatpikd TG €pyo, eKBETEI TTPOPAAUATA ATTO TOV ETTIAEKTIKO-KATAVEUNTIKO pOAO Tou ekTTaudeuTIKOU BeapoU, Kabwg
kal TTpoPAAUaTA OXECEWV OTO OXOA€io, Kal DIOTUTIWVEI TTPOTACEIG EKTTAIDEUTIKWY aAAaywv. [MpokUTTouv &€
oupTrEpaauaTa amoé T PeAETN Tou BeatpikoU Tng Epyou. Zuykekpluéva, aTo Beatpikd épyo Mia Mépa ZTo lupvdalio
ToViel, peTatl dMwv, TTwG o1 dIOTTPOCWTTIKEG OXECEIC aTO OXOAEio Xapaktnpilovtal amd adiagopia f @Bbvo,
ayoiBaia duomioTia Kal €TMIQUAAKTIKOTNTA, TTPOCAPMOYH OTIC KOIVWVIKEG CUUBACEIS, TTOUPITAVIOUO, Evw Oev
AeiTrouv @aivoueva TraTpIapyIKAG vooTpoTiag f TapevoxAnang, Kupiwg mpog HabhATpIes, KaBwg Kal dIaTTAOKNAG,
oTnVv oTroia PeTéxouv akdpa kal pabntég. H ouvBean Tou aulhdyou didaakoviwy deixvel 6T coPapoi TapdyovTeg
ENeIpng emikovwviag Petagl ouvadéAgwy eival n diagopd atn vootpotia, atov TpoTo (WA aAAG kal gy
nAikia. O1 ekTTaIGeuTIKOi KOAOUVTAI VO QVTIUETWTTIGOUV QaIvopeva aviag amd tnv moAlwpn akivnaia Kai avigou
KOTAWPEPIOMOU TWV EPYOTIAKWY KaBnkdvTwy, TTou odnyei Toug MO EUTUVEIdNTOUG OTNV €pyaciakn eEoubévwan.
ApKeToi eKTTaIBEUTIKOI oUVTNENTIKOTTOI00VTAI, UTIEQTTPOOTATEUOVTAG T TTaIdIA TOUG Kol adIagopwvTag yia Ta
‘Gva’, Kal yevika amodelkviovTal AvBpwTTol Xwpig uwnAd popewrtikd eTTiedo, £TOILOI VA UTTAKOUGOUV TUYAG TOUG
QVWTEPOUG TOUG, VO EIPWVEUTOUV KAl VA AVTOYWVIGTOUV GUVADEAQOUG TOUG Kal VO EKMETAAAEUTOUV abnTég Toug. H
OUYYPOQEAS TTPOTEIVEI OTOUG EKTTAIDEUTIKOUG VO avakaAUWOoUV TIG apeETEG KABe TTaidiou, yia va 1o afloAoyfnaouy
dikaia, kar va deiyvouv katavonan kai 61aBean yia BoriBeia, woTe va eival agiol TG euTmiaToalivng Twv JaonTwy.
Emiong, mpiv emPBAnBei ToIvly aTov uabntr| yia KAToia GoBapr] QVTIKOIVWVIKI) GUHTIEPIPOPE, O EKTTAIOEUTIKOI
eival avaykaio va ouvutrohoyioouv TBavES avTikelyevikég duakoAieg Tou Taudiou, kai BEBaia eival adikn n
EMAEKTIKA TIHwpia Tou adlvayou, 6Tav o o duvatds f To KaBnynTIKG TTPOTUTIO ekdNAWVEI TV iB1a avemBuunTn
oupTrepipopd. oAU O TepIgaoTEPO, N CUYYPAPEAS OTNAITEUE TNV agnenuévn BewpnTik yvwaon Tou dev
UTTNPETEl TOV AvBPWTTO, KaI KAAEi TOUG eKTTAIOEUTIKOUG va amo@elyouy v amdBeia Tou odnyei aTnv uTroTéAEia
pog v e¢ouaia Kal otV €¢aaBévian Tou vou, Kal va OUYKPOUOTOUV WE T KAKWS KEiEVA Tou GXoAEiou. ZT0
Bearpikd £pyo OAa epldrg aaTipiCel v emTndEUpEVN, EUUETN OXOAIKA YAWOOQ, TToU PAAIGTA XPNCIOTToI00V KAl
Ol EKTTQIBEUTIKOI yIa va EKAOYIKEUGOUV Ta OXONIKA TTPOBAANATA, TIG OUVEXEIG eKTTAIBEUTIKEG ‘YETaPPUBLITEIS TTOU
TOAQITTWPOUV TOUG HaBNTEG, KABWG Kal To €TTiTTOVO kal dyxpnaTo avaAuTiké Tpoypauua. Avirpoteivel dwpedv
BiwpaTik PaBnan yia 6Aoug Kal karapynon Twv EETacEwyY. 210 OKETG AviahAayn TTPOiGVIWY GTNAITEVEN TIG
OIKOYEVEIOKES dammdveg yia To oxoAeio kal Tnv Tapamaideia kal Biyel 10 @OPTO €pyagiag Kal TNV aywvia Twv
maildiwy yia T PabuoAoyia, kabwg kal TV TIKPia TOug yia Toug Xapnhoug BaBuolg, mou odnyel atnv
avaykaiotnta va avamTitouv éva ao@aés TepIBaAAov  aAAnhoPorBelag. Tnv evoTTa KOl XEIPOAPETNON
EKTTaIdEUTIKWY Kal pabnTwv mrpoteivel n AAegiou aTo ETal kanke 1o dAoog. 210 Bearpikd £pyo Tpeig urveg Taifape
padi mapouaiddel To Avolyla Tou GXOAEIOU WG aTTOXAIPETIONG TG Eevolaaldg, eviw ato OAa yia To KaAd aaTipilel
TIG TEDTIKEG QIAODOEiEC Twv yovEwv TTPOG Ta TaIOIG TOUG, TTPOGBETOVIAG TOV OIKOYEVEIQKO TTapAyovTa oTd
OXOAIKG TIpoBAApaTa.

Problems in education and suggestions for changes via the collection of short - stories
created by Elli Alexiou: Taught fights for short life and remains of profession

Alexia Kapravelou,
M.Ed., PhD Student, Panteion University

ABSTRACT

This presentation aims to discuss that, through drama, Elli Alexiou, a Greek author and teacher, exposes problems
of the selective-distributional role of school institution, as well as communication problems in school, and to
examine some considerable proposals for education changes that she makes. In her drama, Mia Mépa Z10
l'uuvdaolo, she stresses that interpersonal relations in school are characterized by carelessness or jealousy, mutual
suspicion and reservation, adjustment to social conformity, and puritanism, while phenomena such as patriarchic
attitude or molestation especially to girls, and dodge dealing for serving personal interests, even among pupils, are
not ought of sight in the school environment. Personnel synthesis shows that serious factors, leading to absence of
communication among colleagues, are the difference in thought, life style, and age. Teachers confront
phenomena, such as boredom derived form the long-lasting stagnancy, and unequal distribution of tasks that lead
to professional burnout of the most conscientious educators. Many teachers are conservatized, overprotecting their
children and being indifferent to other ones, and generally are proved to be humans with paedia/culture not of high
quality, ready to blindly obey their superiors, to speak ironically about their colleagues, and to exploit their students.
The author asks teachers to discover every child’s advantages, in order to assess him/her justly, and to show some
understanding and availability for aid, so that they worth their pupils’ trust. In parallel, before a punishment to a
pupil for a serious anti-social behavior, it is vital for teachers to co-consider some probable objective difficulties that
the child faces, and surely it is unfair for the school to punish the most forceless one, as far as the dominant one or
the directive model displays the same unwelcome behavior. Moreover, the author castigates on the abstract
theoretical knowledge that does not serve to the humanity, and she asks teachers to avoid apathy, that leads to
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subordination to authority and to debilitation of mind, and to conflict with school malignity. In her drama called OAa
epCarc she satirizes the mannerist, indirect school language, which also teachers use to rationalize school
problems, the constant education ‘reforms’ that persecute students, as well as the painful and useless curriculum.
She proposes learning for free and for all, through experience, and abolition of examinations. In the sketch called
AvtaMhayr Tpoidviwv she reprimands school system for family expenses for school and for private adjunct
courses, and she admonishes it for the load of tasks, agony for the exams, and bitterness due to low marks that
children undergo. However, this is likely to help them being driven to the necessity of developing a secure
environment of solidarity and mutual assistance. Alexiou suggests unity and emancipation of teachers and
students in ‘ETai kéinke 10 ddoog. In another play, called Tpeig prjveg maiCape padi she criticizes every new school
year as a farewell to life of riley, whereas in OAa yia 70 kaAé she teases the oppressive parents’ ambitions for their
children, adding the family factor to problems of schooling.

Emi@stikétnTa ixyvoypdenua kai maidi

NwoAéta KapaBaoiAn,
Nnrmuaywyog
Frwyog Mrewpylog,

ExkmauSeuTikog, Anpotiko SxoAeio Mebivic lwavvivwy

MEPIAHWH

Bia: oto gxoAcio eival n empBoAr Tn¢ BouAnang evdg péAoug TG ekmraideuTikig diadikaaiag ae kamolo dAo Kal
emiong n mpdkAnan Znuids i BAAPNG. H emBeTIkA cuptepipopd eumepiéxel exBpIKA 81a8ean kal guvodeleTal amé
apvnTik@ ouvaioBAuata, Bupd kai ekdiknon. EkdnAwverar pe didgopoug TpdToug avahoya e TV nAikia, Ta
KivnTpa Kal To OKOTTO TTOU ETTIOIWKEL.

Oewpieg emBetikoTNTAG: Wuyavalutikr Bewpia (Freud, 1905,1915), Bewpia Tou mempwyévou (Szondi, 1969),
Bewpia Twv oppwv Kai Twv evaTiktwy (Brown-Herrnstein, 1984),Koivwviohoyikég Bewpieg (Patchen, 1961).

Eidn emBeTikdTnTag: ZWUATIKA, AEKTIKA, ETOETIKOTATA TWV OXETEWY, ZUVTEAEDTIKY|, EXOpIKA emOETIKOTTA
Mapayovteg emBeTikdTTAG: O YapaKTAPaAg Tou TTaIdIoU, OETIKES Kal apvnTIKEG AAANAETIOPATEIS OTNV OIKOYEVEIQ,
0 Babubs oikoyevelakoU aTpeg, Kovatnta, MepiBaAiov, MoAimiauds, ExBean oe Biaia TNAEOTITIKA TTpoypapuaTa.
O1 eumelpiec Tou omokTd TO TIQIdi OTO VNTIAYWYEIO OTOTEAOUV TOUG OTTOUDAIOTEQOUG  TTAPCYOVTEG
KOIVWVIKOTTOINGNG WETA Ta Piwyara ota TAaiola TG olkoyévelag. H maidaywyikh mapéupacn mpémel  va
OTPEPETAI KAl TIPOG TO TTaIdi Kal TTPog 10 Kolvwvikd Tou TrepIBarov (Selg, 1987). 'Hon ot nAikia 2-5 etwv 10 TTaIdI
xpeladetar diamaidaywynan n omoia Tpowdei T dnuioupyIkr EKepaacn TG emMBETIKOTNTAS (SIAPETOU BIWPATIKWY
dpaaTNPEIOTATWY OTO VNTTIaywyeio .. {wypaitw yia T Bia), TepIopifovTag GUyXPOVWS TIG KATAGTPOPIKEG TNG
TIAEUPEG.

Tpdtog ékgpaang Tou TTaIdiou aTnv nAIKia G TPOoXOAIKAG aywyng Eival To Ixvoypagnua. Z1adia KOAITEXVIKAG
avamuéng: £1édio poutloupwparog (2-4 etwv), Mpoaxnuatiké aTadIo (4-7 €TwWv), ZXnuatikd aTddio (7-9 etwv),
216810 avadudpevou peahiopou (9-11 eTwv), Z1édio weutopeaAiopol (11-13), Mepiodog amopdoewv (e@nBeia).

H avagimon pnvuparwv péca amd 1o «oxediaoTikd Adyo» (Traidikd oxédi0) ouufdAiel anupavtikG oTnv
avixveuan tng mBeTIKOTNTAG aTa TAIdIA OTTWG: H UTrapén umaAag oto ax€01o ekppddel Bupo kar opyn PETAEU Twy
popowv (Burns&Kaufman, 1972), n onueiwan poubouviwv pe Eugacn umodelkviouv €miBeTIKEG TATEIS Kal
wuxoowparika mpopAjuara (Burns&Kaufman, 1972, Machover, 1980) k.a.

Zuumepaoparikd, n emBeTikdtNTa amodideral g€ ouvduaoud  BloAoyIkwv Kal TEPIBAAOVTIKWY TTOpayOvVTWY.
E@apudlovtag pnxaviopoug eAEyxou, eKTTaIBEUTIKOI Kal olkoyévela GUPBAAAOUY GTnV TTPOANYN KaI QVTIUETWTTIOT
mg.

Aggression drawing and child

Nikoletta Karavasili,

MSc., Preschool Teacher-Clinical Nurse,
Georgios Gogos,

Primary Teacher

ABSTRACT

Violence: in school is the will enforcement of one member in educational process to another member and also the
cause of damage. Aggressive behavior includes aggressive mood accompanied by negative feelings, anger and
revenge. It comes about in different ways considering age, motivations and the goal which it aims.
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Theories of aggression: Theory of psychoanalysis (Freud, 1905, 1915), Theory of destiny (Szondi, 1969), Theory
of instincts (Brown-Herrnstein, 1984), Sociological theories (Patchen, 1961).

Kinds of aggression: Corporal aggression, Verbal aggression, Aggression of relationships, Hostile aggression
Aggression factors: Child’s character, positive and negative interactions in family and the grade of family stress,
community, environment, civilization, exposion at violent TV programs.

Experiences that the child gains in kindergarten are the most important factors of socialization after the family
experiences. Educational intervention must be oriented both to child and social environment (Selg, 1987). Already,
at the age of 2-5 the child needs to be taught how to develop a creative expression of aggression (through
activities which they experience in kindergarten e.g. drawing about violence), decreasing at the same time its
damaging sides.

Ways of child’s expression at the preschool age are drawings. Stages of art growth: stage of scrawl (years 2-4),
pre-drawing stage (years 4-7), drawing stage (years 7-9), resurgent pragmatism (years 9-11), stage of false
pragmatism (years 11-13), period of decision (puberty).

The research of messages, through drawing, that depict speech (children’s drawings) contributes significantly to
the detection of children’s aggression, for example: Ball into the sketch expresses anger and rage between the
figures (Burns & Kaufman, 1972), The strongly marked nostril indicates aggressive tension and psychophysical
problems (Burns&Kaufman, 1972, Machover, 1980) etc.

In conclusion, aggression is attributed to a combination of biological and environmental factors. When control
mechanisms are put into practice, teachers and family contribute to the prevention and cope with aggression.

O Siaywviouog rou AZEN: EmrayyeAparomoinon Twv vnmaywywv 1 KpArikog EAsyxog ;

ZtuAlavn Kapaylavvn,
Nnrmaywydg, MA

MEPIAHWH

To {Atnua  Tou eTrayyeAuaTioPoU Twv eKTTaIdeUTIKWY TEBNKe atnv EAMGda oTa péaa tng dekaetiag Tou 1990 kai
ouvOEBNKe e TNV aAhayn Tou guaThUaTog dIopIgHoU Twv EKTTAIBEUTIKWY aTo dnudaio axoAeio kal, 1Idiaitepa, UE T0
dlaywvigud Tou AZEM. Kipia xapokmpIoTIKA Twy KOTa TTOpAadoon emayyeAUdTwy €ival n yevIKA Kal TEXVIKA
yvVwan, nautovopia kai n eubivn amévavti atn dnuéaia utnpeaia.

2KOTTOG TG TrapoUoag epyaciag eival va dlEpeuvAaEl, av Kal g€ Trolo Babuod, To TePIEXOUEVO TwWV BeUATWY TOU
dlaywviouoU cuuBAMAel, oUPewva We TV €TTignun ENTOPIKA, OTNV TIPoWwONnon Tou emayyeAuaTionol Twv
vNTIIaywywv e PAcn 10 KPITAPIO TG duTovoyiag, A av, Tehikd, diagop@wvel pia Tdan yia TEXVIKOTIoINGN Tng
epyaaiag Toug, n otoia eival duvarév va EMITPEWE! TV AOKNOT EUPETWY HOPOWV KPATIKOU EAEyXOU OTO BIDAKTIKG
TOUG £PYO.

Ta eupruara amod T diepelivnan Tou UAIKOU, TrapExouv TiG akohoubeg evdeiteic: 1) O1 emaTAUES TNG aywyng
avTiITpoowtelovTal Avioa OTO TIEPIEXOUEVO Twv Bepdtwy Tou Olaywviogol.  YTepéxel TO TTO00CTO Twv
EPWTAOEWY TTIOU avagépovtal atny emoTAun TG AidakTikng, g Wuxomaidaywyikic kai g Yuxohoyiag,
avtigToixa. Amouaiadouv, evieAWS, oI EPWTACEIC TTOU CUVBEOVTaI e Ta EMATNUOVIKG Tredia TnG KoivwvioAoyiag
¢ Maideiag, ™g Gihocogiag g Maideiag, Tng lotopiag Tng Maideiag, Tng EBvoloyiag ¢ Maideiag k.a. 2) To
TrepIEXOUEVO TwV Bepdmwy Tou diaywviagpol Tapouaiddel ouvageia e 1o AvaAuTikd Tpdypauua ae axEan pe TIG
apxES, TIC LeBAdOUG kal TO TTEPIEXOUEVO TG DIBACTKAAIOG.

Me Baon Ta Tapamdvw, diatuTwenkav Ta akéAouba guuTepdopaTa:;

210 TEPIEXOUEVO TwV Bepdtwv Tou dlaywviouol avixveletal pia Téon yia TEXVIKOToinan TG  epyaciag Twv
VNTIIAYWYWY, PYECW TOU TTEPIOPIOPOU TNG YvWang Toug otn dIBaoKaAia Kal Thv e@appoyry TTpokabopiouévwy
yvwaewv Tou opiCovral amd 1o AvaAuTikd TMpdypauua. Kard cuvémela, eivar mbavév va aoknbolv £upeaeg
HOPPEC KPATIKOU EAEYXOU OTO DIBAKTIKO EPYO TWV VATIIOYWYWV.

The ASEP* Competition: Professionalisation of Preschool Education Teachers or state
control?

Styliani Karagianni
Preschool Teacher, MA

ABSTRACT
The issue of teachers’ professionalism was posed in the mid 90’s in Greece and connected with the change of
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teachers’ induction in State Schools and, particularly, with the ASEP competition. The main features of traditional
professions are general and technical knowledge, autonomy and responsibility for public service.

The present study aims to explore, if and to what extent, the ASEP competition contributes to the promotion of
preschool education teachers’ professionalism, as the official rhetoric demonstrates, in relation to the criterion of
autonomy, or if it eventually forms a trend for technicalisation of their work, which is possible to allow the exertion
of indirect control on teaching.

The findings, arisen by the analysis of data, are the following:

1) The Sciences of Education are represented unequally in the content of the topics of ASEP competition. In
particular, the questions referred to the sciences of General and Special Didactics and Psycopedagogy, dominate
the content of topics. In contrast, a total absence is recorded, relatively to the questions associated with the
scientific fields of Sociology of Education, Philosophy of Education, History of Education, Ethnology of Education
e.t.c.

2) The content of topics of ASEP competition coincides thoroughly with the principles, methods and content of
teaching as they are defined by the National Curriculum.

Based on the above indications, the following conclusions are arisen:

A trend for technicalisation of preschool education teachers’ work is traced in the content of the topics of ASEP
competition through confining teachers’ knowledge to the field of Didactics and the application of predefined
knowledge included in the National Curriculum.

* ASEP: Superior Council for Staff Selection.

«[Maibik6 pouaoeio ayamncy, Eéva mpoypauua EVioxuongs Twv Habnoiakwy EUTTEIPIWY TwWV
maibiwv, HECW TNG OUVEPYAOIas OX0Agiou oIKoyévelag

lwavva Kapaylwpyou,
Nnmuaywydg, T.E.[.A.E. tou A.[1.0.
Jodia Xatlnyswpyladou,

Nnruaywydg, Yr. Atbaktwp T.E.[1.A.E. AptototeAeiou MNavemniotnuiov Osocoadovikng

Ta alyxpova, Tpoypdupata TPOCXOAIKAG eKTTaideuang, evBapplvouv kal umoaTnpifouv Tn Guvepyagia
oxoAciou-oikoyévelag, avayvwpilovias ta wg alAnAocupmAnpolueva uabnaoiakd mepiBaAhovta. Z1dxog TOU
OUYKEKPIPEVOU TTPOYPAMMATOG, ATV N €MEKTAON KOI EVIOXUON Twv UOBNCIOKWY EPTIEIPIWV TWV TTAIBIWY, OTO
OIKOYEVEIOKS TTEPIBANOV.

210 TTAQiC10 TG CUOTNUATIKAG KaI OPYAVWHEVNG EUTTAOKAG TNG OIKOYEVEIDS OTN PABNON Twv TTaIdIwy, oxXedidoaue
dpaaTnPIOTNTEG, TTOU agopouaav aTnv opydvwaon «Maidikol Mouceiou» oe évav, €18IKA TTPOCAPUOTLEVO, XWPO,
0 omoiog Ba Acitoupyoloe wg uTTOOTNPEIKTIKG TEPIBANOV yvwpihiog Twy Traidiwy WeETagu Toug,  BETIKAS
autoavtiAnyng, opaAng WETaRacng amd To OTITI OTO OXOAEI0 Kal EVOWWATWONG OTn OXOAIKA Ta¢n. Méow
ONUEIWPATWY,  TTPOTEIVAUE OTNV OIKOYEVEID TN XPACH QVOIXTWV EPWTACEWY, WOTE VA KATAYPAWOUV TIG
TOPATNPEATEIS, TA ETIXEIPAUATA Kal Ta ouvaioBfuaTa Twv TTaidiwy. H agioAdynon Tou mpoypduparog emtelyOnke,
HE TV KaTaypaor] Twv avTidpdoewv Tou KaBe Taidiol Kal e TNV avaAuan AGyou Twv amavigewy Twy YovIWY O€
OXETIKEG EPWTATEIG.

Ta amoteAéoyata TG €@apuoyng TG dpaampidthrag kpibnkav ikavoroinTikd. Ta Taidia  édeixvav
euyxapiotnuéva. MihoUoav pe evBouaiaopéd kai édeixvav TpdBupa va avakaAéoouy, OTn Pviun Toug, KATaoTAOEIS
, Héoa amd ewtoypagieg, ekepadoviag eppnveies, ouvaiobipara kal  Baupgaopud eite AekTika eite  péca amd
Cwypagiég kai anpeiwyata. O1 yoveic, e€ppacav Tn ouykivnon Toug yia Ty avTIPETWTTION Tng diadikaciag amo
10 TAId1G. ETTiAéov, o1 amavTAaeig Toug, aTo @iho afloAdynang, Tou dd0nke, karadeikvuav Ty avtiAngn BTIKAS
QUTOEIKOVAG TWV TTAIDIWV.

ZuuTrepacpaTikd, n emékTaon TG PaBnoiakAg EUTTEIPIOG OTO OIKOYEVEIaKG TTEPIBAANOY, auuBdAe!:

otn Olapdpowan BeTikAG autoavTiAnwng Twv Taidiwy, oty PeATiwon Twv dIOTPOCWTTIKWY OXEOEWY, OTNV
Tpowdnan NG OAICTIKAG avATITUENG TNG TTPOCWTTIKOTNTAG TOUG, OTNV evioxuan opaAig uetafaong amd 1o aTriTi
0T0 OgX0A€io, aTnV TIaTOT0ING™ KOIVAS £UBUVNG (OXO0AEiou-0IKoyEvEIag) aTn uabnan Tou Traidiol, aTnv avadeign
NG aNUAvVTIKATNTAS TG Biwong TG MABNONS wg pEPOS TG (WG, TNV avayvwpion  avaykaidthTag Tapoxns
TANPOQOPIWY, ATTO TNV OIKOYEVEIQ, TTOU £ival ATTAPAITNTES YIa TNV opyavwan Jabnalakwy Opacewy, e vonua.

“Children’s Museum of Love”, an enhancement program of preschoolers learning ability
based in family and school cooperation
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loanna Karagiorgou,
Preschool Teacher,

Sofia Chatzigeorgiadou,
Preschool Teacher, PhD Student, University of Thessaloniki

ABSTRACT

Modern programs of preschool education support the cooperation between school and family recognizing the fact
that they are both interfacing learning environments. The goal of this particular program was the intensification and
enhancement of the children’s learning experience in the family environment.

In the frame of systematic and organized involvement of family in the learning of preschoolers we designed
activities that included the establishment of a “children’s museum”. This specific location operated as a supporting
environment of children acquaintance, positive reassurance, in order to assist the transition and integration of the
preschooler from family to school. The evaluation of the program was achieved through the documentation of the
reaction of each child in the classroom and by their parents’ answers to a questioner.

The program results were evaluated satisfactorily. The children spoke enthusiastically and looked eager to
remember actions through pictures, verbalizing interpretations, showing emotions and admiration either by making
use of their verbal skills or by expressing themselves with their drawings.

The parents expressed positive emotional reactions toward the development and the results of the project.
Furthermore their answers on the evaluation form that was given demonstrated the positive portrayal of the
children.

Conclusively, the extension of the learning experience in the family facilitates:

the development of children’s positive self -concept, the improvement of interpersonal relations, the promotion of
the child’s personality in all developmental areas implying a smooth transition from home to school. The
documentation of mutual responsibility of the domestic and preschool environments in the learning experiences of
a child, emphasizes the importance of learning as a part of life and enhances the recognition of information
provided by the family as a prerequisite of learning with meaning.

To au@dpunro maryvidi maidiwv 5 kai 7 eTwv o€ E0wWTEPIKO Ywpo maryvidiou: H smidpaon
NS NAIKiag, Tou @UAOU Kal TWV XApaKTNPIOTIKWY TOU TEPIBAAAOVTOC Ywpou

Kwvotavtivog Kapadnuntpiouv,
Néktopag T.E.A.M1.H. Anuokptteiov Mavemotnuiov Gpakng

Mapla ZakeA\apiou,

Enikoupn Kadnyntpta MN.T.N. Maveniotnuiov lwavvivwy,
Inupog MNavtalng,

Oudtiuog Kadnyntig M.T.N. Mavenotnuiov lwavvivwy

MEPIAHWH

Zmv mapoloa épeuva diepeuvhcape 1o auBdpunto Taixvidl TaIdiwv TEVTE Kal €TTTA €TWV Of éva KEvTpo
Anpioupyikiig ATTaoxoAnong o€ oxéan e To €id0g Twv TraIXvIBIwWV — avTikelpévwy Trou Arav diabéaiya, Ty nAikia
kal 70 QUAC Toug. O1 dpaaTNPIGTNTEG TwV TTAIBIWY WE Ta TTaIXVidIa avaAudnkay aTo KOIVwVIKG Kal TO yvwaTIKO
TEPIEXOUEVO TOUG. ZUVOAIKG TTapatnperiBnkav gapdvra Tpia TTaidid yia Xpoviké SIdaThua GapavTa GUVEXOUEVWY
nuepwv. Ta dekaé) ATav nAIkiag TEvTe ETWV (OKTW ayopIa KAl OKTW KOPITala) Kal Ta £ikoal eTTa ATav nAIKiag eTTa
€TV (dwdeka ayopIa Kal SEKATTEVTE KOpITala).

H moiotiky Kai TogoTik avéAuon Twv dedopévwv €deige, O Ta TadId kal Twv d00 nAIKIOKWY ouddwy
evemAGKNoav ouxvotEPa O€ OUJABIKEC HOPQPES TTAIXVIDIOU KAl TTPOTIUNCAV VA XPNCIUOTIOINCOUY TIEPITCOTEPO TA
EKTTQUDEUTIKA TTAXVIOIO — QVTIKEIJEVA KOl TA UAIKA TTOU OXETICOVTAI E EIKAOTIKEG OPACTNPIOTNTEG KAl KOTATKEUES.
Ta peyoAiTepa TTAIDIG EVETTAGKNCOV KUPIWG OE TTAIXVIDIA PE KAVOVEG, EVW TA HIKPOTEPA OE ONUIOUPYIKO TTaIXVid!.
MapaMnAa, o TpoTog XpAONG Twv UMKWY omd TIG 800 NAIKIOKEG OPAdEC QVEDEIEE OE QAPKETEG TTEPITITWOEIS
dlapopég aTov TPOTIO NG OKEWNG Toug.  Alagopég Tou oxeTifovial pe T0 QUAO eKQPAOTNKAY KUPIWG e
OUYKEKPIMEVES €IAOYEG OE TTalvidia — avTikeipeva. H digpedvnan Tou TrepIBaAAovTog péaa aTo otoio EeAixOnke
70 auBépunTo TaIXViOl Twv TTAIdILV OE GUVOUAOUS E T ATOMIKG XAPaAKTNPIOTIKA TOuG, Wag odAynae atnv
eCaywyn xpAoidwv guptepaoudrwy yia duvatdtnteg mapéupacng mou €xouv oI evAAIKol g€ KATTOI0 XWpo
TraiyvId10U, TTPOKEIPEVOU VA TOV DIOUOPPWYOUV £T0T WATE VA KAAUTITOUV OAGTIAEUPA TIG AVAYKES Twv TTaIdIWV OTa
oTroia ameuBuveTal.

Owseig Tng Erepérnrag uéoa amé n Osarpikn FAwoaoa: H lMoAurporrn Auvauikn Tou
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Apxaiou EAAnvikoU Apauarog kai Twv MUBwyv ortnv Maidikn HAIkia

Awatepivn Kapauntpou,
Enikoupn Kadnyntpia, ZxoAn Ermtotnuwv Aywyn, M.T.N., Maveniotruto lwavvivwy

MEPIAHWH

O1 Aéeig eivar ekeiva Ta Tapdgeva TAGoUaTa TTou dev UQIGTAVTal Tw OVTEI, EMONUAivel Povadikd o peyaAog
diavonTAg, Augusto Boal. H yAaoa, ev 1o0TOIG, €ival TO dXnua TTOU PETOUTIWVEI T OTOIXEIO TOU £vBEOU Kal Tou
eugavraatou. MohovoTi, n yAwooa Oev eival amT, waTdoo, dlvartal v amodounoel i va moAAamAaoIdaoel
oAakepo To guutav. H yAwooa amoppéel ammod Tnv apxéyovn Aaxtapa Tou AvBpwirou va TTpoodwael akpifela Kal
UTTEPOXN OTNV KEVOTNTA TwV LOPQWY, Katayetal amd Tnv BeAkTikr ayign g MvAung, g MNvwong, g Eumeipiag
kal odnyei aTov ouaIwdn KaAAWTIGUS TG avBpwmivng UTTapéng, oty aigbnTikr Kal KoIVwVIKA aviywan Tou
maudiov. Méoa amd T pwpn, TNV JwvTavia Tou apxeTUTTIKOU Adyou, Jéoa OTré TNV CAPKWON Twv EIKOVWY, N
Téxvn ¢ Ava-rapaaTtaang, n Téxvn Tou véaTou agnyeital Tnv Zwn pe Tpéto amapdapiAro. To Géatpo, o 1dTT0¢
TWV PUBIKWVY evdexopévwv Mag amotehel pia pagn dkpatng euatAayyviag ki emeikeiag kabwg, Ox1 povaya,
utrodeIkvUel MG Kal urodéxeTal v erepdtnTa. H Téxvn TG Ava-TrapacTaong, uéoa amd my Beaméaia aueutn
NG UTIEPPaaNS Kai TG TrapaBaong, kard v diepyaaia Tng dpauarotoinang BeeAItVEl EVTIOG TOU GUYKIVNOIOKOU
Koauou tou Taidiou, eikéveg Tou mpiv éuolalav Efveg. O Bearpo-mraidaywydg eivar 1o dxnua TG dpaparikig
OnuIoupyiag Kal TG Koivwviag Tou Taidiol g€ pia eKKEVTPIKS TpayparikétTa. Or YuBikéG GuaIoyVWHIES Tou
Apxaiou EMnvikoU Apapatog kai Twv MOBwv @épouv Ta aToixeia G avayvwpiong Kai Tou Baugacyol yia 10
mrauidi, yI' autév Tov Adyo, n cUAANYN kai n ekmdpBnan Twv MuBoloyikwv pop@wv padi pe Tnv opbr| Tpooappoyn
NG YAwaaag, ival o1 AIToupyIKES O1aIKATIES Y10 TOV EPYPUXWTR 0 0TT0I0¢ KAAEITAI VO ATTEIKOVIOEI TO AKATAVONTO
nBog (yia Trapadelyua, Tnv TauTion Tou Taidiol pe Tov Oduaata kai Tnv TOAUTpOTIN voNnaT| Tou- PATIC 1} WE ToV
Aiavta kai TNV newIKA Tou apvnan yia yiav 16éa fi pe Tov HpakAf kai Ta avuttépBAnTta KatopBwatd Tou fi akdun
kai pe Tov MpopnBéa, Tov TAGXOVTA Apwa, Tov TTpoaywyd Tou MoAimiguoul). Xdpn oTtov Baupaoud Toug Tpog Tov
APwa, Ol HIKPO! KOIVWVOi ATTOKAAUTITOUV TNG WEIS TOU TIPWTOYVWPEOU, ATTOKTOUV evouvaiotnan kal TEVIWVOUV T
autid Toug OTouG RAXoug NG ZIiwmng. H yAwooa g dpauaromoinong, Tou Bearpikol Taixvidiol, Tng
OUVEIDNTOTTOINONG TOU YVWOTIKOU GXANATOG TOU ZWHATOG TS KAAAIEPYEIAS TNG KIV-aIgONnTIKAG vonuoauvng Traidel
Kupiapxo poAo aTnv euTIEdWON aPnENMHEVWY EVVOIWV yia ToV BACKAAO- EpYuXwTh Kal To Traidi- TTapaAnmn. Mia
evOeAEXNG avaTtoyia Twv dopwv TG YAwooag Tavw aToug dnuioupyikoug, avayAugoug TpdTroug JETAyYIOTS TG,
péoa amd Tig arépuoveg Owelg Tng OsatpikAg Maideiag, emixeIpeiTal oty Tapouaa £10Hynan.

Avamruén ikavoritTwy ypauuariopou as maidid tn¢ mpwrn¢ 1aéng Tou dnUoTIKou
oxoAciou: pia perafaa amo mv eumeipia Twv TAISIWY OTNV KATAvVONan Kai rapaywyi)
KEIpévwy

ZtaupoULAa Kapavtaidou,
Aaokala, Yr. Aldaktwp, M.T.A.E., AptototéAeto MNavemniotruto Oeaoadovikng

MEPIAHWH

H ouykekpiuévn eiorynon amotehei TUAWa peyaAlTepng épeuvag, n otoia peBodoAoyika BaaiaTnke TIC apxég TG
‘Epeuvag-Apaong kai ng MeAétng Mepimmwang. EidikoTepa, n épeuva amoteAei 01dakTikr TTapéupaan, didipkeiag
€vOG £TOUG, TTOU TTPAYMATOTIONNBNKE OE TUAPA TTPWTNG TAENG AnuoTIKOU ayxoAeiou Kal eixe aTdxo va avadeitel pia
eVOMOaKTIKA 818aKTIKF) TTpoctyyian yia T didackahia Tou yAwooikoU paBApartog. Xy mpocéyyion auTr, 0Téx0g
ATav 10 TepIEXOUEVO TG B1dackaAiag, va PacioTel OTIC EUTTEIPIEG KAl TA EVBIAQEPOVTA TWV TTAIBIWY, Va EXEI TN
HOPQN BEATIKWV EVOTATWY KaI VA ATTAVTA O€ TTPAYMATIKEG AVAYKES Kal EvOIaQEPOVTA TwY TTAIdIWY. ZT0 TTAQiTI0
auto, aTéxog Atav n didackaAia NG YAWCTAG va QVTIUETWITIOTEN WG 6A0 (a6 TO VONUA OTIG ETIUEPOUS TIAEUPES)
Kol oI 6paoTnpIdTNTEG aKPOACNS, OMINIAG, avayvwang Kal YPagngs va AEIToupynoouv ouvouaoTIKA e T XpAon
TIOIKIAWV KEIPEVWY Kal UNKWY 0TO A0 oUvEPYaTIKWY Pop@wy d1dackaAiag.

21V Tapouoa £101ynan TAPOUCIAZETal N EQAPUOYT TwV TTAPATTAVW OTOXWV GTO TTAQITI0 TNG BEUATIKAG EVOTNTAG
«PiAia, S10QOPETIKOTNTA, GUVEPYaTia» TTou TipaypaTotoliBnke oty 1a¢n aTig apxég Tou 2011, Ta amoteAégpara
avadeIkviouv TO TIEPIEXOUEVOD, TO OTTOI0 dIaNOPPWONKE WG aUVBEDN TWV TTPOCWTTIKWY EUTIEIPILY TWV TTAIBIWY,
TWV KEIEVWY, OMA Kal GAwv UAIKwv Tou xpnoiyotoiBnkav. MapdAAnAa, avadeikvietar n egEMEn Twv
YAWOOIKWY IKaVOTATWY Twv TTaIdIWV Kal €I8IKETEPA N AVATITUEN TWV TIPOPOPIKWY KAl YPOTITWY IKAVOTATWY TOUG
avaQOPIKA UE TA KEIPEVIKA €i0n TNG aPrynong Kai TG Teplypaorc. EmmAéov, aTa amoteAéopara karaypdeeral n
alhayr TIPaKTIKAS TTOAM®Y TAIBIWV OTIC GUVERYATIKEG dPATTNPIGTNTES TG TALNG.

210 gupmepaopata diatutrwveral, OTI N avadeign kai diampayudreuon Tng epmeIpiag Twv TAISIWY  GTO
OUYKEKPIPEVO Béua, Ta Kivntomroinae Kai AEIToupynoe w¢ €QAATAPIO yia va eUTTAGKOUV aTn xeAan ToikIAiag
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KEIWEVWY Kal UAIKWV PEoa atmd oUVOUAOTIKEG KOl GUVEPYATIKEG dpaaTnpIdtnTeG. TeAikd, BoRbnae 6Aa Ta Taidid
VO avamTugouv TV IKavATNTa TOUG va KatavooUv, va aulntolv, va diapadouv Kai va ypd@eouv dIKa Toug Keigeva
HE OXETIKA auTovoyia.

The development of first graders’ literacy abilities in elementary school: a transition from
the experience of children to text comprehension and production

Stavroula Karadaidou,
Teacher, PhD student, University of Thessaloniki

ABSTRACT

This paper is a part of a larger investigation, which was based on methodological principles of action-research and
case study. In particular, this investigation is a teaching intervention, lasting a year, which took place in elementary
school in the first grade and was designed to highlight an alternative teaching approach for language teaching. In
this approach, the goal about the content of teaching, was to be based on the experiences and interests of
children, in the form of themes and to respond to real needs and interests of children. In this context, the aim was
to teach the language as a whole (from the meaning to the individual parts) and the activities of listening, speaking,
reading and writing to work in combination in classroom. The final aim referred to the use of various texts and
materials within cooperative forms of teaching.

This paper presents the implementation of these goals within the thematic unit 'Friendship, diversity,
cooperation" which took place in class in early 2011. The results reveal the content, which was formed as a
composition of the personal experiences of children, texts and other materials used. At the same time, the results
prove the evolution of children’s language skills and particularly the development of their oral and written
competence to narrative and description texts. Furthermore, the results report the changing practice of many
children in the cooperative classroom activities.

The conclusions express, that the emergence and negotiation of children’s experience in this issue, mobilized
them and acted as a springboard. So the children were involved in use of a variety of texts and materials through
combinatorial and cooperative activities. Also, all children developed their ability to understand, discuss, read and
write texts with relative autonomy.

Ta 6éAw Twv maidiwv péoa amé ro mapauvéi

InupldouAa KapayxaAiou,
Nnmaywyog

Anuntplog ABoupng,
Apnynti¢ mapauudiwy, ocuyypapens

MEPIAHWH

«Mia @opd kai évav kaipo...», apxifouv 6Aa Ta TTapapubia Metd pag Tapouaiddouv Tov fpwa. « Hrav évag...».H
€mopevn TAnpogopia eival o TéTo¢ Tou (el. O oknviKOG Xwpog. To kAeidi Tou kdBe TapapuBiol eu@avileTal
apéowg petd 6Tav o pwag ekppadel Ta « BEAW» Tou.

‘Ero1 ta maudia étav {ntolv va akolaoouv, va agnynBolv Kai va ypayouv éva Tapaultl, 1o TpwTo Tpayua Tou
€xouv 010 pUaAG Toug givar: «Ti BEAW?».Ta « BEAW» Tou fpwa gival TIG TIEPICTOTEPES POPEG Ta OIKG TOUG «BEAWY.
H tadmion pe Toug fpweg diapop@uwvel va KAiJa uinang pe avepd wéuata kar onuavTikés aAnBeies. MAaBer nbog
kal xapakthpa. H guppetoxn Tou raidiot oty TAoKNA Tou W0Bou GuUBAMAEl aTnv AvTANGn UTTOHOVAS, ETTILOVIG,
dUvapng, aigiodogiag kar yvwang.

Me yvwpova Ta TTapamavw Kal PETd atmé ouaTnUaTIKA SOUAEIA TRIWV XPOVWY 0TV a@Aynan Kail ypaer Adikwy
mapapubiwv o Taidid TpoaxoAikAg nAikiag, Bswpolpe 10 Tapapubl éva amd Ta onuavtikdTeEpa epyaAeia
paBnang, yia 1o TTaIdi Kal yia ToV EKTTAIBEUTIKO.

Méow Tou Trapapubiol Traipvoue TTANPOQOPIES yia TIG avaykes kai Ti¢ emBupies Twv Traildiwv. H diadikaaia
ageriynang kai ypagng Tapapubiwv xwpiletal ag dUo pépn:

1) Zmv a@Aynan amd Tov ekTaIdeuTiKd (BEAW va yeAdow, va viwow duvatdg, va NPEPRowW K.T.A.)

2) v agrynon kai ypaer amé ta maidid (BéAw va ekppacTw, va fonbiow, va Ta Katagépw, va Pabw K.T.A.)
‘E101 ptmopolye ukoAdTEpa va Ta TTpocEeyyiooupe, va Ta fonBrcoue kai va Ta didagoupe. Otav Ta maidid
ypagouv, Bpiokouv TV EUKaIpia YETW TOU APWA TTOU ETTIAEYOUV, VA TAUTIGTOUV Ta idia avalntwvtag T AUan Tou
wdyvouv.

Mépa amd Tnv Bepateutik €midpaon aTnv wuxohoyia Toug, 10 TTapapubl pmopei va eviaybei TAfpws oTo
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Tpoypauua aoudwv Tou Nnmiaywyeiou. Ta Taidid, éTwg Exoupe SIATIOTWAEI, AauBavouv TTANPOPopiES Kal KaT
ETEKTAON yvwan oe 0Aa Ta media padnang (kaAMiEpyela TPOYOPIKOU Kal ypammol Adyou, JoBnUaTIKG, WEAETN
TEPIBAAOVTOG, £KPPaaN Kal dnuioupyia).

Children’s «wants» through fairy tales

Spyridoula Karachaliou,
Preschool Teacher,

Dimitrios Avouris,
Story-teller, author

ABSTRACT

Fairy tales start with «Once upon a time». Then we are presented with the hero: « there was a...». The next
information is where he/ she lives. The key to each fairy tale appears when the hero expresses his «wants».

When children ask to listen, to narrate or to write a fairy tale, the first thing that comes to their mind is: «What do |
want? ». The «wants» of the hero are most of the times their own «wants». Identifying with the heroes moulds a
climate of initiation with obvious lies and important truths. They form their ethos and character. The participation of
children in the plot of the myth contributes to the drawing of patience, perseverance, strength, optimism and
knowledge.

According to the above and following a three-year systematic work in narrating and writing folk fairy tales for pre-
schoolers, we consider fairy tales to be one of the most important tools of learning for children and teachers.
Through fairy tales we receive information on the children’s needs and desires. The procedure of narrating and
writing fairy tales is divided in two parts: First, the narrating by the teacher (I want to laugh, feel strong, relax etc.).
Second, the narrating and writing by the children (I want to express myself, help, manage to do it, learn etc.).

We can access children, help and teach them. When children write, they take the opportunity- through the hero- to
identify themselves with the hero seeking the solution they are after.

Besides their therapeutic effect on their psychology, fairy tales may be fully integrated in the curriculum of
kindergarten. We have established that children receive information, and knowledge by extension, in all fields of
learning (oral and written cultivation, maths, environmental studies, expression and creation).

2ZUyxpoveg SIGAKTIKES TpoOEyYiaels yia tnv maidiKn nAiKia kai o p6Aog Tou aUyxpovou
ekaibeuTIKoU: pia O1EBVIAS TUYKPITIKN épeuva

Kwvotavtivog Kappag,
Enikoupog KaBnyntnc MN.T.A.E. MNaventotnuiov Kpntng

MEPIAHWH

H e10fynan emiKeVIpWVETal TOV OUYXPOVO EKTTAIDEUTIKG KAl TI KOIVWVIKEG OVATIAPACTACEIG TTOU £XEI YIa TO POAO
TOU WG emayyeAyatia aTov 210 aiwva. O pdhog autdg ouvdEeTal OTevd pe TIG OUYXPOVES DIBAKTIKEG TIPOTEYYIiTEIC
yia v Taidikf nAikia kabwg eTriong kai e TIg aAayég yevika atny ekTraideucn Kal TNy KoIvwvia KaBwg Kal Je TIG
eKTTaIdEUTIKEG TIOAITIKEG TTOU €QapudlovTal. 2TV epyaaia pag Tapoualaleral Wia diEBvAG OUYKPITIKA €peuva TTou
TTPOYHATOTIOINBNKE O EKTTAIDEUTIKOUG evvéa Xwpwv (EAAGda, Kimpog, AyyAia, Zoundia, ®ivhavdia, Mepuavia,
Itahia, Pwaia, lopdavia) kar agopd TIC KOIVWVIKEG avATTAPAGTATEIS TIOU £XOUV Yia TO ETTAYYeAud TOUG O€ Oxéaon
HE TO POAO TOUG OTIWG QUTEG Blapop@wvovTal atd TiG VEES CUVBNAKES/TTPOKANTEIG.

O ekmmaideuTikOG YevIKA w¢ Taidaywyds, w¢ emayyeAyatiog, wg Qopéag eKTaIBEUTIKAG TTOMITIKAG KAl WG
ouvdIKaAIoTAG, eival i Ba £mmpeTte va eival 0 Baaikdg uvTeAeaTAG-TIpWTaYWVIGTAG (Jadi Ye Tov pabnTh/uadiTpia)
NG EKTTAIBEUTIKNAG pabnaiakng diadikaaiag kar TG Traidaywyikng Kai dIdAKTIKAG oxéong ¢’ évav kOOUO TTou
aMalel. Ta véa TTPOTUTIA, N XPAON TWV VEWV TEXVOAOYIWV OTNV EKTTAIBEUDN, {nTrHUATA TTOAUTTOMITIOMIKOTNTAG, N
KOIVWVIKA Kal N OIKOVOWIKA avaBaduion tou, n Bacikh ekmaideuon, n pépewaon kai emudpewon Tou, 10
£PYOCIaKG TOU AyXo¢ Kal Ta KaBnuepiva TpopAfuara atn axoAik 1één, diapopewvouy 10 pdAo Tou, TaIdAYWYIKO
Kal KOIVWVIKO. Z¢ éva TEToI0 TTAdiaIo n Ta¢n kai To axoAikd TepiBaAAov yevikoTEPQ, Hadi e TNV OIKOYEVEIQ Kal TV
MoAiteia avTipeTwmiCouv TIG TTPOKARTEIS Kal TIG VEEG OUVORKeG e TTpoPAAUATa Kal guykpoUaelg, aAAG Kal e
aigiodogia ou PagileTal OTIC avBPWTIVEG OXETEIG Kal oty TTpooTadeia yia éva kaAutepo péAov Tou Ba
o€éPeTal TpwTioTWG TOoV AvBpwto Kai Ba eyyuararl Tnv To16TNTa TG (wiig Tou. Edw 0 alyXpovog eKTTaIBEUTIKOG
éxel va dladpaparioel onuavTikd pdAo Kal aTo TAAICI0 Twv GUyXpovWY SIBAKTIKWY TTPOCEYYICEWV yIa TV TTAIDIKA
nAiia.
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Contemporary teaching approaches to childhood and the role of the modern educator:
an international comparative research

Konstantinos Karras, Assistant Professor, University of Crete

ABSTRACT

This paper is related to the modern teacher and his/her social representations, especially those that are connected
with his role as a professional in the 21st century. This role is strongly associated with the modern didactic
approaches to the childhood, as well as with the educational and social changes and the existing educational
policies. We present an international comparative research concerning teachers in nine countries (Greece, Cyprus,
England, Sweden, Finland, Germany, Italy, Russia, Jordan) that has to do with their social representations towards
their profession and their role as they reveal from the new conditions and challenges.

Modern teacher in general as a pedagogue, as a professional and as an agent of the existing educational policies,
is, or should be, the essential contributor/ protagonist (with his/her pupil) of the educational/ learning process and
the pedagogical and didactic relation in general in a changing world. The new social, cultural, ideological,
economical and other models, the use of new technologies in education, the multiculturalism, his social and
economical status, his education, training and in-service training, the professional anxiety and the everyday
problems of the classroom, formulate the pedagogical and social role of the teacher today. In this framework,
modern school along with the family and the State have to face the challenges and the new conditions with
optimism based in human relations that promote human values and guarantee the quality of human life. In this
perspective modern teacher has to play an important role in the framework of modern pedagogical/ didactic
approaches to the childhood.

H mpoaéyyion rwv maidiwv otn véa yvwor). TpoTol evioxuang TN GUVEPYATIKAS Kail TNG
auropubuiféuevng pabnang Twv pabnrwy.

BaoiAelog Katowpapdog,
2X0ALko¢ ZuuBoulog MpwtoBaduiag Exnaidevong ATtikng

MEPIAHWH

Ta kavoupia avaAutik@ mrpoypduuara AEMMZ/AMNZ divouv éugaan otnv evepyd GuUUETOX Twv HaBnTtwy, aTnv
OUVEPYATIKA HABnan kai atnv autoppubuiouevn udbnan. Zkomdg autig TG epyaaiag eival va Tapouaidooupe
T0 KavoUpIa ETTIGTNHOVIKA dedopéva Kal TIG peBodoug didaakahiag aTo alyxpovo Ox0AEio.

NEEeIC KAeIDIG: Zuvepyarikr pabnan, autoppuBpifduevn pédnaon, uébodor didaokaiag,

Children’s approach to new knowledge. Ways for enhancing students’ cooperative and
self-requlating learning

Vassilios Katsimardos,
School Counselor

ABSTRACT

The new curricula DEPPS / APS giving emphasis on active participation of students, on cooperative learning and
self-regulating learning. The aim of this paper is to introduce the new scientific information of teaching methods in
the modern school.

Keywords: Cooperative learning, self-regulating learning, new teaching methods.

‘Evag dicukoAuvTiko¢ maidbaywyog: pida TPOCWITOKEVTPIKI TTPOOEYYION

BaoiAelog Klooogg,
WuyoAdyog-Z0uBoudog Wuyikng Yyeiog
KapoAiva Ahe€iou,

SuuBoulog Yuyiknc vyeiac
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Navtia Zupewvidou,
SuuBoulog Yuyikng vyeiag

MEPIAHWH

216%06 auTAG TNG £pyaaiag ival va TTapouaidooupe TTwG £vag EKTTAIBEUTIKOG UTTOPET va Yivel IEUKOAUVTIKAG.
Auto T0 €idog Pabnong BaaileTal Ty TTPOCWTTOKEVTPIKA TTPoatyyIan n omoia BeueAitdnke amd Tov Carl Rogers,
évav amd Toug o emigaveic AuepikavoUus WuXoAdyoug e TV WeyaAlTepn emippon. Kevtpikdg dgovag eival n
drmroyn Twg ‘dev PmropoUpe va 01dagoupe kdamolov ameubeiag, umopoUue Pudvo va dIEUKOAUVOULE Tn padnar| Tou’
(Rogers, 1957, p. 389). E¢aitiag Twv KOIVwvIKWY aMaywy, EiacTe avTiéTwol pe pia € oAokAfpou kavolpyia
kardoTtagn oTnv ekTaideuon Kai 0 aTéX0G TG ekTaideuong, eival n digukdAuvan g ahhayig Kai g udénong.
Kapia yvwan dev givar aiyoupn, kai pévo n diadikaaia g avalftnang g yvwaong divel Jia facn yia ac@aAeia.
H OieukdAuvon tng pabnong eivalr o aTdxo¢ TG ekmaideuons, o TPOTIOC e TOV OTTOI0 AVOTITUGOOUE TOV
paBnTeudpEVo, 0 TPOTIOG e Tov OTToio uabaivoupe va {oUue autévopa péaa ot diadikaaia. H digukdAuvan Tng
ouaIwdoug Yabnang Baaidetal o€ GUYKEKPILEVO GUUTTEPIPOPIKA XOPAKTNPIGTIKA, T OTTOI0 UTTAPXOUV OTn GXEON
avdyeoa aTtov GIEUKOAUVTH kal Tov paBnth. Ta XapaktnpioTikd autd eival n yvnalomrta Tou GIEUKOAUVTA aTn
paébnan, n empPpaBeucn, n amodoxn kai n eumaToolvn, OTWS ETTioNG Kal n evouvaiodnm karavonon. O
dAokahog TTou £xel TV IKAVOTNTA va aTTodéXETOI (E0TA, TTOU UTTOPET VA TIPOOPEPEI AVEU OPWYV ATTOdOXA KOl UTTOPEI
va evouvaioBavbei ta guvaioBipata @oBou, aywviag Kal amoyoAteuong Ta otoia  TTpokUTITouvV  dtav
avakaAUTIToupe véeg defioTnTEG, Ba €l KAvel TTOMG doov agopd TV TOTTOBETNAN TwV GUVBNKWY yia Pabnon.
Z0ugwva pe Tov Carl Rogers o1 dvBpwtol £xoupe éva QUOIKG BUVapIKG yia padnon. H pabnon emtuyyxdveral
Kupiwg étav 1o TepIexOpevd TG eival evdiagépov yia Tov uabntr. H épeuva £de1fe TTwg Tandaywyoi mou frav
ekmraideupévol va eivar OleuKoAuvTIKoi, pTmopolgav va mapdoyouv éva KAiga amodoxng, evauvaiobning
katavonong kai auBevtikdétnrag (Aspy & Roebuck, 1969). Ze kdbe pabnth kai oe kGBe avBpwto uTTapxE! ia
€uoutn 1kavotnTa yia avamrugn kai e¢EAiEn. Auth n diadikaaia TpaypaTwang, €av eival ehelBepn va ouppei, Ba
odnynoel o€ pia autd-kaBodAynaon Kai g€ pia yabnan n omoia Ba givarl O ypryopn, TTIO EUTIEQITTATWHEVN Kal HE
peyaAutepn didipkeia o€ axéon pe v mapadoaiakn diadikagia udenaong.

A facilitative educator: a person-centered approach

Vasilios Kiosses,
Psychologist, Mental health consultant,

Karolina Alexiou,
Mental health consultant,

Nadia Symeonidou,
Mental health consultant

ABSTRACT

The aim of this study is to present the way a teacher can be facilitative. This kind of learning is based on the
person-centered approach founded by Carl Rogers, one of the most eminent American psychologists with great
influence. Centerpiece is the idea that 'we cannot teach someone directly, we can only facilitate his learning'
(Rogers, 1957, pg 389).Due to the social changes, we have to face an entirely new situation in education and the
goal of education is the facilitation of change and learning. No knowledge is secure, just the process of seeking
knowledge gives a basis for security. The facilitation of learning is the aim of education. The way in which we
develop the learner, the way we learn to live as independent individuals in the process. The facilitation of learning
rests upon certain attitudinal qualities, which exist in the relationship between the facilitator and the learner. These
features are the congruence of the facilitator in learning, the prizing, the acceptance and the trust, as well as the
empathic understanding. The teacher who has the ability to accept, who can provide unconditional positive regard
and can empathize with the feelings of fear, anticipation and frustration which are involved in meeting new
materials, will have done great deal toward setting the conditions for learning. According to Carl Rogers people
have a natural potential for learning. Learning is achieved especially when the content is interesting for the student.
The survey showed that teachers, who were trained to be facilitative, could provide a climate of acceptance,
empathic understanding and congruence (Aspy & Roebuck, 1969). Each student and each man has an innate
capacity for growth and development. This self-actualizing process, which, if the process is freed, will lead to self-
initiation and learning which is more rapid, more thorough and lasting than traditional learning.

Téxvn kai MpooxoAikn Exkmaideuon: H aiomoinon Twv kupIoTikwy épywv yia Tnv
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avamruén pabnuarikwv evvoiwv as padnréc Nnmaywyeiou

Mdavog KovooAag,

Enikoupog Kadnyntri¢ T.E.M.A.E.2., Maveniotnuiou Awyaiou
Mapia ZaBBaidou-KaumoupomnouAou,
Néktopag M.T.A.E., Mavemniotnuiov Atyaiou

MoAu&évn NavaywwtomnovAou,

Y. Aldaktwp TEMAEZ Maveniotnuiov Atyaiou

MEPIAHWH

H emoyn| ¢ maykoauiomoinang, n TaxUtam e¢EAIEN Twv eMATNUWY Kal TG TexvoAoyiag, o aAAayég atn dour| TG
Kovwviag @épvouv 0paoTikéG alayéc oe GAoug Toug Topeic TG (wr¢ pag. H ekmmaideuon yia va KaTaoTroel
IKOVOUG TOUG EKTTAIOEUOPEVOUG VO AVTIMETWTTICOUV OTTOTEAEGUATIKA Ta TIPOBAAUATA TTOU GUVEXWS AVAKUTITOUV,
kaAeital va emavampoadiopilel Toug OKOTIOUG Kal TOUG OTOXOUG TNG TTPOKEINEVOU OXI OVO va TTapakoAouBei aAAd
kai va TpoAapPavel Tig egehiceic. H mohiteia BEAovtag va avramokpiBel aTIg avaykeg Tou axoAeiou Tou 21ou alwva
oxedialel véa Mihotikd Mpoypdappata Zoudwvy Kai yia thv MpoayoAikh Exmaideuan.

Me Tnv TTapouaa €peuva TIxEIpEiTal 0 aXEdIATUAG Kal N UAOTIOINGT SpaaTNPIOTATWY TTOU agopoly TN Jabnalakn
TEPIOXNA TWV “TEXVWV” Kal Twv “paBnuatikwy” ato Nnmmaywyeio. ZKoog TG £peuvag ATav n agiotoinan d1agopwy
KUBIOTIKWY £pywv yia TNV avamTugn paBnuatikwv evvoiwy. O KuBIopog, éva kaANITEXVIKO pelua TNG (wypaIikAg
kal TNG yAUTITIKAG Tou 200U alwva, TTpoaeyyileTal 1600 w¢ avTikeipevo 600 kal wg PYECO Patnang yia Evav amo
TOUG TTEVTE AEOVEC TTOU QVATITUTOOVTAI GTO VEO TIPOYPAUMA TWwV JABNUATIKWY yIa TNV TTPOCXOAIKT nAIKia, TO XWPo
Kal Tn yewpetpia. H evaoxdAnon We T TéExves atnv TaIBIKN nAiKia gival 181aiTepa onuavTikg, yiati Ta Taidid
avamriogouv TIG BACIKES IKAVATNTEG TG dNUIOUPYIKAG Kal KPITIKAG OKEWNG, TNG eTrihuang TTpoBAnudTwy, ol
0TI0iEG GUVOEOVTAI AETT KAl WE TNV AOKNGN TG HaBNUATIKAS OKEWNG.

lNa v emiteudn Tou okotmoU NG peAETNG, uhomroinBnke Epeuva dpdong oe Nnmiaywyeio TG TOAewg Podou. Ol
paBNTEG TOU EpEUVNTIKOU pag Oeiyparog emokéPBnkav 1o Mouaeio NeoeAnvikrg Téxvng Tou Afpou Podiwv kal
npdav o emagr We Epya KUBIoTIKWY {wypdgwv (N. Xatlnkupidkou - I'kika). ATEKTNOAV WIa TIPWTN EUTTEIpIal yia
TOUG GUMPBOAIGUOUG TTOU TIPOKUTITOUV aTrd TIG avaAOyieg TwV YEWMETPIKWY OXNUATWY aTa KUBIOTIKG épya. ZTN
OUVEXEID, OTO TTAIOIO Tou eKTTQIdEUTIKOU Kai dIdakTikoU oxedlagpol ot axoAik Ta¢n avamtiyxbnkav
paBNUaTIKEG OPACTNPIGTNTEG TTOU aYopolv TNV KaMIEpyeia TG avTiAnwng Tou TpooavaToAiguol aTo XWwpo, Ta
VEWUETPIKG O¥ApaTa Kol Toug petaoynuatiogols. MapdAAnAa, pe v agiomoinon twv TME o1 pabntég
dnuioUpynoav véa Kal Kaivotoua £pya, QUAIKA Kal EIKOVIKA.

Q¢ epyaleio aflohdynang NG epeuvnTiKAG TTPooTIABeIg XpnaiuoTroiBnkav auBevTikEG TeXVIKEG agioAdynang
KaBwg kal ol EIKACTIKEG dnuioupyieg Twv Taidiwy. Ta épya Twy Taidiwy SlakpiBnkav yia Ty TPWTOTUTTIA, TV
TIOIKINia XPpWHATWY KAl TO PEYGAO apIBUO YEWUETPIKWY OXnudTwy. AT TIG SIAQOPES KATAOKEUEG KOANAL Kal TIG
TpI08IA0TATEG OUVBEDEIC BIaTTIOTWONKE OTI TA VATIIA KOTEIXAV OF UWPNAG TTO000TO, TIC YEWUETPIKES EVVOIEG, TIG
1016TNTEC TNG GUMMETPIOG Kal 6T Ptropolv va avtiAn@Bolv, 6oo eival duvardv yia Tnv nAikia kai 1o emimedo
WPINOTNTAG TOUG, TN GUYXPOVN TEXVN, VO TNV QVIXVEUGOUV KAl VO EUTIVEUGTOUV aTTO QUTAV.

Art and Preschool education: the exploitation of cubist art for the development of
mathematical concepts in Preschool students

Manos Konsolas,
Assistant Professor, University of Aegean,

Maria Savaidou — Kampouropoulou,
Lecturer, University of Aegean,

Polixeni Panagiotopoulou,
PhD Student, University of Aegean

ABSTRACT

The globalization era, the speedy evolution of science and technology, the changes in social structure bring drastic
changes to all sectors of our lives. Education, aiming at making trainees able to efficiently face all the emerging
problems, is needed to re-define its goals and aims, so that, it will not only keep up with changes but it will also
anticipate them. The state, under the pursuit of corresponding to the 21st century school needs, plans new pilot
Curricula for preschool education.

With the present research, the planning and materialization of activities that are related with the learning area of
‘arts’ and ‘mathematics’ in Kindergarten, is attempted. The goal of this research was the exploitation of several
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cubist works for the development of mathematical concepts in Kindergarten. Cubism, an art genre that was applied
in painting and sculpture of 20t century, is approached both as an object as well as a learning tool for one of the
five axis that are being developed in the new pre-school curriculum for mathematics, namely space and geometry.
The involvement with arts from an early age is essentially important since children develop their basic skills of
creative and critical thinking and of problem solving, which are directly related with the implementation of
mathematical thinking.

For the achievement of the research’s aim, an action research was materialized in a kindergarten of Rhodes City.
The students of our research sample visited the Museum of Modern Greek Art and came to contact with the works
of cubist artists (N. Hatzikiriakos-Gikas). They acquired a first experience about the symbolisms, as they emerge
from geometrical shapes’ analogies in cubist paintings. Then, in the frame of educational and didactical planning in
school class, mathematical activities that are related with the cultivation of space orientation, geometrical shapes
and transformations are developed. At the same time, with ICT support, students developed new and innovative
works, natural and virtual ones.

As an evaluation tool of research effort, authentic evaluation techniques have been used, as well as the figurative
children’s creations. Children’s works have been distinguished for their originality, the variety of colors and the
large number of geometrical shapes. From the various collages and the 3-D compositions it has been realized that
the infants possessed —in a high degree- the geometrical concepts, and symmetry’s attributes, and that they are
able to conceive (as much as this is allowed by their age and maturity level) modern art, to detect it and to be
inspired by it.

H sroiuérnra rwv maidaywywv mpooxoAIKAS nAiKiag va avayvwpioouv Kai va
avripetwmioouv maidid ue duokoAisg uabnong arnv raén roug

EAévn—Mapia Kouiutln,
Tunua Bpepovnmiokouwv A.T.E.I.O.
Avaotacio WaAtn,
AvanAnpwtpia Kadnyntpia A.T.E.I.O.

MEPIAHWH

H éykaipn avayvwpian maidiwv TPoayoAIkA¢ nAIKiag pe avamTugiakeés duakohieg Ta otroia evoéxeTal aTo PEAAOV
va Tapouaidoouv pia €91k Jabnaolakn duakoAia eival amapaitntn oTa TAaigia TG avAykng yia TIPWIMN
mrapéuBaan. MapdAa autd au@IaBnTeiTal N ETOINATNTA TWV EKTTAIDEUTIKWY TTPOCXOAIKNAG NAIKIaS va avayvwpicouy
onuadia pabnaiakwv duokoAiwv ge TTaIdIA TG TAENG Toug. XKOTIOG TNG £peuvag eival va OIEPEUVATEI auTH TNV
ETOINOTNTA PéOa amd TNV £EETA0N TWV YVWOEWV TOUG YIa TIG €IDIKEG uaBnoiakéG dUOKOAIEG Kal Twv avTIAYEWY
OXETIKA JE TO POAO TOUG OTNV avayvwplan Kal Siayeipian Taidiwv he duakohieg atnv Taen.

Tpiakdaleg QoITATPIES Kal Traidaywyoi TPoaxoAIKAg nAKiag (vamaywyoi, BpegovnTiokduor) aflohoynBnkav Yéow
evo¢ TToAugpyaleiou TTou Treplgixe epwThOEIS o€ KAiyaka Likert kar gevapia Ta otmoia Trapoudialav TEPITITWOEIS
TTaIdIWV JE XOPOKTNPIOTIKA €1DIKWY pabnaiakwy duokoAiwy kal GAAwv diatapaywv Tng TTaidikrg nAIKiag.
Z0UQuwva e Ta EUPAPATA OI GUUUETEXOUTEG EiXAV OXETIKA ETTAPKEIC YWWOEIS OXETIKA WE TIG €I8IKEG paBnaiakég
duakohieg aMa dev Bewpolaav wg dIKA Toug euBlVN TV AVTIPETWTION Twv TTaIdIWVY We TTpoAfuaTa udénong. H
XPAoN TWV oevapiwv amokAAuWe OTI oI TTaIdaywYoi £TEIVAV VO ATTAVTOUV TTIO0 GWwaoTA OTav TOUg TTapouaiagétav
éva TePIOTATIKG TraIdIoU TTapd aTIG atmAég dnAwaeic-epwtiaelg. Ta eupAuata Ba audnnBolv o€ axéon e Ty
EKTTaI®EUTN TWV PEANOVTIKWV TTIDAYWYWV.

Pre-school educators’ readiness to identify and deal with children at risk for learning
disabilities

Eleni — Maria Kouimtzi,

ATEI of Thessaloniki,

Anastasia Psalti,

Associate Professor, ATEI of Thessaloniki

ABSTRACT

Early identification of young children who demonstrate delays in development that may place them at risk for later
identification as having a learning disability is strongly recommended. However, preschool teachers’ readiness in
recognizing early signs of learning difficulties is still questioned. The aim of the present study is to identify teacher’s
knowledge about specific learning disabilities and their attitudes concerning their role in identifying and treating
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children at risk for developing learning problems in the future.

The participants’ (N=300) readiness was assessed by a battery instrument consisting of Likert scale questions and
scenarios measuring basic knowledge of learning difficulties, and perceptions of teacher’s role in identifying and
treating learning problems in the classroom.

The results show that in general, participants appeared to have an adequate knowledge of the various aspects of
Specific Learning Disabilities, but do not consider dealing with children who have learning problems in the
classroom to be part of their role. The use of vignettes revealed that teachers are more competent when presented
with real-life situations than when asked about SLD. Results are discussed in terms of pre-school teachers’
education and training.

0 pdAog rou @UAou artnv avamruén SeioTATWV AETTAS KIVNTIKOTNTAS TUTTIKWS
avamTuoaouEvwy Kal vonTiKa KabuoTtepnuévwy maidiwv

BaoW\ikn Koutooumiva,
Emotnuovikn cuvepyatng, Tunua Bpepovnmiokouiag, A.T.E.I. Hreipou & WuyoAoyoc K.E.A.A.Y. Aypiviou

MEPIAHWH

216%0G NG TTAPOUCAS Epeuvag amoTEAEOE n PEAETN TnG emidpaong Tou Tapayovia @QUAC OTnv avamTuén Kal
Tehelommoinon Aemtwv avriAnmmiko-KivTikwy deglotitwy. To deiypa TG épeuvag pag amotéAeaav auvohikd 129
droya Ta omoia YwpioTnkav o€ 3 opades. Tnv 1n oudda amotéAegav 43 fma vonTikd kabuaTepnuéva Taidid (21
A22 K) X.H. 7-9 etwv, T 2n opdda amotéAeoav 43 TuTmikwg avamtuaaodueva Traidid (21 A/22 K) avtigroixng
XpovoAoyikng nAikiag (7-9 etwv) kai otnv 3n oyada mepIAednkav 43 Tutikd Taidid (21 A/ 22 K) avtigToixng
vonTiKAS nAikiag (4-6 etwv). Q¢ epyaleio exTiunong xpnoidomomBnke Wia guaToixia 32 Epywv AETITAS
KIVNTIKOTNTOG TG oTToiag n aiomiaTia kal eykupdtnTta £xouv eAeyxBei. Ta amoteAéauara Tou eAEyxou 106TNTaG BUO
pECWV TIHWV o€ aveddptnta defypara pe o T-test Edeigav 611 1600 0NV OUAdA TwWV voNnTIKA KOBUGTEPNUEVWY, OG0
KOl OTIG OUABES TWV TUTTIKWG OVATITUCTOUEVWY TIaIBIWY TTPOCXOAIKNS KOl TTPWTNG OXOAIKAG NAIKiag dev UTTap)ouV
OTOTIOTIKWG ONUavTIKEG dIa-QopEC OTIC €mMOOCEIC YETACD ayopIwv Kal KOPITaIWV aTa £pya AETTTAG KIVATIKOTNTAG
(p>0.05). To yeyovdg 611 6Aa Ta TaIdIA OriEPa AVECAPTATWS QUAOU Exouv TTpOaRaan aTo idIo TTaIdaywyiko UAIKO,
maifouv pe T idla Taixvidia, aMnAemdpolv Kovwvikd Katw am T idiE¢ ouvBAkes Taixvidiol, Kal
OUHUETAOYoUY o€ avtiaToixeG dpaaTnpIOTNTEG OTO OXOAEio Kal GTO OTiTl, pmopei va pag dwaoel pia Kahf
amavinaon ato yiati 1600 Ta aydpia 600 Kal Ta KOPITOI0 avaTTUaoouy €§iaou Thv emBEEIGTNTA TWV XEPIWV TOUG
Kal £X0UV TTAPOWOIEG ETTIOGOEIG O AVTIOTOIXEG OOKIUATIEG.

The effect of gender on the development of fine perceptuomotor skills in typically
developed and children with mental retardation

Vassiliki Koutsobina,
Dr., Psychologist, Scientific Associate, TEl of Epirus

ABSTRACT

The purpose of the present study is to investigate the effect of gender on the development and refinement of fine
perceptuo-motor skills. A total population sample of 129 subjects aged 4-9 years participated in the study. The
experimental group consisted of 43 children with mild mental retardation 7-9 years old and the two comparison
groups comprised of 43 typically developing early school age and 43 typically developing preschoolers. In the first
comparison group subjects were equivalent in chronological age and gender, while in the second comparison
group samples were equivalent in mental age and gender with the participants of the experimental group. As an
assessment tool of fine perceptuo-motor skills it was used a battery of tasks which was constructed on the basis of
universal standardized tests of psychomotor abilities. The control results of the psychometric properties of the
battery (reliability, validity) verify the high quality of the psychometric features of the designed tool (a=0.902). The
findings of the T-Test for Equality of Means in Independent Samples showed that there are no statistically
significant differences in the performance of male and female participants of the three groups in fine motor skills
tasks (p>0.05). Based on the aforementioned findings, the following conclusion could be drawn: gender does not
influence performance on fine motor skills’ tasks. As becomes obvious, therefore, the fact that all children
nowadays, regardless of sex, have access to the same educational material, play with the same toys, interact
socially under the same conditions, and participate equally in similar activities at school and at home, explains us
why both boys and girls can equally develop the dexterity of their hands and achieve equivalent performance on
fine motor skill tasks.
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KaAAiépyeia tng giAavayvwaiag oTo axoAcio e xpnon véwv rExvoAoyiwv

Eutuyxia KwAétoou,
EKTalSEUTIKOG TANPOPOPLKNG
FepAoLOG XaUAANG,
Mnyavikoc mAnpo@opLkng

MEPIAHWH

H 10éa g epyaciag pag oTnpiCetar o€ pia yevikotepn Bewpnon eutAokAg Tou maidiol oty KatdAAnAn
atpoo@aipa, wote va KaAliepynBei n @idavayvwaoia kai va avadubei 0 ypappaTionos (AOYoTeEXVIKOS Kal
TTANPOPOPIKOG).

H eigaywyn Twv véwv TEXVOAOYIWY aThv EKTTAIBEUTIKY Bladikagia amoteAei Tov amapaitnto diapegoAapnTi ot
KoIVwvia TNG yvwang. XpnaIPoToIwvTag TIG VEEG TEXVOAOYiEG WG epyaAeia TG dIdAKTIKAS TTPAgNG, OKOTOG pag
eival n apoy) o@aipikAg YdPPWAONG Kai N KOIVWVIKOTIOINGN Twv HabnTwv oTov Yynelakd KGao TTou KaAolvTal
va {foouv.

H mpétaon pag ompiletal atn péBodo NG 10TOPIOYPAMMAS, Hiag BIBAKTIKAG WeBddou Tou Paciletal oTov
gmoikodopnTioud Kal xpnoiyotrolei Ty €€i0Tdpnon- aeynon BIWUATWY KAl EUTTEIPILV LECW TWV OTIOIWV O
EKTTIOEUTIKOG UTTOPEl va BonBrdel Toug pabnTtég aTtnv TPOCKTNAN YVWOEWY Kal OTNV avATITUEN IKAVOTATWY Kal
Oe€loTATWVY.

l'a 70 oKOTTO AUTO TTPOTEIVOUE TNV AVATITUEN €vaC TTOAUNETIKOU EpyaAeiou, 6TTOU 0 PaBdnTAg éxel Tn duvatoTnTa
va avadiaTutiwael ypatTd Ty autoteAr 1oTopia A To Tapauubl, aAAd kal va TOTToBETATEI ae XPOVIKA aeIpd
€IKOveg Tou eival amoBnkeupéveg o€ pia Baon dedouévwyv. H cukohia atn xprion evBappuvel Tov pabntr va
dnuioupynoel kail va avamAdoel Ty 10Topia KAANIEPYWVTAG ToU TV PvAN Kai Tnv gavTaaia, divoviag Tou v
aigbnon TpaypaTIKAG GUUKETOXAS O€ £va AoyoTexvikd €pyo Kal ATTOKOMICovTag auvaloBAuaTa kal OKEYEIS oo
v mAeupd Tou dnpioupyol. Aedopévou OTI n Aoyotexvia duvartal va agiotroinbei péoa amd Tig véeg TexvoAoyieg
kol va evrayBei ae éva eupUtepo TAaiclo dpaaTtnploTATwy, EMIBUUOUUE TNV ETTIKOIVWVIO Kal aviaAAayh Twv
TTaIdIKwv dnuioupynudTwy e atdxo £va Koivo 6papa, autd Tng Tpowbnang TS gIAavayvwaiag.

Baaoipevol atnv @moyn 1ou Kuplapyei 601 Ta Taudid umopoUv va yivouv ouyypa@eic kai dnuioupyoi étav Toug
do0¢i 1o KivnTpo (Berger, 1992), kai YakpoTrpOBETHA va yivouv Kal KaAoi avayvwaTeg, KAvoule pia TTpootdbela
yia v mpowdnan Tng BIBAIOQIAIGG O€ Wia KOIVWVia TTOU KUPIOPXED N €IKOVA, N EVEPYNTIK GUUMETOXN Twv
TTaIdiwy, N eualgdnToTIoiNaN EKTIAISEUTIKWY KAl N dpACN Twv OXOAIKWY Hovadwy péaa amd O1adIKTUaKES YEQUPES
ETTIKOIVWVIOG.

Cultivating literacy in school employing new technologies

Eftychia Koletsou,

Computer Science Teacher,

Gerasimos Chamalis,
Computer Engineer

ABSTRACT

Our concept is based on a general involvement of the children in order to foster their love of the literature and to
reenforce their literacy, both on literature and on ICTs.

The introduction of new technologies in the educational process is the essential mediator in the new society. Using
new technologies as tools for the teaching, our goal is to provide comprehensive education and socialization of our
students in the digital age.

Our proposal is based on the method of the story lines, a teaching method based on constructivism using narrative
experiences, through which the teacher can help students at acquiring knowledge and developing skills and
competencies.

For this purpose we propose the development of a multimedia tool that enables the students to reformulate their
self-written story or fairy tale, but also allow them to place, with a time series, images that are stored in a database.
This multimedia tool is very ease in use, and encourages the students to create and recreate their stories growing
up their memories and imagination, and giving them a sense of an actual participation in the literary work, drawing
feelings and thoughts from the perspective of the author. Given that literature can be exploited through new
technologies and integrated into a wider framework of activities, we want the communication and the exchange of
children's creations to a common vision that can promote the love of the literature.

Based on the view that prevails that children can become writers and creators when the incentive is given to them
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(Berger, 1992), and as a result they can become good readers too, we make an effort to promote books in a
society that is dominated of the picture, through the active participation of children.

Avayvwopara amo 1o mepiodiko «MAIAIKOZ KOXMOZ» tn¢ KwvaravrivoumoAng (Okr.
1898 - Zerrr. 1899)

MnouAa KwvotavtomoUAou,
Atbaktwp Mavermotnuiou Matpwv

MEPIAHWH

O1 amoYeIS Twv KoIVWVIKWY EMaTNudvwy auykAivouv aTn Béan Twg n TTaidikA nAikia ouviaTd dnupiolpynua Twy
oUyXpoVWY KOIVWVIWY Kail 18iaitepa Tou 199 aiwva Oedopévou 6T PETABOAEG TToU OnuelwdnKav aTn
peTaBiounxaviky emoxn dlapdpewaoav Tn dopn TNG Kolvwviag, TG oIKoyévelag Kal odAynaav atn dIakpIon g
UTT6aTaONG TOU KOOUOU Twv TaIdIv  amd ekeivov Twv evnhikwy. Me 10 OKETITIKG auTd TO €vBIOPEPOV LOU
oTpé@eTal aTn WeAéTn Tou TEPIodikoU «Maidikdg Kdopog» g KwvatavtivoUtmoAng Kai €101kdTEpa OTnY TTPWTN
mrepiodo ékdoani Tou(OkTwPpiog 1898-ZemmépPpiog 1899).Z16x01 auTAS TG HEAETNG eival va diepeuvnBolv ol
ouvIoTWOES Trapaywyng, ékdoang kai diakivnang 19wV Tou TEPIodIKoU, va avadelxBolv o1 a@nynuUaToAOyIKES
EMAOYEG TV OUVTEAEGTWY TOU, va TIPoPANBei o Taidaywyikds XapakThpag Tou Epyou, aAAd kai va avalntnBolv
gToixeia mou agopolv atov EAAnvIoud ¢ KwvatavtivoUtmoAng kai TTou evOEXOPEVWG ATTOKAAUTITOUV TO KAipa
TTOU £TMIKPATOUTE €KEI aTa TEAN TOU 19°V alwva.

Reading from the magazine “Child’s World” from Istanbul (Oct. 1898 — Sept. 1899)

Gioula Konstantopoulou, or.

ABSTRACT

The views of social scientists converge in a position that childhood is a creation of modern societies, especially of
the 19th century one, as changes occurring in the post- industrial era influenced the structure of society, the
family and led to the distinction between the status of the children’s world and the adults’ world. With this in mind,
my interest turned to the study of the magazine "Children's World" in Constantinople and to the first year/period of
its issue (publication) <October 1898-September 1899>in particular. The objectives of this study is to explore the
components of production, publication, and distribution of ideas of the journal to identify the Narrative options of its
authors, to highlight the pedagogical nature of the project and, in addition, to seek information concerning the
Greeks in Constantinople that possibly reveal the condition that prevailed there in the 19th century.

01 Amoyseic twv lMaidiwv MpoayoAikng HAIkiag yia ra Ayopiorika kar KopirgioTtika
BiBAia-Avrikeiueva kar n Emidpaon rwv BiAiwv Autwy ortn Aiaripnon twv EueuAwy
2ZTepeoTUmWY

Elprivn Awdkou,

Nnmaywyog

ToaooUAa ToLALUEVN,

Entikoupn kadnyntpta T.E.A.I1.H., Maveniotriuto Osooaliog

MEPIAHWH

Epeuvnrikéc epyacieg amodeikviouv 611 10 TTaIdIKG BIPAio Katéxel anuavtiky 6éon otnv KaBnuepIvétnTa Twv
Traidiwv Kal gupPdaMel atn dnpioupyia TG EUeUANG TaUTOTNTAG TOUg. H PEAETN auTh emixeIpei va BIEPEUVATEN TIG
amoYeIs Twy vATiwv yia Ta ayopioTika kai kopitaioTika BiBAia-avTikeipeva. Eidikdtepa, efetdlel mola amd ta
HOPQIKG XOpOKTNPIGTIKA Twv TAIBIKWY PIBAIWV-aVTIKEINEVWY TTPOGAauBAvoUY Ta VATTIO WS EUQUAT KPITAPIA YIa
70 dlaxwpIoud Twv BIPAiwY o ayopiaTika Kal KOpITaiaTika Kal Katd Téoo autd oupBaliouv atn diatipnan Twv
OTEPEOTUTIWV YIA TO QUAO.

Kupia mnyR dvrAnong tou epeuvnmikoU UAMIKOU aTroTEAECQV OI NUIBOUNMEVEG CUVEVTEUEEIS UE TA VATTIA, EVW N
OUHUETOXIKA TTapatipnon XPenoIYOTIOIRONKE CUUTTANPWHATIKG pe OKOTTO va evioxUOel Ta OTOIYEID Twv
ouvevtelEewy. ZOPQwva e TNV avaAuGn TIEPIEXOMEVOU Twv avVaQopWY Twv vnmiwv, éva Traidikod BiBAio
agioAoyeital wg ayopioTIKo 1 KOPITAIGTIKO W BATN: @) TO YEVOG TWV ATIEIKOVICOUEVWY QVBPWITIVWY OPPWY Kal
CWwv Kal T QUOIKA Toug eueavian (Tr.X. Uikog paAAiwy, evdiuara), B) Ta xpwyata Tou eEw@UuAAou Tou BIAiou, )
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70 OXAMa Tou, O) Ta avTikeipeva fi e§apTAUATA TTOU TO GUVODEUOUY, €) Ta DIOKOOUNTIKA OTOIXEid, Ta TTOAUTEAR
UAIK@, TTou koapoUv To eEWQUANO 1 TIG TrEPIEXOHEVEC GENIDEC TOU, KABWG Kal TIG EIKOVOYPOQIKEG AETITOPEPEIEG TTOU
XPNoIPoTIoIEl O €IkOVOypAPog. Emmpdabeta, amd TI¢ amokpioelg Twv vnmiwv avadletal Kal £TEpO KPITAPIO
TPOCdIoPITUOU TNG EUQUANG TauTéTNTAG Tou TraIdIkoU BIBAiou. Ta vATa xapakmpifouv wg ayopioTika, 6ca
BiBAia atreikovi{ouv QoPIkG avTikeipeva, TpdowTa A {wa TTou guvdéovTal e T Bia kal v aypiétnTa.
Katadeikvierar 611 Ta viria dev TTOPABAETTOUV TNV UAIKK) UTTOGTAGN KaIl TN QUOIKN Uedvian Tou TTaidikoU BiAiou.
ETIKEVTPWVOUV TNV TIPOTOXN TOUG O€ GUYKEKPILEVA HOPQPIKA XOPAKTNPIGTIKA TOU, TO OTIoia TIPOCACUBAVOUV WG
€uouloug deikteg diaxwpiopou Twy TaIdIKWV PIBAiwv ag ayopiaTika (boy books) kai kopitaiaTika (girl books).

210 POPPIKA aUTA XOPOKTNPIOTIKA Twv Tadikwy PIBAiwv eyypagetal n dlagopotoinen Twv QUAWY Kal
avamapdyovtal QUAETIKA kal OECIOTIKA OTEPEATUTIA, TTOU QUGIKOTToIOUVTaI Péoa amd Tn digpyacia Tng TauTIong
TWV PIKPWV TTAISIWV WE TOUG OMOPUAOUG RPWES Kal NPwides Twv BIPAiwy.

Preschoolers’ views about boys’ and girls’ books-objects and the influence of these
books in the conservation of gender stereotypes

Eirini Liakou,
Preschool Teacher,

Tasoula Tsilimeni,
Assistant Professor, University of Thessaly

ABSTRACT

Numerous studies prove that children’s books occupy an important place in children’s everyday life and contribute
to the creation of their gender identity. This study attempts to explore the views of young children regarding boys’
and girls’ books-objects. Specifically, it considers which of the morphological characteristics of children’s books-
objects preschoolers perceive as gender criteria in the classification of books into boys’ and girls’ books, and how
these books contribute to the maintenance of gender stereotypes.

The main sources of the research material were the semi-structured interviews with preschoolers, and the
participant observation which was used in order to enhance the elements of interviews. According to content
analysis of the preschoolers’ reports, a children’s book is assessed/characterized as boyish or girlish by: a) the
gender of the depicted human figures and animals and their physical appearance (e.g. hair length, clothing), b) the
colors of the book cover, c) the shape d) the objects or components that accompany the book, e) the frills and
luxury materials that adorn the cover or page content, as well as the iconographic details used by the illustrator.
Furthermore, an additional criterion emerges from the young children’s responses in order to determine the gender
identity of a children's book. Preschoolers describe as boy books those which depict phobic objects, people or
animals associated with violence and cruelty.

In conclusion, preschoolers do not overlook the physical appearance of children's books. They focus their attention
on specific book form features, which they perceive as gender segregation indicators, classifying them into boy
(masculine) and girl (feminine) books. The morphological characteristics of children's books document gender
differentiation and reproduce sexist stereotypes, which eventually become the norm through the process of
children’s identification with same-sex heroes and heroines of books.

H koivwvikn karaokeun tng maibikng nAikiag oto Adyo Twv vinmriaywywyv

Yovia Aukopntpou,
Nnmaywydg, Yroyneia Atbdaktwp, Maverniotruto Autikri¢c Makeboviog

MEPIAHWH

O o16X0¢ NG GUYKEKPIUEVNG Epeuvag eival va avadeitel, mwg n Taidikf nAikia mepiypdeetal ato Adyo Twv
vnmiaywywv. Eidikdtepa otnv mapouaa epeuvnTikr TTPooTdBeIa TTpoaeyyiletal 0 AOyog Twv VNTTIAYWYWY, WS
KOIVWVIKA TTPOKTIK OToU kaTtackeuddetar n tautdémta g maidikAg nAikiag. To mapddelypa g véag
kovwvioAoyiag Tng TaidIkng nAIkiag £xel oulnTAce! TNV TTAIBIKA NAIKIA WG KOIVWVIKA KATAOKEUR OTIG KABNUEPIVES
YAWOGIKEG TTIPAKTIKEG. AVIAWVTOG OTTO TNV UTTOBEDN OTI UTTAPXOUV I0XUPES EIKOVEG/OTITIKEG TNG TIAIBIKAG NAIKIAS
OXETIKA e TO aBwo, e TO TTABNTIKO - PEIOVEKTIKG A e TO TTaIdi wg Popéag dpdang, N HEAETN Wag eaTIalel oty
KOTOOKEUR QUTWV TWV EIKOVWY, OTO AOYO TWV EKTTAIBEUTIKWYV TNG TTPOCXOMIKAG NAIKIaG.

H peMétn aut xpnoiyomoinoe v avaiuan 60 ypamtwv kelpévwy, {nTwviag oméd TIG vnmmiaywyols va
TepIypdwouv Ty TTaIdIKA NAIKia kal va Kpivouv OXETIKA pe TV IKavaTnTa TwV TTaIdiwy va Aaupavouv amo@aceis.
EmmAéov, mpayparotoiffnkav 40 guvevieUeIg e Toug iB10uUg EKTTAIBEUTIKOUG, {NTWVTAG TOUG VA GUYKPIVOUV ThV
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maidikf nAikia péga aTo Xpovo kai va audntioouv Toug Adyoug yia TiG TBavég opoidtnTeg Kai diagopég. H
KpITIKA av@Auan Adyou xpnoipotroiiBnke wg pebBodoloyikd TAaiGIo avagopag Hag, TPOKEIPEVou va avaAuBolv
KQll TO TIEPIEXOUEVO Kl N JOPPN KEILEVWV LAG.

H avahuon pag édeife 6T o1 vnmaywyoi Teprypagouv Tnv TaIdIKA nAIKia wg pia opoioyevr katnyopia. Ol
TIEPIYPOAPES TWV VNTTIAYWYWY OXETIKA WE TNV avwpIOTNTA TWV TTAIBIWY KAl ThV EUQAcn OTo onuavTiké pdAo Twv
evnhikwv yia va kaBodnyhoouv Tn AMyn oméeaong Twv TaIdiwv, GTNpifovTal GTn XENOILOTIoiNGn Twv
KaBIEpwUEVWY BEWPIWV TNG KOIVWVIKOTIOINGNG KaI TG avamTugIakng YuxoAoyiag, TTou KaTaoKEUAdouv Ty EIKéva
€vOG TIaIOIOU e MEIOVEKTIKA XOPOKTNPEIOTIKA. H Taidikf nAikia TrapouaialeTal €iong wg Wia kabBopiguévn Kal
TraenTIKA EPiodog (wAG, aTV TTEPIYPAQK TWV OUOIOTATWY WeTagU Twv TTaIdiwv aTn didipkela Tou Xpdvou ) aTov
ouhoyiopo Twv mlavwy diagopwyv avaioya We TIC aAhayég oTnv avaTpo@r Twv TTaIdIWV KaI TG OIKOYEVEIDS.
EmmAéov, Ta amoteAéopata oulnrouvial Ot OXEON ME TOV KAVOVIOTIKG Kal PUBMIOTIKG XapoKTipa Tou
eKTTaIdEUTIKOU Adyou.

Constructing childhood in early childhood teachers’ discourse

Sonia Lykomitrou,
PhD student, University of West Macedonia

ABSTRACT

The aim of this research is to show how childhood is described in early childhood teachers’ discourse. The
paradigm of the new sociology of childhood has discussed childhood as a social construction in daily discursive
practices. Drawing from the assumption that there are powerful images of childhood concerning the innocent, the
minor and the agent child, our study focuses on the construction of those images in early childhood teachers’
discourse.

The current study employed the analysis of 60 written texts, asking teachers to describe childhood and make a
judgment on children’s ability to make decisions. In addition, 40 interviews were conducted with the same teachers
asking them to compare childhood through time and discuss the reasons for possible similarities and differences.
Critical discourse analysis was used as our methodological frame of reference in order to analyze both content and
form of our texts.

Our analysis showed that teachers describe childhood as a homogeneous state. Teachers’ descriptions of
children’s immaturity and the important role of the adult to guide children’s decision making are accomplished by
using well established theories of socialization and developmental psychology, constructing the image of a minor
child. Childhood is also presented as a determined and passive period of life in the description of similarities
among children through time or the reasoning of possible differences according to changes in parenting and family.
Moreover, results are discussed in relation to the normative and regulatory character of educational discourse.

«0 'epoorddng o1 avauvinoeis tng maidikAgS pou nAikiagy tou Aéovro¢ MeAd: ouykpérnon
rauroriTwv atnv néikomAaorikn maibikn Aoyorexvia ora uéoa rou 19ou aiwva

Maipn Mapyapwvn,

@uAbAoyos Kowvwvikn AvBpwroAdyog, Yr. Ap lotopiag, Zentrum fiir Antisemitismusforschung, Berlin

MEPIAHWH

H mapouoa perétn e&etalel o puBioTopnua tou Aéoviog Mehd, O Mepootdbng fi avauvAceig TG TaIdIKAG Hou
nAikiag, 1o otoio éTuxe peyaAng amodoxng Kai eupeiag d1adoang oty emoxA TG TPwTng Tou €kdoang (1858),
aMd Kai aTn guvéxela, og 6ho 1o deUTePo PIoO Tou 190U alwva, OTTWG aTTOdEIKVUETAI OO TIC AAAETTANANAES
€TmavekdOOEIS TOU.

XPNOIPOTIOIWVTAG TTOIKIAES aQnynuaTIKEG OTPATNYIKES, OTIWG TNV TEXVIKN TOU eyKIBWTIGHOU, dnAadr TG agrynang
pECa OV aQrynan, T XpAon TTOMwvY dIBAKTIKWY EANASOKEVTPIKWY TTOPASEIYUATWY, TTOU ATTOKTOUV, WATOCO, TIC
TTOI6TNTEG TOU BIAYPOVIKOU KOl TOU UTTEPTOTTIKOU, TNV TEXVIKA NG avTiTapdbeong K.4., T0 OUYKEKPIUEVO £pyo,
armoTeAel XOpaKTNPIOTIKG TTapddelypa oTpateupévng TaIdIKAG Aoyotexviag, Tou TiBetal oty utmpedia g
nBomAacTikAg diamaidaywynang Twv EAnvoTTouAwv.

Ald Tou gTOUATOC TOU TTPWTAYWVIOTH ToU WuBigTopruaTog, Tou Fepoatddn, diddokovial ata EAAnvéTouAa ol
nBIkoTTAOTIKEG ApXEG, TUMPWVA e TIG OTToieg amaiteital va didyouv Tnv {wn Toug: «MeTd Oedv de ayarmmaare my
Tarpida Kal Toug yoveig aage did G @Ihotoviag B, TNG OPETAG Kal TNG euyevous Buaiag Twv Tabwv oag
TPoOTTABACATE OTTWG avaaviTe NUEPAv TIVO TEKVO WEEAIJO Kal TnG TaTpidog Kal Twv yovéwv. [poaéxete
eTTopévwg TNV uyeiav oag, ewrtileTe TNV Wuxrv oag, e¢euyevilete Ty Kapdiav gag, aToAIGOATE e TAG XPIOTIAVIKAG
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KOl TIPOYOVIKAG APETAG, KOI ATTOPEUYETE TIAV AIOXPOV Kal ATIUOV.»

Ovrwg, Baaikég Bepatikég Tou épyou, OTwg A.x. n agia Tng emagpAg Pe ™ @Uon wg dnuiolpynua Tou Beol, To
TPwWIVO EUTIVNUA, N CWHATIKA Goknan, n @ihotovia kai n adidkotn epyaaia, n eykpateia, n oAiyogayia, n
owyatik kaBapidétnta, n TGN, N yevwaldTNTA Kal N QIAOTTpWTia, n €myovr, n utopov Kai n eATida, n
ehenpoaivn, n @iAavBpwtTia Kai n mpog Tov TAnaiov ayarm, n avayvwaon weéAipwy BIBAiwv kai n ekuadnan g
eMNVIKAS YAWooag we péao yvwpidiag yia «Tag Beiac kaAAovag Tou xpioTiaviouoU Kal Ta agdpavia KaAAn g
EMNVIKAG euguiagy, n @IAoTTaTpia Kal TO €BVIKO QPOVNHA, £XOUV WG GTOXO TN GUYKPOTNAT MIOS OMOYEVOTIOINTIKIAG
eBvottoMImiopIKAG TaUTOTNTAG TwWv EAANVOTTOUAWY, OUUQWva Pe TO TPOTUTIO TTOU EVOOPKWVEI O YEPOVTAG
TPWTAYWVITAG: «XPIOTIAVOS EVAPETOS Kal EAANV QIAGTTATPICH.

Old Stathis or Memories of my Childhood by Leon Mela: Constructing Identities in
moralistic Literature in the Mid 19th Century

Mary Margaroni,
Philologist, Social anthropologist, PhD student

ABSTRACT

The present study examines the novel by L. Melas, Old Stathis or memories of my childhood, which was very well
received in the time of its first publication (1858) and continued that way during the second half of the 19th century,
as is evident by the numerous republications.

Using various narrative strategies, such as the technique of narrating within the narrative, the use of many
didactical examples which are focused around Greece but have the qualities of surviving through time and being
supralocal, or the technique of juxtaposition etc, this work constitutes a distinctive example of literature for children
which aims directly to served as an avenue of morally educating Greek children.

Through the words of the novel's protagonist, Old Stathis, the morality shaping principles by which they must live
through their life are taught to Greek children: “After the Lord, you must love your country and your parentse and
with sedulousness, virtue and noble sacrifice of your faults you must try to shine on this day as children who are
useful to their country and their parents. Consequently, take care of your health, lighten your soul, keep your heart
noble, bejewel yourselves with the Christian and ancestral virtues and avoid that which is shameful and
dishonorable”.

Indeed, the basic themes of this work, such as the value of maintaining contact with nature as God’s creation,
waking up early in the morning, exercise, kindness, and incessant work, showing restraint, eating small amounts,
physical cleanliness, keeping order, bravery, and ambition, persistence, patience, hope, charity, love for
humankind and one’s neighbors, reading beneficial books and learning the Greek languages a means of “knowing
the divine beauties of Christianity and the endless beauty of Greek ingenuity”, love for one’s country and national
ideology, are aiming at constituting a homogenizing national and cultural identity of Greek children, according to
the example set by the elderly protagonist: “a virtuous Christian and lover of his country, Greece.”

H mpooxoAikn ekmaideuan kai gpovrida: pia ouykpiTikn mpooéyyian tn¢ EAAGdac kai
¢ PivAavdiag

MaAapitoa Mapywpévou,
Bpe@povnmiokouog

MEPIAHWH

KaBwg £xel amodeiybei n anuavtikdtnta g mpwing TaIdIKAG NAIKIag, n Tapox Tpwiung NUEPATIAG GPOVTIBAG
Kl TTPOOXOAIKAG EKTTaIdEUONG avayvwpileTal OAO Kal TTEPICTATEPO ATTO TNV ETTICTAMN KA TNV KOIVWVIKI) TTONITIKN).
H uynAf TToI0TIKA ASIToUpyia Twv TTPOCXOMKWY KEVTPWY OTTAOXOAET 1IB10iTEPA TIC TEAEUTAIEC TPEIG DEKAETIEG TOUG
epeuvntég. Epeuvntikd Topiopara aguykAivouv ot diatioTwaon 4TI Ta XapakTnpIoTIKG TG ToI0TTAG OTa TAdioIa
Tapoxns nuepAaiag epovtidag Taifouv kaBopIoTIKG POA0 OTNV TTOPEia AVATITUENG TWV PIKPWY TIAISIGV.

ApxIka, eTxeIpeiTal pia 10TOPIKA AvaokOTTIon Kal Tapoudiaon tng olyxpovng BeauoBetnuévng TTPOCXOANIKAG
aywyng o€ duo eupwiaikég xwpeg, Tnv EAGda kar v Giviavdia. Mapabétoval o1 81Gpopol TUTIOI UTINPETIWY
TTAPOXNAS TTPOOXOAIKNAG GPOVTIOAS Kl aywynhg TToU AEIToupyoUv aTrd dnuoTIKoUS QOpPEiS A he 101WTIKA TTPwToRoUAia
kar efetddetar 1o Béua Tou nUEPAOIOU Kal avaAUTIKOU TIPOYPAUMATOS OTa TIPOCXOAIKA KEVTPA KABE KpdToug
avtigToiya, Tapouciddovrag Ty évvola Tou avaAuTikoU Trpoypapparog oty EAMGda kai poadiopidoviag tov
6po ECEC (Early Childhood Education and Care) g ®ivAavdiag. Mpoaeyyi¢oviag BiBAloypagikd Toug deikTeg
Tro16TTag EmMAEXBNKav n avaAoyia Taidaywywv-aidiwy, To Bacikd péyebog TG opddag Twv TTaidiwy atnv TN,
N TayYEAUATIKA KATAETION TOU TTaIdaywyikoU TPoowTTikoU kai n atabepdtnta e BEang Tou, n aAnAemtidpacn
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TTaIdIwV e Toug TTaIdaywyoUg, N GUPHETOXT TWV YOVEWV KAl I CUVEPYATTQ TOUG HE TO TTaIdAYWYIKG TTPOCWTTIKO.
To delTepo PEPOG TNG HEAETNG eival aiepwuévo aTnv uTrelpikr digpeuvnan. To deiypa amoteholv Taudid (nAikiag
3-4 €1v) kal Taidaywyoi amd dUo TPOTXOAIKA KEVTPA NUEPATIAG GPOVTIdAS Kal aywyns aTa lwavviva Kal To
Tampere. Ta v afloAéynon Kai T GUYKPITIKA TTPOCEYYION Twv dU0 cuotnudrwy XpnoiuotoiBnkav Tpia
avoixtd epyaheia (TexvikA TPIywvOTIOINGNG): N TTAPATAENGN, N GUVEVTEUEN KOl N €TTECEPYATia ETTIONMWY KPATIKWY
eyypaQuv.

Ta cupfuata €deiEav dUO XWPEG He DIAPOPETIKEG QINOTOPIEG WG TPOS TOUG OKOTTOUG TNG TTaIDAYWYIKAS
TTPoCEyyIonS. H epappoyn Twv KATeuBUVTAPIWY YPOUUWY TTapoudiddetal dlapopoTroinuévn Kai n aUyKpIon Twy
TIOIOTIKWY OEIKTWY KaTadelkviel 0TI N @IVAVDIKA TIPOGXOAIKK aywyr Kal ¢povTida avrarokpiveral KaAUTEPA aThv
TIAEIOVOTNTA QUTWV.

The preschool education and care: a comparative approach to Greece and Finland

Malamitsa Margomenou,
Childcare worker

ABSTRACT

As has proven the significance of early childhood, the provision of early day care and preschool education is
increasingly recognized by science and social policy. The high quality operation of preschool centers employ
especially the last three decades researchers. Research findings consistently show that the characteristics of
quality in day-care providers play a key role in the development of young children.

Initially, attempts a historical anaskopisi and presentation of contemporary institutionalized preschool education in
two European countries, Greece and Finland. Are listed the various types of services preschool care and education
that are operated by municipal agencies or by private initiative and discusses the issue of the daily and curricula in
preschools each state respectively, showing the meaning of curriculum in Greece and defining the term ECEC
(Early Childhood Education and Care) in Finland. Approaching literature quality indicators were selected the
proportion of children, educators, the basic size of the group of children in the classroom, the training of teaching
staff and the stability of the position, the children interact with teachers, parental involvement and cooperation the
teaching staff.

The second part of the study is devoted to empirical investigation. The sample is children (aged 3-4 years) and
teachers from two preschools and day care treatment in loannina and Tampere. To assess the comparative
approach of the two systems used three open tools (triangulation technique): observation, interviewing and editing
official government documents.

The findings demonstrated two countries with different philosophies as to the purpose of educational approach.
The implementation of the guidelines presented diversified and comparison of quality indicators shows that the
Finnish preschool education and care more responsive to most of them.

H 6sarpikn téxvn otn didakrikn diadikacia aAAOyAwoowv maidiwv: n wEPITTWon Tou
levepikoU Bgdrpou oTo vnmiaywyeio

Zadelpoua MeAoofa,
Nnmaywyog

MEPIAHWH

v epyagia auti deAetiBnke o€ PaBog n Tpocéyyion pabntwv Nnmiaywyeiou Tou TpPoépxovTal aTo
O10QOPETIKS YAWTTIKS, KOIVWVIKO Kal TTOAITIGUIKS TiEQIBAAOV pEGW TNG BeaTPIKAG TEXVNG.

Zuykekpigéva, o€ aut Tnv epyacia epeuvAOnke ae didatnua 10 unvwv kard oo n Beatpikh Téxvn Ummopei va
AeiToupynoel uToaTnpIKTIKG 0Tn dladikaaia éviagng Kai diIdackahiag Twv aANGYAwoowv vnTriwy, TTPOoKEINEvOU va
¢pBouv afiaoTta ge €magn pe TNV EAANVIKA yAWooa, va €€oIkeiwBouv e auTh Kal va KolvwvikoTroinBoly e
opnAikoug diagopeTikng €BvikoTNTag. Ta aAAoyhwooa maidid, péow g BearpikAg Téxvng, diddokovTal v
eMNVIKA kai ptraivouv o€ diabepatikég diadikaaieg QapUOyAS TG, avamrioaouV TIG YVWATIKEG TOUG OECIOTNTES
kai avrihapBavovrav Biwpatiké 11 TOATIoPIKEG TUVBAKES Tou kaivoUpylou Toug TrepiBdAovTog. EmimpoaBéTw,
10 eAVOyAwooa péAn NG opddag amodéxovtal T OIAPOPETIKOTATA Tou GAAou péoa amd Ti¢ dladikaaieg
aMnAemidpaong.

21n dekaunvn TapéuPaan eQapudaTnke guvoUaaTIKr TTOAUETITIESN WeBodoAoyia, He Eupaan aTnV eCaTOMIKEUPEVN
otipign Tou KkA@Be Taidiol. To evalhakTikd oTnpiletal aTnV €QapUoyr Tou yevepikoU Bedmpou péoa oy
ekmaideutikr) diadikaaio. To yevepikd Béarpo amoteAei pop@ry TG Beatpikic Téxvng Kar@ Tnv omoia ol
oupueTéxovTeg dnuioupyolv To TAdiclo Kal TIC ouvBhkeg, n Bearpikr Oladikacia yevwdral amé TOUg
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EUTTAEKOEVOUG eV N KABe Opaan eaptdral amoKAEIOTIKG a6 Ta PEAN TNG ouddag Kal amoTeAei amoTéAeapa
dnuIoupyIKoU brainstorming, e TEXVIKES aUTOOXEDIATOU KAl CWHATIKAG EVEPYOTTOINGNG.

Ta gToixeia TOU guykevtpwlnkav petd Ty Trapéupaan deixvouv OTI n Beatpikh TEXVN, Kal TTIO GUYKEKPIPEVA TO
YEVEPIKO BEATPO, UTTOpPEl va eMQEPEl AUETT T YVWOTIKA Kol YAWOOIKA avamTugn Twv alodamwv Taidiwv
TTPOOXOMIKAG NAIKiag, kaBwg kal Tnv opaAn €viagh Toug 1o KavoUpylo KOIVWVIKO-TIOAITIGUIKG TTAdigio, uéow
EKQPACTIKWY Kal dnuioupyIkwv dladikaaiwy, evi TapdAAnAa dAa Ta aidid e€oikelwvovTal e TO DIOYOPETIKA.

The theatrical art in the teaching procedure of foreign children: the case of generic
theatre in preschool education

Zafeiroula Melisova,
Preschool teacher

ABSTRACT

In this paper, it is studied in depth the approach of Kindergarten students from different linguistic, social and
cultural environment, through the art of theatre.

Specifically, this research investigates within 10 months whether the theatrical art can support the integration
process and the teaching procedure of foreign children or not, in order to effortlessly become intimate with Greek
language and socialise with other children from different nationalities. The foreign children, through theatrical art,
were taught Greek language and get into interdisciplinary procedures. They also develop their cognitive skills and
understand empirically the cultural conditions of their new environment. Moreover, the Greek children accept the
diversity of the other through the processes of interaction.

In the ten-month intervention, combinational multilevel methodology was applied, with emphasis on personalised
support of each child. The alternative is based on the application of generic theatre in the educational process. The
generic theatre is a form of theatrical art in which participants create the context and circumstances, the theatrical
process arises from the involvement of the participants, each action depends entirely on the team members and is
the result of creative brainstorming, improvisation techniques and physical activation.

The data gathered after the intervention show that the theatrical art, the generic theatre in particular, can result in
linguistic and cognitive development of foreign preschool children. Furthermore, the generic theatre contributes to
their gradual integration into a new socio-cultural context, through creative and expressional procedures, while all
children become familiar with the diversity of the other.

O paivéuevog OpAdvro rou A. Apiéaro aro «moAUypwuo madA» Tou I. KaABivo

Xplotiva MntoomouAou,
Emwotnuovikn ouvepyatng T.E.l. Hreipou

MEPIAHWH

H amédoan tou Maivépevou Ophdvdou Tou Aoudofikou Apidato pe agriynon tou Traho KaAivo (1995) mou
ameuBiveral g TTaIdIA aTmoTeAE TNV TPWTAPXIKA evaaxoAnan g€ autéd 1o dpBpo. Mépa amd v avaiuan Twv
BEpATIKWY EVOTATWY TIOU aQopoUv OIaQopeTIKA NAIKIOKG Kova —6Tw¢ autd epgavifoviar ata d0o £pya
(Tpwr6TUTTO TOU ApPIGaTO Kai pETayevEDTePO Tou KaAivo)- Trpayuartotmoleital yia Tpwn @opd n GUYKPITIKN
peAETN auTwv pe okotrd va diamaTwBel o BabBudg g emidpaong Tou ApidoTo atov KaAgivo.

Méoa o10 ouykekpipévo udBabpo Tng Itahikrg Avayévvnong o ApidaTo TpooTraBei va kaBpe@Tioel Ty £ToXK
T0U 600 TO duvaTd KaAUTEPa Péoa amd Ta Epya Tou. ATr'autd Eexwpilel o Maivouevog Ophdvdog, £pyo aTo 0TT0i0
TIPAYUOTWVETAI TO AVAYEVVNOIOKO IBEWAES TNG ETTOXAC WE TepAOTIa ammxnan amd tnv TpwTn KIGAAg £kdoan Tou
(1516).

To Toinua We Ta oapdavta ¢ dopata ou amoTéAeae Epyo (WS YIa TO dnUIoUPYO TOU — av AVAAOYIOTE] KAVEIG TO
Xpovikd didotnua amd 1o £10¢ gUMNWNG (1502) £wg ekeivo TG ohokAfpwang TG Tpitng ékdoong Tou (1532)-
avtAnoe To TepIexOuevS Tou amd Tov Epwreupévo Ophdvdo Tou Maréo Mapia Mmoidpvto, oM eptrhoutioTnke
ard Tov ApI6aTOo pe UAIKG aTrd TTapaulBia kar agnynoElg ITTTTOTIKWY TrepITeTelwv. E§aTopei Tov

TOAEHO avapeoa aToug XpioTiavoug atn FahAia Kai Toug Zapaknvoug Kal 0TIACE! TO evOIaQEPOV TOU avayvwaTn
aTov £pwra Tou OpAdvdou kai g AviCeAika, Tou Poutiépo kai Tng MmpavTaudvre.

Me o1d kpithpia eTéAECE 0 KaABivo To avayevvnalakd £pyo Kai Tnv TIpooapioyr Tou o€ Taidikd koive; Me moidv
TPOTIO 0 GUYXPOVOS CUYYPOPEAS PETAPEPE! YIa TIAIOIA TIG AVTITIPOOWTTEUTIKEG TIEPIYPAPES TOU TTOAUTTAOKOU TN
dopn Toifuarog ou amoppéouv amod Eva Aupioud; Moloi XapakTpeg auvuTIap)ouv Kai TTapehalvouv péoa o’
auTd Kal Twe autoi apouaiddovral ata Taidid; Moidg o aményKog Tou PeydAou g€ GyKou TTOINUATOG OTO TTAIBIKG
avayvwoTIkO KoIvo;
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AuTég o1 «elkOveg amd pia ékBean» Ba TapouadiacTolv aTo TTaP6V Apbpo Péoa amo SIAPOPETIKEG TIPOTEYYITEIG
GMwv eTToxXWV.

L. Ariosto’s Furious Orlando in the ‘colourful puzzle’ by I. Calvino

Christina Mitsopoulou,
Scientific Associate, T.E.I. of Epirus

ABSTRACT

The attribution of L. Ariosto’s Furious Orlando (Orlando Furioso) narrated by Italo Calvino in 1995 and addressed
to children is the main subject of the present article. Apart from the analysis of the poem’s themes in each canto
that aimes at different ages—as these appear in the two works (Ariosto’s original poem and Calvino’s book in the
19t century)—it is made for the first time a comparative study between them in order to

examine the extent of Ariosto’s influence on Calvino.

Within this particular background of the Italian Renaissance Ariosto attempts to ‘mirror’ his times as best as
possible through his works. Among them stands out Furious Orlando, a poem that deals with the ideal during the
Renaissance era and that has a great resonance from its very first edition (1516). The poem of the forty-six cantos,
Ariosto’s life work— considering the period since its conception (1502) to that of the completion of its third
publication (1532)—, was based on Matteo Maria Boiardo’s Orlando in Love (Orlando Innamorato), but it was
enriched by Ariosto with material from fairy tales and knight's adventures. He narrates chronicles of war between
the Christians in France and the Saracens and draws the reader’s attention to the love of Orlando for Angelica and
of Ruggiero for Bradamante.

On what criteria was based Calvino’s choice of the renaissance poem and its adaptation for children? How the
modern writer attempts to describe to children the representative scenes of the poem’s complex structure which
arise from its lyricism? Which characters coexist and how are they presented to children? What is the echo of
Calvino’s book in readers and in this particular case in children?

These ‘pictures from an exhibition” will be presented in this article through various approaches of different period of
the past.

A0 TNV avakdAuwn Twv BvIKwWv YAWOOWYV OTIC OUYXPOVES TPAYUATIKOTNTES TWV
IOTOPIKWY EUPWTTAIKWY YAWOOWV: N mepimrwaon tn¢ EAAnvikng yAwoaoag arnv maidikn
nAikia

Afuntpa Moaoyou,

Ap. Mavemotnuiov lwavvivwy

MEPIAHWH

To 180 aiwva dlamoTwlnke 611 TpayuatotoInBnke YeyaAn kal aoQacIoTIKA aTPOQH TTPOS TIG EBVIKEC YAWOTEG,
€TTOX1 Tou EupwTaikoU dlagwTiopoUl. Auth n TPooHAwaN Kal N eupovh diapkei we onuepa. QaT600, oI VEES
TEXVOAOYIEG WE TNV OTTOAUTN Kal AvePTTOBIOTN KUPIOPYia TOUG OTTEIAOUV TIG ONUAVTIKOTEPEG EUPWTTAIKEG YAWOOEC,
Tou avtigTékovTal. H eAAnvikr yAwaaoa, ou Oev Emawe va Katéxel Kupiapxn BEan aTov eupwtraikéd TOAITIONG,
ofuepa amelAeital e Aa Ta emiTeda, ae OGAoug Toug Topeic, oe k&Be kolvwvikr dpaatnpiétnTa. H maudikA nAikia
eival TepIoadTEPO EUAAWTN OTOUG KIVBUVoU¢ autols. O1 avTioTaoelg ival peiwpéveg pe amotéAeapa n eAANVIKA
yhwooa 10 dueco PéNov va diatpExel Tov Kivduvo va amwAéael T dnuioupyikr NG duvapn 1060 w¢ PEGO
ékppaong 600 Kal w¢ ypagikn amotumwaon. Ta mpwra onuddia kai ol evOeiteic eivar oAogdvepa aTOUG
oUyxpovoug TPOTTOUG emiKoIvwviag. EmBAMeTal n Aqun KaBopIoTIKWY aTTOPACEWY TIPOKEINEVOU 01 KivOuvol
T0U ava@épBnkav va avTipeTwmaTolv 1600 améd Toug apuddioug Beopolg 600 kal amo T idia TV KoIvwvia.

To maibaywyik6 kAiua kai n moAupeodikn karaypagn rou

EAévn Moucéva,

2XOALkn ZUuBouAog mpoaxoAikriG aywyng, Emtaotnuovikog Suvepydtne Tunua MpooxoAwkng Aywyrc TEI Adrvag
Mapia ZépBa

Et61k6 Texviko lMpoowrikd, Tunua MpooxoAiknc Aywyng TEI ABnvac

MEPIAHWH
To maidaywyikd KAipa kai n 1één amoteholv KabBopioTikous ouvteAeaTés ¢ diadikagiag Tng pédnong. H
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TrapoUoa epyaadia okoteUel va avadeitel Tn anuacia Tng TapaTApnong Kal Twv KaTaypagwy w¢ ToAupeBodIKA
dladikaaia, Tou gupPaAel atn diapodpewan BeTikol TraIdaywyikoU KAiuaTog kal amoteAeauaTikAg TraidaywyikAg
TAENG.

Q¢ maudaywyikd KAiya opidetal o 1pdmog We Tov otmoio Biwvovral of AANAETISPATEIS TwV CUUUETEXOVTWY OTa
Tradaywylka yeyovota kai gaivoueva. AvagepeTal KUpiwg aTa auvaiagbruara kai Teplypagel TG dIATPOCWTTIKEG
OX£0€IG TOU HaBnTh, 1600 We To dAoKaAd Tou, 60 Kal e TouG auupabnTég Tou. Q¢ axoAikA TaEn opiletal, agevog
0 OUYKEKPIUEVOS XWPOG HE ToV KATAAANAO €COTTAIOUO TOU, QQETEPOU O TPOTIOG GUUTIEQIPOPAG TWV OPWVTWY OTN
Baon kavovwy, oploBétnang xpévou, opydvwong SpacTNPIOTATWY, YEVIKWG N CUGTNUATOTIOINGN TOu TPOTIOU
okéyng kai dpdong.

lNa 1 diapépewaon BeTikol TaidaywyikoU KAIUATOG Kal ammoTeAeTUATIKAS TTaIdaywyIikhAg Ta¢ng o maidaywyds, wg
K0pI10G PUBUIOTAG TOUG, EQAPMBLEI TEXVIKEG TTOPATAPNONG KaI KATAYPAPWY W OKOTIO TV agloAdynaon kai T diapkh
BeAtiwon Toug. O1 kataypagég, wg moAupeBodIkr diadikaaia, amaitolv améd Tov TaIdaywyd emITPOTBETES
0eqiotnTeg. Exer emonuavlei pe €peuveg 6T, o1 Taidaywyoi amo@elyouv TNV Kataypagr OedopEVwV NG
TradaywyIkAg Toug TPdagng, TapdTi n idla amoteAei ouuuT diadikaaia TG TaIdayWYIKAG.

H guatnuarikr Taparipnon Kai n karaypagn yiveral avtiAntrtr wg moAupeBodIkn, EUENKTN Kal TTpogapuoaiun
pEB0DOG, KaTAMNAN va arodwael To vonua Twv ToAaTTAWY TPdTTWY ékppaang Twy Traidiwy. Méga atrd TToIKIAES
TEXVIKEG KOTAYPOAPWY, OTTWG YPOTITEG TNUEIWOEIG, NXOYPAPATEIS, QWTOYPAPATEIS, BIVIEOOKOTIATEIS Kd, €ival
duvarh n dlaoTalpwan Kal 0 éAeyxog Twv dedopévwy, Ta OTToia pTropolv va odnynaouv ae agioAdynon Kai
BeAtiwon Tou Taidaywyikol KAipatog. H ouatnuamikg Tropatipnan, 101aitepa yia Toug Taidaywyous g
TPOOXOMIKAS NAIKiag, amoteAei PéBodo PEAETNG Kal kaTavonaong Twv TOIKIAwWY HOP@WY EKPPACNG Twv TTAIBIWV Kal
TOU TTaIdaywWyIKoU KAiJOTOG YEVIKOTEPA.

The pedagogical climate and its multiple recording methods

Eleni Mousena,
Dr. Educational Policy, Scientific Associate, TEl of Athens

Maria Zerva
MSc, Special Technical Staff, TEI of Athens

ABSTRACT

The pedagogical climate and the classroom are key factors in the learning process. This paper intends to highlight
the importance of observation and recordings as a multiple method process, which helps create a positive
pedagogical climate and an effective pedagogy teaching class.

The educational climate is defined as how the interactions of participants in educational events and phenomena
are experienced. It mainly refers to feelings and describes the interpersonal relationships of the student with both
the teacher and with his/her peers. The classroom is defined as, on one hand a specific area with its appropriate
equipment and on the other hand the behavior of participants on the basis of rules, time schedules, organizing
activities, and in general the systemization of thinking and action.

For the creation of a positive educational climate and effective pedagogy class, the teacher, as the principal
regulator, applies techniques of observation and recording which aim to assess and continuously improve them.
The recordings, as a multiple method process, require the tutor to have additional skills. It has been pointed out
with research that educators avoid recording data of their pedagogical acts, although this is an inherent process of
teaching.

The systematic observation and recording is perceived as a multiple, flexible and adaptable method suitable to
convey the sense of multiple modes of expression for children. Through a variety of recording techniques, such as
written notes, audio recordings, photographs, video recordings, it is possible to cross check and verify the data,
which can lead to the evaluation and improvement of the pedagogical climate. The systematic observation,
particularly for teachers of the preschool age, is method of studying and understanding the diverse forms of
expression of children and the educational climate in general.

O «®oirnic» (1869) - H mpwrn epnuepida omoudaotwv tou Mavemornuiou Abnvwv
Xapalapmnog Mmnapmouvng,
AvarnAnpwtri¢ Kadnyntig N.T.A.E., Mavemniotiuio ASnvwv

MEPIAHWH

H maidiki kai veavikr nAIKia, av kar 8gv UTTAPXE! EVIAia avTiAnyn YIa TIC XPOVIKESG «UETATOTTICEICY, T OPIA KOl TV
uor Toug, Yivovral ammodéKTEG avTIQACEWY, QvTIVOPIWY Kal avakohouBiwv. [épa  amé  PioAoyikolg
Tpo0diopiouols, n IoTopia eival duvardv va cupBaMiel, agevdg, otn diepelvnan NG TAUTATNTA TOUG Kal,
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QQETEPOU, OTO CATNUA TV OXECEWV TwWV YEVEWV. Me TO OKETITIKG auTd egeTaleTal n epnuepida «PoItnTrgy, TTou
€kd0Bnke 10 1869 amd amoudaaTég Tou eAAnvIKoU MavemigTnuiou. Zuykekpipéva, PeAeTdral n a@dpunaon g, 10
TIEPIEXOUEVO Kal O 1060A0YIKOG TNG opidovTag, N BEan Twv QOITNTWY yia TO TTOAITEUA, 01 QVTIAAYEIS TOUG YId TV
EYKUKAIQ Kal TNV TRITORABUIO EKTTAIBEUTT, TIG OWEIS KA TIG TIPOOTITIKEG TOUG.

“The student” (1869) — Athens University students’ first newspaper

Charalambos Babounis,
Associate Professor, University of Athens

ABSTRACT

Childhood and youth, though there is no cohesive conception for the time “shifting”, the limits and their texture,
become receivers of contradictions, antinomies and inconsistencies. Beyond biological definitions, history is
plausible to contribute, on the one hand, to the exploration of their identity and, on the other hand, to the issue of
relations between generations. Under that spectrum, the newspaper “The Student” which was published in 1869 by
the students of the Greek University was examined. In particular, what was studied was its origin, the content and
its ideological horizon, the students’ positions on the constitution, their beliefs concerning the circular and the
tertiary education, their aspects and perspectives.

Arouiké¢ pdkeAog adloAdynang. Eapuoyn kai aéioroinon amé 1ig vnmiaywyoug

Mapiva Mméon,
2X0ALkn ZuuBouAog Nnmiaywywv

MEPIAHWH

To Bépa g agloAdynang otnv TPoaXOMIKR aywyr, £xEl TUXEI 181aiTEPNG TTPOTOoXNAG Ta TeAeuTaia xpovia. O véeg
TraIdaywyIkéS kai DIOAKTIKEG TEXVIKEG BaaifovTal aTnV evepynTIKA Kal oTadiak 01kodduUnan TG yvwang YEca amo
TNV aMnAeTTidpaon e Toug aAAoug kai 1o TepIBaAhov. H pudbnon emimeAeital o amoteAeauaTikG péaa amd v
emmihuan poPAnuaTwy amd Ta idia Ta Taidid Adn amd Tnv TPOTXOAIKA NAIKia. Z0u@wva We T0 1I0XUOV aVAAUTIKO
mpoypauua yia 10 vnmaywyeio (AiaBeparikdé Eviaio MAaioio Mpoypaupdtwy Xmoudwv Kal AvaAuTikd
Mpoypaupata Zmoudwv), oI TeEXVIKEG afloAdynong Tou Taipidfouv aTo vnTiaywyeio eival o1 eVOMAKTIKEG, Ol
OTIOIEG €ival EEATONIKEUPEVES KA AVTITTPOCWTTEUTIKEG TNG EEEAIENG TOU KABe padnTr. Mia 1étoia wopen agioAdynang
eival 1o portfolio TTou divel T GuvatdTNTa OE KGO TTOIdi va avamTUgel ToV TTPOCWTTIKG Tou TPATIO kai PuBuo
paBnang amogelyovtag Tig ouykpioelg. To portfolio amoteAei éva TOAUTIHO Kai EUEAIKTO epyaAeio aTa yépia Tou
EKTTaIBEUTIKOU, TO 0TT0i0 TTANPOPOPET OX1 POVO yia TV TTPOCWTTIKA avaTTugn kal e¢EAIgn Tou Taidiou, aAAG Exel Kal
avaTpo@odOTIKG XOPAKTAPA Kal GUUBAMAEI TNV KPITIKA avaAuaon, avapopewan kal BEATiwan TG TApEXOUEVNS
ekmmaideuong. H mapoloa epyaaia Tapoualalel TV eQapuoyr Kal T Xpnon Tou gakéAou agioAdynong ota
vnmaywyeia Tou vouoU Aptag. EaTiadel ata AeovekTApaTa Kal 0QEAN TOU GTNV a§I0AGYNaN TWV HIKPWY PaBnTwv.
Mepiypagel TpOTIOUG OPYAVWATG TOU, TOVIEl OTI TIEPIEXEI AUBEVTIKA £pya TWV TIAIBIWY KaI ETTIGNUAIVEI TN XPAoNn
TOU WG gpyaAeio autd-agioAdynong Twv pabnrwv kal wg Pacn evnuépwong TG TPoddoU YIa TOUG YOVEIG.
Avagépetal emiong aTIg dUOKOAIEG Kal Ta TIPOPBAAUATA TTOU QVTIPETWTTIOAV 01 VATIIAYWYOi KaTé TV £QapHoy Tou
kai e€eTalel TIG evOEXOUEVES BEATIWTIKEG KIVATEIG, O OTToieg Ba utropouaav va cuppailouv BeTikd ae avahoyeg
TTPOOTIABEIES EQAPUOYAG TOU.

Individual assessment portfolio. Inplementation and utilization from kindergarten
teachers

Marina Bessi,
School Counselor

ABSTRACT

The issue of assessment in early childhood education, has given special attention over the last years. The new
pedagogic and teaching techniques are based on active and progressive construction of knowledge through
interaction with others and the environment. Knowledge is conquered more effectively through problem solving
from the children themselves. According to the current curriculum for kindergarten schools, the assessment
techniques appropriate for kindergarten school are the alternative ones, which are individualized and represent
each student's progress. One type of this assessment is the "portfolio” which enables each and every child to
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develop his/her own personal way and rythm of learning avoiding comparison. Portfolio is a valuable and flexible
tool in the teacher's hands, which gives details not only for the child's personal growth and development, but also
has a feedback character and contributes to the critical analysis, reform and improve education. The paper
presented here will discuss the implementation and use of portfolio in the kindergarten schools in the prefecture of
Arta. It focuses on the child's advantages and benefits in assessment. It also describes ways of its organising,
points out that it has children's authentic projects and detects its use as a tool of children's self-assessment and as
a basis of the parents' awareness of their children's progress. It also mentions the difficulties and problems the
teachers faced during its implementation and examines possible ways of being improved, which could contribute
positively to similar efforts.
H ueraBaon amé ro dnuorikd oxoAcio aro yuuvdaaio ora mAdioia tn¢ £16IKAS aywyns
Avva MmofoAn,
Noyodepansutpla
Kwvotavtivog Towkolpag,
E1b1kO¢ matdaywyos
MEPIAHWH

216%0G: H pet@facn amd 10 dnuoTIKG OTO YUuuvaoio €xel amaoyoAioel kal guveyilel va amacyolei v
eKTTIBEUTIKY) €peuva Kal autd yiati  amaoyoAei apvnTikd ta maidia-padnrég. Mvwpiloviag 1i¢ duoKoAieg TTou
avTigeTwttifouv o1 pabntég We eAappid kai pEtpia vonTikh kaBuatépnon(E.kar MIN.Y) n perdBaon auth xpndel
€yKalpng TPOETOINACIAg Kal guaTuaTIKAG uTroaThpIEng. AauBdvovtag utr oyIv TIC TTOPATTavW OIaTTIOTWOEIG
0TOX0G Mag pe TV Tapolaa elonynan eival va avadeifouue Tnv PeBOdeUan NG EyKaipng TTPOETOINATIA TWV
padntwv ue E. kar MIN.Y. perdBaong amd 1o dnuotikd aTo yupvdalo ata TAaigia TG £1I0IKAG aywyng Kal TNV
AeIToupyIkOTNTA TNG.

MeBodoloyia: AkohouBwvrag Ttéooepic edong petafacng,  e@apudaTnke ota TAdiola Tou AiaBeparikol
AvOAUTIKOU TTPOYPAUUOTOG Kal e Eupaan aTo TTpoypaupa TG Autévoung AlaBiwang, TPOYPAWMa TIPOETOINATIOG
peTdBaonc 3 pabntwv Tou €1dIKoU dnuoTikoU oxoAciou e ayoAeio O/Babuia exmaideuans- EpyaoThpia EI0IkAG
EmayyeAuatikig Exmaideuang kai Katdptiong (EEEEK). To mpdypapua autd eixe didpkeia evag axoAkoU £Toug
(to TeAeutaio @oitnong Twv pabnTtwv). MPaAyUATOTIOIOUVTAV OPYOAVWHEVEG KOl OTOXEUOUEVEG WETARAOEIC TwV
paBntwv oto EEEEK pia @opd v efdoudda omd 2 wpeg. MNvotav n €Qapuoyn Twv YVWOTIKWY Kal
AoyoBepameuTikwv oToXwv aTnv autdvoun OiaBiwon. H mpoetoiyaaia (OkT.2010-Aek.2010) TepiAaupave pia
oeipd amd Opaceig ota TAdioIia TNG autévoung diafiwang OTO EMKOIVWVIOKG Kal yVwaTIKO €miTedo. 2TV
ouvéxela yivoTav n  petagopd autwv Twy defotiTwy  (lavoudpio-Maio 2011)oto  EEEEK dmou  kal
TpaypatotToIBnke n emaywyn OnAadh n PiwpaTiky xpnoiyotoinon Kai €EAILN TwV YVWOEWV Kal Twv
HNXAVIOHPWY. 2T OUVEXEIa OAOKANPWVOVTAG Kal auTh Tnv @aan ¢tdoape oty evowudrwan dnAadn otnv edon
émou o1 pabntéc aioBavlnkav ac@ahig kai aiyoupol péoa améd 1o TPOYpaupa autévoung Olafiwong va
ouveyioouv oTo EEEEK.

Ta amoteAéapara — Zupmepaouata: To TPAypauua autd PEGa oo TNV EQAPMOYN ToU Kal TNV agioAdynan auTrg,
KaTESEICE TNV avayKaldTNTA Wid OEIpd OTACEWY Kal SEEIOTHTWY TTOU UTTopoUv va avamtuxBolv Kal pe KatdAAnAo
TPOTIO Va £QapUooTolV aTd VWpic UTTOOTNPICOVTAG TOUS HaBNTEG GTO va BIWOOUV Jia ATTIa HETARATT.

The transition from elementary school to special educational and vocational training
high school within special educational context

Anna Bovoli,
Speech and Language Therapist, Special Elementary School,

Konstantinos Tsikouras,
Special Education Teacher

ABSTRACT

Aims: When a student leaves elementary school for a “larger” high school, it's a big transition, both for the young
student and for the parent. The student and the parent may be leaving behind special educators and team
members with whom they've built a relationship with. Also they have learned their way around the system and
figured out what works in that environment. But now the environment will be completely new and this cause great
concern for all that involved in the student's teaching process(i.e. parents, teachers, therapist). Knowing the
difficulties that the students with mild and moderate learning disabilities(M.&M.L.D.) face, the transition requires a
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well structured preparation and systematic support. Taking into consideration the above statement the aim of this
project is to apply an approach that will support students with M&M.L.D. to experience positively transition from
elementary school to high school within special educational context.

Methodology: The transition occurred in four phases. The subject that was chosen from the special education
curriculum in order to be applied in the program was the “Daily living lesson”. A preparation program for the
transition of 3 students with M&M.L.D. who studied in the last grade of special elementary school was developed.
This program had duration of a whole academic year. These 3 students for once a week and for two hours were
attending the class of Daily living in the Special Educational and Vocational Training High School(S.E.V.T.H.S.). An
Individual Educational Plan (IEP) for each student was developed and applied both in the elementary school as
well as in the SEVTHS .The |EP was developed by the school teacher and speech and language therapist based
on the curriculum of “daily living lesson”. Elements of the cognitive and communication level were included so that
can be carried out in the high school as well.

Results - Conclusions: This pilot program through its practical application and its evaluation, showed the necessity
of well structured methodology of transition of skills from elementary school to SEVTHS in order students, parents,
teachers and therapist to experience a positive transition.

O nAekrpovik6¢ umoAoyioTiic otnv mpooxoAIKn nAiKia: amoyeis yovéwv

TplavtapuAAia NatolomovAou,
AvanAnpwtpia Kadnyntpta A.T.E.1.O. Bpepovnmiokouiog

XpuooUAa MeAlood XaALlKLOTIOUAOU
Kadnyntpta A.T.E.I.O. NoonAeutikng

MEPIAHWH

O1 texvohoyIkES e€ehitelc TNG eTOXAG HOG 0dAYNCAV OTNV ETTEKTACN TN XPONG TWV NAEKTPOVIKWY UTTOAOYIOTWY
Kal OTIG MIKPOTEPES TIAIBIKES NAIKIEC.

ZKOTdG NG Tapolcag épeuvag eival va dIEPEUVATE! TIC OTTOWEIC TWV YOVEWV OXETIKA WE TNV EI0AYWYR TWV
NAEKTPOVIKWY UTTOAOYIOTWY aTOUG TraidikoUg oTabuoUs Kail TIG GUVETTEIES TOUG YIa TNV avATITUgN Twv TaIdIwV Kal
v Traidaywyikr diadikaacia.

Zuppetéxovteg eivarl 101 yoveic Twv omoiwv Taidid nAikiag 3-5 eTwv TAyaivav ag Taidikolg aTabuoug.

l'a tn ouykévipwan Twv 6edOUEVWY XPNCIMOTIOIRBNKE EpWTNUATOAGYIO

AmoteAéopara; AlomoTwBnke OTI NAEKTPOVIKG UTTOAOYIOTH £XOUV Ol TTEPIOTOTEPES EAANVIKEG OIKOYEVEIEG Kal
KUPIiWG eKeiveg We vEOUG yoveig avwtaTng ektraideuong. Ta mepioodTtepa amd Ta TaIdIG Tou £XOuv UTTOAOYICTA
gTo oTiTl aoyoAoUvTal Pe autdv. Or yoveic Bewpolv 4TI 0 UTTOAOYIOTAG TTIPOTPEPEI GTO HIKPG Traidid dlaoKEdAON
(84%), podyel Tnv evepyd auppeTox aTn pddnan (64 %), evioxiel T eavracia kai Tn dnpioupyIkETNTA (60%) Kal
Trapéxel duvardtnTeg yia Ajyn mpwroBouliwv (59%). Atrd Tnv GAAn TAsupd oAl Bewpolv 611 0 UTTOAOYICTH
TepIopiCel 1o Tranyvidl Twv Tadiwv pe GAMa Taidid (54%) kai v avayvwon Taidikwy PBiBAiwv (45%) Kai
QVTINETWTTICOUV E OKETITIKIOUO TNV ATToWwn 0TI 0 UTTOAOYIOTAG GEPETAI TOUG  TTPOCWTTIKOUG PUBHOUG TWV TTaIdIWY
kai emTpEmel T guvepyaaia (60%).

Z0uQuwva g TOUG YOVEiG N eloaywyr Tou utrohoyioTh aTov Taidikd oTtabud Ba @épel Ta TaIdIA O€ ETTAQK WE TV
Texvohoyia, Ba Acitoupyael avtioTabuioTIkd yia Ta TTaidid Tou dev £xouv uTToAoyioTh aTo oTriTi aAAG TTapdAAnAa
Ba aufioer TIG ekTTaIBEUTIKEG aviodTNTEG av OEv £OBIACTOUV e NAEKTPOVIKOUG UTTOAOYIGTEG GAoI O TTaIIKOI
otabuoi. Q¢ ekmaideuTikd epyaAeio atov TaIdIKG GTABUG O NAEKTPOVIKAG UTTOAOYIOTAG WTTOPEI VO TTPOCQEQE!
€UKaIpieg yia amokman yvwoewv (78%), yia maixvidi (74%), yia v karavénan pabnuatikwy evvoiwv (67%) Kai
evvolwv xwpou (59%) kai yia T yYAwoaikh avamrugn Twv Taidiwv (54%). H xpAon toug dev peiwvel T0 KUPOG TG
mraidaywyol Kai dev NG agaipei Tov Kupiapxo pdAo aTnv aywyn Twv TaIdIwV.

Ta Tapamavw EUPAUATO TTPOEPXOVTAI ATTO IO APXIKT), TTIAOTIKY £pEUva Kal €ival eVOEIKTIKA. H épeuva auveyileTal.
AE=EIZ KAEIAIA: TpoooAiki nAikia, Ammoyn yovéwv yia Tov UTTOAOYICTA

The personal computer in pre-school age: parents’ views

Triantafylia Natsiopoulou,
Associate Professor, ATEI of Thessaloniki,

Chrisoula Melissa-Halikiopoulou,
Professor ATEI of Thessaloniki

ABSTRACT
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The technological development in our era has led to the expansion of personal computers in smaller age groups.
The aim of the present research is to explore parents’ views concerning the introduction of computers in the
nursery schools as well as the consequences of it on children’s development and in the pedagogical procedure.
101 parents participated in the research, whose children, aged 3-5, have been attending nursery schools.

For the collection of data a questionnaire was used.

Results: Our data show that the majority of Greek families and mostly those with higher education young parents
own a personal computer. The majority of children who have a computer at home spend time using it. Parents
believe that the computer offers young children entertainment (84%), that it promotes their active participation in
learning (64%), that it reinforces their fantasy and creativity (60%) and that it offers some possibilities for
undertaking initiatives (59%). On the other hand, many believe that the computer limits children’s play with other
children (54%) as well as reading of children books (45%) and therefore some are skeptical about the view that the
computer respects children’s personal rhythm and that it allows for cooperation (60%).

According to parents, introducing the computer in the nursery school will bring children closer to technology, and
that it will compensate for those children who do not own a computer at home, while at the same time it will
increase the educational inequalities if not all nursery schools are equipped with computers. As an educational
tool, in the nursery school, the computer can offer possibilities for acquiring knowledge (78%), for play (74%), for
understanding mathematical terms (67%) and terms about space (59%) as well as for children’s linguistic
development (54%). The use of computers does not limit the value of the educator and does not reduce their
powerful role in children’s education.

The above findings originate from a pilot research and are only indicative. The research continues.

KEY WORDS: pre-school age, parents’ views about computers’ use

Eumédia xpnong rou umoAoyiarn o€ TaSeIC vmiaywyegiwv: OuvevrieUuéeIs e vnmiaywyoug

KAgomatpa NikoAomouAou,
114 407/80 T.E.A.M.H. — E.K.M.A.

MEPIAHWH

H epyacia auti mapoucialel opiouéva amoteAéguaTa amd TPOoQaTn WeyaAUTEPN EPEUVA AVOPOPIKA WE TNV
agiomoinan Tou utoAoyioT (kai Twv Texvoloyiwv TG TMAnpogopiag kar Twv Emkoivwviwv - TME) oe Tageig
vnmaywyeiwv. Baoikoi mapdaperpor e épeuvag Atav n dieEaywyr e xwpig TexvnTA Tapéupacn kai n eBeAoVTIKA
OUHUETOXA TV VATTIAYWYWY. ZKOTIOC TG Epyaciag autAg eival, n SiEpelvnan Twv aTTOYEWY TWV VATIIAYWYWV yid
TO IO ONMAVTIKA EUTTO0IA ava@opIKA e T XPAon Kai agiomoinan Tou utoAoyiaTr oty Tagn We Ta vATTia.
Zuppeteixav 11 vnmaywyoi amod d6éka dnuoaia vnmmaywyeia g ATTIKAS kai Ta dedouéva TUAAEXBNKav péow
ouvevteUEewv. KaBe vnmmaywyeio amotéAeae EexwpIaTr PEAETN TTEQITITWONG.

Ta amoteAéopata £6eigav 6Tl Ta TIEPICOOTEPO ONUAVTIKA €UTTOdIa, OUPOWVA WPE TI vnTTIaywyoUg, €ival o
eomAIouOS (TrEplopiopévog apiBUOS UTTOAOYIGTWY), 0 XWPOS (TTEPIOPITUEVOG XWPOE, duakoAia ToTToBEéTnong Tou
umohoyiaT o€ dia ywvid), o pey@Aog apiBudc Twv vnmiwv o€ pia Ta¢n Kai n EMEIYN EMPOPQWONG TwV
vnaywywv. xedov OAeS o1 vTiaywyoi, avetaptnta amoé 1o Qv XPNOIPOTIOINUV A X1 TOV UTTOAOYIGTA aTnV TAEN
e Ta vAma, matelouv 6Tl n Texvoloyia (TTE, umodoyiaTrg) eivar katGAAnAn yia v 1één Tou vnmmaywyeiou.
ZulnTioUvTal CUVETTEIEG VIO TNV EV-EVEPYEID ETTILOPGWON TWV VATTIAYWYWV.

Barriers in using computers in kindergarten classrooms: Interviews with kindergarten
teachers

Kleopatra Nikolopoulou,
Adjunct Lecturer, E.K.P.A.

ABSTRACT

This paper presents part of results of a larger research project regarding the integration and use of computers (and
more widely Information and Communication Technology — ICT) in kindergarten classes. The main parameters of
the study were the naturalistic classroom environment (without artificial intervention) and the voluntary participation
of early childhood teachers. The aim of the study is the investigation of early childhood teachers’ views about the
most important obstacles in using the computer in kindergarten class with young children. 11 teachers participated
from ten public kindergartens in Athens - Greece and the data were collected via interviews with the teachers.
Each kindergarten constituted a separate case study.

The results showed that the main obstacles, according to teachers’ views, were the resources (limited number of
computers), the space (limited space, difficulty in placing the computer in a corner), the large number of children in
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a class and the lack of teacher training. Aimost all teachers, regardless of using or not the computer in the class
with the children, believe that the technology (computer, ICT) is useful for the kindergarten class. The paper
discusses implications for in-service teacher training in ICT intergration.

Maifoupe 6Aor padi éva KaivoTouo moAITIGTIKO TPOYPANLA CUMUETOXA Kal
aAAnAemibpaong maidiwv ue Kal Ywpic avamnpiss yéoa arnv KoivornTa

Baia Nikou,
Nnrmaywyog
OAupumia BAtaykodtn,

QuaikoVepaneutpla

MEPIAHWH

Ta Tumikwg avamtuaaoueva Taidid pmopolv va amodexBolv TepIoadTeEPO Ta TTAIdIA e avaTmpieg pEoa amod Ty
aMnAeTTidpact| Toug pe autd, Kupiwg péow opyavwpévwv dpaotnplotAtwy. H ouppetox, w¢ euTAoKh Ot
karaoTaoeig {wrg, eival pelwpévn ata Taidid Ye avarmmnpieg o€ gUyKpPIOoN PE AUTH TwV TUTTIKA QVOTITUGOOMEVIV
ouvopnAikwy Toug. O1 TEXVES Kal TO TraIXVvidl TTopolv va AeIToupyrigouv wg Ioxupd Kivntpo TTpog Tv Kateubuvan
NG aAANAETTIOPaONG TTAIBIWY E KOl XWPiG avaTTnpieg.

ZKOTIO¢ TNG €pyaTiag ATav va TAPOUCIAaTEl N EQOPUOYR €VOS TTPOYPAUUATOS CUUUETOXAG OTNV KOIVOTNTA E
opyavwyéveg dpaatnpi6tnTeG Bedirpou kal TTaixvIdiol PeETacl maidiwy e Kal wpi¢ avarmpies. To mpdypayua
TpayparotoiiBnke kard 1 axoAikh xpovid 2010-2011, atnv mdAn ¢ Kolavng. Zupueteixav 40 maudid TUTTIKWG
avaTITUoa6EVa TTPOOXOAIKAS NAIKIag (4-6 €Twv) Tou @orroloav ae KAaoaiko 1I91wWTIKG vnmmiaywyeio kar 30 TTaidid
kal épnpol pe avamnpieg kal avamtugiakég Olarapayxég Tou TapakoAouBoloav TTPOYPAUUATA O€ KEVTPO
armoBepareiag amokaraoTaons kai dinuépeuanc. ApxIKG, Ta VATTIA ekTTaIBelTNKAY OTv TagN OTO BEa Tng
avamnpiag pe diaBeuarikr TPOGEYYIOoN, UAOTIOIWVTAGS TTONITIOTIKG TIpdypaupa e Bepatikolg dgoveg: a)«Maigvidiy,
kai B) «OMor diagopeTikoi OAoI iooI». LT OUVEXEIQ, TTPAYUATOTIONNBNKE BEQTPIKA TTAPACTACT WE TN GUPMETOXK
TTaIdIWY, EKTTAIOEUTIKWY, OIKOYEVEIWV Kal €BeAovTwv. ZT0 TEAOG TNG GXOAIKAC XPOVIAS opyavwonke difuepo
@eaTIBAN TaixvIOIoU o€ UTTAIBPIO XWPEO, UE OPYAVWHEVES dPACTNPIOTNTEG TTPOCRACIYES 0t OAa Ta TaIdIA.
KaBopioTik fTav €Tmiong n cuvepyagia Twv TomKwWvV @opéwv. MapdAnAa, cuvdiopyavwBnkav dnuIoupyIkES
dpaatnp16TTEG AANAETTIOpaONG PETAEU TwV TTAIBIWV KAl BIWPATIKA EPYATTAPIA VIO TOUG YOVEIS Twv VATTiwY. 2TV
apxn Kal aTo TEAOG TOU TTIPOYPAPHATOS TTIPAYUATOTIOIRBNKAY NUISOUNUEVEG TUVEVTEULEIS E TOUG EKTTAIOEUTIKOUG,
TOUG YOVEIG TWV vnTTiwy Kal Ta VATTIO.

Ta amoteAégpara Tou TPOypdupaTog Tovifouv Tn BETIKA OTAGN yia Tn OUVEPYATia Twv YOvEWwv Kal Twv
EKTTQUOEUTIKWY 0T dlopydvwan avTioTolxwy OpacTnpIoTiTwy oty kovétnTa. Karaypaenke evioxuon Tng
emBupiag Twv vnTTiwv TNV avamTugn oxéocwy Pe TTaIdIA PE avaTnpieg.

Zuutepaopartikd, ol opyavwpéveg dpacelg PeTacl Traidiwv P Kal Xwpic avartmpieg @aivetal va pmopolv va
AeiToupyroouv BeTIKG TN OTAGT TWV TUTTIKA AVATITUOCOUEVWY VNTTIWY aTTévavTl oTny avarnpia.

"Playing all together”: an innovative cultural program for the participation and
interaction between children with and without disabilities within the community

Vaia Nikou,
Preschool Teacher,
Olympia Vliagkofti,
Physical Therapist

ABSTRACT

Typically developing children may show greater acceptance of individuals with disabilities through their interaction
with them, especially through structured activities. Participation as involvement in a life situation is reported to be
restricted in children with disabilities. Arts and play could act as a powerful motive towards the interaction between
children with and without disabilities.

The aim of this project was to present the implementation of a program for the participation of children with and
without disabilities within the community which included organized theatre and play activities. The program took
place in the city of Kozani-Greece, during the school year 2010-2011. The participants were 40 typically
developing preschool children (4-6 years old) attending private classic kindergarten and 30 children and
adolescents with disabilities and developmental disorders who were having treatment in a rehabilitation- day care
center. In the beginning, the preschool children were educated in the class on the subject of disability using the
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interdisciplinary approach, through a cultural program focusing on: 1. “Play” and 2.”All different, all equal’. After
that, a theatrical performance took place with the participation of children, families, teachers and volunteers. At the
end, a two-day outdoors, play festival was organized, accessible to all children. The local authorities’ cooperation
was determinative. At the same time, creative activities for the interaction between the children and experiential
workshops for the parents took place. In the beginning and in the end, the program included semi-structured
interviews with preschool children's parents and their teacher's.

The results reveal the positive attitude of teachers and parents for the organization of similar activities. They also
show increased willingness of the typically developing children to interact with their peers with disabilities.

In conclusion, organized activities between typically developing children and children with disabilities may act
positively to the attitude of typically developing children towards disability.

Ma6naiakéc buokoAies- H peAérn mepimrwong wg Auon mpoBAnuarog

XapaAaunog Ntaldakag,
Abaktwp, Atsuduvtric Tou 5% AnpotikoU ZyoAsiov lwavvivwv

MEPIAHWH

H €10Aynon Pou auTH ETTIKEVIPWVETAI OTIG TIEPITITWOEIS TwV TTAIBIWY TTOU guvavtoUv SUCKOAIES Kal EUTTOdIa OTN
dladikaaia TG Pddnaong kar oIkodOPNaNG TwWV yvwoewv. TNpoKeITal yia éva OXETIKA JEYGAO TTOGOGTO TTaIdIWY
(Trepimou 30 %) Tou Gev utTopei va ayvoei f) TexvohoyikG oUVBETN, TTOMTIOUIKG AVOUOIGUOP®N KOl CUVEXWG
peTaBaAAdpevn Kovwvia. 2N ouvageia auTh KIviBnka aTo edio G 1I810YPAPIKAS TTPOCEYYIONS TNG EPEUVAG KAl
QVTIYETWTTIONG € avTiBean e exkeivo TG vopoBETIKAS TTou uloBeToUV 01 KUpIEG Bewpieg (Tr.x. Piaget, Freud) mou
TEPIYPAQouV TG KUpIEG BlaaTaaeis eE€higng Tou Traidiol aTig diagopes paacig eEEAIEAG Tou. Eivar Tpogavég 6Ti n
Kivnan ae éva 1étolo Tedio TPOUTIOBETEI YVWaN TwV YETWY KAl Twv SUVATOTATWY dIEPEUVNONG TOU OUVBETOU Kal
TroAuTIapayovTIKOU Qaivopévou Twv duakohiwv pabnong. H pdBnaon, wg diadikaaia emetepyaaiag TAnpopopiwy
eival guvémela piag duvapikng aMnAeidpaong apayoviwy Tou axetiovral pe 1o TTaidi aAAG Kai 1o TepIBaAlov,
TNV KATA0TAON PECA TNy omoia yivetal n udbnan. To yeyovdg TG duvapikAg aMnAemidpaong umrodnAwvel 6ti
eival dUokohog, av Oy adlvatog, 0 akpIBAG TTOCOTIKAG TPOCDIOPITUOS TG OUMPBOAAG €uyevwv Kal
TepIBaAAOVTIKWY TTapayoviwy. H amokAEIoTIKA, €mopévwg, amddoan Twv OUGKOMWY OE TAPAYOVIEG TToU
ouvdéovTal We To TTaIdi, Oev €ival UTTEPACTTITIMN.

21 ouvageia autr Tapouaialw t diadikaaia didyvwaong GUTKOMWY TTOU TTAPOUCIATE EVa GUYKEKPIPEVO TTCIDI
kal avamTuéng oxeTIkou oxediou OIBAKTIKAG Tapéupacng Tou uhomoinga oTta TAICIa €vag OXETIKA peydAou
XPOVIKOU diagtiuarog. Ma v avTieTwmon Tou {nTAuatog autol aglomoinad, aoQaAWS, T OXETIKA
oupTIEPATUATA TWV EIBIKWY, OUTIAOTIKA GUWS N TTPOCEYYICH Wou ATav pia Tpoatyyian "Auang TpoBAfuaTog” e
OUpUETOXA AWV TwV EUTTAEKOPEVWY (YovEwy, TTaIdIwY K.T.A.). Avapead OTIC IATTIOTWOEIG KAl TA GUPTTEPACATA
TTOU QTTEKOUION amé To eyxeipnua auté Ba ABeAa va emonudvw 101aiTEpa TNV ioBnan ™G eTayYEALATIKAS
IKavOTToinaNg Tou dOKiPaoa Kal TNy eviaxuan TG autoTreToiONaNG Pou OXETIKA WE TNV avaAnyn TPwWTOROUAILY
YO TNV QVTIRETWTTION Trapouoiwv {ntudrwy. H aigbnon auth mepiopilel v 160N yia amdédoan TG aXOAIKAS
armotuyiag ae aAoug TTapayovTeG (oUaTnua, TEAYPAUUa K.0.) Kal TTPOOQEPE TO £3AQOG YIa TV €UdOKIUNGN NG
adpdveiag, Tng pn diakIvauveuang TPWTOROUAILY Kal TEAIKA TNG ETTAYYEALATIKAS OTATIUGTNTAG.

Learning difficulties - Case study as a problem solving

Charalampos Dalakas,
Dr., Principal Teacher

ABSTRACT

My present presentation is centred in cases of children who have difficulties and obstacles in the process of
learning and acquiring knowledge. These children represent a relatively high percentage of children (about 30%).In
this context, | worked in the field of idiographic approach (case study) of research and action in contrast to that of a
nomothetic one that is adopted by main stream theories (e.g. Piaget, Freud) describing the main dimensions of
child development in the various phases of its course. It is obvious that my approach presupposes knowledge of
the means and the possibilities of researching the complicated and multifactorial phenomenon of learning
difficulties. Learning, according to the model of information processing, is a result of a dynamic interaction of
factors that are related to the child on the one hand and to the environment, the situation within which learning
takes place on the other.
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000 usyaAdwvw pabaivw va diapdalw 1o ypamro Koouo yupw pou: Sigpeivnon Twv
avriAfpewv maidiwv mpooxoAIkn¢ nAikiag yia tnv avayvwon

EAnti®éa NtaAouka,
M.T.M.E. Navemntotriuto Oscoariog

Mapia ManadomnovAou,
AvanAnpwtpia kadnyntpta M.T.M.E. Maveniotiuio Oscoaliog

Mapio Osobwpakdakou
Nnriaywyog Msc M.T.1.E. Mavemotnuiov Osooaliog

MEPIAHWH

270 TAaiglo Tou avaduduevou ypauuaTiopou, eivar TAéov adiau@ioBATNT N duvaMIKA TTopEia TIPOG TNV
KOTAKTNGN TOU YPOMUOTIONOU, €VW OUYKEKPIPEVA yia TV avayvwan, 1o Taidi gaivetal va BpiokeTal o€ yia
dlapkn TpooTdBeia epunveiag Tou ypatTou Adyou.

‘Exer diamoTwBei 611 aTn glyxpovn Kovwvia n vonuarodoTnan Twv YPATITWY KEINEVWY OEV ETTITUYXAVETAI HOVO
HEOW TNG yPOaPNUATIKAG TTANPOQOPIaG aAAG PETW TTOMWY GNPEIWTIKWY CUCOTNHATWY (6TTWE TO TUTTOYPAPIKO, TO
XPWHATIKG Kal To €IKoVIKO). [a 10 Adyo autd n mapoloa epyaaia eMIXEIPEi va SIEPEUVATEL TIGC AVTIAYEIS TwV
VNTTIWV KaI TIPOVNTTIWY yIa TNV avayvwan YPATITWY KEIMEVWY TOU KOIVWVIKOU XWPeou Kal gg Trolo Babud gaivetal
va diagopoTrolouvTal.

H épeuva diegAxBn o€ mévre dnudaia vnmaywyeia Tou vopou Mayvnaiag. To epeuvnTikd deiyya amoteholaav
oydoévTa evvia Taidid, efdourvia Tpia vATIA Kai deKaEEl TTPOVATTIA, TOPAVTIA OKTW aydpia kal oapavid éva
kopitaia Tou emAéxBnkav pe Tn WéBodo TG amAng Tuxaiag deiydatoAnyiag. Méoa amd T diadikacia Tng
ouvévTeugng KaBe Traudi kaTéBeTe TNV aITioAoynuévn ammown Tou yia Tn duvaTtdtnta avayvwang Tou £pEUVNTIKOU
UAIkoU ard évav IKavé avayvwoTn Tou Ypa@IkoU GUGTANATOC.

Z0powva pe Ta amotedéopara, Ta Yeyahitepa Taidid Tapoudiagav PeyaAUTEPN ETTIKEVIPWAON OTN YPAGNUATIKA
TAnpogopia evw Ta PIKPSTEPA TTaIdIA €deiEav va TTpooeyyifouv ouvhBwg To ypamTo keiyevo oAikd. QoTéoo,
evolaQépov TTPoaeAKUEI O PEYOAUTEPOG aPIBUAGC BETIKWY OTTAVTACEWY (TNG TAEEWS TOU BEKA TOIG EKATS KI Avw) yid
TNV QVAYVWGOIPOTNTA TOU EPEUVNTIKOU UAIKOU aTTO TNV OpAdA TWV TTPOVATTIWY KI X1 Twv vATTiwy. AlaToTwonke pia
TaoN Twv PeyaAUTEPWY TTaIdIWY, TTAPA TN AETITOUEPETTEPN TTPOGEYYICN TOU YPATITOU KEIUEVOU, VO £XOUV EDPAIWOEI
TIEPIOPIOTIKEG QVTIAAWEIG YIO TNV aVAYVWOT, QVTIMETWTTICOVTAG TV TIEPICOOTEPO WG OladIKaaia EQAPUOYAS
YPOGOQWVNUATIKWY avTigTolXioewv Kal Aiyotepo w¢ dladikagia vonuarodotnong Tou ypamTou Kelpévou,
kaBioTWVTag WG TTPOPANUATIKG TTapdyovta Ty TTOIKIAOJop@ia Tou yparToU. TiBeTal, ETOPEVWG, TO EPWTNUA TNG
onuaagiag g nAIKIOKAS avamTugng aAAG Kal Twv TTPAKTIKWY TToU e@apudloval aTo TTAQIGIo Tou viTTiaywyeiou
otn Olaudpewon Twv avTIAyewv ToU OlakaTtéxouv Ta TaIdId yia TV avayvwon oTic 000 TaEeIc Tou
vnTiaywyeiou.

As long as | grow up do | learn to read the written world around me? Examination of
preschool children’s perceptions about reading

Elpida Ntalouka,

Preschool Teacher,

Maria Papadopoulou,
Assossiate Professor, University of Thessaly,

Maria Theodorakakou,
Preschool Teacher, MSc, University of Thessaly

ABSTRACT

In the context of emerging literacy there is a strong belief that children tend to ‘discover literacy on their own even
before school starts. As far as reading is concerned, children seem to be in a constant effort to make sense of
written texts.

Nowadays, the information conveyed by any text is not exclusively derived from its linguistic content but also from
the contribution of other semiotic resources (such as typographic, iconic or chromatic systems). In this paper, we
explore early childhood children’s concepts about print and examine factors that affect and differentiate children’s
perception about text readability.

The research was conducted in five Greek Public Nursery Schools in the district of Magnesia. Eighty nine children
(89), forty two boys and forty one girls, participated in the research. Seventy three (73) of them were attending
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kindergarten’s second year (aged from 5 to 6) and eighteen (16) kindergarten's first year (aged from 4 to 5). Forty
two (42) were boys and forty one (41) girls. The sample was random and the research was conducted by means of
a semi-structured interview, where all the children had to discern readable and non-readable texts given by the
researcher and explain their choice.

The data analysis revealed a more systematic attention to linguistic information by the group of the older children,
whereas younger children concentrated mainly on the extra-linguistic systems coexisting within the written
message. It is of particular interest that the majority of the younger children supported a wider approach to reading.
The older children connected reading mainly to the application of the phoneme-grapheme correspondence rules
rather than to a meaning making procedure. The multimodality of print texts appears problematic for the older
children. So the question that seeks answer is how age and education affect children’s ideas about reading in the
preschool years.

Yyieivi) Twv oxoAgiwv kai mpordaeig yia tn BeAtiwon tng atnv apbpoypagia rwv
maidaywyikwv mepiodikwv tnv mepiodo (1898 -1913)

Anuntplog Ntoutong,
Aaokaloc MpwtoBavduiac Eknaidevong lwavvivwy, Atdaktwp ZxoAng Emotnuwy tne Aywyng

MEPIAHWH

H deivr) kardaTaon g dnuoaiag uyeiag otnv EAAGda kai o1 atroyonTeEUTIKEG GUVONKES UYIEIVAG OTa OX0Acia KaTé
v Tepiodo 1864-1914 wBolv emaThuoveg amd didpopoug KAAGouG oty avaAnyn Tpwrtofouliawv yia Tnv
avadeién Twv Bepatwy vyeiag Pe TeAIKS OKOTIO TN BETUIKA 0PYAVWOT TWV UYEIOVOUIKWY UTTNPECIWV. ZTO PETAIXMIO
TOU QIWVO TO EVOIAPEPOV QUTO TIUKVWVEL KOl 0 TIEPIOBIKOG TUTTOG TNG €TTOXAG dnuoaielel TTOMA keieva Trou
oTtoxelouv 0T O1ddoan Twv apxwv TG oXoAIkAG uyielvig kai atn BeAtiwar ™e. O akomdg Tng Tapoloag
avakoivwang ivar va SlEpeUVATE TV KPITIKA TToU acknonke ae Taidaywyika mepiodikd (EOvikr Aywyr, AnuoTik
Exmaideuaig, Maidaywyikév AeAtiov kai AeAtio Tou Exkmraideutikot Opilou) ¢ epiddou 1898-1913 yia {nrhuata
TT0U 0opoUV aTn OXOAIK UYIEIVA. H épeuva eTIKEVTPWONKE OTIC TTPOTACEIC TIOU SIATUTTWVOVTAV OTTO YIaTPOUG KAl
mraidaywyoUs yia T BeATiwon TG UyIEIvAS Twv OXoAciwv Kal €dwae Eupacn o PEAETN TEOTApWY BepaTikwy
kaTeuBlvaewv: Ta oxoAiKa KTipia kai Ta Bpavia, v kabBapidtnTa, TN YUUVAGTIKA KOl TIC CWUATIKEG TTOIVEC. Ta
armoteAéapara g €peuvag €deiEav ATl n avadelgn Twv Bacikwy eAeiyewv ouvdEeTal e avtiaTorxes egeAiceic Tou
dlapopewvovTtal Tv idia Tepiodo atnv Eupwrm. O1 SiatmaTwaEl§ kai of TPoBANATIgUOI Twy apbpoypapwy yia
TNV avBUYIEIVOTNTA TWV OXONIKWY KTNPIWV Kal yIa Ta YETPa TTou £TTPETTE va An@BoUV OXETIKA e TV TTpOOTATTA TG
uyeiag Twv Taidiwv oXoAIKAG nAikiag €pepav oty €mKaIPOTTA Ta TPOPAjuUaTa TG uyeiag Tou Taidiou.
ZuvéBahav emmiong onuavrik@ oTn OTAdIOKr GOUVEIONTOTIOINGY TOoug, n omoia 0dAynoe aTnv uIoBETan
VOUOBETIKWV PETPWY OTTO TIG HETETEITA QIAEAEUBEPES KUPEPVATEIS. H yvwan Twv TTapatmdvw I0TopIKWY efeAifewv
eival xpAaiun ato Babud Tou BonBd oy Katavonon Twy yeyovatwy Tou TapeABOVTOG, wrilel To TTapdy Kal
Kupiwg TTpokpivel KataAAnAeg aTtparnyikés yia 1o péMov. 10 TAaiglo autd emonuaiveral n emKapdTTA TG
OXOMIKAG UYIEIVAG, 0 DIaQOPETIKAS pOAOG Kal N aTToudaIGTNTA TNG TTIPOANWNG OTO GNUPEPIVO OXOAEID.

Hygiene of schools and suggestions concerning its improvement, in the writing of
articles of pedagogical magazines from 1898 to 1913

Dimitrios Ntoutsis,
Dr., Teacher in Primary education, loannina

ABSTRACT

The deplorable state of public health in Greece and the disappointing hygiene conditions in schools during the
period of 1864 — 1914 have led researchers from many different branches to develop initiatives for the promotion of
matters of hygiene, having as an end result the institutional organization of the hygiene services. At the dawn of
the century, interest in this subject increases and the contemporary periodical press publishes many articles which
aim to spread the principles of school hygiene and its improvement. The objective of the current announcement is
to interpret the criticism which was aimed at the pedagogical magazines (EBvikiy Aywyr}, AnuoTikr Exmaideuai,
Maidaywyikdv AeAtiov, and AeAtio Tou Exkmraideutikot Opihou) during the period of 1898 — 1913 for matters which
concerned school hygiene. The study focused on the proposals which were made by doctors and educators for the
improvement of hygiene in schools and placed particular emphasis on the study of four thematic directions: The
schools buildings and desks, cleanliness, gymnastics and corporal punishment. The results of the study showed
that the highlighting of the basic inadequacies was connected with corresponding advancements in Europe during
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the same period. The discoveries and speculations of the authors of the articles brought children's hygiene
problems to light. They also played a significant role in their eventual discovery, which led to the inclusion of
legislative measures from the following liberal governments. The knowledge of the aforementioned historical
developments is useful in that it facilitates the understanding of events in the past, illuminates the present and,
mainly, suggests good strategies for the future. Within these parameters, the importance today of school hygiene is
underlined, as well as the different role and importance of prevention in today's schools.

Anuioupyika BifAia amé uabntéc moAUTTOAITIONIKWY vITTIAYwYEiwWV KAl GUVEPYATIa HEOw
e-twinning.

Eubokia NaykaAou
Nnruaywyog Eldikng Aywyng
‘EAca ©@aAaoclvou
Nnrmaywydg,

Pavia Fakn,
Nnmaywyog

MEPIAHWH

H epyaoia aut eival peAétn mepimmwaong kai mpaypatomoiiBnke ato 10 Nnmaywyeio N. EpuBpaiag kai 10 130
Nnmaywyeio KopivBou ag ouvepyaaia pe eupwaika oxoAeia péow eTwinning, 10 oXoMKo6 £€10¢ 2011-2012

Ta epwThUaTA TTOU AG OTTACOYXOANCAV:

- H avadeign g dnuioupyikAG YpagAg ae padnTég TTOAUTIONITIGUIKWV TAEEWY
pTTopei va BonBnael atnv YAWOTIK Kal YVWAOTIKF TOUG avAaTTuen;

- H guvepyaoia ue oxoheia péow eTwinning utropei va cupParAel BeTiké aTnv
oAGTTAEUPN YAWOTIKA KAl YWWOTIKA avaTTugn;

To BewpnTikG pag TAaiclo Baailetal aTIG gUyXPOVES ATTOYEIS YIa TNV EQAPUOYT KAIVOTOPWY TTPOYPAUPATWY aTnv
TTPOOXOAIK NAIKia kal TNV guuBoAr autwv aTnv dia Biou ekTraideuan, oty TPOANWN-OIAYVWAT KOl AVTIMETWTTION
TWV Jabnaiakwv SuakoAiwv, aAAG Kal aTNV Jeiwan Twv TapayovIwy Tou guvteAolv aTny padnTiki amoTuyia kai
TNV OXOAIK dlappor|, n omoia TUPOdOTEN TOV KOIVWVIKO OTTOKAEIoUO Kal KABe Pop@R KOIVWVIKAG TTaBoyéveiag
(Deppo & Zapé, 2000). MeAéteg £xouv Oeiel 0TI n Aoyoteyvia eival amd 1a mAEov dnpioupyikd TepiBalovia
paBnang kai yiveralr agopyr| yia YVWOTIKEG OpaaTnpIOTNTEG e EVBIAPEPOV Kal vonua yia Ta TTaidid (KaméAou-
Z1aagivorroUAou 2009). ZUppwva e epeuvntég, ol Néeg Texvoloyieg kar Ta TToAupéoa BonBolv Toug abnTég va
Trpooeyyifouv amoteAeayarnika v véa yvwaon (Pamng A & Pamn 2007).

MeBodoloyikd akohoubroape v BiwyaTikh Bewpia pabnong kai o pabntéc uAotoinoav oxédia epyaaiag
doukeliovtag Kupiwg opadoauvepyaTikd.

To epeuvnTIKG pag evOIQEPOV ECTIALETAI O€ TEPITITWOEIS diYAWOTWVY TTAIBIWY KAl TWV YOVEWV TOUG, KaBWS Kal
OTIG aAaYEC TTOU TIPOKUTITOUV GTOV YWWATIKG Topéa avamTugng 6Awv Twv pabnrwv yéoa amé dpdaeig:

a) SI1aBEATIKEG-YAWTTIKOU TTEPIEXOUEVOU

B) DIOTTOAITIOUIKEG- DIAQUAETIKEG

Y) ETIUOPPWAEIS YOVEWV OTTO EIDIKOUG

H a&lohdéynon tou Tpoypduparog yive pe oUOTNUATIKY TTAPATAPNON KAl avOAUTIKA TEpIypa@n kal karaypagr
OTACEWV KOl GUUTIEQIQOPWY Kal TIPOCWTTIKEG OUVEVTEUEEIC Twv HABNTWY, TIPIV KAl WETA TNV uAotroinan Tou
TTpoypauuaTog (pre test-post test).

Eupruara: To mpdypauua Bonbnoe toug pabnrég atnv oAGTIAEUpn YAWGOIKA Kal yVWaTIKY Toug e¢EAIgn. To
OUVONO TwV eUTTAEKOPEVWY BEiXVEl va OTTOBEXETAI TIG YAWOGTIKEG 1B1QITEPATNTEG KO TTAPOUTIALEl BETIKEG OTATEIG
Kl GUPTTEPIPOPES OTNV BIAPOPETIKOTNTAL.

Creative books made by students of multicultural nursery schools and cooperation via
eTwinning

Evdokia Pagkalou,

Preschool Teacher Special Education,

Elsa Thalassinou,
Preschool Teacher,

Rania Gaki,

Preschool Teacher
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ABSTRACT

This project is a case study which took place at the 1st Nursery School of Nea Erythraia (Athens, Greece) and at
the 13th Nursery School of Korinthos (Attiki, Greece) in cooperation with several schools across Europe via
eTwinning, within the school year 2011-2012.

The following issues were examined:

The emergence of creative language to students of multicultural classes might help in language and cognitive
development.

Cooperation between schools via eTwinning contributes to students’ language development.

The theoretical framework is based on our current views on the implementation of innovative programmes in early
childhood and their contribution to lifelong education, prevention, diagnosis and treatment of learning disabilities
and the reduction of the factors that contribute to student failure and school dropout, which triggers social exclusion
and any form of pathogenicity (Ferreau & Zame, 2000). Studies have shown that literature is one of the most
creative learning environments that could be a source for interesting and meaningful cognitive activities (Kapelou-
Stasinopoulou 2009). According to researchers, Information Technology and multimedia help students gain new
knowledge in an effective (A. Raptis & Rapti 2007).

The methodology which was used is based on experimental - learning-by-doing learning theory and students have
implemented projects working primarily in teams.

Our research interest was focused in the cases of bilingual students and their parents. We were also interested in
examining the changes that are caused in the cognitive development of the children through their implementation
in actions of the following forms:

a) Interdisciplinary — language content
b) Intercultural — intersexual
c) Parents training from experts

The evaluation of this study was made using the following methods: systematic observation, detailed description
and recording of attitudes and behavior and personal interviews with students before and after the implementation
of the programme (pre-test, post-test).

Findings: Through this programme students were able to complete their language and cognitive development.
Furthermore, everyone involved in this study seemed to accept the different language features and present
positive attitudes and behavior towards diversity.

H ékppaon Tou puAou ora dnuogiAn @iAu Kivouuévwy oxediwv yia maidid

Avootaoia MapouktodyAou,
M. Napedpog Matbaywyikou lvotitoutou

MEPIAHWH

H diauopewan Tou QUAoU kai Tou «@épeaBaiy avdloya, emnpeddetal amd Ty Kovwvik aAnAetiopaan, v
kaBodynan kai TNV TTapathpnan Twv avOPIKWV Kal YUVAIKEIWY TTPOTUTTWY.

KaBwg 10 @UA0 dlapopeuwvetal Kupiwg atnv Taidikh nAikia, 1o Taidi Géxetal EUKOAGTEPA TNV OTTOIA0NTTOTE
emppon}. Me dedopévo 611 Ta MME Tpoa@épouv ia TToIKIAIGL aVOPIKWY KAl YUVAIKEIwV TTPOTUTTWY, 01 EPEUVNTES
EKTIHOUV,  OTI n TAUTOTNTA TOU QUAOU Kal n Katavénon g oxéong Avdpa-yuvaikag, ev péPel, PTTOpEi va
dlapop@wBoly, We TV TTAapakoAoUONGN TWV TAIVIWY KOl TwV TNAEOTITIKWY TTPOYPANMATWY, HEGTW TwV UNVUpETWY
TroU WeTapiBadovtal amé auta.

H epyacia yag xpnaoiyotrolei Tnv avaAuan TepIEXOUEVOU TNG aTTelkOvIaNG Tou GUAoU aTI¢ Taivies: Toy Story: H
loTopia Twv Maixvidiwy, WYayvovtag Tov Néuo kal Pararolng kai TpeIS oo Toug KUPIOUG XAPOKTHPES KABE Talviag,
KWAIKOTIOIWVTAE TOUG € QUOIKN EUQAvion, efouaia, epyacia, kal TPoowtikdTTa. Zuvohikd pehetdpe 9
xapaktipes. Ta amoteAéopata karédeigav eEAayIoTeG S1aQopEG PETACU Twv AVOPIKWY KAl YUVAIKEIWV XOPOKTAPWV/
TTPOTUTTWV.

Gender expression in popular animation films for children

Anastasia Pamouktsoglou,
Dr. of Sociology of Education

ABSTRACT
Gender, is the conceptualization of what it means to be male and female, and what are “appropriate” attitudes and
behaviors for each to have. This conceptualization is formed through social interaction, external instruction, and the
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observation of male and female models.

The development of gender schemata occurs largely in childhood, when norms and expectations for behavior and
attitudes are less deeply entrenched and thus more susceptible to influence. As media provide male and female
character models for observation, some researchers speculated that gender conceptualizations and understanding
of male-female relationships may be shaped, in part, by viewing films and television programs. This possibility has
led to extensive research about the gendered messages conveyed through the media.

This paper was a content analysis of the portrayal of gender in the films. We analyze three films Toy Story, Finding
Nemo, and Ratatouille, with the 3 characters from each film selected for coding and analysis on multiple physical,
authoritative, labor, and personality variables, so a total of 9 characters were studied. Results displayed no
significant differences between males and females for most items in the study.

0 pbAo¢ Twv ekmaIdeuTIKwy aTNV UTEIPIKA BIEPEUVNOIN KAl GTNV AVTINETWITION TOU
aivouévou tng evO0oOIKOYEVEIaKNS KakKotoinans avnAikwv

Kwvotavtivog Mavayog,
Nouikog EykAnuatoAoyog

MEPIAHWH

H oupuetoxy avidikwv Tpoowtwy oTn BlEaywyn KOIVWVIKWY EPEUVWV €yeEipel auxva pia oeipd amd
deovtoloyika {ntipaTa, 10iwg OTIC TTEPITITWOEIG OTTOU PEAETATAI TO QAIVOLEVO TNG EVOOOIKOYEVEIAKAS (TWHATIKAG
f/kai ae€ouahikng) Biag. Or exraideuTikoi PTropoly va amoTeAégouV [ia EUUEDn Ty TTANPOPOENONG, MIAS Kal
€pxovTal ge kadnuepIvr ETAQR We TOug HabnTéG Toug Kai evoeXouévwg dUvavtal va yvwpidouv Tn BupaTotoinar)
T0UG. ZUPQuwva pe aToixeia Tou Department of Health and Human Services, 10 dekaé€l 1oig ekatd (16%) Twv
kaTayyeAiwv OTIG apxég yia evOOOIKOYEVEIOKR Kakotroinan avnAikwv oTi¢ H.M.A. TpoépyeTal amd ekmaideuTIKoUG.
H oyeTikA epeuvnTiKr) epmelpia KATOAAyEl OTO QUUTTIEPACHA OTI TO WG Avw TooooTd Ba pmopoloe va gival
MEYOAUTEPO, €AV OEV TUVETPEXAV OPICUEVOI TTAPAYOVTEG, OTTWG N AyvOoId TWV EKTTAIBEUTIKWY WG TIPOG TV TTAéoV
evoedelypévn diayeipion TETOIWV KATAOTATEWY, TTOU TPo®odoToUv Tnv ampoBupia Toug yia karayyeAia Tng
Buparotmoinong Twv WabnTwv Toug amd Toug yovei¢ Toug. Ta To AGyo QuTO OTTQITEITal EVNUEPWON TWwV
EKTTQIBEUTIKWY KAl €uaioBnToTToingn TOoug ava@opIkd e TO QAIVOUEVO TnG £VOOOIKOYEVEIOKAG Biag, piag Kal
EPXOUEVOI O KOBNUEPIVA ETTOQN HE TOUG PaBNTES TOuG, gival ae BEon evdeXOPEVWG VA dIOTTIOTWOOUY i £0TW va
uTrow1aaToUV 6T KATTOI0G TG TOUG TEAEUTAIOUG BIWvEl KOKOTIOINGT €VTOG TOU OIKOyevEIakoU Tou TTEPIBANAOVTOG.
ZTov v. 3500/2006 opiCeTal OTI £xouv TNV UTTOXPEWAN va EvnuEPWOOUY, dixws kabBuatépnan, To diEuBuvTh Tng
OXOAIKAG povadag, TV TePITITWAN Tou, KaTd TV eKTEAETN TOu ekTTaIOEUTIKOU TOUG €pyou, TTAnpo@opnBouv 1
dlamioTwaoouv 0TI €xel TeAeaBEl €16 Bapog pabnTh EykAnua evdooikoyevelakng Biag, avakolvwvel Ty agidtoivn
Tpagn otov apuddio eicayyedéa A otnv TAnoIEoTePn aoTuvopikh apxh. O dieuBuvTAG Kal 0 EKTTAIDEUTIKOG
kahouvtal va efeTaoBolv wg paptupeg kard v Tpodikaaia kal T diadikagia 070 aKPoaThpIo POVO av n
TAnpogopia dev amodeikvieTal e omolodnToTe GAAO ammodelkTikG péTo (ATol We €Tpo WAPTUPA, Eyypago A
0100ATTOTE ATTODEIKTIKO PETO €V YEVEI).

Educators’ role in empirical examination and confrontation of the phenomenon of
domestic violence against juveniles

Konstantinos Panagos,
Criminologist

ABSTRACT

According to the data of the U.S. Department of Health and Human Services, 16% of the reports to the authorities
in relation to domestic abuse of the children have been made by teachers. The aforementioned percentage could
be bigger, if teachers had a better knowledge on how to deal with domestic abuse cases. For that reason,
information in relation to their legal obligations is required. According to the Greek Act 3500/20086, teachers, when
they are informed of or when they realize that a crime of family violence has been committed against a student,
have the obligation to inform the director of the school unit, who thereafter has to report the offence to the police
agencies or the prosecutor. Furthermore, because of the daily contact that teachers have with their pupils, are able
to provide information about the phenomenon of child abuse to social researches, since conducting studies using
samples consisted of minors raises significant issues of ethics.
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A6 Ta oxoAika syxeipidia aTnv wneiakn TexvoAoyia: avaykaidtnTES Kai avrioTAOEIS

Amnootoloc Namaiwdavvou,
Kadnyntnc M.T.N. Maveniotnuiov lwavvivwv

MEPIAHWH

AlpvIdiwg, AN dx1 xwpic Adyo oxoMKa eyxelpidia dev EQTacav EyKaipwg GTOV TTPOOPITUO TOUG. To yeyovog dev
Ba eiye, iowg, Kapia onuagia, av dev ouvdedTav EUBEWS e TN YEVIKN Kpian TTou Bacgaviel Tov TOTTO Ta TeEAEUTaia
xpovia. AdOnke, 6uwg, n eukaipia va emaonuavBolv amd TOAAES TTAEUpES N adia Kal n avaykaidtnta Tou aXoAIkoU
EVTUTIOU, TOU EKTTQIDEUTIKOU £YXEIPIBIOU KaI YEVIKOTEPA TNG TTAPADOTIAKA TTPOCPEPOUEVNG TXOAIKAG YVWanG.
AtévavTi G€ auTh TNV TIPAYMATIKOTNTA N EKTTAIBEUTIKA KOIVOTNTA UTTOXPEWVOVTAV VO XPNCIUOTIOINCE TNV WNQIOKK
Texvohoyia aTo Babud Tou auti n dpacTnpidtnta ATav e@ikti. Néo UAIKG yviang, wneiako, vées PBiBAIoBrKeS
WnOIaKEG, To NAEKTPOVIKO BIPAIo, e-book, cd-rom, dvd, évag véog KOOHOG, 0 €IKOVIKOG, N EIKOVIKF TTPAYHATIKATNTA,
virtual reality ékavav v eu@aviar| Toug pe amioTeuTeg duvaroTnTeg. Mia véa dUvaun UeavioTnke aveSEAeyKTn yia
auTo kai emKivouvn, KaBwg n Aoknan TG oTmoIaadATIOTE EE0UTiag HoIalel aTEPICTIACTN O€ £pYa KATACTPOOIG.
ANG av kal n ynelakh Texvoloyia amoTeAel UTTAPKTA TpayUaTIkGTNTA KAl n XpAon ng ival outwg i dAwg
avaykaia TpoBaAAoUV TAUTOXPOVO VEEG OTPOTNYIKEG TOOO yia TN XpAon Tou éviutiou UAIKOU 0G0 Kal yia Tnv
agiomoinan Twv véwv Texvohoyiwv. Eival eggaveic o1 eyyeveic aduvayieg NG XpRong TwWv TPAKTIKWY EQAPUOYWY
kal Twv €I0IKWY yvwoewy. QaTtdoo Ta mpoPAfuaTa kal ol Kivduvol age GMa emiteda, o€ AAAOUG TOpEIG TToU
ouvdEovTal apéows pe OAeg TIC QAoEIS Kal TIG TITUXEG Tou TTOAITIgUOU Wag. Ma autd kai n avriotaon 6hou Tou
eKTTaIOEUTIKOU KATHOU, Kal OXI HOvo, yia va dlaowBei OTi eival akoun duvard amoteAei aruepa TIEPITTOTEPO ATTd
kGBe GMN @opd, avamoTPETTn avaykn Kol aoupPifacTn eupoviy ae OAeg TIG agieg, o€ OAeg TIG ApxEG TToOU
ouvBETOUV TNV EAANVIKA Tradeia kal Tov TTOAITIGG.

Aurioudg kai aioAdynon maidiou mpoaxoAikng nAikiag aro KEAAY

‘Eun Namnavaotaciou,
Nnraywyog

MEPIAHWH

H mapouaiaon auth agopd Tn WeAETn TepiTTwang evog Taidiol 6 etwv pe didyutn avamTugiakn diatapayn
(autiopd), 6mwg autds mpoadiopioTnke amd maidoyuyiarpo, Tou TPocABe a1o KEAAY yia aflohdynon kai
évtan ae katahnAo oxoAiké TAaialo.

Meta amd v pabnaiakr agioAdynon Tou Taidiol OUNQWVA HE TOUG GTOXOUG Kal TOUG OKOTOUG TOu
vnTmaywyeiou, 6TW¢ autoi Tpoadiopifovtal atmd 1o avaAuTikd TPOYPAUUA Kal

To AiaBeparikéd Eviaio MAaigio Zmoudwv (AEMMZ), 1o Taudi TomobetAOnKe o€ vmiaywyeio We TUAUA éviagng
kat@AAnAo yia auTigpo.

Mapouaiadetal n apyIkh Tou €ikdva, N Topeia ekTaideuong Tou Kal Ta amoteAéguara o1o TEA0G NG OXOAIKAG
xpoviag. Emiong, mapouaialeral o pdAog Tou KEAAY kai €181kdTEPA TOU EKTTAIDEUTIKOU TIPOTXOAIKAG NAIKIOG.

Autism and assessment of the preschool child in KEDDY

Emmy Papanastasiou,
Preschool Teacher

ABSTRACT

This paper is about a case study of a 6-year-old child, with pervasive developmental disorder (autism), as this
was diagnosed by a child psychiatrist. The child came to the assessment centre (KEDDY) for assessment and
induction into the suitable educational environment.

After his educational assessment, according to the goals and aims of the kindergarten, as these are identified by
the national curriculum and the Cross Thematic Curriculum Framework (DEPPS), it was decided that the child
should attend a kindergarten with induction class and an educational programme suitable for autistic children.

The first picture of the child is presented, the course of his education follows and finally the results of the education
intervention are shown. Also, the role of the Assessment centre is presented, with an emphasis on the role of the
pre-primary teacher.
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‘Exw yio ora ypdupara képn ora {oumAidouara. AvIIAQWEIC yia TO GYO0Agio Kai T
HOp@won Twv maibiwv aTo EAANVIKS SnuoTIKG Tpayoudi

lewpyla Naprapovon,
MouatkoAoyog E.E.A.LM.1. Navemiotriuto Matpwv.

MEPIAHWH

ZKoTIOG TNG epyaciag authg givar n digpelvnan Twv avTIAYEwWV TTou €xouv o1 EVAAIKEG yIa TV EKTTAIBEUOT TwV
Traidiwy aT1o eMnvikd SnuoTikd Tpayoudi. EidikdTepa, emixelpnonke va avadelyBei a) n eikdva Tou eykAcieTal ota
OnuoTIKA TpayoUdia yia To OX0AEi0 Kal TN Pop@wan Twv TTaIdiwy Katd Tn dIGpKela NG TTAIBIKAS NAIKiag Kai B) £av
Kai TTwg auTh diagopoToieital avahoya pe 10 QUAO.

Mpwroyevég UAIKG TG peAéTnG ammotéAeoav of GUANOYEG EMANVIKWY dNUOTIKWY Tpayoudiwv Tou dnuoaiedTnkav
a6 10 1824 w¢ kai 10 1968. Q¢ faoikh peBodohoyiki TPOTEYyIoN xpnoiuoTroIfBnke n moioTikA PéBodog Kai o
OUYKeKpIEVa, N avaAuan Treplexopévou. H Epeuva eTTIKEVTPWONKE KUpiwg aTa Tpayoudia Twv PeyaAwv TTpog Ta
TaIdId: Ta vavoupiouara Kal Ta TaxTopiouard, To OTroid aTmOTEAOUV UTTOKATNYOPIES TWV TTAISIKWY ONUOTIKWY
TPAYOUDIWY. Z€ aUTA, | HEAETN OTPAPNKE OTO TIEPIEXOMEVO, TIC TTAPACTATEIC AAAG Kal TIG TIPORBOAEG Twv evnAikwy,
Kupiwg TG untépag, oto aidi.  Méoa amd Tig TPoRoAES Twv evnAikwy 010 TTaIdT €mixelpABNKe N avacuvBeon
€IKOVWV NG OXOAIKAG CwNG.

Omwg poékuye amd ta Taidikd Tpayoldia, n eikéva Tou axoAciou eivar Betiki. Kard peydho mogoaTo, Ta
vavoupiouara amnyolv Ty £viovn emBupia Twy avBpwwy va aTteilouv Ta TaIdId Toug aTo aX0AEio, €101 WOTE N
HOPQWaN TOug va Acitoupynael PEANOVTIKA w¢ LOXAGS OIKOVOUIKAG Kal KovwvikAG avamTuéng. Mapd tn BeTikn,
Opwg, vonuarodotnan Tou axoAeiou n Euuin didkpion eival gagrg: pévo 1o aydpl ival autd Tou Ba TdEl aTo
ox0Agio, evw TO KOPITOI Qaiveral va TPoopileTal yia T0 OTTT Kol ekraudeveTan atuta diTAa ot pnTépa, aTn
@PovTida TOU GTTITIOU KAl TNG OIKOYEVEING.

“Attitude for children education and schooling as seen through Greek folk songs”

Georgia Parparousi,
Musicologist, University of Patra

ABSTRACT

The aim of this paper is to investigate the attitude that adults have for children education as it appears in Greek folk
songs. Primary material for this study was collections of Greek folk songs published during the 1824 - 1968 period,
which were analyzed through the content analysis method (qualitative method). The research results indicated that
many of the songs reflect the strong desire of people to send their children to school, so that their education will
leverage their future financial and social development. Yet, in spite of the positive association of schooling the
gender distinction remains clear in the songs: the formal schooling is meant for the boys, while the girl learns
informally from the mother, to caring for the home and the family.

H opyavwon rou axoAikouU Sikruou Mpwrofabuiac Ekmaidsuonc amé ro BouAyapiko
kparo¢ arnv AvaroAikn Makedovia kai Tn Autikn O@pdkn amd tnv kar@Anyn Toug Tnv
avoién rou 1941 uéxpi tnv évapén tng axoAIkng xpovidg ro Zemréufpio rou 1941

Aquntpa Natpwvidou,
@uAbAoyog, Atbaktwp lotopiag tng Eknaideuong

MEPIAHWH

H mrapotoa perétn eomidlel aTov TpaTmo TTou T0 BouAyapikd kpdrog opydvwae 10 aXoAiKS SikTuo TpwTopabuIag
ek-Traideuang atnv AvatoAikii Makedovia kai T Autiki Opdkn, peTd TNV KaTaANWK Toug ammo TIS Bouhyapikég
OTPATIWTIKEG APXES TNV AvoIgn Tou 1941 kai péxpl TV vapén S aXoAIKAG Xpoviag, To ZeTméufpio Tou 1941,
Karapyfv mapouaidderal n ouvBean g veoouaTabeioag Boulyapikig eKTTaIBEUTIKAG TTEpIPEpEIag =AvOng. 2N
OU-VEXEID avahUeTal n TpoPANpaTIk TTou avarTiyxBnke TTavw o€ kaipia {nTAUATa EKTTAIBEUTIKAG TTOAITIKAG, OTTWG
TroleG €BVIKEG opadeg  Traidiwv Ba yivouv dektéC 0TO dnUOTIKG OXOAEio, O€ TToI ONEia TNG EKTTAIDEUTIKAG
TEPIQEPEIOG Kal e Troia kpimpia Ba 1dpuBolv oxoAcia, Trolol ekTaideuTikoi Ba Ta OTEAEXWOOUY, TIOIES €ival Ol
UAIKEC ouVBnkeg Péoa aTig oToieg Ba dicCayBei To eKTTAIdEUTIKO £pYO.

ATé v avaAuon Twv TapaTmavw TPOKUTITOUV 0pIoUéveS BaaikéG TTAPAPETPOI TG EKTTAIDEUTIKAG TTOAITIKAG TTOU
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£pappoce 10 Bouhyapikd kparog omv Avatohikf Makedovia kar T Autikf Opdkn kara Tn didipkela Tou B’
Maykéapiou MoAéuou.

The organization of primary education school network by the Bulgarian state in Eastern
Macedonia and Western Thrace from their occupation, by the spring of 1941 until the
start of the school year in September 1941

Dimitra Patronidou,
Philologist, Dr. of Educational History

ABSTRACT

The present study focuses on the establishment of the primary school net by the Bulgarian state in Eastern
Macedonia and Western Thrace, during the period from the occupation by the Bulgarian army in April of 1941 up
to the beginning of the new school year in September 1941.

At first, the structure of the newly established educational district of Xanthi is described. The study tries to analyze
the will of the Bulgarian ministry of education concerning some crucial educational topics, such as which ethnic
groups of children would be enrolled in primary school, how many primary schools would function and where,
which teachers would teach in them and what the resources for schooling expenses would be.

The analysis above shows some basic aspects of the Bulgarian educational policy promoted in Eastern Macedonia
and Western Thrace during the Second World War.

Ameikovioeig maibiwv arn veoeAAnvikn téxvin Tou 19°V kai 20°¢ aiwva: KOIVWVIOAOYIKES
olaordoeis tng maidikng nAikiag

Baow\ikn MALdykou,
Abaktwp Emtotnuwv Aywyng - Ekmaibeutikog A/Sutac Exraibevonc - Mposbpoc O.M.E.P. Oeaoadovikng

MEPIAHWH

H 1oTopik6TTa TNG TTaIBIKAG NAIKIOG BPEONKE OTO ETTIKEVTPO TWV AVAINTACEWVY TWV KOIVWVIKWY ETTIOTNHOVWV TIG
TeheuTaieg Oekaetieg Tou 200 aiwva. H Utrapn dI0QOPETIKWY TTpooeyyioewy yid T ouykpdtnon g TTaIdIKAS
nAikiag amoteAei egaitipio evdg yovipou diaAdyou, aTov oToio kolvé onpeio avagopds amoteAei n BEan 6t n
Traidikr nAikia eival éva kataokeUaopa TG aUyXpovng KoIvwviag, TTou dnuIoupyEiTal OE axéan He Toug BeauoUg
TNG OIKOYEVEIOG Kl TNG eKTTaideuong. Aev eival éva QUaIKO @aIvopEVo, aAAG KOIVWVIKG, EULETARANTO GTO XWPO Kal
070 XPO6VO, dpa Kal SIauop@oUUEVO avANOYa PE TO KOIVWVIKOTTOAITIOUIKO TTAQITI0 OTO OTT0i0 EVTOTIZETAl.

v apoloa PeAETN emixelpeital 0 TTPOadIOpIoPAS avTIARWEWY TNG VEOEAANVIKAG KOIVWVIag yia To Taidi kail Ty
Traidikf nAikia péoa amd épya TG veoeAANVIKAG TExvNg Tou 199 Kal 2000 aiwva. ZUykekpipéva, Ta €pya Tng
Cwypa@ikng Tou 19 aiwva karatdooovTal avaioya We Tn BegatoAoyia o€ TpeIG katnyopieg, dnAadr o€ Epya e
IOTOPIKG TIEPIEXOUEVO, OE NBOYPAPIKA KaI G TTPOCWTTOYPAQiES. Ta TTPWTA £XOUV WG GTOXO TN dlad@aAion TG
IOTOPIKAG MVAPNG YO aUTO Kal TO TTaudi OTEIKOVICETal KUpiwg w¢ cupmapacTdmng tou Aywva. Ta deltepa
EMIXEIPOUV pIa emavaolvdean Pe TIG pideg kar v mapddoon g EAMGdA¢ péoa amd avamapaoTdoelg
OTIYMIOTUTIWY  TNG  KOBNUEPIVOTNTAG, TITUXWV TNG OIKoyevelakng (whg, nbwv kai €Bipwv. TEAog, OTIG
TTPOOWTIOYPAIES, amelkovilovtal otV TAclown@ia Toug TaIdId TTOU TTPOEPXOVTAl ATTO AOTIKEG OIKOYEVEIEC,
QVATIAPICTWVTAS T WS KIKpOypa@ia evnAikwy v TTPOBAAOVTAI PETW AUTWY TWV EPYWV GUYKEKPIUEVOI KWOIKES
OupTTEPIPOPAG.

Qaot600, 010 TTPWTO MIGO Tou 200U alwva ATTaVTATal Jia TOAUQWVIa QVTIARWEWY Kal EKYPACTIKWY TPOTIWY Katd
TIG ATEIKOVIOEIG Twv TTaIdIwv o€ B1agopa TepIBaMovTa, kabwg kal oTa TaIdIKA TOPTPETA. 2TIG TEAEUTAIES
OEKOETIEG O TIAIBIKES PVAKES TWV KAAMNITEXVWV YivovTal TIyEG EUTTVEUONG YIa Ta £pya TOUuG auuTTEPIAaBAvOvVTag
OTOUG TTiVAKEG TOUG BIWUATIKA GTOIXEIa.

H peAéTn oAokAnpwveTal Pe Wia oUVTOUN avagopd o€ ameIkovioelg TTaidiwy Péoa ammo YAUTITA Kal XOpakTIKG Epya
NG VEOEMNVIKAG TEXVNG, ETTIXEIPWVTAG KATA TOV TPOTIO AUTO TV QVADEIEN Twv TTOIKIAWY TITUXWV TG TTAIBIKAS
nAIKiag kai Tng Karavoenang Tng.

Depictions of children in modern Greek art of the 19th and the 20th century: sociological
dimensions of childhood

Vassiliki Pliogou
Dr. of Science Education & Special Scientist at School of Primary Education — A.U.Th.
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ABSTRACT

The historicity of childhood has been at the center of attention in the searches made by social scientists the last
decades of the twentieth century. Different approaches on the construction of childhood constitute the springboard
for a fruitful dialogue, in which the opinion that childhood is a construct of modern society, created in relation to the
institutions of family and education, constitutes a common benchmark. It is not a natural phenomenon, but a social
one, variable in space and time, and it is therefore formed according to the sociocultural context in which it lies.
This study attempts to determine perceptions of modern Greek society concerning children and childhood through
works of Greek art from the 19th and 20th century. More specifically, the paintings of the 19th century are classified
into three categories according to their subjects, such as works with historical content, genre works and portrait
paintings. The aim of the first is to ensure historical memory and this is the reason why the child is depicted mostly
as a supporter of the Greek Revolution 1821. The second category attempts a reconnection with the Greek roots
and tradition through representations of everyday aspects of family life, morals and customs. Finally, portraits
mostly illustrate children from urban families, representing them as miniature adults, while viewing these works one
can see particular codes of manners.

However, during the first half of the 20th century, there is a plurality of opinions and ways of expression concerning
the depictions of children in various surroundings as well as in children's portraits. In recent decades the artists’
childhood memories constitute their sources of inspiration for their works, including experiential elements in their
paintings.

The study comes to a conclusion with a brief reference to depictions of children through sculptures and engravings
of modern Greek art, attempting thereby to highlight the various aspects of childhood and its understanding.

H kaAAirexvikn dnuioupyia wg maixvidi yia piKpoUg Kai ueydAoug

Anuntplog Patokag,

Zwypaeog, Ap Tunuarog Miaotikwy Teyvwy kat Emotnuwy tg Téxvne Mavemntotnuiov SopBovvne

AvarniAnpwtr¢ Kadnyntig, Mavemiotriuto lwavvivwv

MoAdavto ZwaKa,

Atbaktwp meptBardovtikng eknaidevong, Mruytovyog Tunuatog lNAaoctikwv Texvwv kot Emotnuwv tng Téxvng
Mavenotnuiov SopBovvng, Ynoynewa Ap MTN, Maveniotiuio lwavvivwv

MEPIAHWYH

To Traiyvidl poipadletal e v KAAANTEXVIKA Onuioupyia éva ouciwdeg Kal Baaikd yvwpiopa: TPOKEITAl yia pid
eAe0Bepn OpaCTNPIOTNTA, EKGPACT OWHATIKAG KAl WUXIKAG EVEPYEIAG TTou OV KaTeuBUveTal O€ WPEMUIOTIKOUG
oT1oxoug, aAAG TTpayuaToTIoIEiTaI PAVO YIa TV euxapioTnan Tou TpoKaAei. ATToAauan Tou kaTadeikvUeTal Kal
aTo TNV ETUPOAOYIKI OUVOEDN TNG £VVOIag TOU TTAIXVIDIOU OTA apxaia EAMANVIKA e TV EvvoId TNG AVAWUXAG, OTTWG
utrovoei kai 0 TapaAAnAIgués Tou TraixvidIoU e Tv euTuxia kal Tnv apeTh amd tov ApiaTotéAn. H axéon petatl
TraixvIdIoU Kail TEXVNG aTTOTEAEOE AVTIKEIMEVO avAAuaNG TTOMWY QIAOCOPWY Kal TTaIdaywywy, amod Tov Kavt uéxpl
TIG PéPES pag. Meydhol ekmpoowTTol TG aUyxpovng TEXVNG, 6TTwG o Mikdooo kai To Marig, péoa amd Tnv TPaKTIKA
TOUG KaIl OTT6 Ta YPOTITé TOUG, avadEILav WG OUCIWAES XAPAKTNPIOTIKS TG TEXVNG TOUG TO TTaIyVibI Evag adidkoTrou
TIEIPAPATIONOU Kl pIag ouvexoUs £peuvag VEWY Hop@wy Ekppaang. MNa 1o Taidi, n evagxoAnan pe Ty T€xvn eival
TPOTTOC EKQPACNG KAl ETTIKOIVWYIOS TTOU CUVOEETAI OTEVA WE TNV amOAQUGT TTOU XapilEl N evaoxoAnon We v
KOANTEXVIKT dnuioupyia. TMpokelTal yia éva maiyvidl, 10 omoio péoa amd Tov TEIPAMOTIONO, odnyei oTnv
amoKTNON YVWOEWV Kal SegloTATWY, OTNV KaAIEpyela Tou ouvéAou TnG TTpoowTIKATNTAS. ATTO ATopo, TO TTCIdI
yiveTal TpdowTo, £mwvupog dnpioupyds. Ze k&Be nAikia, autd ouvteAei 010 TEPACUA TS T dnuioupyIkETNTa
oTn dnpioupyia, KaTadeIKviovTag Pe ToV TPOTIO AUTO TV avaykaidtnTa e T€Xvng kai 10 pdAo Tou diadpapaTidel
OTNV KOIVWVIKOTTOINON ToU aTduou.

The artistic creation as a game for all ages

Dimitris Ratsikas

Painter, Ph.D. Department of Plastic Arts and Art Sciences, University of Sorbonne

Associate Professor in the Department of Early Childhood, University of loannina

Yolanda Ziakas

PhD in Environmental Education, University of Paris VII- Bachelor of Plastic Arts and Art Sciences, University of
Sorbonne, PhD Candidate Department of Early Childhood, University of loannina
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ABSTRACT

The game and the artistic creation share a vital and essential trait: they are both a free activity, an expression of
physical and mental energy that is not directed to utilitarian goals, but made just for the pleasure it provokes. A
delight that is also illustrated by the etymological connection of the “game”, as a concept, in ancient Greek, with the
meaning of “avayuxn” (leisure, refreshment). The same connection is also suggested by the parallelism, made by
Aristotle, of the “game” with happiness and virtue. The relationship between the game and art was discussed by
many philosophers and educators, from Kant until today. Major representatives of modern art, like Picasso and
Matisse, through their practice and their writings, promoted the game of a continuous experimentation and
research of new forms of expression, as an essential feature of their art. For the child, dealing with art is a way of
expression and communication, which is closely linked with the pleasure induced by the artistic creation. It is a
game, which through experimentation, leads to the attainment of knowledge and skills and to the development of
the whole personality. In that way, the child becomes an individual, an eponymous creator. In every age, this helps
to move from creativity to creation, thus demonstrating the necessity of art and its essential role in the socialization
of a person.

H d1gpeuvnon Tou poéAou Twv evnAikwv aro maryvidl Twv maidiwy, umd 1o mpioua TN¢
épeuvacg - opaon

Mapia ZakeAapiou,
Entikoupn Kadnyntpta, ZxoAn Emotnuwy Aywyng, M.T.N., MNMavemiotriuto lwavvivwv

Kwvotavtiva Pévtiou,
Ektaktn emotnuoviky ouvepyatng, Tunuo Bpep/uiac, TEI Hreipou

MEPIAHWH

Av Kkai epeuvnTikG dedopéva katadeikvuouv OTI TO Traiyvidl eival euepyeTikd kal ouvieAei atnv oAdTTAcupn
avamruén Tou Taidiol, diavUoue Wia TTOXA TTOU OI TIEPITTOTEPOI EVAAIKEG KAl YOVEiG deixvouv TpoTiunan o€
TTPOOXONIKA TTPOYPANHATa, Ta oTToia £X0UV Evav akadnuaikd TpoaavaroMoud. H 1aon auth @aiveral TTwg aokei
apvntikéG emdpaaeic atn Béon Tou TaikvidioU oTa TPOoXoMKA TTpoypdppara (Ashiabi, 2007« McLane, 2003¢
Ceglowsi, 1997).

210 TAQigia Tou Trapatavw TEoRANUATIGNOU, dIATUTTWVOVTAI, ETTIONG, EPWTANATA AVAPOPIKA WE ToV POAO Twv
evnAikwv aTo Taiyvidl Twv Taidiwv (Bodrova & Leong, 2003+ Ceglowsi, 1997). H BiBAioypagikh avadipnan
KOTaOEIKVUEI OTI UTTAPXE! Jia dnUoaia gulATNON ava@opika e 10 pOA0 Twv evnAikwy 0TO TraIyVvidl Twv TTaIdIWV
kai 611 &€ gupGwvoUv dAol o1 BewpnTiKo! Kal ol TTaIdaywyoi aTo av ol eVAAIKES UTTOpoUV va EXouv KATToIo poAo Kal
va TTpodyouv To Taikvidl Twv Taidiwy (Hall, 1994 Benett et al., 1997+ Smilansky & Shefatya, 1990+ Hadley, 2002¢
Driscoll & Nagel, 2008 Lindqvist, 2001).

H mrapotoa peAétn, uioBetwvtag yia oAupeBodoAoyIKr TTPOCEYYIaN, £xEl WG OTOXO va Kataypdyel T0 pOAO Twv
pEANOVTIKWY TTaIdaywywy TTPOCXOAIKAG NAIKiag ato Traixvidl Twy Taidiwv. Mo cuykekpiyéva, digpeuvaral eav
péow TapéuPaong, or peMovtikoi Taudaywyoi uioBeTolv Eva SIAQOPETIKG pOA0 amévavtl GTo TaIxvidl Twv
Traidiwv. AvaAuTikdTEPQ, O EPEUVNTEG, TTApATAPNOAY, e T XPran dopunuévng eépuag TTapatipnang, 1o poAo dlo
opddwv deiydatog (opada eAéyxou kal TEIpAMATIKA OuGda) GTo TaIXvidl Twv TTaIdIWY. TN CGUVEXEID, N
TIEIPAMATIKA OpAda ETIHOPPWONKE avapopikd We 10 PAAo Tov 0Toio 01 eVAAIKEG UTTOpPOUV va EXOUV OTO TraIYVidl
TWV TTaIdIWV. META TV ETIPOPPWAT), OI EPEUVNTEC TTAPATAPNCAV TOCO TV TTEIPANATIKA OMAdA 600 Kal TNV oada
eMéyxou, TIpoKeEIEVOU va dIEPEUVATOUY TV ETTIOPACT TNG TTapEuacng (ETILOPPWONG) aTo POAO Twv evnAiKwy
OTO TTAXVIDI TWV TTAIdIWY.

Zmv mapoloa avakoivwan yiverar avagopd oT1o pdho Tou Oeiyparog aTo Taixvibl Twv TaIdIWY TIpIV TNV
TrapéuBacn pag, ot Oiadikagia EMUOPPWONG TG TEIPAUATIKAS opddag KabBwe kal aTa amoTEAEOHATA TWV
TrapatPEATEwy PeTd TNV TTapéupaaon.

Ta amoteAéopara TG Epeuvag, av kal dev pmropolv va yevikeuBolv, Katadeikviouv 8T ol peAovTIkoi Traidaywyoi
dev yvwpiouv 6Aoug Toug pdhoug Trou Evag evilikag Pmropei va éxel aTo Traixvidl Twv TaIdiwv Kal guvnyopolv
otV avaykn €mmAEoV KATAPTIONG Twv QOITNTWY 0¢ Béuara TTou agopolv To TaIXVvidl, w¢ pEcw aywyng Kal
EKTTaidEUONG OTa TTAQITIA TNG TIPOTKOAIKAS AYWYIG.

Examination of adults’ role in children’s play under the scope of action research

Sakellariou Maria,
Assistant Professor, University of loannina,

Rentzou Konstantina,
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ABSTRACT

Although research results suggest that play is beneficial to children’s overall development, we live in an era where
most adults and parents prefer early childhood classrooms that are more academically oriented. This trend seems
to affect negatively the status of play in preschool programs (Ashiabi, 2007; McLane, 2003; Ceglowsi, 1997).

In the above context of concern, questions have been formulated concerning adults’ role in children’s play
(Bodrova & Leong, 2003; Ceglowsi, 1997). Literature review suggests that there is a debate concerning adult’s role
in children’s play and that not all theorists and educators agree on whether adults can assume a role and can
promote children’s play (Hall, 1994; Benett et al., 1997; Smilansky & Shefatya, 1990; Hadley, 2002; Driscoll &
Nagel, 2008; Lindqvist, 2001).

The present study, employing a multi-methodological approach aims at recording pre-service early childhood
educators’ role in children’s play. More precisely, we explored whether, through intervention, pre-service early
childhood educators assume a different role in children’s play. Researchers observed, employing a structured
observation form, the role of two groups of sample (control group and experimental group) in children’s play. In
succession, the experimental group was trained in roles adults can assume in children’s play. After experimental
group’s training, researchers observed both experimental and control groups in order to record the effect
intervention (training) had on adults’ role in children’s play.

In the present paper we present sample’s role in children’s play before the intervention, to the training procedure
which was followed and to the observation results after our intervention.

The research results, though it cannot be generalised, highlight that pre-service early childhood educators are not
aware of all the roles they can assume in children’s play and demonstrate the need to train undergraduate students
further on issues concerning play, as a means of preschool aged children education.

To oxéd10 evoc aomitiou kai n eEEAIEN Tou 01O «kKavoviko» maidi Kai oTo maidi e
pabnoiakéc SuokoAiss

AnpATPLOG Zappng,

Aéktopag Etdikng Aywyng, Matdaywyiko Tunua Nnmaywywy, Maveniotnuto lwavvivwyv

MEPIAHWH

To BewpnTik6 TAiCI0 TNG Epyaaiag atnpideTal aTn YVWOTIKK Kal aThv yuyxavaAuTikr Bewpia g J. Royer oxeTika
e TNV ameIkdvion amo Ta Taidid Pe uabnaiakég duakoAieg evog amimiol. H Epeuva emixelpei 1600 o€ BewpnTikd
600 KaI g€ eUTTEIPIKO eTTiTTEdO Va TpoTToTToINaEl TV KAEida eEEMIENG TTou Trpoteivel n J. Royer mpooapudlovrag g
o€ EMNVIKG epeuvnTIKG dedopéva.

270X0G TNG EPEUVAS pag ATav va KaTadelxBolv o1 dIaQOpES TTOU UTTAPXOUV GTNV ATTEIKOVIAN EVOG OTTITIOU avApETa
oTo ‘Kavovikd Taidi’ kar ato Taudi pe pabnaiakég duakoAieg Kai £10IKATEPA av UTTAPXOUV OIaPopEG aTOV TPOTIO
ameIkévIong Tou oTTIoU avapeoa oTa TaidId pe pobnaiakég duokoAieg kal Ta ‘kavovikd' Taidid o€ oxéan Je 10
@UAo Kal o€ axEan pe TV NAIKia Twv Taidiwv

YmoBéoape 6T xpnaoidotmoiwvTag Wia kAsida eMiEng Tou ‘oxediou Tou amimol’ Ba avixvelaue v UTTapEn
£vOOATOMIKWY Kal SITOMIKWY S1aQopwy OTa OXEDIA ‘KAVOVIKWY' TTaIdIwy Kai TTaidiwy e pabnaiakég SUaKOAIES.
To deiyua ¢ épeuvag pag amotéAeaav 80 Taudid nAikiag 4-8 1wy, ek Twv otoiwv Ta 40 ixav dlayvwaoTei Je
paBnaiakég Suakohieg amo TIG apuodIES dIayVwWaTIKEG UTTNPETTEC.

Oaoov agopd oty epeuvnTikA diadikaaia, Ta Taidid xwpioTnkav ot 600 OYAdES. ZTNV TTPWTN OJASA CUMMETEIXAV
10 TAId18 Mo dev Trapoucialav pabnaiakés duokohieg Kai aTn delTepn opada CuppETEiXaV Ta TTAIBIA TTOU giyav
dlayvwaoTei pe Pabnolake GuakoAies. Znbnke amd i dUo ouddeg TaIdiwy, kard nAIKiakr Kamyopia (4-5,5-6,6-
7 ka1 7-8 €1v) va {wypagicouv éva aTrim 300 opég ae didatnua 30 nuepwy. Na ™ guAdoyh Twy dedoEVWY
xpnoipotolRBnke pia autooxédia kAeida egENIENG, TTpokelpévou va avahuBouv ol diagopég avapeaa ata axédia
TWV TaIBIWV.

MpayparooiiBnke oTaTIoTIKA avdAuon Twv Ocdopévwv AauBdvovtag umdyn 6ha 1a kpitipia TG kAidag
TTaPATAENGNS Kal yia TO TTPWTO Kai yia 10 deUTePo aXEGI0. ETriang, ekTipROnkav o1 JIaQopES Twv aXediwy e TN
diadikacia ANOVA.

Amé Ta amoteAéapata TG peuvag diatmiaTwonkav Bagikés diagopég 000 ae evooaTopikd 600 Kal g€ dIATOMIKO
emimedo avapeoa ata ox€dIa Twv TTaIdiwv Trou Oev Tapouaialav pobnalakég SUOKONIES Kal Twv TraIdiwy TTou
eiyav diayvwaorTei Pe pabnaiakég SuakoAieg, Ue aTaTIoTIKY onuavTikdtnta (p<0,05).

AEZEIZ KAEIAIA: ox£610 oiTIoU, pabnaiakég SUaKOAIES, EVOOATOUIKES Kal SIATOMIKES DIAQPOPES

The portrayal of a house and its evolution by ‘normal’ children and children with learning
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disabilities

Dimitrios Sarris,
Lecturer, University of loannina

ABSTRACT

The theoretical framework of this research is based on the cognitive and psychoanalytic theory of J. Royer
regarding the portrayal of a house by children with learning disabilities. The study attempts, on both a theoretical
and an empirical level, to modify the development grid suggested by J.Royer, adjusting it to Greek research
standards.

The goal of our study is to point out the differences in the portrayal of a house for “normal children” and children
with learning disabilities, specifically if there are differences in the portrayal of a house by children with learning
disabilities and “normal children” and in relation to the sex and age of the children.

We assumed that by using the development grid of the “house drawing” we would detect the existence of intra- and
inter-personal differences in the drawings of “normal” children and of children with learning disabilities.

Our study sample consisted of 80 children aged 4-8 years old, of which 40 had been diagnosed with learning
disabilities by the competent diagnostic authorities.

As to the process of the study, the children were split in two groups. The first group consisted of children who did
not have learning disabilities and the second of children diagnosed with learning disabilities. Both groups, by age
classification (4-5, 5-6, 6-7 and 7-8 years old) were asked to draw a house two times, over a period of 30 days. An
improvised development grid was used to collect the data, in order to analyse the differences in the drawings of the
children.

A statistical analysis of the data was performed taking into consideration all the criteria of the observation grid for
both the first and the second drawing. Furthermore, the differences of the drawings were assessed with the
ANOVA process.

The results of the study showed significant differences in both the intra- and inter-personal level in the drawings of
the children that did not have learning disabilities and those of the children diagnosed with learning disabilities, with
statistical significance (p<0.05).

KEY WORDS: portrayal of a house, learning disabilities, intra- and inter-personal differences

H tnAsdpaon ornv kabnuepivh {wn Twv maIdiwv mTpwrooxoAIKAS nAIKiag

OeULOTOKANG ZepevTepLAdng,

Nnmaywyog, Atbaktwp AptototeAeiou Mavemntotnuiov OscoaAovikng
Afuntpa Toapumodnpovu,

Bpe@povnmiokouog

MEPIAHWH

ZKOTTOG TNG €peuvag eival n dlepelvnon NG oxéong avdueoa otnv TnAedpaon Kai 7o Taidi TG TPWTOCKOAKAS
nAikiag. H axéan autr Bewpeital gav yia diadikaaia aAAnAetridpaong kai de umopei va vonBei apd pévo aav
éva aToixeio evog guvolou, oav TUAUA Wiag evatnTag aTnv otoia avikel, dnAadh oTnv kovwvia. Oewpoulpe OTI N
TNAedpaan emmpedlel 10 piIKpS TTaudi 10 otmoio dpwg Oev eival TABNTIKGS GEKTNG aANG Eva GTopo TTou avTifpd
amévavtl o auTh pe 10 Bk Tou TpdTo. H Epeuva atnpixtnke o’ Eva Tuxaio deiypa 212 Taudiwy TG TPWTNG Ta¢NG
OnuoTikoU Tou oIToUv € ONUOTIKA OXOA€i QOTIKWY NUIACTIKWY KAl TTEPIOXWY UTIIBPOU Twv TTEPIPEPEIWV
ATTIKAS , kevipikAG Makedoviag kai €feTAOTNKE O€ OXEOn ME TIGC METABANTEG TOU QUAOU Kal Tou
KOIVWVIKOTTOAITIOUIKOU TTAigiou TTpoéAcuang Kal avagopdg. ETriang To deiyua epieAdupave Kai Toug yoveic Twv
TTaISIRV.

lNa 10 gKOTIO TNG £peuvag xpnaoiyotroindnke n uEBodOG TNG TPOTWTTIKAG NUIBOUNWEVNG CUVEVTEUENG WE Ta TTaIdIA
Kal TOUG Yoveig ol ommoiol KAROnKav va omaviioouv o€ €TTA Opdades epwtioewv. O oadeg  epwTnaEWY
agopoloav Tov TIPOODIOPIOUG TOU XpPOvou, NG OIAPKEIAS, TG CUuXVOTNTAG, TO €i00GC TWV TNAEOTITIKWY
TTPOYPOMMATWY, TwV GuvONKWv TrapakoAoUBnaong, Twv avTIAPewy Twv TTaIdIWY yia TV TNAEGpACN Kal Tng
yoveikig epmhokig atnv Traudikr TnAeBéaon. AiamaTwenke 611 n guvrdng didpkeia TapakoAolBnong eival duo
WPEG TNV NUEPA Kal KUPIWG TTQIBIKWY EKTTOUTIWV 0TV ammoyeupanvl {wvn aAAa kai otnv raidikh {wvn 1
ZappatokUpiaka. Ta maidid mapakohouBouv kéBe pépa mAedpaan, ouviBuwg péva toug aTo Traidikd dwydrio. H
TNAEBPACT QVTITTIPOCWTTEVEI O€ PEYGAO BaBUG Ta evdiagépovta Twv TaIdIWY, EMIKPATE BETIKA amoywn yI autiv. H
YOVEIKR epTTAOKA aTnVv TaIdIKA TNAEBEaaN dIETETAI ATTO KAVOVIGTIKA AOYIKR Kol OXI a6 Tr) AOYIKI| TOU TNAEOTITIKOU
ahpapnTiopou.
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TV in everyday life of preschool children

Themistocles Sementeriadis,
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Dimitra Tsampodimou,
Child Care Worker

ABSTRACT

The aim of this research is to study the relationship between TV and preschool children. This relationship is part of
an interactive process and can only be viewed as part of a total, that is as part of the society in which it operates.
We believe that television affects young children, who are not passive recipients but individuals who react to TV in
their own way. The research utilises a random sample of 212 children of the first class of elementary school,
attending schools in urban and semi-urban areas in Attiki and Central Macedonia. The sample was chosen based
on the variables of sex and sociopolitical origin and included the children’s parents.

For the purposes of this research, we conducted semi-structured interviews with the children and their parents,
who were called to answer to seven groups of questions. The questions determined the duration, time of day,
frequency, type of TV programmes, conditions of watching TV, children’s perceptions of TV and parental
intervention in children watching TV. It was found that the usual duration of watching TV is two hours per day,
mostly children’s shows of the afternoon or weekend zone. Children watch TV every day, usually on their own, in
their room. To a great extent, television represents the children’s interests and their view of TV is positive. Parental
intervention is governed by a normative logic, not by the logic of television literacy.

Meipapariouégs arnv opyavwrikn Soun Tng 1aéng Tou Bpepovnmiakou arabuou

Tpudaivn ZdnpomovAov,

Enikoupn Kadnyntpia T.E.I. AGnvag

Xplotiva Baciln,

Moabdaywyog mpooxoAiknc nAkiag

Avaotacia MouAakida,

Bpepovnmiokouog, Emtotnuovikn Suvepyatida T.M.A. TEI AGivacg

MEPIAHWH

H opadoauvepyatikh puéBodog (Baudrit) mapakivei maidid kar maidaywyols va aAGEouv TpoTo akéwng, oAdkAnpn
TN VOOTPOTTiC TOUG aKOUa kai Tn aTtéon {wh Toug. Eidika oT1o Xwpo Tou Bpegovnmiakol aTtaBuol Bewpolye 6T
UTTOPED va XapaktnpioBei Kaivotopia. KOG auThg TNG HEAETNG Wag Aoimov, €ival va DIEPEUVATOUNE JE TTOI0UG
TPOTIOUG PTTOPOoUNE Va ElgAyoue TNV opadoauvepyarikh péBodo e T BoRbeia Tng Téxvng g€ TaEN TTaIdIWY ToU
BpegovnTiakoU Z1abpou.

Me épeuva — dpdaon (Elliot) ou eivan amodektd 6t eivar pia ouvepyarikr diadikacia mpdaeopn yia {nTAuaTa
dppnkTa depéva Pe TNV KaBnuepivatnTa TN OXoAIKAG Ta¢ng avaluovrag ta dedopéva, diamoTwoaye 611 Ta
TTaIdId, AKOUA Kal QuTa TwV TPIWVY - TEGOApWY ETWYV, JTTOPoUv va guvepyaaTolv va avamtigouv TPwToPOUAIES, va
poipddovtal UAIKG Kai va ekppddouv emBupies Toug. O TTaidaywyoi amé Tnv TAEUPA TOUG QaiveTal apyIKa va
mrpoBAnuarifovtal yia Tnv WéBodo Tou @Epvel alayég ae KaBiEpwUEVES TIPAKTIKEG aAAG n Tpo@odOTNaN Tou
avaoToxaopoU TeNika divel Ta oToixeia amodoyng kai udhiota ag Bépara ou Bewpolvtal Mo oUVBETa, 6TTWGS N
KOBNUEPIV ETTIKOIVWVIO JE TNV OIKOYEVEID TWV TTAIBIWVY.

Ta amoteAéouara TG PeBOGOU Qavepwvouv TNV KAAUWN TWV avaykwv Tou WikpoU Traidiol (Glasser) kai v
oUvOEaN NG We aTOXOUG £EEAIENG TOUG auToUg dnAadr) TTou agopolv ae eAeUBepn akéyn, Ekppaan kai dpdaon.

An experimentation in the organizational structure of the nursery school/kindergarten

Tryfaini Sidiropoulou,

Assistant Professor, TEI of Athens,

Anastasia Poulakida,

Child Care Worker, Laboratory Associate, TEI of Athens,
Christina Vassili,

Early Childhood Educator
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ABSTRACT

The teamwork (Baudrit) encourages children and teachers to change their thinking, their minset and their attitude
for a lifetime. Especially at the nursery, it can be characterized as innovation. The purpose of this study is to
explore how we can introduce the cooperative learning, with the help of art, in pre-school ages.

Research - action (Elliot) is a method in which is easy to be a collaborative process appropriate for matters
inextricably bound up with the routine of the classroom; by analyzing the data, we found that children, even those
of three to four years, can work together in order to develop initiatives , to share materials and to express their
wishes.

Educators from their part seem initially concerned about the method that brings changes in established practices,
but reflection can ultimately give details of acceptance and even in matters which are considered more complex,
such as daily contact with the family of children.

The results show that the method covers the needs of small children (Glasser) and the connection with their
objectives to develop like the freedom of thought, expression and action.

AvaAurika lMpoypdaupara Zmoudwy lMpooyoAikn¢ Exmaibeuans EAAadag, Kumpou, Néag
ZnAavéiag: ouykpitikn Oswpnon

Mapiva ZoUvoyAou

MSc, 16twtikn eKTToUSEUTIKOG

Awatepivn MixalomouUAou,

AvanAnpwtpia Kadnyntpte, Maveniotriuto Osooadiog

MEPIAHWH

O oT16x0¢ TG Tapoloag £peuvag Atav va cuykpivel Ta AvaAutikd TMpoypduuara Zmoudwv MpooyoAikAg
Ekmaideuong Tpiwv xwpwy, g EAGdag, Tng Kutpou kai Tn¢ Néag Znhavdiag wg pog 10 @IA0To@IkO TTAaiCIO,
TO TTEPIEXOUEVO, TIG VEVIKEG EMIDIWEEIS, TIC OIOAKTIKEG TIPOTEYYITEIG, TNV afloAdynan, Tov PAAO TOU EKTTAIOEUTIKOU
kal Tov poAo Tou yovéa oTn axoAIkA KovotnTa Kai oty pabnolakr diadikacia. Ta amoteAéopata TG £peuvag
¢deikav 61 Ta Tpia TTPOYPAPUATA aTTOUdWY £XOUV KOIVA OTOIXEIO OTOUG AEoveS Tou QIAOTOQIKOU TTAaigiou, Twv
OIBOKTIKWV TTPOCEYYioEWY, Tou pOAou Tou ekTaIdeUTIKOU Kal Tou pOAOU Tou yovéa aAAG kal anueia amokAiong
OTOUG TOWEIC TOU TTEPIEXOMEVOU, TWV OTOXWV Kal TNG a§loAdynang.

Preschool education curricula from Greece, Cyprus, New Zealand: Collocations

Marina Sounoglou,
Msc, Private Educator,

Aikaterini Mihalopoulou,
Associate Professor, University of Thessaly

ABSTRACT

The objective of present research compares the curriculum of three countries, Greece, Cyprus and New Zealand
as for the philosophical frame, the content, the general objectives, the instructive approaches, the evaluation, the
role of teacher and the role of parent in the school community and in the training process. The results of research
showed that the three programs indicate common elements in the themes of philosophical frame, instructive
approaches, role of teacher and role of parent but also points of divergence in the sectors of content, objectives
and evaluation.

To mepiBdAAov kai n oupPoAn Tou oTiS Ox0AIKES EmIGOTEIS TOU TAISIOU

Awatepivn Ztapdtn,
ASdktwp yaAhikric yAwooac, Aicuduvipia 1°° Aukeiou Katoaptavic AShivac

MEPIAHWH

Epeuvwvrag v Maidaywyikh emaTiun pe dEoveg T @IAocoia kai Tnv WuxoAoyia kataAfyoupe aTo 6TI TTPOKEITAI
yia €MOTAWN GIANOTOQIKAG Kal EUTTEIPIKAG kaTelBuvang. (ApiaToTéAoug , Metd Ta Quaikd , A ).H koivwvia amroteAei
T0 JECO KOl TO OKOTTO TNG aywyng N oToia avagépETal oTnv avatpo@r| Tou Traidiod, To OTIoi0 TTPETTEI IO TNV
avnAikiwan va petaBei atnv evnAikiwan, Ty WpIPn ouveidnan. Auté gival kaBrikov Tou EKTTAIOEUTIKOU £pyou.
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H popewan tou maidiol ae OAe¢ TiG Pacikég kateuBuvaeic TG dpaaTnpIdTnTag Tou, 6TTWG Kal n €EEAIEn TG
okéyng Kal TG dnuioupyikAg @avraaiag, amoteAei 1o KUpIo Epyo TG aywyng. H pépewaon cival idia yia 6Aoug, o
Opdpog koIvag OTIwe autodg kabopileTal améd Ty emaoTiun ¢ AoyikAg, TN HOIKAS Kal ¢ AlgbnTikAG. ZTN
popewan Oev uTdpyel TEAog. O ddokahog aayoAeital he Tov KaBe uadntr| 1Id1aiTepa, aAAG Kal e TV 101aITEPOTNTA
TOU KGBe pabnTr. Ta Taidid diagopoTrololvTal wg TTPOG TIC KATABOAES , TNV Euuia, To Kovwvikd TepIBaAiov. To
onuavTikG €ival n {wvtavh kai Gueon emkoivwvia pe 1o Taidi, kabwg n atopikéTNTa dev €xel aTABEPH Kal
aueTaANTN Wop@rn aMAG efehicoetal, ouvemwg n 10100UYKPATIa Kal O WUXIKOS KOOPOG Tou Taidiou gival
TPWTIOTNG oNpaaiag
H exmaideuan Baagiletar av apxrf TG avTiAnwng ,TNg €kepaang, Tng doknong Kal TnG EMOTITEINS TTOU €ivall
amoAUTw¢ avaykaia yia ™ padnon kai 1 didackaAia. H Oidackahia Bewpeital emmuxAc uwévo dtav dev
dlaywpidetal n yvwon amé v mpdgn , ubvo 6tav avamriooeral oto TaIdi T0 cuvaicbnua piag auoifaiag
ouvepyaaiag, ekTiwvTag 8Ti To gX0Acio Bev eival TTaPA pIa PIKPOYPAPia TNG KOIVWVIag .

ZUVETTG N aXOoAIKA {wr) TTPéTTEl va opyavwbei ae kovwvikr Bacon (Dewey) kai 1o aXoAeio 1o aTriTi Tou TTaIdio
péoa aTo omoio Ba pabaivel Yéow G kaBodnyoluevng autevepyol dpaong Tou . Kovwvia , euan kal {wh
pTTopoUv va GuvUTIApYouV péaa ae Wia axoAIkn aiBouaa . Mpo Taviwy amaiteital n ahAayf TG axEéong padnTwv
kai O10a0KkdAwY, n TOVWON TG EVEPYNTIKOTNTAG KOl TNG EKPPACTIKOTTAG OTWG Kal n evlappuvan g
dnuioupyikdNTaG . To axoAcio mpémel va Paailetal atnv apxn « To oxoAsio yia v {wr, péow g {wig » (G.
Boon)

The environment and its contribution to school performance of children

Aikaterini Stamati,
Dr., High School Principal

ABSTRACT

Pedagogy, having philosophy and psychology as its pillars, plays both an active and a passive role. Therefore, it
takes into account the child's need to fulfill targets, to be active. Society is both the means and the end of the
education and upbringing of a child, who must reach maturity, in other words, mature conscience. The educator's
work must follow the child's nature, respect his/her natural inclinations, create new needs to be fulfilled. Learning is
the same for everyone, the path is common. What is different, though, is the environment in which each child
operates, and this undoubtedly plays a crucial role. Teaching aims at increasing the dynamism and efficiency of the
child's inclinations and needs. The ideal school should personalize its teaching process, always respecting the
intelligence, pace and peculiarity of each pupil, the growth of his/her mental and moral functions, the enhancement
of reflective learning, and the incitement that will make schoolwork popular. Teaching is considered successful only
when knowledge is not separated from action, only when the child develops a feeling of mutual cooperation,
appreciating the school is nothing more than society in miniature.

Therefore, school life should be organized on a social basis (Dewey), and the school should become the child's
home, where s/he learns through guided reflective learning. Society, nature and life can coexist within the
classroom. Above all, it is necessary to change the pupil-teacher relationship, promote activity and expressiveness,
and encourage creativity. School should be based on the principle that “School is for life through life”. (G. Boon)

H apiynon w¢ péoo yia tnv avamruén ¢ WUXOKOIVWVIKNC EMAPKEIAS TOU AUTIOTIKOU
maibéiou

Awartepivn Ztavpovu,
Nnmaywyaog, Eldikn Mawdaywydg, Y. dibdaktwp M.T.N. MNaveriotnuiov lwavvivwv

MEPIAHWH

O wuyokovwvikdég Topéag — avamruéng Tou Taidiol eival {wTIKAS onupaciag yia v oAokApwan g
TPOCOWTTIKOTNTAG TOU Kal 181aiTEPa yia T TaIdIG e avaTTnpia Kal PE EIBIKEG EKTTAIDEUTIKEG AVAYKEC.

AapBdavovtag urdwn pag TI¢ aUyxpoveg avTIAUEIS yia To pOAo Tou axoAciou, TTw¢ amoTeAei eviaio TAaiolo TTou
@povrtilel va TPoAyel 1600 TN PABNaN 600 Kal TNV WUXOKOIVWVIKA avamTugn tou Taidiol, TTpoXwpoUyue oty
€PEUVA pag XPNOILOTIOILVTAS TNV aPAYNaN AdiKwv TTAPAUUBILY WG epeuvNTIKO PETO.  EaTIAloulE TO £pEUVNTIKO
pag evolagépov  aTa auTiaTIkG TTaIdIA TToU QoITouv oTa TuAUaTa éviagng Twv Nnmaywyeiwv g Hmeipou, Adyw
TOU 6Tl amoteholv TNV TA€lovéTNTA O0E AUTA Ta TUAPATO KOl TOUu BacikoU XApaKtpIoTIKoU Toug Tou gival, n
Tapouaia diarapaywv Kal eEMEiWewv otnv avtiAnwn Kai aTnv emikovwvia (AekTIKA Kal Un AekTIKN). YTTOBETOUE
611 N a@riynan KaAMIEPYET Kal 1I0XUPOTIOIET ApXIKA TV auToavTiAnyn Kal TV QUTOEKTIPNGT) TOU auTIoTIKOU TTaidiou
Kal KAt OUVETTEID TIG OIATTPOCWTTIKEG TOU OXECEIC (WUXOKOIVWVIKY €mapkela). MNa va peTpigoupe v
WUXOKOIVWVIKI| ETTAPKEID TOU auTIaTIKOU TTaidiol BacioThkae atn PEBodo EKTTIBEUTIKAS £PEUVAG: EpEuva- OPAan
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kal g€ éva HoVTEAO TIPIV Kal JETA Tv agnynuaTtikf diadikagia. Xpnalyotoifoaye agidmaTta kai aTabuiouéva
WUXOUETPIKG €pYaAEia OTTOU YETPATOWE TNV WUXOKOIVWVIKNA ETTAPKEIO TOU QUTIOTIKOU Traidiol e Baan Tig €€Ag
uTrokAiJakeG: auToéAeyxo, Olayeipion ouvaigbnudtwy, evouvaiobnaon , diaxeipion OTPEG Kal SIATTPOCWTTIKES
OX£0EIC- ETTIKOIVWVI, TUVEPYATia [E TOUG GUVOUNAIKOUG.

Ta dedopéva-amoTeAéauaTa TG £pEUvag —OpAaNg WETA T aTaTIOTIKA Toug avaAuan, uag £0eigav o1 UTTApXe! pia
BeTIKA €Midpaon TG agAynong Adikwv TTOPAUUBIWY OTNV YUXOKOIVWVIKNA ETTAPKEIO TWV QUTIGTIKWY VNTTiwy TTou
@ortolv aTa TuAWaTa éviagng Twv Nnmiaywyeiwv. AiamaTwvoule AoImdy amé Ty avaAuan Twv EPEUVNTIKWY
amoteAeapdrwy Twe Kai o1 d0o utroBEaeig épeuvag Exouv emiBeBaiwbei. H agrynon twv Adikwy Tapapubiwv £xel
avamtOEel TNV autoavTiAnwn Kal TNV AUTOEKTIUNGN Kal TIC DIOTPOTWTTIKEG OXETEIG TWV AUTIOTIKWY VNTTIWV.

The narration as a means for the development of the psychosocial adequancy of the
autistic child

Aikaterini Stavrou,
Preschool Teacher, Special Educator, PhD student, University of loannina

ABSTRACT

The psychosocial development side of the child is of vital importance for the completion of his personality,
especially for handicapped children and special educational needs.

Having taken into consideration the recent views about the role of school, which is considered to be a general
environmental frame that takes care both the learning and the psychosocial development of the child, we go on
with our research using narration as a means and specially the folktales. We focus our research interest on the
autistic children which study in integration classes of Ipiros’kindergartens, because they are the majority in these
classes and they possess special characteristics as the deficiency and disorder of self perception and
communication (verbal as well as nonverbal). We suppose that narration cultivate and strengthen first the self
esteem and self perception of the autistic child as well as the interpersonal relations (psychosocial adequancy). In
order to measure the psychosocial adequancy of the autistic child we are based on a method of educational
research: research-action with a model pre and post the narrative intervention. We used accredited and valid
psychometric tests in which we measured the autistic child’ psychosocial adequancy following these subscales:
self-control, managing emotions, empathy, stress management and interpersonal relations — communication,
collaboration with peers.

The data results of the research after their statistic analysis showed that there is a positive effect on the narration
of the folktales on autistic child’ psychosocial adequancy, who studied in integration classes of kindergartens.
Noted from the analysis of the results that both hypotheses have been confirmed. The narration of folktales has
increased the self esteem and self perception and the interpersonal relation of autistic toddlers.

H Marpikn ZupBoAn oro MeydAwpa twv Maibiwv Nnmiakng HAkiag

MeAmnopévn 2xila,

Ermotnuovikn Suvepyatng T.E.I. Adrvag
EvayyeAia AgAnyLavvn,
Bpe@povnmiokouog

Mapia TpravtadpuAovu,
Bpepovnmiokouog

MEPIAHWH

I1I¢ pépeg pag eivar amodekty n amown 611 N GUPBOAR TG TTATPGTNTAS 0TV AVATPOQN KaI TV AVATITUEN Twv
Tradiwy eival €aIpeTikAG onuaaiag. O apiBudg Twv epeuvV TToU agopoly To pdAo TTou avaAapBavel o TaTépag
oTa TAaigla G oikoyévelag eivar dlapkwg autavouevog. To evOiagépov TTIKEVTPWVETAl T BaplTnTa Tou
aTmoKT@ 0 TTATPIKOS PAAOG OAAG kal oTov 1D10iTEPO Kal Yovadikd Tpdtro pe Tov otoio emdpouv 0T (wh Twv
maildiwv Toug. Eivar &ekdBapo efahou O mpokeital yia  pokpotpéBeopn emppor. Mia TepioooTePO
BpayxutpdBeaun avagopd aTnv TaTpoTnTa £CTIALETAI OTNV TTOIGTNTA TS POVTIBAG TTOU TTAPEXEI O TIATEPAS OTNV
kabnuepivoTtnTa. Ma va 1o TeTuxel autd xpeldletal va ouvdudael ToAAoUG poAOUG TTapG va TIEPIOPITTE OE Evav.
O alyypovog Tatépag xaipetal va gUupPeTéXel evepyd ot Cwn Twv TTaidiwy Tou. Aev Ta avTigeTwTiCel udvo e
mrepiokewn aAAa kai pe aTopyn, €ival auaotneds aAAd kai Bétel owaTd 6pia. Moipddetar 1odTiya e T glquyo Kal
HNTEPA TWV TTAIBIWY TOU TIG EUBUVEG TNG AVATPOPAS KAl TOU OTTITIOU.

ZKoTO¢ auth¢ NG MeAéTNG eival va amooagnvioel autd 1o véo pdAo Tou TaTépa Kal va AmmoKOAUWEl av
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emnpeadleTal amd v nAikia Tou. Ymobéoaue 611 o1 Tatepddeg Tou deiydaTog EUTTAEKOVTAI EveEpYd OTO peyGAwpa
TWV TaIdIWV Toug Kai OTl 01 aTOWEIG Toug eTpeadovtal amod Ty nAikia Toug. To deiyua amotéAeoav 77 TTatepadeg
TTaIdIWV TToU Ta TTaIdIAl TOUG TINyaivouv aTov TTaIdIKG aTaBué. ZnThonke va CUUTTANPWGOOUY éva epwTNUaTOAGYIO
EVTEKO EPWTATEWV AVOIKTAGC Kal KAEIOTAG atrdvinong.

ZUPQwva pe Ta amoTeAEoATa TG EPEUVOC TTPOKUTITEI OTI TO WEYAAWUA Twv TTAIBIWY apopd To idI0 Kal Toug duo
YOVEIG. Z€ yeviKEG YpOUUéS o Tarepades eppavidovral mpdBupol va auvelopépouv g€ autd W TTOMOUG Kal
Ol0QOPETIKOUG  TPOTTIOUG OTTWG TOo va OlaBétouv aTa TaIdIA TOuG TOAU Xpdvo, va TOoug TTPOCPEPOUV
ouvaigbnuarikr umoaTApIfn, KaBnuepiviy BorBela, evBappuvan kai va empalouy Ty TeiBapyia We Sikaio Kal
ouvem 1pémo. Q0T600, CUNQWVA [E TNV UTTOBEON, Ot TIOMEG TIEQITITWOEIG N CUUTIEPIPOPA TOUG OIaQEpEI
avdoya pe TNV nAIKia Toug.

Paternal contribution in preschool children’s upbringing

Melpomeni Shiza,
Laboratory Associate, TEI of Athens,
Evaggelia Deligianni,
Childcare Worker,

Maria Triantafillou,
Childcare Worker

ABSTRACT

Today come to agree that fathers play a unique and crucial role in nurturing and guiding children's development.
There is an increasing amount of research on the role fathers’ play in families. The research points to the
importance of fathers and the significant and unique ways they influence and impact the lives of their children. The
research is clear; fathers have a lasting impact on their children. A more contemporary view of fatherhood is that of
the caregiver. The caregiver father works to blend several different roles rather than limiting himself to one. This
father enjoys his children and is involved in their lives. He appropriately uses toughness and tenderness and is not
afraid to set firm but fair limits. He may also fully partner with his wife or their mother in the child rearing and
homecare. The caregiver father is involved with the children in all aspects of their lives.

The purpose of this study is to give information about modern fathers’ role and to reveal how their behaviour is
affected by their age. We expected that fathers are very much involved in raising their children. Moreover we
assumed that what they think about parenting depends on how old they are. The sample comprises of 77 fathers
whose children attend nursery school. They were asked to complete a questionnaire of eleven close and open-
ended questions.

Results indicated that the sample of fathers think that parenting should be equally shared. In general, they
appeared to be willing to contribute in many different ways such as spending time with children, providing
emotional support, giving everyday assistance, monitoring children's behaviour, and providing consistent, fair and
proportionate discipline. However as we assumed at various times their behaviour was different according to their
age.

H avamruén rou ypamroU Aéyou ara maidid Tng mpoaxoAikng nAikiag uéow tng
avayvworg IoTopIiwv

Eudnuia Tada,
Kadnyntpia MN.T.M1.E., Mavemotiuo Kpntng

MEPIAHWH

H avayvwon 10Topiwv kal Tapauubiwv ota maidid g mPooxoMKAS nAikiag Bewpeital pia amd Tic mAéov
OonUavTIkEG BpaaTNPIGTNTES yia TNV avaduaon g avayvwang kar g ypa@Ag. O1 eKTTaIBEUTIKOI TNG TTPOCKOAIKAG
nAIkiag ival amapaitnto va ekyeTahAetovtal KGBe sukaipia kartd tn didipkeia TG eKTTAIBEUTIKAG d1adikaaiag yia
va gutrAékouv Ta TTaIdid o€ dpaaTNPEIOTNTEG YPOTITOU AGyou TTpIV, KATA T SIAPKEIQ KAl PETA TV avAyvwan Iag
I0Topiag. ZKOTdG NG epyaaiag ATav n avdamTugn Kai n Qappoyn evog TPOYPAUNATOS avayvwaong IGTOPIWY Kal
Tapapubiwy og TTPooXOAIKES TAEEIG e OTOXO TV evioxuan NG Karavénang TG TTAOKAG TG IaTopiag amd Ta PIKpd
TaildId Kal TV KATAKTNON Pacikwv evvolwv Tou ypamTou Adyou. Kard m didpkeia piag efdouddag, emd
ekmaideutikoi d1GBacav ota Taidid dUo 10TopiEG Kal P PACN TO TIEPIEXOUEVO TWV IOTOPIWV OPYavVWOoav
dpaatnpI6TNTEG YpatToU Adyou TIpIv Kal PETd TNV avayvwan. H egapuoyn Tou TTpoypapuatog £06€1EE 6T Ta Traidid
NG TTPOCXOAIKNS NAIKiag katavénaav Tn dopnA TwWV ICTOPIWY KAl KATAKTNOAV EVVOIEG OXETIKEG E TOV YpaTTTd Adyo.
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Developing kindergarten children’s literacy through storybook reading

Eufimia Tafa
Professor, Department of Preschool Education, University of Crete

ABSTRACT

Storybook reading to young children has long been acknowledged as a critical aspect of early literacy
development. Kindergarten teachers need to take advantage of teachable moments to engage young children on
early literacy activitiesbefore, during and after storybook reading. The purpose of this study was the development
and implementation of a storybook reading program in kindergarten classrooms for enhancing young children’s
story comprehension and concepts about print. During a week, seven kindergarten teachers read two stories to the
whole class and based on the story plot they organized literacy activities before and after reading. The
implementation of the storybook reading related activities resulted in young children’s well understanding of the
story structure and the concepts about print.

Aiampoowmikn oxéan vnmiou — vnmaywyou: AvrIAQyeIs vymiwv

Ayopitoa T{Aua,
Nnmaywyode, Aievduvon MpwtoBadutac Eknaibevonc Huadiac, 12° Nnmaywysio Bépotac.

MEPIAHWH

H mapouoa épeuva eixeIpel va BIEPEUVATEI TV TIOIGTATA TNG OXEONG vNTTioU — vnmiaywyoU AauBdvovrag umdyn
TIC QVTIAAYEIG TwV TTAIBIWY KAl TO KPITAPIO, TTOU XPNOIMOTIOIOUV YIa VO EKTIMACOUV, VO EPUNVEUOOUV TN OXECN
TOUG.

H £peuva d1e€nxOn o€ £8n (6) TpAKaTa dnudoiwy vamaywyeiwv Tou N. Huabiag . MNa mv emiteuén Twv aTé)wv MG
¢peuvag kail TN ouloyn Twv dedopévwv xpnaigotoiBnke a) n khipaka CFATT (Children’s Feeling About Their
Teachers) kai ) éva epwTnuaToAdyIo yia Tig vTIIAywyoUg.

H av@Auon Twv amoTeAeouaTWY TTpaypaToToNBNKE e dUOo eTrimeda: a) aTo €TTMEDO TNG OXEANG VNTTiWY —
vnmiaywyoU OTw¢ TTPOKUTITEl AT TIG ATTAVTACEIS TWV VNTTIWV Kal B) aTo €TITEdO  TWV KPITNPiwv Tavw oTa
oTroia aTNPiCouv Tn OXEaN TOUG WE TN VATTIAYWYO.

Amé v avéiuon Twv amoteAegudTwy TPOKUTITEl 6T T TEPIOTOTEPA TAIdIA TNG TIPOOXOMIKAG nAIKiag
avamriooouv pia BeTIKA dIOTPOCWTTIKA Oxéon WE T vnTmiaywyo Toug. Eidik6TePa, o1 BETIKEG A O apvnTIKES
QVTIAWEIG Twv TTAIBIWV YIa TN oXECN TOUG WE T vmiaywyo Baagifovial g€ TTapayovTeg TTou axeTiovTal a) e T0
Traidaywylkd OTUA TG vnmaywyoUu Kai B) e v TPOOWIKOTNTA Tng. Eival onuavtikdé n vnmaywyog va
ekdnAwvel Ta BeTikA aioBAUaTa TG TTPOG Ta TIAIOIA KAl VO CUUTIEPIPEPETAI |E ETTIKOIVWVIAKR ETIOEGIOTNTA €101
waTe autd agevos va evBapplvovtal oTnv EKPPAan Twv dIKWV TOUG auvalgBnudTwy, ageTEPOU 0TV Katavénan
TWV GUVAITONUATWY TWV GAAWV.

Emopévwg, emaonuaivetal n avaykaidtnra BeAtiwong g moIdTNTAG Twv SIATTPOCWTTIKWY COXECEWV VNTTiWV-
vnTTiaywyoU yia Jia TpooXoAIKA ektraideuan uynAou emmimédou.

Preschooler - Teacher Interpersonal Relationship : Preschooler’ s Perceptions

Agoritsa Tzima,
Preschool Teacher

ABSTRACT

The present study attempts to inquire into the quality of the relationship between the preschooler and the teacher
of the preschool taking into consideration the children’ s perceptions and the criteria they use to estimate and
interpret these relationships.

The study was held in six classes of state preschools of Imathia Prefecture and for the achievement of the study’s
goal' s and the selection of data we used a) a climax craft (children’ s feelings about their teachers) and b) a
questionnaire for the preschool teachers.

The analysis of the results was held in two levels: a) in the level of the relation between the preschoolers and the
teacher as it results from the preschoolers’ answers and b) in the level of the criteria on which they base their
relationship with the teacher.

What came out of these analysis results is that the majority of the preschoolers develop a positive interpersonal
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relation with the teacher. Particularly, both positive and negative perceptions of child — teacher relation are
determined by factors related to: a) pedagogic/ educational style of the teacher and b) her personality it is crucial
for the teacher to express her positive feelings towards the children and to behave with social competency and skill
in order to encourage the expression of their feelings on the one hand and their understanding of the others’
emotions on the other hand.

Consequently, we underline in the necessity for the improvement of the quality of the preschooler — teacher
interpersonal relationships for a high level preschool education.

Ynoiakéc sumeipiec aTo vnmiaywyeio yia tnv «wneiakn yevidy». Mia miAoTiki épsuva oTnv
EAAdda

Euyevia Tokn,

Kadnyntpia Eapuoywy, Tunua AoyoBepanceiag TEI Hnelpou, lwavviva

TZévn MNayye,

Kadnyntpia, Koountopag ZxoAnc Emiotnuwv Aywyng, Epyaotnpio Néwv Texyvodoyiwv kat Exmaidevong amo
Anootaon, MTN, Maveniotiuio lwavvivwy, lwavviva

MEPIAHWH

Ta onuepivd Taidid avAkouv g€ pia yevid, ou TTOANOI avagépovTal O auTr w¢ Yn@IoKH YeVIE, Yevid Tou
O1001KTUOU i} «Yn@IaKoi PabnTéGy Kal «TTaIdIa TG XIAIETIAg». Ta TaIdIA OTIG AVETITUYHEVES XWPES TTOU aTToTEAOUY
auTh T véa yevid yevvAonkav ae éva TTAoUaio wn@iakd TepIBAAAOVY.

270 oIKoyevelakd TrepIBaAAov Toug divetal TpdaRacn ae Eva peyGAo €UPOC WPNOIOKWY EPYaAEiwv Kal pETWY
HalIKAG evnuépwang, Ta otroia xapaktnpifovral amd pia éviovn augnTiki tdon diacuvoeaiudtnTag oto d1adikTuo
kal aTa Kovwvikd diktua. 210 axoAiko TepIBAMoV Toug avTiaToixa ol uabntég deixvouv yia 1diaitepn mpoTiunon
OTIC YNQIOKEG dpaaTnpEIOTNTEG. 2T oUyXpovn BiBAoypagia evromiletal éva «xaoua KouAtoUpagy WETagu Twv
HABNTWV TG YNPIAKAS YEVIAG KOl TWV EKTIAIOEUTIKWY, 01 OTIOI0I XOPAKTNPI{oVTal KOl WG «Wn@IOKOi JETAVAOTEG
TIoU TpoaTraBolv va Katavoaouv 1o VEO Wnelakd Koauo. O1 ekTTaideuTIKOi TG TTPOCTXOAIKAG EKTTAIDEUTNS
avayvwpifouv Tnv ekmaIdeuTIKA agia Twv NEwv Texvoloylwy, Ouwg akdua cuvaviouv SuokoAieg aTnv aflotoinan
NG YN@IOKAG Texvoloyiag katd Ty ekaideuTiki diadikaaia atnv EANGda.

ZKomO¢ NG €peuvag eival va digpeuvAoel 0TO TAQICIO TNG TUTTIKAG EKTTAIOEUONG TO POAO TWV YNOIOKWY
TEXVOAOYIWV KOl  €10IKATEPA VOl EGTIACEI OTIG AVTIAWEIS TWV TTAIBIWV VIO TA YN@IOKA HECT OTO VATTIOYWYEIO.

To deiypa TG épeuvag amoTeAolv 30 padntég vnmaywyeiou, nAikiag 5-6 etwv oty Tepioxn lwavvivwy. Zntonke
va Kavouv pia ogipd amd dpaatnpiétntes Tou TepiAdupavav {wypa@ikr Pe 1o XEPI Kal TOV NAEKTPOVIKO
utrohoyiaTr| Kal XpAan online Aoyiouikwy. Eyive Tapatfipnan kai akohoUBnoe ouvévteutn oe kGbe Taudi axeTIké
HE TIG TTPOTIUWUEVEG OPATTNPIOTNTEG.

Ta amoteAégpaTa TG €peuvag UTTOdEIKVUOUV TIC TIPOTIMACEIS TNG WN@IOKAG YEVIAS VIO YnIakES dpaaTNPIOTNTES
KQI TNV EUKOAIQ e TNV oTToia XPNaIHoTIoIo0V Ta vEa TeXVOAOyIKA Wéaa, Bivovtag Ouwg I1B1aiTepn TPOTIUNON OTN
XPAoN OUCKEUWY apn¢ 1600 yia TNV AsiToupyia AoyIopIKWY OTTWG N CwypaIKr 0G0 Kal YIa TO XEIpIouS Tou
utroAoy1aTH, Xwpig 6uwg va amagiolv T {wypadIkr Je To XEpI agou gival arrTr kai o avayvwpiolun. Ta mlavd
0@¢An kai o1 TpoPAnuartioyoi ae ouvduaopé pe TIG EMTTWOEIS 1IdAoKOAiag OToV Yn@IaKS KOOHO gulnTtouvTal.
ZnUavTIKEG Eival o1 DIAQOPETIKEG DIACTATEIS EKPPATNS Kal HABnang Twv TTaIdIwy e Ta XPWHATA, T OXAUATA , T
oxé01a Kal Ta ypapuata a1o wneiakd mepiBaiov aupBdArovtag €101 ouolaaTiKa aTnv avamtuén evog Taidiol
MECQ OTTO T dNMIOUPYIKATNTA KAl TO TraIXVid!I.

AEZEIX KAEIAIA: ynoiokf wypagikh; ynelakh udbnon; vnmaywyeio; TPOOXOAIKr EKTTAIBEUTT; NAEKTPOVIKA
péBdnon; wneiakn yevid.

Digital experiences in preschool setting for the iGeneration. A pilot study in Greece

Eugenia I. Toki

Lecturer, Department of Speech and Language Therapy, Technological Educational Institute (TEI) of Epirus,
loannina, GR

Jenny Pange

Dean of School of Education, Laboratory of New Technologies and Distance Learning, Department of Early
Childhood Education, School of Education, University of loannina, loannina, GR

ABSTRACT
The today's children belong in a generation, mostly referred to as iGeneration, Net Generation or digital natives,
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digital learners and millennials. Children in the modern world, that constitute this new generation, were born in a
rich digital environment.

In their home environment they are given access in a wide verity of digital tools and media, mostly characterized by
high mobility and access to internet and social networks. In their school environment respectively these students
show a particular preference in the digital activities. Recent research has pointed out a "gap of culture” between
the students of digital generation and the teachers, which are also characterized as "digital immigrants" trying to
comprehend the new digital world. Preschool education teachers recognize the educational value of New
Technologies. However, they still find difficulties in the exploitation of digital technology at the educational process
in Greece.

The aim of the study is to investigate the role of digital technologies in the frame of formal education, focusing in
the children’s perceptions of the digital means in the kindergarten.

The sample was 30 kindergarten’s students, aged 5-6 years, from loannina. They were asked to perform activities
that included hand drawing and painting and computer painting using online software. The research methods were
observation and interview. Each child was observed during the activities and a small interview would follow
regarding their preferences on the performed activities.

The results of study indicated the digital generation’s preferences for digital activities revealing the easiness in
using the new technological means, giving nevertheless particular preference in touch based solutions for
drawing/painting and device handling operations, without however downrating hand drawing/painting as it is
tangible and more recognizable. The potential benefits and concerns along with the teaching implications in the
digital world are discussed. Important are the different dimensions of expression and learning of children with
colours, forms, shapes and letters in the digital environment contributing thus substantially in the child’s
development through creativity and play.

KEYWORDS: Digital paint; Digital learning; preschool; kindergarten; elearning; iGeneration.

Epsuvwvrag tnv diyAwaooaia oto vpmaywyeio

Ipyévela Tplavtou,
Entikoupn Kadnyntpta, M.T.N., MNaveniotriuto lwavvivwv

MEPIAHWH

O Tewpyiog Bigunvdg (1849 -1896) rrav TepiocodTEPO YVWOTHG OTNV ETTOXT TOU WG TTOINTAG. To TE{oypapIkd Tou
épyo eival, 6pwg, Tou Tou éxel dwael pia Béon Eexwplom] Kal Yovadikr aTn veoeAnvikA Aoyotexvia. Eival
oUaIaoTIKG €KEIVOG TTOU TIPWTOG Eypaye difynua agiwaewy kai £d€IEE T0 dPAO yia T dnuioupyia VEOEAANVIKIG
dInynuaroypagiag.

MpwTn UAN TwV dINYNUATWY TOU €ival Ta TTPOCWTTIKA TOU BIWUATA, O OXECEIG HE Ta WEAN TNG OIKOYEVEIAS TOU Kal N
Opakn Ye Toug avBpwoug TG. Ba PTropolae va Tiel KAVEIS TwE BacifeTal € OIKOYEVEIAKES EUTTEIPIES, TIC OTTOIES
METAQEPEI LE TV TTPOOTITIKA Tou TTaIdIoU Kal Pe Tr yvwon Tou vAAIKa. Mpokeital yia S1e1o8uTIKEG WuXoyPOaPRTEIS
01 OTToiE¢ AQrVOUV TTAVTA UAIKG OTOUG HEAETNTES YIAl VEEG TTPOCEYYIOEIC.

H dIKA Jag TPooTITIKY Ba ETIUEIVEI TIEPICTOTEPO OTIG OXETEIG TWV TTAIDIWV HE TOUG YOVEIG Kl TIG GUVETTEIEG TNV
wuyoAoyia Tou TaidioU aTmd pia aTTOPPITITIKI OTACN Tou yovioU amévavTi Tou. Epeuvaral Tw¢ autd ptmopei va
OUHBGAEI TN DIOPOPEWAN TNG EPPUANG TAUTOTNTAG A aKOPA Kal TNG BVIKAG TAUTOTNTAC.

O BiQunvég katagépvel va ouvBEael TIC TIPOCWTTIKEG BIWUATIKEG EUTTEIPIEG e TIC AdiKES TTAPABOOEIS, TIC BOWES
TWV TTAPAdOCIOKWY a@nyOEWV WE TIG TEXVIKEG TG AOTUVOIKAS AoyoTexviag, £xoviag Téavia wg umépabpo Babid
EMOTNPOVIKA yvwan, kabwg eival yvwaTo 61 omoudace WuyoAoyia kai AigbnTikiy atn Mepuavia pe didanuoug
daokdloug, 6Twe Toug Lotze, Wundt kar Zeller.

Oha autd oupPdArouv oe Evav agemépacTo guvdUAOPS yvwaong Kal TExvng, OTwg eival Ta dinyApata kai ol
vouBéheg Tou . Bigunvou.

The child in the prose of G. Vizyinos

Ifigenia Triantou,
Assistant Professor, University of loannina

ABSTRACT

George Vizyinos (1849-1896) was more widely known in his time as a poet. It is his prose writings, however, which
have given him a special and unique place in Modern Greek literature. Essentially he is the first one to have written
highly acclaimed short stories, leading the way for the formation of Greek short-novel writing.

His personal experiences, his relations with family members, Thrace (north-east region of Greece) and its people
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constitute the first matter of his novels. It could be said that he draws on family experiences which he renders with
the perspective of a child and the knowledge of a grownup. These are discerning psychographs which continually
provide researchers with material for new approaches.

Our approach to the work of Vizyinos will focus on the children’s relations with their parents and the effects of a
dismissive parental stance on child psychology. We will try to show the contribution of this relationship to the
formation of sexual and, even, national identity.

George Vizyinos manages to bring together personal experiences and popular traditions, the structure of traditional
narrations and modern “police” fiction and bind them in a profoundly knowledgeable way, by virtue of his studies in
Psychology and Aesthetics in Germany under famous teachers such as Lotze, Wundt and Zeller.

These attributes constitute an unparalleled combination of knowledge and art, a main feature of Vizyinos’ short
novels.

H ywpnrikornra tn¢ epyalouevng pviuns o€ maidid xwpic Kai ue Habnoiakéc SUoKoAies
amoé tn vnmiakn uéxpl v maidikn nAikia

EAévn TtaAn,
Ap. Wuyoldoyiag

MEPIAHWH

H ywpnmikdmta g epyalduevng upvAung aufdvetar amd 1 Ppe@iki oty Taidik nAikia, aMda kai
dlagopotoieital o TaIdIA pe pabnolokés Suakohieg (M.A.). ZTdx0¢ TG OUYKeKPIUEVNG €peuvag Atav va
OIEPEUVATEI TN XWPNTIKOTNTA TNG £pyalouevng PvApng o€ Traidid Tou vnTIIAywyEiou Kai Tou dnuoTIKoU oxoAsiou
XWpig kai pe M.A.

MéBodog: To eiypa pag pe tuyaia delyparoAnpia frav 103 pabntéc mpoayxoAIkAS kal oxOMIKAS nAiKiag Trou
Xwpiotnkav o€ 3 nAiKiakéG utoopddes: 10 Nnmaywyeio=25, 2n A- B- I Anuotiko0=25, 3n A-E-2T=53 mraidid.
Amé autd Ta 57 dev gixav M.A., 32 diayvwaTnkav pe Tevikeupéves MLA(T.M.A.) kai 14 pe Eidikéc M.A (EIM.AL). H
XWPNTIKOTNTA TNG EPYACOEVNG PVAUNG EKTIMABNKE WE Wia doKIpaaia TTPOXwWPNTIKAG Kal 0TaBoXweNTIKAG HVAKNG
Yn@iwv Kai pia doKIgaaia akouaTIKAG Katavoenang mpotdaswy (PALPA 55).

AmoteAéopara: H avaluon diakupavong £deife onuavTikég dlagopég atnv emidoon peragy Twv opddwv (p=.02-
p=.009). H xwpnTiK6TNTA TNG €pyalduevng uvAung yia Ta raidid xwpic M.A., kai pe E.M.A pe Baon v nAikia frav
Trapopola (omaBoxwpentikA P.0.:1n =2.5, 2n =3.5, 3n =4.5 yneia), evw yia Ta Taidid ye F.M.A. Arav onuavTikd
HIKpOTEPN (0TMIgBoxwpNTIKA W.0.: 1n = 0.6, 2n =2.5, 3n= 3.7 yneia). H avaAuon Tou Tukey £0¢ei1fe 611 Ta TQIdIA
Xwpic M.A. atnv TTpoXwpNTIKY PvAUN apiBuwv eixav onuavtikés diagopég amd ta maidid pe .M.A (p=.01), aAa
ox1 pe Ta maudid pe E.M.A. Avéidoya ioxuoav kai oTn dokigaaia omaBoxwpntikng pvApng (p=.017), aAAd kai oty
aKouaTIKr Karavénan mpotdotwy (p=.018). Eviog Twv nAikiakwy opddwy, ota maidid xwpic M.A. autavétav n
XwenTIKOTNTA TNG €pyalduevng pvihung, 6ao avéBaive 1o emimedo g 1a¢ng (p=.000-p=.002). AvtiBeTa, Ta TTaIdIG
pe M.A. TpooxoAiKAG nAIKiag onueiwoav onuavTika KoTwtepn TG00 a6 Ta AvTioToIKa TTAIDIG TWV TEAEUTAIWV
1a¢ewv Tou AX. pbvo otnv omaoBoxwpenTik PvAUn wneiwv (p=.001), evi kKopid dla@opd otV TTPOXWENTIKA
PVARN Yneiwy Kar Ty akouaTIKr karavénan mpotdaswv (p>.05).

Zupmépaopa: Ta maidid Tou Nnmiaywyeiou Xwpig M.A. Exouv peyahiTepn XwpenTikdTnTa £pyalopevnS PvApng amd
10 avtigToixa ye I.M.A. (omaBoxwpnTikr Y.0.=2.5 kai ¥.0.=0.6 avtigToixa). AvéAoya Kai Ta TaIdId Twv TPWTWY
(M.0.=3.0 kai p.0.=2.5 avrigToixa) Kai TeAeuTaiwv Ta¢Ewv Tou A.X. (4.0=4.5 kai 3.7 avtigToixa). H xwpnTikoTTa
NG epyalopevng pvAung yia Ta maidid xwpic M.A. autaveral ye v 1agn. AvriBeta ta maidid xwpic M.A. dev
¢deikav anuavtikh diagopd otnv emidoon, kabwg To emimedo TG TAgNG audvetal amd 1o Nnmaywyeio oTig
TeAeuTaieg TagEIG TOU AL,

The digit span of working memory in children without and with learning disabilities from
infancy to childhood

Eleni Tsantali,
PhD Psychologist

ABSTRACT

The span of working memory is developed from infancy to childhood but it is varied in children with learning
disabilities (L.D.) The aim of our study was to investigate the digit span of working memory of kindergarten and
elementary school children with and without L. D.

Method: Our sample was recruited randomly and consisted of 103 kindergarten and elementary school children
divided into 3 age subgroups: Kindergarten= 25, A-B-C grade =25, D-E-F=53. Fifty seven children diagnosed
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without L.D., 32 with general L.D.(G.L.D) and 14 with specific L.D. (S.L.D.) The span of working memory was
assessed by a digit span test (forward and backward, Wilde et al., 2004) and a subtest of auditory comprehension
of phrases (PALPA 55). Results: The one way ANOVA showed significant differences in performance between
groups. The span of working memory for the children without L.D. and with S.L.D. was similar (backward mean: 1st
=2.5, 2nd =3.0, 4.5 digits), though for children with general L.D. was statistically smaller (mean= 0.6, 2.5, 3rd =3.7
digits). Tuckey analysis showed that children without L.D. performed significantly better in forward digit span than
children with G. L.D. (p=.000), but as well as the children with S.L.D. Likewise in the backward digit span
(p=.017), and in the subtest of auditory comprehension (p=.018). Children without L.D. performed significant better
as the grade increases in all the tests (p=.000-p=.002). In contrast, children with L.D. of kindergarten scored poorer
than that of the last grades in backward digit span (p=.001) but not in forward digit spa n and in auditory
comprehension test.

Conclusion: Kindergarten children without L.D. had greater digit span of working memory than that withG. L.D.
(backward mean=2.6 and mean=0.6 respectively), as well as children in the first grades (backward mean=3 and
mean=2.5 respectively) and the last grades of elementary school (backward mean=4.5 and 3.7 respectively). The
digit span of children without L.D. is increased according to the grade. In contrast, children with L.D. (general -
specific) showed no significant differences in performance as the grade increases from Kindergarten to the last
grades of elementary school.

H raydrnra kai n akpifeia karovouaciac w¢ SeikTes aUvIouns avixveuons Habnoiakwy
duokoAiwv

EAévn ToavtaAn,
Abaktwp Wuyoldoyiag
MNavaywtng Kapdapdg,
I Moudtatpikn KAwvikn A.11.0.

MEPIAHWH

Aigbveic épeuveg ae Taidid kai eprBoug £deiEav (Fawcett & Nicolson, 1994; Wolf & Obregon, 1992) 611 eMeiupara
070 XpPdvo Katovouaaiag Umopolv va diagopotoijoouv Traidid xwpi¢ padnaiakég duakoAies (M.A) amd Traidid
pe MLA.

216%0G TNG TUYKEKPIPEVNG Epeuvag ATav va digpeuvAoel av n TaxumnTa Kal n akpifela g€ aUvTouES BOKIPAaTieS
kaTovopaaiag uropoUv va avixveuoouv pabnaiakég duakohieg ag pabntég vmiaywyeiou kai dnpoTikoU oxoAsiou.
MéBodog: To deiyua pag pe Tuxaia derypatroAnyia Arav 141 pabnréc nAikiag 5-12 etwv Tou wpiomkav g€ 3
NAIKIOKEG uTToOpAdEG: 11=5-7, 20 =8-9 kai 3n=10-12 etwv. OydévTa TpeIg YabnTég dev eixav M.A., evw ol 58
mapougialav M.A. pe Baon kAivikG kpimipia kai ‘emionueg yvwpateloelg. H e&étaan Arav atopikn Kai
TepIENGPavE GUVTOPO avauvnoTIKO Kal GUVEVTEUEN yovéd, epwTnuatoAdyio dackdlou Kai Xoprynon Hiag
olvtoung dokipaciag karovopaciag (Semel, Wiig, & Secord, 1995) mou amoteAolviav amd 3 uTTodOKIPATIES
(kaTovopagcia XpwpdaTwy, OXNUATWV Kal TAUTOXPOVA XPWPATOS-OXAKATOG) G GUVAPTNON HE TO XPOVO.
AmoteAéopara; To t-kpimpio €5€1e onuavTiky dlagopd aTnv €Tmidoan Karovouadiag Wetagl Twv duo opadwy
(p=.000). AvaAuTikdTepa £vTOG TwV NAIKIOKWY Opddwy, o1 pabntég 5-7 eTwv xwpi¢ M.A. Tapougiaoav anuavtika
kaAUTepeg emddoelg amd Toug pobntég pe MLA. otnv uodokiyagia Karovouagia OXAUOTOS KAl TaUTOXPOVNG
kaTovopaoiag xpwarog-oxnuarog 1éco oe emimedo xpovou (p=.046 kai p=.026 avrigToixa), 600 kai GTnV
akpifeia (p=.019-p=.029 avtiotoixa). O1 pabnrég 8-9 etwv Xwpic M.A. mapouciaoav anuavtikd kaAUTepeg
emdoaelg kal aTi¢ 3 uTodokiyagies 1600 o€ emimedo Xpdvou (p=.024- p=.001), 650 kai atnv akpifeia (p=.012-
p=.000). AvaAoya Kkai o1 paBntég Twv TeAeuTaiwy Tagewv (10-12 etwv) (p=.000). H diakpiTikA avaAuan £deice Ti ol
Trapamévw dokipacieg emavartagivopolv owaTta 10 72.4 % Tou deiyuarog oTig Tpwreg Tacelg, 80.4 % oTig
ETTOEVEG Kall 86.2% OTIg TeAeUTaiEG TALEIG TOU A2

Zuumepdopara: H tax0tnta kai n akpipeia oe o0vToueg dokiyaaieg katovopaaiag umopouv va Xpnaiygotoingolyv
wg Oeikteg auvtoung avixveuong M.A. amd 1o Nnmiaywyeio péxpr mn 2T AnuoTiKoU yia va d10@opoTToIgouV
mraidid pe M.A. amé raidid xwpi¢c M.A. H diakpimiki Toug 1kavotnTa duwg autavel, 6o o ueyain eivai n taén
oo AL

The speed and accuracy of naming tasks as indexes of brief detection of learning
disabilities in Greek children

Eleni Tsantali,
PhD Psychologist
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Panagiotis Kardaras,
Professor, Pediatrician

ABSTRACT

International researches in children and adolescences have shown (Fawcett & Nicolson, 1994; Wolf & Obregon,
1992) that time naming deficits could differentiate children without learning disabilities(L.D.) from children with
learning disabilities.

The aim of our research was to investigate if speed and accuracy in brief naming tests can detect L.D. in
kindergarten and elementary school children. Method: Our sample recruited randomly and consisted of 141
students aged 5-12 and divided into 3 subgroups:1st =5-7, 2nd =8-9 and 3 =10-12 years old. Eighty three
students diagnosed without L.D. , though 58 with L.D. according to clinical criteria and ‘official opinions’. The
assessment was individual and included of brief history and parent's interview, teacher's questionnaire and
administration of a brief naming test (Semel, Wiig, & Secord, 1995) which consisted of 3 subtests (colors naming,
shapes naming and color-shape naming) considering the time.

Resuts: T-criterion showed significant difference in performance between groups (p=.000). Specifically, using t-
criterion between age groups, students aged 5-7 without L.D. performed significantly better than students with L.D.
in the subtest of shapes naming and color-shape naming according to time (p=.046 and p=.026 respectively) and
accuracy (p=.019-p=.029 respectively). Students aged 8-9 without L.D. performed significantly better in the 3
subtets according to time (p=.024- p=.001) and accuracy (p=.012-p=.000), as well as students of the last grades
(10-12 years old) (p=.000). Discriminant analysis indicated that the above tests reordered correctly 72.4 % of the
sample of the first grades, 80.4 % of the middle grades and 86.2% of the last grades of the elementary school.
Conclusion: Speed and accuracy of brief naming tests can be used as indexes of brief detection of L.D. in
Kindergarten and elementary school in order to differentiate children with L.D. from children without L.D. Their
discriminatory ability, however, increases the grater is the class in elementary school.

Maudikn HAkia - Xwpor MoAimiouou kai Téxvne: Mia epsuvnrikn mpoaéyyion

Navtio ToaoUAa,

Kadnyntpia Eapuoywy tou Tunuatog MNpooyxoAikric Aywyng tou TEI ASnvac

Eudpoolvn Bayn Inupou,

SxoAwkn) 2uuBouldog MpooyoAikng Aywyng, Epyaotnplakdog Suvepyatnc tou Tunuatog MpoayoAikng Aywyng tou TEI
Avnvag

MEPIAHWH

O1 Xwpot MoAimiopou kai Téxvng amoteholv anuavTikoug TTAPAYOVTEG yid TNV aigBnTik avaTTugn kai aywyn Tou
mraidiol. Méoa amd my Tapouaiaan £pywv TEXVNG KAl KATAAANAWY EKTTAIBEUTIKWY TTPOYpaupdTwy yia Taidid, ol
XWpo! autoi guvieholv aTnv Karavonan, ekTiunon Kal oTnv aiodnTik améAaucn Twv £pywv TEXVNG, EVIOXUOUV
Vv aigbnTikA euaioBnaia kar KaAAigpyolv T dnuioupyikaTnTa. OEwpWvTag TNV TPOGXOAIKA aywyr we dikTuo
oxEgewv UTmopoUle va avalnThoouE TIG SIATTIOTWOEIS Jag PETT atmd Toug BIAPOPOUS OUVTEAEOTES YUPW aTTO TNV
TEXVN, TNV AI0ONTIKY, TOV TTOMITIONS Kai To Traidi TnG TTPOOXOAIKAG nAIKIAG.

ZKomog NG epyaciag eivar n diepelvnon Twv OTOWEWY, OTACEWY KOl TIPAKTIKWY TWV OIKOYEVEIWV KOl TwV
TraIdaywywv Trou gival g€ aTeviy axéon e 1o TTaidi G TPOaXOAIKAG NAIKIAG OXETIKA JE TOUG Xwpoug TToAITIouoU,
TNV TIOAITIKA TOUG Kl TO EKTTAIDEUTIKA TOUG TTPOYPAUaTOL.

Q¢ ueBodooyika epyaieia xpnaloTToInBnkav 1o EpWTNUATOAGYIO KOl N aTOMIKA douNUEVN GUVEVTEUEN.

Kata ) didpkeia TG TeAeutaiag mevtaeTiag diepeuvABnkav o1 omOYEIS, OF OTACEIS KOl Ol TIPOKTIKEG Twv
OIKOYEVEIWV Kal Traidaywywy TaIdiwv TPoaxoAikiAc nAikiag Tou agopolyv Toug Xwpoug ToAmiopuol atnv ABrva
kai otnv emapyia. MapdAAnha epeuviBnkav O1e0dIKA 01 ATTOWEIC TwY HOUCEIOTIAIBAYWYWY OXETIKA {E Ta
EKTTISEUTIKA TTPOYPANaTa TToU aTreuBlvovtal ae Traidid TPOaXoAIKAG kal TIpwToaXoAIKAS nAikiag. H épeuva pag
Bpioketar aTn diadikaagia TG yEVIKEUGNG Twv GUUTIEPACTUATWY PETA aTTO TIPOCPATO EPEUVNTIKO deiylal.

Childhood - Places of Culture and Art: A research approach

Nantia Tsaoula,
Lecturer, ATEI of Athens,

Effrosini Vagi Spirou,

School Counselor, Laboratory Associate, ATEI of Athens
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ABSTRACT

The Places of Culture and Art constitute important factors for the growth of the aesthetic and artistic education for
the child. Through the presentation of work of art and educational programs for children, these Places contribute in
the apprehension, appreciation and aesthetic enjoyment of the art, strengthen the aesthetic sensitivity and cultivate
the creativity. Considering the preschool education as network of relations, we can seek our ascertainment through
the various factors round the art, the aesthetics, the culture and the child of preschool age.

The purpose of the present study is the investigation of the opinions, attitudes and practices of families, educators
that are in close relationship with the child of preschool age, about the culture Places, their policy and their
educational programs.

Questionnaires and individual interviews were used as methodological tools.

During the last five years, the opinions, attitudes and practices of families and educators preschool-age children
that concern the places of culture in Athens and in the province were investigated. The opinions of art museum
educators regarding the educational programs preschool-age children were also extensively investigated. This
research is currently in the process of the generalisation of conclusions through recent empirical data.

2xed1aouog, opydvwaon kai aloAdynon Twv mpoaipETIKWY OIKOVOUIKWY EKTTAIOEUTIKWY
mpoypauudrwy yia tnv waidikn nAikia

lwavva Toapna,
AaokaAa, olkovouoAoyog

MEPIAHWH

Ta TPOAIPETIKA EKTTAIBEUTIKA TTPOYPAMUATA €ival KaIvOTOUEG SPACEIC TTOU GUVOBEUOVTAI WE VEEG EVANNAKTIKEG
OI00KTIKEG EBGDOUC Kal TTpodyouv TO YeVIKO OKOTIO TNG €KTAIdEUONG TTOU KiveiTal aTo oxAua: MVWoEIg-
AegidmTeG- 21d0€IG- Agig- ZUuTIEPIPOPES.

H onuepivl Kovwvik TpayuaTikeTnTa (avopoloyéveld TG OXOMKAG TAENG, paydaieg €MOTNUOVIKES Kal
TeXVOAOYIKEG €CENICEIC, TTaYKOOMIOTTOINGN, TOATIOUIKY OieBvotroinan, olkovouikd (nTAuaTa) amaitei véeg
MOPQWTIKEG KAl KOIVWVIKEG AVAYKEG.

v mapolca epyacia PeAeToUvTal TA TIPOAIPETIKA EKTTAIDEUTIKA OIKOVOUIKGA TTpoypdupaTta. AvaAuTikoTEpa
Tapouaialovral, o OTOX0l TWV KAIVOTOPWY TTPOAIPETIKWY TTPOYPOUUATWY, TA KOIVA XOPOKTNPIOTIKA Twv
TIPOCIPETIKWY TTPOYPAUUATWY HE EUpaan a1o oXoAIkG TepiBdrov, 10 dAokalo Kal To yabnt. Emimpdabera,
dlepeuvolvtal o1 OI0OKTIKEG EBODOI UAOTIOINONG Twv TIPOQIPETIKWY TTPOYPAUMATWY KAl N avaykaidtTa
TIPOCAPHOYAG TOUG OTa VEX DEdOpEVA, OI BIDAKTIKEG TOUG TIPOCEYYIOEIG E OTOXO TN DIETIOTNUOVIKE TTPOTEYYION.
ZUPQWva pe Ta aTmoTEAETUATA TNG €PEUVAG QUTAG, TO TIPOAIPETIKA OIKOVOUIKA TTpoypaupaTa dev gival TTOATEAEI
aMG anuavtiki avéykn kai xpelaletal va T0xouv o UTrelBuvng QvTIMETWTTIONG aTTO TO ETTINWO KpdTog. Eival pia
6aon péaa aTo onpepivé axoAeio, 6TToU @aiveral atmd Tov evBOUTIAoU6 OTA PATIO TWV TTAIBIWY.

ZuutrepacparTiké, Ta TPOoaIpETIKA oikovopikG Tpoypdupara dev xpelddetal va épxovtal og deUTepn poipa Ot
oxéan e 1o AT kai va kataBaAAerar kaBe duvarr) TpoaTabela.

Planning, organization and evaluation of optional financial educational programs for
childhood

Joanna Tsarpa,
Teacher — Economist, Msc

ABSTRACT

The optional educational programs are innovative actions, which are accompanied by new alternative teaching
methods and promote the general purposes of education, which moves in the figure: Knowledge — Skills — Attitudes
— Values - Behaviours.

The current social reality (heterogeneity of classroom, rapid scientific and technological developments,
globalization, cultural internationalization, economic issues) requires new educational and social needs.

In this paper are presented the optional financial educational programs. Details show goals of innovative optional
programs, the common features of optional programs with emphasis in the school environment, teacher and pupil.
Additionally, teaching methods for the implementation of optional programs are explored and the need for
adaptation to new data, as their teaching approaches to the interdisciplinary approach.

According to the results of this survey, the optional financial educational programs are not a luxury but a significant
need and must receive a more responsible attitude from the State. They are an oasis in the current school,
showing the excitement in the eyes of children.
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In conclusion, the optional financial educational programs do not have to come in second to the All and to do
every possible effort.

«Tadidevovrag aro mapeABov tnc Mavney - «Xdprec kai MopgoAoyia ESGpoucy: n
Oswpia pyéoa amé v mpdén

Mapaockeun Towdpa,
Aaokalo

MEPIAHWH

Me Tov 6po «Kaivotéua lMpoypdupata» evvoouvtal, ol aXoAIkEG dpaatnpioTnTeg: MepiBalovTikh Exmaideuan,
Aywyn Yyeiag, MoAmoTikd épata kard Tn didipkeia Tou Tpoypduuarog e EuéAiktng Zwvng. Me v elcaywyn
Twv Kaivotéuwyv Mpoypapudrwy emSIWKETAl: 0) N evnuépwan Kal euaigbnromoinan Twv padnTtwv/Tpiwv o€
Bépara MepiBdAovtog kai Yyeiag, n kaMiépyeia agiwv, BeTIKWY GTACEWV KAl CUUTIEPIPOPWY Yia TV TTpoaTaaia
10U TIEPIBAANOVTOS Kal TV TTo16TNTA (WIS, N avadeIgn Kai TpowBnan aToixeiwy Tou TTOAITIoHOU Kal n aUvoean TG
Traideiag pe TIG TEXVES, B) N £§0IKeiwan Twv EKTTAIBEUTIKWY e aUyxpoveg peBodoug didaakahiag kar udbnaong Kai n
avaBadpuion Tou di1dakTikoU £pyou Kal Tou pdAou Toug.

O1 pabnrég evog amopakpuapévou xwpiol TG Avarolikrig Mavng, og auvepyaaia e ToUG KTTAIOEUTIKOUG Kal Th
IKpr, aAAG TTOAD onpavTikr TOTIKY Kovwvia, Tagidewav katd 10 oxohik6 é1o¢ 2009-2010 péoa otn {wvtavi
IoTopia ToUu TOTTOU TOuG. To Anuotikd XxoAsio Tou PAopoxwpiou — Kdtpwva WETATPATINKE G TTAPAdOCIOKS
Aaoypa@iké pouaeio, EpyaaTpio dNUOTIOYPAPIKAG EpEuvag (TuvevteUEeIC puabnTwy amod Tnv TOTTIKA Kovwvia)
KaBwg Kal TOAITIOTIKG KEVTPO Yia TNV avadelfn Twv eBijwy TG TOTIKAG Kovwviag Péoa amd ekdNAWGCEIS Kal
TOTTIKEG YIOPTEG TIOU QUMMETEIXAV 01 HaBNTEC TOU OXOAgiou (avarapdaTaan TapadoaiakoU avIATIKOU YaUoU —
TTAPAdOTIAKWV TIAIXVISIWY).

O 1&g, 10 xapTdvi, N TEPTIEPQ, Ta UM EAIGS KaI N pavTacdia Twv padnTwv Tng E' kar T' Tééng Tou Anpotikou
2xoAeiou XpuaoBepyiou katagepav va dnuioupyigouv éva amAd aAAd TTIPWTOTUTIO QY0 (XAPTEG — HOKETO TOU
avayAigou g yng). Méoa amod 10 TrEPIBAAAOVTIKO aUTO TTPOYPAMMA, O uadnTég/Tpie Epabav yia Toug XApTeg
(avayvwaon, oxedlaoudg), Tnv opoAoyia Tou avayAlgou Tng yng (ouoxétion pe 1o OIkd Toug £0aQOg) Kal TV
avadeign Tou €pyou We T XpAon Twv TIIE.

«Travelling in Mani’s past» - «Maps and morphology of the ground»: theory through
practice

Paraskevi Tsiara,
Teacher

ABSTRACT

By "innovative programs" includes, school activities: Environmental Education, Health Education, Cultural Affairs
during the program of the Flexible Zone. With the introduction of innovative programs seek to: a) information and
awareness among students on Environment and Health, the cultivation of values, positive attitudes and behaviors
to protect the environment and quality of life, enhancement and promotion of culture and linking education with the
arts, b) to familiarize teachers with modern teaching methods and learning and upgrading of teaching and their
role.

Students in a remote village in eastern Mani, in collaboration with teachers and the small but very significant
community, traveled during the school year 2009-2011 through the living history of their country. The Elementary
School Flomohori — Kotrona converted into traditional folklore museum, laboratory journalistic research (interviews
with students from the local community) and cultural center to showcase the traditions of the local community
through local events and festivals attended by students of the school (representation Manitraditional marriage -
traditional toys).

The clay, cardboard, tempera, olive leaves and the imagination of students of E 'and F' grade of primary school
Hrisovergi managed to create a simple but original work (maps - land model of the Earth). Through this
environmental program, students learned about only maps (reading, drawing), the terminology of the relief of the
land (correlation with their own area) and the elevation of the project with the use of new technologies.

MpoBAnuariouoi kai mpordoei¢ yia nv KaAAiépyeia tnG SIEMIGTNOVIKAC TPOCEYYIoNS
¢ maidIkAS nAikiag pe aova tn yAwooa kai nv Kovwvia
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NikoAétta Tortoavoudn MaAAidn,
Néktopag M.T.N. Maventotnuiov lwavvivwy

MEPIAHWH

H epyaoia emixeipei va oupPdAer oty evBdppuvon ng diematnuovikAg PeAéTng TG TaudikAg nAikiag péow g
KaTABeang OKEWEWV Kal TIPOTACEWY Ol 0TToiEG apopoly aTo Tedio TG dlayeipiong Tou avBpwTTivou TTGVoU aTo
Aoyo Tng dnuoacioypagiag, TG dlagAuIong, TN TOMITIKAG Kal NG 10TPIKAG. EISIKOTEPA pEAETWVTAI O YAWCTIKEG
KOTA TIPWTOV Kol KOIVWVIKEG Kal KaT@ deUTepoV TTAPANETPOI TToU OXETICoVTal [E T HEAETN eTTiKalpwy {nTNpdTWY
roU evdlagépouv aueaa Ty TaidIkh nAikia. H evioxuan g diemoTnuovIKAg TPOCEyyIong utrooTnpidetal e 10€eg
yia TapdAAnAeg kal guANOYIKEG UEAETEG TTOU Ba apopolv:

A. 2T ouvémeleg TG dnuoaiétnTag Tou amokTouv Ta Taidid B0para ™G Biag kal o1 oIkoyEvelEG Toug dTav
mroAdiopkoUvTal am6é ta MME, kaBwg emiong kai atnv mapapiacn Twv SIKAIWHATWY Twv TTaIdIWY Kal Twv
OIKOYEVEIWV TOUG.

B. Zmv kpimikf av@Auon Tou «aenyrfuatogy Twv MME yia v avarmpia. Meléteg karadeikviouv 611 g€ peydo
BaBud o1 auyxpoveg ameikovioelg Twv eAAnvikwv MME mapapévouv OEOHIEG OUYKEKPIMEVWV «BITTOAIKWVY
avTIMyewv kai dev avtamokpivovTal KaBoAIké aTnv TpayUaTIKGTNTA. H KUuplapyia GUYKEKPILEVWY OTTEIKOVIOEWY
OUVTNPEi Jia oxéon aouppeTpiag avaueoa ae Eva QuaIoloyIkd TTaIdi Kai Eva Traidi pe avatnpia.

I. 2Tic emdpAoEIC Kal TIG EMTTWOEIG TToU WTTopei va éxel atnv TTaudIkA nAikia n Asitoupyia g TnNAedpaong wg
évag 1pavrag umoathpiEng g dlaenuiaTikAG doAioTnTag. ‘Epgaon mporteivetal va 008ei oTn pEAETN TG
«EIKOVOYPAPNONG» TOU GWUATIKOU TTOVOU OTIC QAPUAKEUTIKEG DlaPnuicEIS TToU OXeTiCovTal pe To TTaudi, T0 0TIOiO,
omwg Kal o1 eVAAIKEG, QvTILETWTICETaN WG Evag KaTavaAwTAg.

A. Téhog, omn uegotroinan améd T1a nAektpovikd MME Twv Biwpdtwy Twyv Taidiwv. To kévipo Bdpoug Tng
EMKOIVWVIaG Twv alyxpovwy PadIoTNAEOTITIKWY WETWV EXEl JETATOTTIOBEI amd Tnv TANPOPOENGN TNG KOIVAG
yvwung aTn diayeipian Tou Tovou Tou TTOAITN Kal T OUYKIVNCIOKNA XEIPaywynar Tou.

H epyaaia katakAeieTal pe 10 gupTéEpacua 0TI, YECW PG OMIOTIKAG TIPOTEYYIONG Kal TNG KPITIKAG avaAuong Jiag
0eIpdg dnuociwv AOywv [E TO OUYKEKPIPEVO QVTIKEIUEVO, Eival BuvaTtd va amoktnBei yia ogaipikh avtiAnyn Tou
TPOTIOU WE TOV OTI0i0 Ta péoa dopolv Ta «yeyovoTa» kal diapop@wvouv Ty atlévia Tng dnudaiag ogaipag
OXETIKA pe Tnv TTaIdIKA nAIKia.

Speculations and suggestions in order to cultivate the interdisciplinary approach to
childhood oriented by language and society

Tsitsanoudis-Mallidis Nikoletta,

Lecturer, University of loannina

ABSTRACT

The paper attempts to contribute to fostering interdisciplinary study of childhood by depositing thoughts and
suggestions concerning human suffering management in the field of journalism, advertising, politics and medicine.
Specifically we study language and social parameters of various topical issues about childhood. We support
interdisciplinary approach strengthening with ideas about parallel and collaborative studies that involve:

A. The implications of publicity that children victims of violence and their families get when besieged by media and
the violation of the rights of children and their families.

B. The media story critical analysis about disability. Studies show that modern Greek media depictions are
captured by specific dipolar views and do not respond in reality. The dominance of these illustrations maintain an
asymmetry relationship between a healthy child and a child with disability.

C. The effects of tv discourse and advertising trickery on childhood. We propose to emphasize on body pain
illustrations that is noticed in pharmaceutical advertisements. Besides we criticize the fact that children are treated
as consumers.

D. The mediatization of children’s experiences. Communication focus of modern broadcast media has shifted from
the public information to the citizen’s suffering management and the mass emotional manipulation.

Finally, we conclude that through a holistic approach and discourse analysis we have a comprehensive view of the
way media construct facts and set the agenda for the broader public debate about childhood.

H oupperoxn rwv aAdodamwy yovéwv otnv ekmaibeuan Twv maidiwv Toug ora dnuortika
oxoAsia rwv Nopwv lNpéBelac kai lwavvivwy; Mia mpwrn gikova

Awovuaolog Yoavtnig,
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Exnaideutikoc MpwtoBadutac Exknaidevong

FpnyopLog MixdAng

Exnaideutikog AsutepoBadutag Exknaibevong
EAévn Xaowwtn,

Qoutritpia M.T.N., MNavemotiuto lwavvivwv

MEPIAHWH

H kupiapyn dmoyn yia TIG OIKOYEVEIEG PETAVOOTWY TTPWTNG YeVIAG, eivar T oUPPETEXOUV Aiyo GTnV ekTTaidEuan
TWV TTAIBIWV TOUG Kal auTd yIaTi o1 eKTTaIBEUTIKOI aTrdvia Aaupavouv uméyn ta mpoAfuara mou avtiyeTwri(ouv
ol aAodaTroi yoveic oTn ouvepyaaia TOug e TO OXOAEi0 Kal GUXVA EpUNVEUOUY TNV EANEIYN GUUPETOXNS TOUG WG
aTodEIEn TOU TIEPIOPITUEVOU EVOIAPEPOVTOG YIa TV eKTTAiGEUON ToU TTaIdIOU TOUG,

Auté @aivetal va ioxUel aTov Babué Tou n yovikn eUTTAoKN opileTal wg Bonbela e TN MEAETN GTO OTTITI, ETTIOKEWEIG
0TO OXO0A€io, Kal GUUETOXR a€ dpaaTnPIOTNTEG TToU opyavwvel T0 axoAeio (Cotton & Wikelund, 1989 ato Nopa-
KaAtgolvn, 2004, Torres-Guzman 1995).

21601 TNG épeuvag ival n diepelvnon:

1. Tou BaBuol auupeToxAS Twv aAAodaTIWY yovéwy aTn dladikagia Pabnang Kai HEAETNG TwV TTaIdIWY TOUG

2. Twv améyewv Twv aAodaTwy YovEwY OXETIKA [E TIC SUTKOAIEC TToU avTIueTwTTiCouv ol idlol tav EpyovTal o€
ETTAQN E TOUG EKTTAIBEUTIKOUG TOU OXO0AEIOU

3. Twv duakoAiv TTOU TTapaTNPEOUV oI idIo1 OTI avTIMETWTTICEl T TTaIdI TOUG OTO OXOAEI0 KOl TTwg TTPOCTTIaBouv ol
id101 va TIg QVTIPETWTTIoOUV

4. Twv ouvaigBnudrwy Toug amévavTi aToug eKTTaIdeUTIKOUG TOU OX0Agiou Tou Traidiod Toug

5. Tng ouvepyaaiag Kai ETMKOIVWVIAS TOUG E GTOUG YOVEIG Twv EAAAVWY JabnTwyv

6. Twv avTIMEEWY KOl TTPOKTIKWY TWV EKTTAIOEUTIKWY TG TPWTORAOUIAG EKTTAIdEUONG OXETIKA WE TO TTWG
avtihapBdvovtal o1 idio1 Tov poAo NG oikoyévelag Twv pn eAAvwy pabntwy aAkd kar Tov O1kd Toug pdho Gaov
apopa Tn d1I6ACKAAIC TWV GUYKEKPILEVWY aBnTWV

lMNa mv emiteuén Twv aTdXWvY NG £peUvAs Ba diaveunBouv epwtnuaroAdyia o ahhodatols yoveic ae dnuoTIKA
oxoAgia Twv vopwv lwavvivwy kai MpéPedag Kabwg TTiang Kal g€ eKTTAIOEUTIKOUS KAVOVIKWY TASEWV Kal Tagewy
UTTOd0X1|G.

O 0oKoTIOG TNG CUYKEKPIPEVNG £PEUVAC Eival va avixveuBolV o1 avTIAWEIS Twv AAAODOTIWY YOVEWV OE OXEDT WE TN
ouvepyaoia Toug pe 10 eMNVIKO OXOAsio aAMG Kal O TTPOKTIKEG Kal O OTACEIS TWV EKTTAIOEUTIKWY NG
TpwToR&BUIaG eKTTaIdEUTNG ATTEVAVTI OTOUG LETAVAOTEG/EEVOYAWTTOUG Yoveig. Kal va eapBolv auutepdopaTa
roU Ba 0dnyRaouv oty BeATiwan kai aTnv oJaAdTEPN ouvepyaaia PETagl Toug.

Childhood and Immigration.The degree of participation of outlander parents in their
children’s education in primary schools located in the Preveza and loannina prefecture:
an overview

ABSTRACT

The dominant viewpoint concerning first generation immigrants’ families is that parents will participate as little as
possible in the educational process of their offspring, mostly because the educators (teachers) will rarely consider
the problems outlander parents face in their co-operation with school and will often translate the parents’ lack of
participation as proof of their limited concern.

This seems to hold true only in the degree that parental participation coincides with what is often defined as Help
with homework, visiting school and participating in extracurricular activities organized by the school ( Cotton &
Wikelund, 1989, Nova — Kaltsounis, 2004, Torres — Guzman 1995)

The purpose of this research is to investigate:

1. The degree of participation of outlander parents in the learning process and homework of their children

2. What these parents believe as regards to the difficulties they face when contacting the school teachers

3. The difficulties they see their child facing at school and how they cope with it themselves.

4. Their feelings toward the school teachers

5. The degree of cooperation and communication between them and the rest of the Greek parents

6. The practices the primary school teachers implement concerning how they comprehend the role of the non-
Greek family and also how teachers themselves perceive their own personal role as facilitators of the educational
process in dealing with outlander students.

To meet the specific goals of the afore mentioned research, questionnaires will be handed out to outlander parents
in primary schools of the Preveza and loannina prefectures. Similar questionnaires will also be handed out to
primary school teachers of both general education classes and reception classes.

The purpose of this specific research is three-dimensional and lies not only in detecting the way outlander parents
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perceive their relationship and degree of cooperation with the Hellenic state school but also in comprehending the
outlooks primary school teachers hold against the immigrant/alter-lingual parents and in extracting conclusions that
will hopefully lead to the improvement and smoother cooperation between all members involved.

H xpnon véwv rexvoloyiwv o€ vamaywyeia kai SnuoTiKa oxoAsia n¢ Hmeipou

Alovuolog Ydavtng,

PhD MMavemniotnuiov Salzburg, Exnaideutikog MowtoBaduiag eknaidbevonc,

FpnyopLog MixdAng,

Exntatbeutikog AsutepoBaduiag Ekmaidevong, M.Sc. Kowvwvikng Yuxiatpikng kat Matdouxtatpikig
EAévn Xaowwtn,

@outntpla M.T.N., Maveniotnuio lwavvivwv

MEPIAHWH

H xprion véwv texvohoyiwv dieupUveTal Ta TEAEUTaIO XpOVIa Kal aTOUG KOATTOUG Tng ekTraideuang. O nAekTpovikdg
uttoAoyIoTh¢ Kal 1o d1adikTuo ammoteAoUv TTAéov XPAOIMa epyaleia OTa XEpIO TOU EKTTAIBEUTIKOU Kal TEIVOUV val
yivouv avaméomacTta koppdria G ekmaideuTikAg  Oiadikaaiag. OAo kai mepIoaoTEPOl  AeiToupyoi NG
ekTaideuang Kavouv XpAon Twv UTTOAOYIOTWY Kal TOU iVETPVET O€ pia TpoaTrabela euTAouTiopoU TnG diIdackaliag
kai 81EukOAUVONG Tou BIBAKTIKOUG TOUG £pyou.

H alomoinan Twv duvaroTATwy TToU Hag TTapéXel N TexvoAoyia, av kai TIpoBAETIETaI AT TO AVAAUTIKG TTPOYPAMA
¢ ABuiag kai Tng B/Buiag exmaideuang, eival mepioodtepo eupeia oTa yupdvaoia Kal Ta AUKeEId Evw OTa
vniaywyeia Kai ta dnuoTika oxoAsia gaivetal va eival eEaIpeTIKA TTEPIOPICEVN.

Zm mapoloa epyacia yiveral TpooTaBeld kATaypa@ig TG EKTAONG Kal Tou TPOTToU XPAONG QUTWY Twv
TEXVOAOYIKWV PETWY, 1600 amd pabnté 600 kal amd ekmaideuTIkoUG, G€ vTTIaywyeia Kai dnuoTIKa oxoAsia Tng
Hmeipou. TMpokermar va diepeuvnBei n xprion HIY kai iviepver amd maidid nAikiag 4-12 etwv (yia oio Adyo Ta
XpNoihotololy, We TI guxvetnTa, TI TIEPIEXOMEVOU I0TOOEAIDEG mioKkETITOVTAI KATT) kai TrapdAAnAa Ba vyivel
OUOXETIONOG PE KoIvwvikodnuoypagika atoixeia. Emiong, yéow dounuévou epwtnuatoloyiou Ba karaypagei av
KQl O€ TIOIEG TIEQITITWOEIG XPNOIWOTIOIOUV O VNTTIAYWYOI/OA0KAAOI Ta GUYKEKPIPEVA epyaleia TnG TexvoAoyiag
OTNV KABNWEPIVI ETAYYEAUATIKA TTPAKTIKF TOUG, av Bewpolv 611 dIEUKOAUVOUV TO EKTTAOEUTIKG TOUG £pYO Kal TI
duakohieg avtigeTwri(ouv an XeAan Toug Yéaa atnv Tagn.

270 TEPIBWPIO EVNUEPWTIKAG GUVAVINGNS HE TOug Yoveig Twv Taidiwv Ba cuAAexBolv péaw avoixtic aulntnang
kal epwrnuaTohoyiou aToixeia ou Ba agopolv atnv Ummapen H/Y kai alvdeong pe o d1adikTuo OTo OTIITI, TO
€TTITTEDO YVWOEWV TOUG OXETIKA ME TIG VEEC TEXVOAOYIES KOl TNV ATTOWN TTOU £XOUV yIa T XPNCIUOTNTA TOUG.
Aedopévou Ot pikpr) épeaon éxel doBei Péxpl arfuepa ot Karaypagr e aflooinang Twv VEwvY TEXVOAOYIWY OTN
AlBuia ektraideuan kai Ta evoexoueva TpoBAfuaTa Tou oxeTiCovTal ' auth, n Tapoloa epyaacia OamoTeAEl pia
ONUOVTIKA TTPOCTIABEIQ TIOU PTTOPET VO OTTOTEAETEI EvOUTUA YIa EKTEVETTEPN IEPEUVNTT TOU BEUATOG.

The use of new technologies in kindergarten and primary schools in Epirus

Dionysios Yfantis,
Dr., Teacher,
Grigorios Mihalis,
Teacher, M.Sc.,

Eleni Hasioti,
Undergraduate Student

ABSTRACT

The last years have seen an expansion of the use of the information and communication technologies (ICT) in the
field of education. The computer and the Internet constitute useful tools for educators and have become an integral
part of the educational process. More and more educators make use of the computer and the Internet in an attempt
to enrich and to facilitate the teaching process.

Although the use of the potential offered by the information and communication technologies is now part of the
official curriculum in primary and secondary education, their use is more widespread in secondary education,
whereas in primary and pre-school education its use is extremely limited.

This paper attempts to document the extend to which, as well as for what purposes the computer and the Internet
are used by students and educators in pre-school and primary education in the region of Epirus, Greece. It
investigates the use of the computer and the Internet among students aged 4-12 years (reasons for use, frequency
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of use, the content of the websites they visit), in relation to social and demographic characteristics. In addition,
through a questionnaire, we attempt to document whether and in which cases educators at these levels of
education (primary and pre-school education) use these tools in their everyday teaching practice, whether they
believe they facilitate teaching, and the difficulties they encounter in relation to using them in their classrooms.
Research data will also be collected during a meeting with the parents of the students, making use of an open
discussion and questionnaires. Data will include ownership/access to a computer and the Internet at home, the
level of their knowledge in relation to the new technologies and their beliefs/attitudes regarding their usefulness.
Given the fact that so far little attention has been paid to recording the use of ICT in primary education and the
potential difficulties related to it, we believe that this study constitutes an important effort and can become the
stimulus for an extensive exploration of the issue.

«0 Aaomodovrne». Eva mpoypauua eédoknong rwv maidiwv otn dnuioupyikn EmiAuan
mpoBANudTWY, HETW XEIPIGUOU TWV VONTIKWY avamapacTdoswv

Yodia Xatlnyewpyladou,

Nnrmiaywyog, Yr. Abdaktwp T.E.[1.A.E. tou A.M.0.
lwavva Kapaywwpyou

Nnraywyog.

MEPIAHWH

To ouykekpigévo pdypaupa frav amotéAeaua piag evBouaiwdoug 186ag kar eAelBepng dpdong Twv TaIdiwv.
Opyavwaoaye dpaatnpIoTTeG ToU AyyIfav OAEC TIG TIEPIOXEC TOU AVOAUTIKOU TIPOYPAMUATOC, XPNCIUOTIOIWVTAG
0TO £TTAKPO TNV £MBUpia Toug yia dpdon péaa amoé autrv. Kard v epapuoyr Twv d1agopwy dpaatnpIoTATWY, T
Traidid AeitoupyoUoav g€ OPAdES PEIKTWY IKAVOTATWY [e OTOXO va eQapuoaTei n Zwvn Emikeipevng Avamrueng
(ZEA) (Vygotsky, 1978).

Ta épya Twv TaIBIWY EKTEBNKAV OTOUG Yoveic Toug Kal ata TTaidid Twv aMwv Tunpdtwy. TéAog, wBoloaye Ta
maidid va aflohoyioouv TNV TIPOCOTIG0EI0 TOUG O€ €COTOMIKEUMEVO €TTITTEDO, KIVATOTIOIWVTAS MO HOP®R
METAYVWOTIKWY d1adIKATIWY.

27606 Wag Atav va efaagknBouv atn dnuioupyikr emiAuon TTEOBANUATWY, PECW XEIPIOUOU MIOG EUPEINS YKANAG
VONTIKWY avaTrapaoTacewy (a@nynuaTikd axAua, VoepE EIKOVEG, EVApIA). ZToV TOPEA TNG YAWOTIKAG avATTTUENS
0T1OX0¢ Jag Atav n BeAtiwan Tou agnynuatikol Adyou péoa amd Tnv ekmaideuan otn pEBodO «Tou XAPTN NG
IoTopiagy (story map), Thv karackeun BIBAiou Kal T guyypd@h JIKPWY TTOINUATWY. LTOX0G OTOV TOMED TWV
HOABNUOATIKWY EVVOIWV ATAV N AVATITUEN MI0G QVTIKEIMEVIKAG QVTIANWNG TOU XWwpou amd Ta Traidid, n opioBETan kai
0 TIpoCcavaToAIgHGG Toug aTov TIEPIBAAAOVTA XWPO, N Kataypa@r], Emavainyn Kai aghynan 81adpoung, Kabwg Kal
n ekuabnan atparnyikwy emAuoNg TPORANUATWY.

Ta amoteAéopara G epappoyng Tou Tpoypduuarog Arav oAU evBappuvtikd. Ta Taidid autevépynoav, éuadav
va agenyolvTal 10TOpiEG Kal Bipara, va KATAOKEUAZoUV XAPTEG Kal TTOIUATA, VA XPNCIUOTIOIOUV TIC VONTIKEG
QvaTIapACTACEIS TOUG YO va EMAUGOUY Ta TIpoBAfuaTa TTOU TTPOEKUYaV aTn Jabnalakh diadikagia kabwg Kal
va autoagiohoyolvral.

ZuuTrepagpaTikd, diamoTtwdnke n agiomoinan amd 1a TAIdIA TwWV EUTIEIPILY KAl O ETTIKOIVWVIAKAS XAPAKTAPAG
TWV GUVEPYATIKWY aTToQAcewv Toug ae AAoUG yvwaTikoUg Topeig, kabwg kal g Opacelg TTou Tpoékuyav. H
Biwuartikh Kal ONIOTIKA TPOCEYYION OTNV eKTTAIBEUTIKY SladiKagia KatadeIkvUeEl T GNUAVTIKOTNTO TWV ECWTEPIKWY
KIVATPWV: paBaivoupe 6,TI uag GUYKIVE.

“Laspodontis”. A preschoolers training program of mental representations in creative
problem solving

Sofia Chatzigeorgiadou,
Preschool Teacher, PhD Student, University of Thessaloniki,

loanna Karagiorgou,
Preschool Teacher

ABSTRACT

“Laspodontis”. A preschoolers training program of mental representations in creative problem solving.

This program was the resultant of an enthusiastic idea and free action of children. We organized activities that
involved all curriculum areas, making full use of the children’s desire to act. During the implementation of various
activities, children worked in groups of mixed ability in order to apply the Zone of Proximal Development (Vygotsky,
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1978). We exposed children’s creations to their parents and to the children of other classes. Finally, children were
motived to evaluate their efforts on an individual level, activating a metacognitive process.

We aimed in aiding children to use a wide range of mental representations (story schema, mental icons, and
scripts) for a creative outcome in problem solving. In the field of language development our goal was to improve
children’s narrative discourse. During the analysis and synthesis of stories, we used “the story map” method and
we processed the writing of story books and short poems. The aim in the mathematical concepts field was to aid
children in developing an objective perception of space, to understand the limits of the objects and orientate, to
design and narrate a path on a map, and finally to implement problem solving strategies.

The results of the program were very encouraging. Children learned to narrate stories as well as their experiences;
they designed maps and wrote poems. Children used different mental representations to solve the problems that
they encountered during the learning procedure and finally they made successful use of a self evaluation process.
In conclusion, children took advantage of their experiences and the communicative nature of collaborative
decisions, and applied them in other learning areas or arising activities. The experiential and holistic approach in
the educational process demonstrates the importance of internal motivation: we learn what moves us.

0 ax0AIkO¢ ek@ofIouOC TWV VNTTiWV OTOUC XWPOUS TNG TPOTXO0AIKNS aywyngs: ELeavion
TOU @aIvouévou Kai GUulBOUAEUTIKA aTnV TPOANWN KAl QVTIUETWITICN TOU

Kwvotavtiva - Qwtewv YabomouAov,
Metagppaotpia tou loviou Maventotnuiou,
MNaywva-Zaven WabomouAovu,
Bpe@ovnmiokouoc, Emotnuovikn Zuvepyatida TEI Adnvag

MEPIAHWH

Ta Teheutaia xpdvia kataypd@ovtal Je ohoéva kar aufavouevo pubud TEPIOTATIKG €TMIBETIKAG CUNTIEPIPOPAS
avapeoa e TTadId TPOOXOAIKNAS NAIKiag. Ta TepioTaTik@ autd omavia aglohoyolvtal wg onuavTika. Avrideta,
OUXVA aTToCIWTIWVTAl f OKOWN Kal ayvoolvtal amod maidaywyoUls Kal yoveic kai Touto 81671, ouvABuwg, dev £xouv
OKPQIEG OUVETTEIEG.

MapoAa autd, Epeuveg avadeikviouv OTI TETOIEG EPTTEIPIES TWV VNTTIWV O€ XWPOUG TTPOCXOAIKAS aywyrg, aKOun Kal
HIKPNS dIdipKeIag, ival kaBopPIaTIKEG, EPATOV N GUYKEKPILEVN XPOVIKNA TIEPIODOG aTTOTEAEI PATT TIPOETOINATIAG YIa
TNV EUQAVION TOU QaIvopévou Tou axoAikoU ek@oBiopol (Kaadmm, 2009). MNa 1o Adyo autod, Bewpolpe 611 Ol
Bpepokoyol, €TTEION €ival 01 TTPWTOI TTOU £pXOVTal € €TTOQN HE TO TTaIdi Kol WG €K ToUTou, avaAappdvouv Ty
@povTida Kal diamaidaywynar Tou, ival ol TTPWTOI TToU Ba TIPETTEI val XOUV TOOO TOV OXETIKO TTPORANUATIONO,
600 Kal TNV avahoyn EvNEEPWON VIO TO GAIVOUEVO AUTO KAl TIG TIPOEKTATEIS TOU. ZANEPQ, TIEPIOTOTEPO OTTO KAOE
GAMN Qopd, n peAETN TOu @aIvopévou Tou GXOAIKOU KQOBITHOU KaBWE Kal Twv TTapayovIwy TToU UTTEIGEPXOVTAI
0€ QUTO, KPivovTal TTOAU ONUAVTIKOI, WE TV EWOIa OTI 0 XWPOS TNG TIPOCXOAIKIS aywyAS, €ival 0 TIPWTOS XWPOS
aywyng Tou Taidiov.

Mpdypari, o1 £peuveg TTOU £x0UV Ewg aripepa dieCayBei, TTEPIYPAPOUV TO PAIVOUEVO, TIG HOPPES PE TIG OTTOIEG AUTO
evoéxeTal va ekdnAwBei Kal TEAOG, TIG CUVETTEIES TTOU Ba £XEI YIa TA EUTTAEKOLEV ATOLOL.

EidIkOTEPQ, 01 £PEUVES TIOU £XOUV YiVEl WG TWPA, apopolaav aTn HEAETN TOU OXOAIKOU EKQORITUOU EiTe WG AuEDN
HopQr| EMIBETIKATNTAG, N oTToia PEAETABNKE KUPiwG aTa aydpIa Kal apydTepa aTa KOPITOld, EiTE WG EUPETN HOPYN
€mOETIKOTNTAG TT.X. OTOKAEIONAS amd TV oudda. Or epeuvnTikEG AUTEG DIOTTIOTWOEIS TWV QAIVOPEVWY Biag Kal
emOETIKOTNTAG, O€ XWPOUG TTPOCXOMIKAS aywynS Kal KTTaideuang, 1I91wTIKoUg Kai dnpoaioug, kaBiaTolv avaykaia
pia epaitépw diepelivnan TOU GAIVOUEVOU, WOTE TA TIEPIOTATIKA AUTA VA LEIWBOUV 1) Kal va eEaAEIQBoUv.

H mapouoa epyacia otoxelel o€ Wia TPWTN GACT, va TEPIYPAWEI TO GAIVOLEVO KA TIC TIPOEKTATEIS TOU ETTAPKWG
kai o¢ pia O0gltepn @don, va TPOooPEPEl TUUPBOUAEUTIKEG KaTeuBUvaelg atoug Traidaywyols (Bpe@okduoug,
vnmaywyoUg K.ATL), waoTe va utmopolv eEoTmAIguévol pe v avahoyn katdption, va TpoAaupdavouv fi/ kai va
avtigeTwtifouv k&Be TepIoTaTIKG Biag Kal ekpoPiopol, pe 600 10 BuvaTtd ypnyopoTEPO KAl OTTOTEAETUATIKOTEPO
TPOTIO.

NEEEIC KAEIDIG: OXOAIKOG EKQORIONAG, VATTIA, GUMBOUAEUTIKI, TTPOANYN, QVTILETWITION.

The bullying among young children in nursery school: the appearance of this
phenomenon and counseling in its prevention and facing

Psathopoulou Konstantina-Foteini,
Senior of Department of Foreign Languages, Translation and Interpretation, lonian University
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Pagona-Xanthi Psathopoulou,
Preschool teacher — Temporary laboratorial collaborator, ATEI Athens

ABSTRACT

In the latest years, incidences of aggressive behaviour among young children have been recorded in an increasing
rate. Those incidences are rarely valued as important. However, parents and teachers usually conceal and ignore
these incidences, because of the absence of extreme consequences.

Nevertheless, researches have shown that this kind of experiences for young children in nursery school, even if
they do not last long, is determinative, since that time constitutes the preparation for the appearance of bullying
(Kasapi, 2009).

That's why, we believe that because the baby nurses are responsible for the infants’ care and education, they are
the first ones who get in touch with them and they are also the first who should ask themselves about the
phenomenon and they should get informed about it and its extensions. Today, more than ever, the study of bulling
and its results are considered to be very important, because nursery schools are the first place for young children’s
education.

The researches that have been conducted until today, they actually describe the phenomenon, the ways that it can
be developed and its effects on people involved.

More specifically, the until today conducted researches, concerned the study of bulling either as direct form of
aggressiveness, which has been appeared namely on boys and later on girls, or as an indirect form of
aggressiveness i.e. exclusion from the team. The findings of the researches concerning the phenomenon of
violence and aggressiveness in public and private nursery schools demand a further examination of the
phenomenon, in order those incidences to be declined or to be effaced.

This paper, firstly, aims to describe sufficiently the phenomenon and its extensions and secondly, to council the
teachers (baby nurses, pre- school teachers etc.), in order to be able to prevent and/ or face every incidence of
violence and bulling in the fastest and the most effective way.

Key words: bullying, young children, counselling, prevention, facing.

H Ospameurikn immacia w¢ péoo ekmaideuonc kar abAnong maidiwv ue E16IKEC avAyKeG:
MEAETN TEpiTTWONG

MNaywva—zavon WabomouAou,
Bpepovnmiokouoc - Epyaoctnpiakn ocuvepyatng, ATEI AGnva

MEPIAHWH

‘Yotepa amé OXOAAOTIKA €peuva OToV eKTTAIOEUTIKG XWPOo Kal, €I0IKOTEPA O XWPOUS EIBIKAG aywyng g
TPOOXOMIKAS NAIKiag, Tou va divouv éugaacn ) va agiotololv Ty ITTTacia Kai Tig BepateuTikéG TG 1816TNTES, yia
TNV eKTTaideuan kai v &BAnan Twv Taidiwv TPooXOAIKAS NAIKiag, Ta euphuard yag Atav EAAXIoTa.

EidikoTepa, mapd v moikiAia Twv aBAnudtwy kai Twv OpacTnEIOTATWY OV €I0IKA aywyn Twv TaIdIwY
TTPOOXOAIKAG NAIKiaG, Oev uTTApP)XE! avaAoyn TTPATAAON yia BepaTTEUTIKI - TTAIOAYWYIKA- EKTIAISEUTIKN ITTTACia.

lNa Toug Tapamavw Adyoug, péaa amé Ty peuva pag, Ba TpooTabhcoupe va avadeitoupe Toug TPOTIOUG yid TO
oxedlaouo Kal v avamTu¢n 6pacTnploTATWY, PYECW TwV OTToiwV N BepateuTikr ITTaagia utopei, va GUUBANAE
otnv oAdmAcupn avamruén Tou Taidiol TPooXoMIKAG NAIKIag ye EIDIKEC AVAYKEC.

EidikoTepa, Ba avallooupe TNV EQUPHOYN EVOS GUYKEKPINEVOU TTpoypapUaTog/ opyavoypduuarog, TapdAAnAa ue
GMeG axeTIkEG dpdaeig, Twv atovwy Tou AEMMZ, mpokeluévou va avadeifoupe Tnv TTaidaywyikr Tou agia.
EmAéEape Aoimév v ITmacia, €meIdr, av Kai n eiloaywyr Tou ahdyou aTnv Bepateia Kail Tnv eKTTaideuan Tou
avBpwtrou xpovohoyeital AON amd Tov 170 aiwva, cuxva ol Taidaywyoi ™G TTPOOXOMKAG aywyAg Kal
ekmaideuang, yvwpiouv eAaxIoTa yrautr T PéBodo aywyng kai ekmaideuong. O amwrepog aTX0G Pag ival 0
oXedIaoUOG Kal N €loaywyn OpacTnPIOTATWY OXETIKWY TOOO ME TOV TOPED TNG QUOIKAG aywynig 600 Kal
dpaCTNPIOTATWY TTOU va KAAUTITOUV KOl VO EKTEIVOVTAI KOI OTOUG UTTOAOITTOUG TopES, €101 ATTwg KaBopilovTal Kal
meplypagovral ato AEMME Tou vmiaywyeiou.

Me Baon TI¢ BewpnTIKEG PaG TTPOCEYYIOEIG, TTPAYUATOTIOINCAKE UIA PIKPA EPEUVA OE OIKOYEVEIEG TTOU £XOUV HON
ETIOKEQTET 1) EMOKETTTOVTAI KEVTPA BEPATTEUTIKAG ITTTTACTAG, Pe BUO EMIPEPOUG OTOXOUG: d) VA dIOTTIOTWAOUNE T
0Q¢éAN TToU ammokopifouv Ta TTaIdIA We EIDIKEC AVAYKEG aTTd TNV CUMKETOXN TOUG aTO TTPOYPAA TNG BepaTTEUTIKAG
ITTagiag Kal B) va dIOTMOTWAOUE av autd Ta oQEAN PTTopoUv va £xouv BTk €TTidpaan kal aTnv UTTOAOITN
oXoAIkA Toug wh.

AE=ZEIX KAEIAIA: 6epateuTik Immaagia, ekmaideuon, AEMME, Nnmaywyeio.
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The therapeutic riding (also known as equine-assisted activity or adaptive riding) as
mean for education and sport for children with special needs: Study of the case

Pagona-Xanthi Psathopoulou,
Preschool teacher — Temporary laboratorial collaborator, ATEI Athens

ABSTRACT

After a meticulous research in education system and namely in pre-school education system for children with
special needs, which emphasises or uses the therapeutic riding for the education and the sport of pre-school-age
children, our findings were not sufficient.

To be more exact, despite the variety of sports and activities in education for pre-school-age children with special
needs there is not commensurate proposal for therapeutic-educational riding.

For all these reasons, through our research, we will try to indicate the ways for the design and the development of
activities through which the therapeutic riding could contribute to the multilateral development of pre-school-age
children with special needs.

To be more specific, we will analyze the application of a particular program of unified interdisciplinary framework of
curriculum in order to indicate its educational value.

So, we chose the riding because, usually, the educators are not appropriately informed about this method of
education, although the introduction of the horse in the treatment and education of people is dated from the 17th
century. Our main aim is the design and the introduction of activities related to the physical activity and the design
and the introduction of activities which could cover and spread to the other sectors, as they are defined and
described in the unified interdisciplinary framework of curriculum of nursery school.

Based on our theoretical approach, we made a research with families, which have already visited therapeutic riding
centers, having two goals: a) to find out the benefits for the children with special needs who participate in the
program of therapeutic riding and b) to find out if these benefits could have positive effect on their rest school life
as well.

KEY WORDS: therapeutic riding (also known as equine-assisted activity or adaptive riding, education, unified
interdisciplinary framework of curriculum, nursery school.

Kpimikn 8swpnaon tn¢ KovartpoukriBiorikng diadikagiac tn¢ yvwang arnv Maderiavi
Oswpia

Epupdiaocg Waplavog,

Yn. Aldaktwp, Maventotnuiov Makedoviag
Xpuoa Waplavoul

Qoutntpta, Mavemntotiuo Makedoviog

MEPIAHWH

H Bewpia Tou Piajet pmopei va xapakmpioTei we n mepITodTEPO avarTuypévn Bewpia TG avatTugng TG okéwng
TWV TTAIBIWY, Kal uaAioTa KaAd BepeAiwpévn ammd évav TTAoUTo EEUTTVWY Kai eupnuaTikwy TelpapaTtwy. O Piaget
Bewpei TV avamtu¢n e yvwong, wg pia diadikacia avadéunaong TG EUTIEIPIAS TOU OTOUOU WE TOV KOIVWVIKO
mepiyupo. H OouIK TTPOCEYYIOT) Tou emiXEIpel va auvBéael T0 GUVOAO Twv WUXOAOYIKWY QUVATOTATWY TTOU
umr@pyouv ae k@Be oTadIo TG YVWOTIKAG avaTTuéng. ZUuewva pe Ty madetiavy Bewpia, o 16 yag eival
aTOMIKEG dnuIoupyieg, OUMPATEG e Twv GAAWvY avBpwtwyv Tou aMnAemdpolue Kovwvikd. H yvwon dev
avrimpoowtelel A ameikovidel pia aveaptntn TpayuaTikdtnTa, OoMG amoteAei éva guvovBUAEupa Twv
avadopnocwv pPéow TnG epmeipiag. H mpootyyiof Tou Bewpei 611 n avamtuén eCaptaral amé TV evepyod
avaKGAUYN TWV HUCTIKWV Tou KOoPou amd T1o idlo 1o Traidi. AAG o kbopog dev mepihapfdvel povo
TTpoKaBopIopéveS 10EEG.

O Piaget umooTnpilel 611 n yvwaon eival TEPITOOTEPO IO ECWTEPIKA OoUfl avamapdaTacng TToU KAVE
aigbnTA TNV TTapougia TG aTn ouvexn EMEEEPYaTia Twy VEWV vonTIKWY axnuaTtwy. Oswpnae wg dedopévo 0TI ae
6Aa Ta Taidid Tou k6apou avefdpTnTa amd 1o TOMTIoNIKOG TTAAiIgIO aTO 0TT0i0 {ouv, avaTTUOTOVTaAl O YVWOTIKES
AeToupyieg pe Baon Toug kavéveg TG AoyikAg. ZkOTAG TG TTapoucag epyaaiag eival n KpImike Bewpnan g
maleTiavig Bewpiag yia Tig maTnUOAOYIKES TTAPABOXEG TNG ECEAIKTIKAG Siadikaaiag TG yvwang. H ouykekpipévn
epyaaia @IAodogei va BIEpEUVATEN TIG EKPAVTEIG TNG YVWANS, WS YVWOTIKAG ATOMIKAS AsIToupyiag aTnv avaddunan
TWV EYTTEIPIWV TOU TTaIBIOU.
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Critical view of the constructivist approach of learning in Piaget’s theory

Ermolaos Psarianos,
PhD student, University of Macedonia,

Chrysa Psarianou
Student, University of Macedonia

ABSTRACT

The Piaget's theory can be described as the most advanced theory of mind development of children, and even
well-established by a wealth of intelligent and imaginative experiments. Piaget suggests that the development of
knowledge as a process of reconstruction of the experience of the individual with the social environment. The
structural approach attempts to synthesize all the psychological possibilities that exist at each stage of cognitive
development. According to Piaget theory, our ideas are individual creations compatible with the other people who
interact socially. Knowledge does not represent or reflect an independent reality but is a patchwork of restructured
through experience. The approach considers that the development depends on the active discovery of the secret
world of the child. But the world does not include our predetermined ideas.

Piaget argues that knowledge is more a representation of internal structure makes its presence felt in the
continuous processing of new cognitive structures. Assumed that all children of the world regardless of cultural
context, in which they live, develop cognitive functions according to rules of logic. The purpose of this study is the
critical view of Piaget’s theory for the epistemological assumptions of the evolutionary process of knowledge. This
work aims to explore aspects of knowledge as individual cognitive function in the reconstruction of the experiences
of the child.
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Lilo, M.Sc., MavemoTApio ApyupokdaTpou.

Morran - Ellis, Surrey University, UK

Biihler-Niederberger, Professor Wuppertal University, DE
Potsi, PhD Student, Bielefeld University

Schwittek, University of Wuppertal

Trikou, MSc Intercultural Education

Tseligka, Teacher

ABavaaiou, Kabnyntg Mavemotuio Frederic Kitpog
AmdotouUAou, Nnmiaywydg

ApaBavn, Aidaokouoa MA 407/80 Mavematnuiou Kprtng
Aparrakn, Emik. Kabnynrpia, Mavematnuiou Oeooaiag
Apwvn, Bpegovniokdpog

Auynridou, AvarA. KaBnyiTpia Mavemiotiuio AuTikig Makedoviag
Baog, AvamA. Kaényntrg T.E.E.A.M.H., MavemoTpiou Marpwv
BaoiAeiadng, Aicubuvtrg SiamoAImiopikoU oxoAeiou
BaoiAeiddou, Emik. KaBnyrrpia, MavemaoTipio Frederic, Kutmpog.
BAdyou, Turua EidikAg Aywyng, MavemoTnpiou G@eaoaliag.
BoudoUpn, Kabnyritpia oto E.K.M.A

BoUAyapn, Aidaktwp EidikAg Aywyng

Boutad, Bpepovnmiokdpog T.E.I. Hmeipou

MavvotrouAou, EkTaiGeuTikdg ayyAikAg yAwoaag.

MNwroa, Emikoupn KaBnynitpia M.T.N. MavemoTnyiou lwavvivwy
FoupyiwTou, Aéktopag, M.T.M.E. MavemiaTnuiou KpAtng
FpoAMiog, AvamrAnpwtrg KaBnyntig N.T.A.E. ANO

Fwtn, ZXoAikr ZUuBouhog

AaBouhou, Nnmiaywyog

AavinAidou, ZxoAikA Z0uBouAog

Aepéxa, Eidikr Madaywyog

Afpa, Naidaywydg, Y. AiddkTwp MNavemoTipio lwavvivwy
Anuntp1adn, Kabnyrtpia Eg., T.E.l. ABAvag

Leena.m.alanen@jyu.fi
claudio.baraldi@unimore.it
idiehm@uni-bielefeld.de
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hansuwe.otto@uni-bielefeld.de
suenker@uni-wuppertal.de
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J.Moran-Ellis@surrey.ac.uk
buehler@uni-wuppertal.de
anneta.potsi@uni-bielefeld.de
j.scwittek@uni-wuppertal.de
trikougiota@yahoo.com
thtselig@cc.uoi.gr
pre.la@frederick.ac.cy
sapidopoulou@gmail.com
earavani@gmail.com
parap@uth.gr
aronielpidan@yahoo.gr
saugitidou@uowm.gr
vaos@upatras.gr
symbol@sch.gr
m.vassiliadou@cytanet.com.cy
maravlachou@gmail.com
avoudou@primedu.uoa.gr
kvoulgari@uth.gr
fvoutsa@gmail.com
vickygiannop@yahoo.gr
agiotsa@uoi.gr
egourgiotou@edc.uoc.gr
grol@eled.auth.gr
egoti@uowm.gr
madavoulou@hotmail.gr
eugeniad@nured.auth.gr
m.dereka@yahoo.gr
efiedim@yahoo.gr
sdimitr@teiath.gr
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Zapaykag, Aéktopag M.T.N. Mavemampiou lwavvivwy.
Zngkou, Nnmaywyog

Z1aBpa, Av. Kabnynrpia, A.T.E.I. Hreipou.

@avog Aéktopag M.T.N. Mavemomuiou lwavvivwy.

Ocoxdpn, eoirAtpia MTN PAwpivag

lwavvidou, Epy. Zuvepyamda A.T.E.l. @eagaovikng
lwavvidou, Nnmaywyog

KapaAapn, Y. AidakTwp

Kahagarn, Nnmiaywyog

KaAepavre, Aéktopag Mavematipio Autikiigc Makedoviag
KaAeoomoUAou, Mouaeiohdyog

Kaloyiavvn, Apyaiohdyog (M.Ed.)

KatouAitoa- Tpouhou, KaBnyitpia A.T.E.I. @caaalovikng
KampapéAou, M.Ed., Y. AiddkTwp Mavreiou Mavematnpuiou
KapaBaaoiAn, Nnmiaywydg

Kapayiavvn, Nnmaywyog, Msc

Kapayiwpyou, Nnmiaywydg

Kapadnuntpiou, Aéktopag Anuokpiteiou Mavematnuiou Opdkng
Kapapitpou, Emikoupn Kabnyitpia, Mavemompiou lwavvivwy
Kapavraidou, Aaokaa, YTr. AiddkTwp ANO

KapaydAiou, Nnmiaywyog

Kappdg, Etrikoupog KaBnyntic Mavemiotuiou KpAtng,
Katoipdpdog, ZxoMkog Z0ppoulog

Kioaaég, Wuyohdyog, aUupoulog wuxikAg uyeiag, PgCERT
KovadhAag, Emrikoupog KaBnynmig, Mavematnuiou Alyaiou
KouipTn, TuRua Bpepovnmiokduwv A.T.E.L.O.

Koutooptriva, Ap, Emaot. ouvepyarng A.T.E.I. Hreipou, yuyoAdyog
KwAéroou, EKaideuTikog TANPoQopIKAg
KwvotavrotrouAou, Ap Mavermiampiou Matpwv

Nidkou, Nnmiaywydg

Aukopntpou, Y. AidakTwp, Mavemotipio Autikig Makedoviag
Mapyapwvn, PiAdhoyog, Koiv. AvBpuwmoldyog
Mapywpévou, Bpepovniokdpog

MeAio6Ba, Nnmiaywydg

MntoomoUAou, EmoTnuovikog ouvepyamda T.E.l. Hmeipou
Méoyou, AiddkTwp Mavematnuiou lwavvivwv

Mouaéva, AidakTwp Exmaideutikig MoAImikig

Mmraptodvng, Av. KaBnyntig M.T.A.E. Mavemiatiuio ABnviv
Mmréon, ZxoAiki ZUpBoulog Nnmiaywywv

Mo oAn, AoyoBepamelTpia

Natoiomouhou, Av. KaBnyritpia A.T.E.1.©. Bpegovniokopiag
NikoAoTtroUAovu, MA 407/80 T.E.A.M.H. - E.K.M.A.

Nikou, Nnmiaywy6g

NtaAdkag, Ap, AicuBuvTiic AnpoTikoU ZxoAeiou

NtaAouka, M.T.M.E. Navematipio Ocgoahiog
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elina_bou@yahoo.gr
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thanteo@otenet.gr
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nicolekaravasili@gmail.com
ktenasf@gmail.com
ioanka7@gmail.com
kkaradim@psed.duth.gr
akaramit@cc.uoi.gr
karadaidou@yahoo.gr
roulakarach@yahoo.gr
kgkarras@gmail.com
b.katsimardos@gmail.com
vkios@hotmail.com
konsolas@rhodes.aegean.gr
kouimtzi@cso.auth.gr
vkoutsom@cc.uoi.gr
info@ekoletsou.gr
gioulakon@hotmail.com
eiriniliakz@yahoo.gr
likomitrou@gmail.com
mary.margaroni@hotmail.com
molly.margomenou@gmail.com
melisova@upatras.gr
mitsopoulouchristina@yahoo.gr
dimitramosch@yahoo.gr
mousenaeleni@yahoo.gr
tbabalis@primedu.uoa.gr
mbessi@sch.gr
bovolianna@yahoo.com
tnatsiop@bc.teithe.gr
kinikopoulou@ath.forthnet.gr
vivinikou@yahoo.com
xdalakas@gmail.com
elpida.dalouka@gmail.com/dalouka@uth.gr
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Maywva-=aven
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dwrevi

EpudAaog

NtoUtong, Adokaog, Ap

Naykahou, Nnmiaywyog EidikAg Aywyig

Mapouktadyhou, M. Mapedpog Maidaywyikou lvaTirouTou
Navayog, Nouikog EykAnuatoAdyog

Namaiwdavvou, Kabnynmg N.T.N. Mavemampiou lwavvivwy
NatravacTaciou, Nniaywyog

Napmapodon, MouaikoAdyog E.E.A.LTT.I. Mavemompio Marpwv
Narpwvidou, PiAdAoyog, AidakTwp laTopiag g Ekmaideuong
NMAidykou, Ap, Ekmraideutikdg, Mpdedpog O.M.E.P. Oeagoahovikng.
Paroikag , AvamAnpwig KaBnynmg Mavemmampiou lwavvivwy
ZakeMapiou, Emik. KaBnyArpia, M.T.N. NavemoTnyiou lwavvivwy
Zappng, Néktopag, M.T.N. MavemoTnuiou lwavvivwv
Zepevrepiadng, Nnmaywyog, Ap

LidnpoTtrouhou, Etrikoupn Kabnyntpia T.E.I. ABAvag
Zouvoyhou, Msc, [DIwTIKA EKTTAIBEUTIKOG

Zraparn, Ap, AleuBivipia Aukeiou

Zraupou, Nnmiaywyog, Eidikr Maidaywyog

Zxi¢a, Msc, Emamnpoviki Zuvepyamda T.E.l. ABAvag

Taga, KaBnyAtpia M.T.M.E. tou Mavemompiou KpATng

TZApa, Nnmaywyog

ThaptdA, Msc, Maidaywyog

Tokn, Kabnynrpia Eeapuoywy A.T.E.I. Hmeipou

Tpiavrou, Emikoupn KaBnyhtpia M.T.N. Mavemotiuio lwavvivwy
TadavraAn, Ap Yuyohoyiag

ToaoUAa, KaBnyAtpia Eg., TEI ABvag

Todpta, AaokdAa, 0IKovoUoAGYog

Toiapa, Aaokdha

Toiraavoidn MaAAidn, Aéktopag M.T.N. Mavemampiou lwavvivwv
Ygavtig, PhD, Exmaideutikdg Mpwrofaduiag ekmaideuang
Xardnyewpyiddou, Nnmiaywydg, Y. AiddkTwp A.N.O.
YaBotrouAou, BpepovnTriokopog

WYaBomoUAou, MetagpdaTpia

WYapiavog, Y. AiddkTwp, Mavetmiamuiou Makedoviag

ddoutsis@gmail.com
evdokiapagkalou@yahoo.com
anpam@otenet.gr
kostas_panagos@yahoo.gr
apapaio@cc.uoi.gr
emmaki@gmail.com
parparou@upatras.gr
smpapado@cc.uoi.gr
pliogouv@eled.auth.gr
dratsika@cc.uoi.gr
marisak@uoi.gr
dsarris@cc.uoi.gr
themissem@gmail.com
sidirofg@teiath.gr
msounogl@gmail.com
katstamati@yahoo.gr
kstaurou@cc.uoi.gr
melbab92@yahoo.gr
etafa@edc.uoc.gr
agtzima@gmail.com
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itrianti@cc.uoi.gr
info@tsantalieleni.gr
nantia_tsaoula@yahoo.gr
tsarpa@yahoo.gr
ptsiara@sch.gr
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d_yfantis@yahoo.gr
chatzig@auth.gr
xpenny@hotmail.com
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epsarianos@yahoo.gr



